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Abstract:

Listening comprehension is one of the important skills for learning a foreign language.
Among four basic skills in language leaning, many researchers say that listening skill is
applied the most frequently. Therefore, strategies for listening comprehension and the
ability to employ them effectively are indispensable in language learning. This paper was
an attempt to investigate the listening strategies employed by English non-majored
students at Tay Do University. A total of 64 students of two different majors at the
university participated in this study to answer a widely used language learning strategy
questionnaire. The questionnaire consists of 31 questions including metacognitive
strategies, cognitive strategies, social and affective strategies. The data were analyzed by
SPSS 11.5 program. The findings indicated that most students applied listening strategies
with different degrees and they needed guidance from their instructors. Moreover, the
study also presents the relationships among these listening strategies. Finally, the results
of this study provide implications for improving the quality of teaching and learning
listening skill in the Vietnamese context.

Keywords: English listening strategies; listening comprehension; English non-majored
students

1. Introduction

1.1 Rationale

English is considered like the emperor of languages because it is the most widely used
all over the world. According to a British Council’s statistics (2011), there are about
61.850.000 people using English as their mother tongue and there are more than 1.6 billion
people using English as a second language or foreign language. Especially, in the period
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of economic integration and globalization, English becomes an essential tool in
communication and bridge to link the whole world together. In fact, nowadays there are
many international organizations established like the United Nations, NATO, G7 or
European Free Trade Association which use English as main language in conferences.
English is the main language used by diplomats or politicians from different countries in
communicative process. In addition, people all over the world can contact together by
internet such as checking mail, discussing online. That is a good way for people to widen
knowledge. Imaginably, without English, the whole world might not be as united as it is
today. The benefits of English can be seen when Vietnam joined the World Trade
Organization (WTO) and opened its market to the world. Learning English has become
a basic need for professionals in various fields and for those preparing to join a
competitive labor market increasingly. Therefore, mastering English is very necessary for
Vietnamese, especially students who are studying in universities. With good knowledge
of English, students will have a lot of opportunities to get good jobs or continue their
studying abroad.

However, it is not easy to master English. And when mentioning to learning
English, students need four main skills to achieve a good communication. They are
listening, speaking, reading and writing. Among these skills, listening is appreciated as
the most important skill. Guo & Will (2006, p6) said that “listening is an important skill
because successful communication depends on not only receiving messages but also decoding them
correctly.” According to Lu’s (2008) study, the results demonstrated that 93.8% of students
considered the listening skill more important than the other three skills. On the other
hand, it is probably the most difficult one for students to study. There are a lot of factors
that hinder students from listening comprehension.

According to Yan (2006), linguistic factors and non-linguistic factors were two
ones which affected learners’ listening comprehension. For linguistic factors, they include
pronunciation, vocabulary, pattern drills, while psychological, physiological and culture
factors are the non-linguistic factors. For example about pronunciation, when people
speak English they create a special difference in accent, intonation... It is explained that
because they come from many areas of the world, they have particular English accent. So,
it influences learners’ listening ability. Moreover, most of students studying in Tay Do
University think that they are afraid of listening. They find that listening skill is the most
difficult skill among skills they studied because they have to identify words, meanings
of words and pronunciations of words while listening. All of those reasons hinder their
listening comprehension. For presented problems and real situation above, learners need
to use listening strategies as a useful tool to help them comprehend, learn and retain
information (O’'Malley & Chamot, 1989). With positive reasons above, researcher would
like to find out a study to survey whether students at Tay Do University have applied
listening strategies in improving listening skill.
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1.2 Aims and significance of the research

1.2.1 Aims of the research

The study is conducted to investigate if the listening strategies are applied by English
non-majored students at Tay Do University in their listening comprehension. Moreover,
the study also gives if there is a relationship among these strategies.

1.2.2 Significance of the research

Listening skill has been widely taught in most English classes. However, this skill is not
still used effectively by learners. This study might provide more insight in this field.
Besides, the results from the study will be necessary references for both teachers and
learners to evaluate their teaching and learning listening skill in class as well as the
application in daily communication.

1.3 Organization of the research
This thesis is presented in five chapters including:

e Chapter one is the introduction which deals with the rationale, aims and
significance of the research, finally research organization.

e Chapter two is the literature review which includes the listening comprehension,
factors affecting EFL learners” English listening comprehension, the importance of
learning strategies, listening strategies and previous studies on listening
comprehension strategies.

e Chapter three outlines research method consisting of research question and
hypotheses, research design, participants, instruments, procedure and data
analysis.

e Chapter four expresses the results of questionnaire and gives conclusion for these
results.

e Chapter five, the conclusion of the present study including the summary of this
research, its implications in teaching and learning English listening skill, its
limitations and some suggestions for further research are presented.

2. Literature review

In this chapter, researcher will present (1) listening comprehension, (2) Factors affecting
EFL learner’s English listening comprehension, (3) the importance of learning strategies
for language learning, (4) strategies for listening comprehension, (5) previous studies on
listening strategies.

2.1 Listening comprehension

2.1.1 Definition of listening comprehension

Listening is the most common communicative activity in daily life. There are a lot of
definitions of listening stated by linguists or experts. Firstly, Purdy (1997) defined
listening as “listening is the active and dynamic process of attending, perceiving, interpreting,
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remembering and responding to the expressed (verbal and nonverbal), needs, concerns and
information offered by other human beings” (p.8). In the same way, Underwood (1989, p.1)
said that “listening is the activity of paying attention to and trying to get meaning from
something we hear”. From these definitions, it gives some definitions about listening
comprehension. Mendelsohn (1994) defined listening comprehension as “the ability to
understand the spoken language of native speakers”. Similarly, Howatt and Dakin (1974)
described listening as the ability to identify and understand what others are saying. And
according to these experts, they thought that it was a process including understanding
speakers’ accent or pronunciation, grammar, vocabulary and meaning comprehension.
These four things can be done simultaneously by an able listener. O Malley, Chamot and
Kupper (1989, p.19) offered a more extensive definition that “listening comprehension is an
active and conscious process in which the listener construct meaning by using clues from
contextual information and from existing knowledge, while relying upon multiple strategy
resources to fulfill the task requirement” In brief, listening comprehension is a process that a
person consciously receive information, interpret it and respond to the speakers.

2.1.2 Significance of listening

Listening is the most frequently used skill in language learning process (Morley, 1999;
Scarcella & Oxford, 1992). However, for last few years, listening skill has been referred to
as a skill “taken for granted and overlooked” (Hegde, 2005, p.229). But with social
development, human beings have realized how important the listening skill is because
listening process will provide the aural input that serves as the basic for language
acquisition and influence spoken communication of learners. Wills and Guo (2006)
emphasized that “listening is the first language mode that children acquire. It provides the
foundation for all aspects of language and cognitive development, and it plays a life-long role in
the process of communication”. A lot of studies are conducted to illustrate that listening skill
is really the most important skill. A study by Feyten (1991) found that most of people
spent 45% of time for listening, 30% for speaking, 16% for reading and only 9% for writing.
Bird (1953) had also a similar research surveying on female college students. The results
indicated that students allotted 42% in their total verbal communication time for listening
while they took 25% for speaking, 18% for writing and only 15 % for reading. The finding
was also confirmed by study of Baker, Edwards, Gaines, Gladney, and Holley (1980). The
results showed that the portion of verbal communication time spent by college students
was 52.5% on listening, 17.3% on reading, 16.3% on speaking, and 13.9% on writing.
Wolvin and Coakley (1988) said that both in and out of classroom, listening consumes
more communicative time than other forms of verbal communication. In fact, listening is
the most frequently used language skill in classrooms (Ferris, 1998; Murphy, 1991). From
above studies, it can be seen that communicative process will not be able to happen in
any meaningful way if without listening.
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2.2 Factors affecting EFL learners” English listening comprehension

Listening actually plays an important role in learning a language especially ESL or a
foreign language. However, if you cannot listen well, maybe you will find it hard to
communicate. Especially, those cannot pass their listening examination for instance. Thus,
to help students be able to improve their listening skill, it is necessary to find out listening
problems which cause difficulties to them. Firstly, Yagang (1994) stated that problems in
listening were accompanied with four following factors: the message, the speaker, the
listener and the physical setting. For the message, students usually get problems with
understanding content and linguistic features. About content, many learners find that it
is difficult to listen to a taped message because there are many topics that they are strange
to learners. Messages on the radio or recorded on tape cannot be listened to at a slower
speed. Even in conversation, it is impossible to ask the speaker to repeat something as
many times as the interlocutor might like. In many cases, listeners cannot predict what
the speakers are going to say. For linguistic features, liaison and elision are considered as
common phenomena that make it difficult for students to distinguish or recognize
individual words in the stream of speech. They are used to seeing words written as
discrete entities in their textbooks.

In addition, listening materials are made up of everyday conversation so speakers
usually colloquial words or expressions as well as slang. Students who mainly study
English through textbooks may not be familiar with these expressions. The listener is the
next cause that students fail in understanding the content of the text. Foreign language
students are not familiar enough with clichés and collocation in English to predict a
missing word or phrase. In addition, lack of social cultural, factual, contextual knowledge
of target language can become an obstacle to comprehend because language is a tool to
express its culture. The next cause is the speaker. Most students tend to be familiar with
their teachers” accent or to a standard variety of British or American English. So, it is hard
for them to understand speakers with other accents. Physical setting such as noise
including both background noises on the recording and environmental noises, the poor
quality of the tapes or disks and the poor equipment’s is the other cause hindering
students in listening comprehension. However, Luchini and Arguello (2009) also said
that L2 learners usually got certain difficulties and uncertainties in trying to understand
the content in communication (p.322). With uncertainties, Hedge (2005) categorized into
internal and external problems. Lacking motivation, high level of anxiety or knowledge
of the topic under discussion and unknown vocabulary of what is heard can be
considered as internal problems. With one of external problems is listeners” lack of
understanding. As a result, the speakers fail to transmit successfully their message
together with environmental noise. Besides these uncertainties, there are also other
external factors such as the diversity of speakers” accent, the substitution, omission, and
addition of certain sounds or differences in the use of intonation contours. A study of Yan
(2006) has the same idea with Hedge (2005). His research expressed that subjects also got
problems with speakers” accents. The length of listening taped-texts, the low quality of
the recordings may be also significant external obstacles. The lack of knowledge of some
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listening strategies may contribute to prevent L2 learners’ listening ability. For instance,
the habit of listening word by word is believed to cause difficulty in listening process.

Different from Hedge, Underwood (1989) stated that there were seven causes
affecting efficient listening comprehension. First, the listeners cannot catch or control the
speed of speech. He said “the greatest difficulty with listening comprehension for many English
language learners is they cannot control how quickly a speaker speaks”. Second, it is difficult for
students to have words repeated because in the classroom, teachers can not usually
identify whether the students have understood any particular section of what they have
heard or not (Underwood, 1989, p.17). Third, that is the limitation of vocabulary power
of listeners. While speaking or communicating, speakers may choose words the listeners
do not know. At that time, the listeners tend to find out the meaning of the words rather
than concentrate on the context and thus cause missing the next part of the speech. It is
examined in Chu’s (2004) study and it is true. Fourth, it is hard for listeners to recognize
the signals which indicate that the speaker is moving from one point to another. Fifth,
listeners lack contextual knowledge such as mutual knowledge and common content. If
they have enough amount of contextual knowledge, communicative process will happen
more smoothly and more successfully. Sixth, it is difficult for listeners to concentrate in a
foreign language. For example, if listeners have a short break in attention or neglect a
moment in the listening process, it can seriously impair comprehension. Seventh, certain
learning habits such as understanding every word is also one of factors make learners fail
in listening comprehension.

In brief, there are many factors which influence the listening comprehension such
as the speaker, the information, the listener and the environment. These factors limit the
comprehension or the listening process. Therefore, it requires the strategies to enhance
the learning process. The next part will present the learning strategies.

2.3 The importance of learning strategies in language learning

To be able to understand better about strategies in listening skill, this section shows the
importance of strategies in learning a second language. This is one of useful factors that
help to set up the theoretical background for the present thesis. It can be said that learning
strategies are “the special thoughts or behavior” that learners apply to assist them to
understand, learn and retain new information. Oxford (1990) describes language learning
strategies as behaviors or action which language learners use to make learning successful,
self-directed and enjoyable. O’'Malley, Chamot and Kupper (1985) conducted a study on
high school students who learned English as second language. They were assigned to
receive learning strategy training on vocabulary, listening and speaking tasks. The results
showed that this training can be effective for integrative language tasks. With benefits
that learning strategies bring, Ellis (1985) concluded that “learning strategies are production
sets that exist as declarative knowledge and are used to solve learning problem” . In brief, learning
strategies are very important to enhance students” proficiency and knowledge.
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2.4 Strategies for listening comprehension

Strategies can be seen as one of useful methods that help students become active in
controlling their own learning. According to Vandergrift (1999), he said that “strategy
development is important for listening training because strategies are conscious means by which
learners can be guide and evaluate their own comprehension and response”. In order to acquire
success in the target language listening comprehension, learners need to use various
strategies in their learning process. Therefore, it is necessary to classify listening strategies
to help learners be easy to choose appropriate strategies in their listening process.
Recently, some classifications of listening strategies have been proposed in order to make
clear what kinds of listening strategies are. Firstly, according to Rubin’s (1987)
classification of language learning strategies, there are three types of strategies learners
that contribute directly or indirectly to language learning. These are learning strategies,
communication strategies and social strategies. Learning strategies consist of two main
types contributing directly to development of learning. They are metacognitive strategies
and cognitive strategies. Cognitive strategies are steps used to help learners solve some
problems that require direct analysis, transformation or synthesis of learning material.
Metacognitive strategies are used to oversee, regulate or self-direct language learning.
They involve various processes such as planning, prioritizing, setting goals and self-
management. For communication strategies, they are less directly related to language
learning since they focus on the process of participating in a conversation and getting
meaning across or clarifying what speakers intended. These strategies are used when
they get difficulties because their communication ends outrun their communication
means. The final strategies are social strategies. They are activities which learners engage
to afford them opportunities to be exposed to and practice their knowledge.

According to Oxford (1990), there are two general types of strategies. They are
direct strategies which directly involve the subject matter and indirect strategies which
do not directly involve the subject matter itself. Each of main types is further divided into
3 listening strategy groups. Direct strategies focus on three main types of strategies:
memory, cognitive and compensation strategies. For instance, memory strategies support
learners keep and recall the listening information. When listening to a message, they will
use this strategy to store information and retrieve it when it is needed. Memory strategies
include the following sub-strategies: creating mental linkage, applying images and
sounds and using memory strategies for retrieval. About cognitive strategies, they are
defined as actions or behaviors that learners involve during language learning, language
use or language testing. They include practicing, receiving and sending messages;
analyzing, reasoning, and creating structure for input and output. Compensation
strategies are known as strategies which need to overcome any gaps in knowledge of
language. Guessing intelligently and using other clues are potential compensation
strategies. After referring to direct strategies, indirect strategies are also explained.
Indirect strategies are also classified into three main kinds. The first one is meta-cognitive
strategies which are considered self-management. These strategies help learners exercise
‘executive control” through planning, arranging, focusing and evaluating their own
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language. The second one is affective strategies which learners use to control factors such

as emotions, attitude, motivation and values. The last one is social strategies which

facilitate interaction with others, often in a discourse situation. These sub-strategies are

described in Appendix1. Different from classification for listening strategies of Oxford

(1990), O’ Malley and Chamot (1989) categorized listening strategies into three main

types: meta-cognitive strategies, cognitive strategies and social-affective strategies and

they are described in the following:

D)

2)

3)

Meta-cognitive strategies are a kind of the self-regulated learning. It includes the
attempt to plan, check, monitor, select, revise and evaluate. Generally, it can be
discussed through pre-listening planning strategies, while-listening monitoring
strategies and post-listening evaluation strategies. With pre-listening planning
strategies, listeners will set a purpose to help them have better preparation before
listening. While-listening monitoring strategies are strategies that listeners need to
be “self-conscious’ while listening to be able to monitor their comprehension. For
post-listening evaluation strategies, they are strategies that listening process is
completed, listeners evaluate their overall comprehension progress and access
how well they have done.

The cognitive strategies are related to comprehending and storing input in
working memory or long-term memory for later retrieval. Cognitive strategies are
the special actions that contribute directly to the learning processing. They are
investigated from the aspects of bottom-up strategies and top-down strategies. For
bottom-up processing, it refers to using the incoming input as the basic for
understanding the message. Comprehension begins with the received data that
are analyzed as successive levels of organization-sounds, words as a process of
decoding. On the other hand, top-down processing strategies go from meaning to
language (Richard, 2008). Learners can try to predict what will utter by signal. The
listener employs prior knowledge of the context and situation within which the
listening or message occurs to understand what the speaker speaks. “Context and
situation involve such as knowledge of topic, the speakers and their correlation with the
situation and previous events.” (Gilakjani & Ahmadi, 2011). The listening process can
employ the top-down or bottom-up strategies. However, it depends on the levels
of the learners or the purpose of listening such as listening to recognize sounds,
words or understanding the meaning of the message that require bottom-up or
top-down strategies or both. Chiu (2006) and Lu (2008) claimed that listening
comprehension was neither top-down nor bottom-up processing. They should be
combined to enhance listening comprehension.

Social-affective strategies are the strategies as the techniques listeners used to
collaborate with others, to verify understanding or to lower anxiety. For social
strategies, they are considered to be a ‘social activity’. In learning situation there
are always mixed ability groups within which learners can develop some
appropriate strategies for sharing ideas or asking for help. Affective strategies are
emotions, attitudes and values that learners need to help them control themselves.
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These strategies are considered as one of the biggest influences on language
learning success or failure. Habte — Gabr (2006) also stated that social-affective
strategies were those which were nonacademic in nature and involved stimulating
learning through establishing a level of the empathy between the instructor and
students. Therefore, it is essential for listeners to know how to reduce anxiety, feel
confident in doing listening tasks and promote personal motivation in improving
listening competence (Vandergrift, 1997). Among four strategies in listening
comprehension including meta-cognitive, cognitive, social and affective strategies,
both social and affective strategies influenced the learning situation immediately

(O’Malley; Chamot, 1989).

The classification of listening comprehension strategy system proposed by
O’'Malley and Chamot (1989) is considered as a theoretical background of the
investigation in the present study. Generally, applying strategies is very important for
learners in listening competence. Little research has focused on which strategies
employed when learners find that they cannot comprehend the information or message
from contents of texts. This research specially intends to address the questions of what
strategies the listeners employed to solve problems while listening.

2.5 Previous studies on listening strategies and related studies on learning strategies
There are many studies related to listening strategies that have been conducted by many
scholars and researchers with many different aims. They would like to carry out these
studies in order to identify what strategies that learners applied to enhance their
comprehension, or how frequently these strategies are employed and the relationship
between listening strategies. Some current studies related to this study are presented
below

Jou’s (2010) study concentrated to explore what strategies are frequently used by
students at Technological University. She surveyed a sample of 239 students. A
questionnaire and a test were used as tools to measure the degree of using strategies in
listening process. The questionnaire consisted of 30 questions about strategies that
participants applied in their listening comprehension tests and the test was adapted from
the basic level of the GEPT (General English Proficiency Test). It was found that most
students used strategies given in the questionnaire of learning listening. The results also
showed that meta-cognitive strategies (Mwt=3.52) were effective to improve their
application of pre-listening planning, while-listening monitoring, and post-listening
evaluation strategies. However, cognitive strategies (Mw;=3.61) were used the most
effectively. In the terms of cognitive strategies, bottom-up strategies (M=3.76) were
applied more than top-down strategies (M=3.58). For social and affective strategies, they
were used positively with mean score (Ms«=3.5, Ma=3.26); however, strategies of be
confident in understanding the whole contents was applied well especially for low-
intermediate learners.

In Vandergrift's (2003) investigation, it aimed to examine the types and the
differences of listening strategies used by more skilled and less skilled 7* grade listeners
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when they listened to authentic texts in French. A think-aloud procedure was employed
to gather the data and it was further analyzed quantitatively and qualitatively. The study
lasted for 2 years as longitudinal investigation in which the progress of an experimental
and control group of 36 learners was compared. The researcher used a taxonomy of
listening comprehension strategies to code the think-aloud protocols. This taxonomy was
divided into three major strategies (metacognitive, cognitive and social-affective) as well
as the sub strategies within each category. The mean and percentage for the use of each
strategy by the more skilled and less skilled listeners were calculated. Firstly, the
quantitative analysis showed that all participants used metacognitive and cognitive
strategies. The strategy that did not appear to be used was evaluation strategy. Next, the
more skilled listeners gained more control of the listening process through the use of
metacognitive strategies, primarily monitoring strategy and elaboration strategy. Finally,
the less skilled listeners engaged in more direct translation. Their approach appeared to
involve primarily bottom-up processing, which prevents the development of a
conceptual framework and the efficient construction of the meaning. On the other hand,
qualitative analysis also conducted to compare and capture the true phenomenon about
how a given strategy was used or the particular combination of strategies used to build
meaning. The results expressed that a less skilled listener engaged in translation and
applied only a bottom-up approach. To sum up, the study shed light on listening
strategies in several perspectives. First, more skilled listeners have tendency for applying
metacognitive strategies to improve their listening skill. Next, less skilled listeners
showed their frequent engagement in superficial translation strategies.

Lee (1997) explored the listening strategies used by 190 Taiwanese Junior College
EFL students, including 150 females and 40 males. The participants completed the
Chinese listening comprehension questionnaire, including 33 items. The finding
identified that the most frequently used strategies involved asking speakers for repetition
or paraphrasing to clarify comprehension (Mean = 3.80), trying to understand each word
(Mean = 3.79), self-questioning for comprehension (Mean = 3.54), and checking
comprehension (Mean = 3.45). On the other hand, the least frequently used strategies were
thinking only in English (Mean = 2.28), deciding in advance to listen for specific aspects
of texts (Mean =2.23), listening for structures (Mean = 1.95) and setting oneself up for tasks
(Nil). Another study concerning learner’s listening strategies was conducted by Goh
(2002). The study was to identify the comprehension and learning listening strategies
used by 118 Chinese ESL learners in a Singapore university. The results indicated that
more proficient listeners used both cognitive and meta-cognitive strategies to achieve a
meaningful interpretation of a text, and demonstrated the ability to use prior knowledge,
linguistic cues and contextual information.

Chao’s (1999) research investigated the strategies used by English majors while
viewing an authentic English video text. Three hundred and sixteen students were
randomly selected from six universities in Taiwan to participate in this study. The results
showed that eight strategies with the highest mean reported by the subjects included
grasping the overall meaning of the text (Mean=4.08), relate the text to what one already
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know the topic (Mean = 3.96), focusing attention on the listening (Mean = 3.95), clear one’s
mind (Mean = 3.78), relate to personal experience or knowledge (Mean = 3.76), guessing
the meaning based on the context (Mean = 3.75), set oneself up for the task (Mean = 3.69),
and keeping up with the rate of speech (Mean = 3.65). The subjects did not listen well for
the grammatical structure (Mean = 2.35). Briefly, the research findings showed that the
learners tended to use top-down strategies more frequently than bottom-up strategies
during listening. For example, “grasp the overall meaning of the text” and “relate the text
to what I already know about the topic”, got the highest and the second frequencies (4.08
and 3.96 respectively). Most of them tended to employ self-reliance strategies more
frequently but tend to use social strategies least frequently. For instance, strategy for
asking for help (M = 2.45) got the lowest average frequency of response

Peacock and Ho (2003) investigated the relationship between the use of LLSs and
the proficiency level of 1006 English for Academic Purposes students in eight different
majors in Hong Kong. The results of the study showed that there were significant
correlations between strategy use and proficiency level. Cognitive and metacognitive
strategies showed very high correlations with the proficiency level of the participants and
were used by high-proficient learners. Compensation strategies, however, were shown
to be favored by both high- and low-proficient students.

Zare-ee (2007) conducted a study reporting on an investigation into the
relationship of test-takers’ use of cognitive and metacognitive strategies to the EFL
reading test performance. Data were collected from 30 randomly selected EFL learners
studying English language and Literature at Kashan University, Iran. The participants
included six male (20%) and 24 female (80 %) learners. SPSS version 13 was used to
compute descriptive statistics, MANOVA and Pearson product moment correlations.
Results obtained from conducting Pearson product moment correlations showed that the
correlation between meta-cognitive strategies and cognitive strategies was .630 and it is
significant at the 0.01 level. MANOVA also showed that students at higher levels of
reading ability use meta-cognitive strategies more often that less successful readers. The
findings of the study suggest that the use of meta-cognitive strategies can account for
variation in EFL reading achievement and needs to be promoted by EFL teachers. Gender
did not have a determining role in the use of either cognitive or meta-cognitive strategies
in this study.

In brief, this chapter reviews this literature about definition of listening
comprehension, significance of listening, factors affecting EFL learners” English listening
comprehension, the importance of learning strategies, strategies for listening
comprehension and previous studies on listening strategies. The next chapter will present
the method of research.

3. Research Method

In the previous chapter, the literature on the major issues relating to the theoretical
background of the study has been reviewed. In this chapter, the researcher will describe
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the research methods of the study including research questions and hypotheses the
research design, participants, he researches instruments and the procedures of the study
and data analysis.

3.1 Research questions and hypothesis
3.1.1 Research questions
In order to investigate the implementation of listening strategies in learning of English
non-majored students, the researcher attempted to find out the answers to following
questions:

1) Do English non-majored students use English listening strategies in their listening

process?
2) To what extension do they apply these strategies?
3) Is there any relationship among these strategies?

3.1.2 Hypotheses

Through the literature review and the research questions, it was hypothesized that most
of English non-majored students at Tay Do University would apply strategies in listening
process. Moreover, these strategies would be useful tools in improving their listening
comprehension in certain degree. Finally, there would be a significant relationship
among these listening strategies.

3.2 Research design

The research was a qualitative and quantitative design. It was conducted on survey
approach. According to Brown (1997), surveys are most often used in language education
for research and for curriculum development. They can be used to answer the research
questions that require description, explanation or explanation attitudes. In this
descriptive study, students’ listening strategies were examined. This study will be
conducted to answer for the research questions and to test the hypothesis presented in
the previous part. The main elements used to measure reliability and validity of the
research are the target participants and research instruments. This chapter intends to
show the readers the methodology of the study, including the profile of the participants,
the instruments, and the procedures and data analysis.

3.3 Participants

The study was conducted from February to May of 2012. The participants in the research
were 64 students studying Literature in class 6A and Banking Finance in class 6C at Tay
Do University. All of them were English non-majored students; however, English was
one of compulsory subjects in their credits. They were taught four skills of English
language such as listening, speaking, reading and writing. Therefore, these freshmen
were selected as the suitable subjects for the study. Their ages were ranged from 19 to 22.
Among 64 students, there were 13 male (20%) and 51 female (80%). Most of them have
studied English at least 7 years. They study the same English textbook and the same
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studying environment. All of them speak Vietnamese as mother tongue and English was
considered as their foreign language.

3.4 Materials

The participants in the present study are English non-majored students. They are first-
year students. The textbook used in their curriculum is General EL level 1. This textbook
consists of four parts including conversation, grammar, reading and writing. There is no
listening section. To help students increase their listening skill, teacher used Know-how
textbook opener as extra source. This textbook has pictures or questions to guide students
to the listening text. Besides, it has some exercises for students to check their
comprehension.

3.5 Research instruments
3.5.1 Designing questionnaire
The questionnaire was adapted from the original version of Jou (2010) including 30
questions aiming at a study of English listening strategies applied by Technological
University students. Besides that, there were some adjustments made according to the
specific needs. The questionnaire (see Appendix 1) was designed to measure the use of
English listening strategies in listening comprehensive process of students. The
questionnaire consists of two parts. Part one is about participants” personal information.
Part two consists of 31 items which were categorized into four clusters concerning meta-
cognitive strategies, cognitive strategies, social strategies and affective strategies. Each
item was presented as a statement to which students had to respond using a five-point
Likert response scale label strongly agree, agree, no opinion, disagree and strongly disagree. To
obtain a score the responses were allocated numerical values: strongly agree was score 5,
agree 4, neutral 3, disagree 2, strongly disagree 1. The details are presented in Table 3.1.
For scale of this study, the questionnaire was designed in Vietnamese to avoid
misunderstanding due to the participants’ limited English proficiency

3.5.2 Piloting questionnaire
An initial draft of the questionnaire containing items to be included in the survey was
reviewed by the researcher’s supervisor and two former students of course 2 whose
research was also on listening. Based on their specific comments and informed feedback
regarding area that required further clarification, the survey format was restructured and
several items in the survey were revised for improved clarity.

A pilot study was conducted using a sample of 40 English non-majored students.
The results of the pilot showed a high reliability of the questionnaire with Cronbach’s
alpha value (x) of 0.7993 (see Appendix 2). This showed that questionnaire was reliable
to be used for collecting the quantitative data of the actual study.
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3.5.3 Conducting questionnaire

In the first part of personal information, subjects were supposed to fill out the gender,
age and major. The second part of the questionnaire consists of 31 items about listening
strategies measured on a five point scale. The participants could only choose one in five
points (strongly agree, agree no opinion, disagree, strongly disagree). The time allocated
for conducting 31 items in the questionnaire is 30 minutes. The data from the
questionnaire were collected and analyzed.

3.6 Procedure

The study was conducted during 16 weeks from February to May of 2012. It consists of
four stages. In the first stage, the information was collected from newspapers, articles,
and internet. After consulting and collecting enough information for the study, the
questionnaire was designed in the second stage. The third stage was undertaken three
weeks later. In the third stage, there were 64 students in total selected to complete the
questionnaire. After that, the data collected would be analyzed at the fourth stage. Then,
the paper was completed.

3.7 Data analysis
The data gathered through questionnaire were analyzed. First, they were coded for
statistical analysis. Then they were divided into clusters of strategies to answer research
questions indicated above. The data were coded and prepared for analysis using the
Statistics Package for the Social Sciences (SPSS) version 11.5. In order to answer the
research questions (see part 3.1.1 of this chapter), the researcher utilized two analytical
tests. First, the scale test (see Appendix 2) was conducted to check the reliability of the
questionnaire. Then, the descriptive statistics test was computed to determine the
minimum, the maximum, the mean score and the standard deviation.

In summary, this chapter has presented the research method of the study in detail.
The research findings obtained in the survey questionnaire are described in the next
chapter.

4. Research Results

This chapter aims to report the results of the data collection based on the questionnaire.
The results showed the statistical evidence on the general result, meta-cognitive
strategies, cognitive strategies, social strategies, affective strategies.

4.1 The general result

In chapter 3, a piloting questionnaire was conducted to examine the reliability of
questionnaire and the result was very satisfactory with high reliability coefficient alpha
(a)=.7993). Similarly, questionnaire used for this study also has high reliability coefficient
with alpha (a) =.7985 (see Appendix 3).
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To find out which strategy used most in listening process, the data collected from
the questionnaire were calculated on SPSS including Descriptive Statistics Test and One-

Sample T-Test to analyze mean and standard deviation on participants’ listening

strategies. The results of the questionnaire were shown in the following Table 4.1.

Table 4.1: The mean score of English listenin

g strategies

Clusters N | Min Max Mean SD Percentage (%)
Meta-cognitive strategies 64 2.90 4.50 3.64 .35087 84.69
Cognitive strategies 64 2.58 4.75 3.61 45130 85.19
Social strategies 64 | 2.20 5.00 4.03 .53637 93.78
Affective strategies 64 | 225 5.00 3.46 .52242 81.28

As can be seen in Table 4.1, most of strategies from meta-cognitive to affective strategies

were applied much and the mean scores are higher than the excepted scale (scale 3).
Among them, social strategies gain the highest with the mean score 4.03 (Ms=4.03)
accounting for 93.78%. Besides, the second strategies which are used more include meta-

cognitive strategies and cognitive strategies. The mean score for meta-cognitive strategies
is 3.64 (Mmnew=3.64) accounting for 84.69% and cognitive strategies is 3.61 (Mcwg=3.61)
accounting for 85.19%. Although affective strategies are not used as much as these above
strategies, the mean score is still high (M«=3.46) accounting for 81.28%. Figure 4.1 and
Figure 4.2 illustrate more clearly about the mean score and percentage of English listening
strategies used by students.
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Figure 4.1: The percentage of English listening strategies use
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Table 4.2: One-Sample T-Test of listening strategies

Test Value=3
Sig. (2- Mean 95% Confid(.ence Interval of the
t Df S . Difference
tailed) Difference
Lower Upper

MEANMETA 14,642 | 63 ,000 ,6422 ,5545 ,7298
MEANCOG 10,802 | 63 ,000 ,6094 ,4966 ,7221
MEANSOCI 15,428 | 63 ,000 1,0344 ,9004 1,1684
MEANAFF 6,999 | 63 ,000 ,4570 ,3265 ,5875

Continuously, Table 4.2 will analyze the participants” use of four main kinds of listening
strategies on their listening process.

Table 4.2: One-Sample T-Test of listening strategies

Test Value =3
95% Confidence Interval
. . Mean X
t Df Sig. (2-tailed) . of the Difference
Difference

Lower Upper
MEANMETA 14,642 63 ,000 ,6422 ,5545 ,7298
MEANCOG 10,802 63 ,000 ,6094 ,4966 ,7221
MEANSOCI 15,428 63 ,000 1,0344 ,9004 1,1684
MEANAFF 6,999 63 ,000 ,4570 ,3265 ,5875

The results from the Table 4.2 show that the mean scores of the listening strategies are
statistically significant with p=<.005 (meta-cognitive strategies (t=14.642, df=63), cognitive
strategies (t=10.802, df=63), social strategies (t=15.428, df=63), affective strategies (1=6.999,
df=63). The results support the conclusion that participants employed all of these
strategies in their listening comprehension.

4.2 The results of each kind of strategies

4.2.1 Meta-cognitive strategies

The data were calculated in SPSS and classified into different strategies. First of all, the
metacognitive strategies were analyzed in three categories including pre-listening
strategies, while-listening strategies and post-listening strategies.

4.2.1.1 Pre-listening planning strategies
The results of pre-listening strategies are shown in Table 4.3.

Table 4.3: Pre-listening planning strategies

Items Min Max Mean Std. Deviation %

Q1 5 4.31 .588 100
Q2 1 5 2.84 .979 59.4
Q3 5 4.09 .660 98.4

European Journal of English Language Teaching - Volume 6 | Issue 3 | 2021 177


http://oapub.org/edu/index.php/ejel

Hanh Thi Dang, Bich Van Au, Hai Thanh Chau
A STUDY OF ENGLISH LISTENING STRATEGIES APPLIED BY ENGLISH
NON-MAJORED STUDENTS AT TAY DO UNIVERSITY, VIETNAM

As can be seen in Table 4.3, most of all students prepare their mind to concentrate
before listening (Mai1=4.31) accounting for 100%. Besides, to understand the content of the
text, students usually identify the purposes of language activities before listening
(M@3=4.09). It accounts for 98.4%. Unlike these two items above, students do not like much
about their progress in learning English (Mqe:=2.84) accounting for 59.4%. Gareth Rees
(2003) shows that when pre-listening strategies are well prepared, they can help to create
confidence and facilitate listening comprehension. Chang (2008) also stated that before
listening to the text, previewing questions was helpful to the learner’s comprehension.
From the result, it can be seen that not all strategies are applied well by students. Before
listening, maybe they only think about some elements that help them to understand the
contents of the texts such as keeping their mind to concentrate or identifying the purposes
of the language activities. Thinking about their progressing in learning English is not
important to them.

4.2.1.2 While-listening monitoring strategies
The results of while-listening strategies are shown in Table 4.4.

Table 4.4: While-listening monitoring strategies

Items Min Max Mean SD %

Q6 1 5 2.73 1.102 54.8
Q7 1 5 3.56 .990 82.8
Q8 2 5 3.83 .827 90.6
Q9 1 5 3.39 1.048 81.3

The Table 4.4 shows that in while listening stage, most of students showed significant
attention about being willing to check what part of content they did not know (Mo= 3,
56) accounts for 82.8% and double checking again for their answers (Mgs=3.83) accounts
for 90, 6% .Continuously, the results also showed that many students agreed they usually
lose concentration while listening, but it is corrected when doing listening test (Mqs=3.39)
accounts for 81.3%. However, strategy six (Mqs=2.73) accounts for 54.8% was not used
effectively by students. In fact, most of students thought that speakers” accent was a
source that caused difficulty for them in listening process. Yan’s (2006) study showed that
there were about 66. 25% of learners getting problems with speakers’ accents and he
believed that unfamiliar accents might hinder listeners from understanding the contents.
It is similar with Yan’s study.

4.2.1.3 Post-listening evaluation strategies
Q26, 27, 28 addressed the cluster of participants’ using of post-listening evaluation
strategies. The results concerning this cluster are shown in Table 4.5.
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Table 4.5: Post-listening evaluation strategies

Items Min Max Mean SD %

Q26 1 5 3.81 941 90.6
Q27 2 5 4.08 .650 98.4
Q28 2 5 3.77 921 90.6

As can be seen in Table 4.5, it is clear that all strategies are employed regularly and
effectively by students. In fact, item 27 is strategy used the most with mean score
(Mq27=4.08) accounting for 98.4%. After listening, students evaluate the degree that they
can understand. That is a good way for them to improving listening next time. Similarly,
items 26 and 28 were strategies accepted actively by students although their mean score
is not as high as item 27. Most students find out the problems that they have to face such
as the key words that they do not (Mo2=3.81) accounting for 90.6%. According to Chu
(2004), most of listeners have a limited vocabulary so they will feel confused when they
hear some words they cannot figure out. And in this study, there are more than a half of
participants agreeing with looking up the new vocabulary in the dictionary with mean
score (Ma2s=3, 77). It accounts for 90.6%.

4.2.1.4 The results of using 3 kinds of meta-cognitive strategies
The comparison of the three strategies of metacognitive use is shown in the Table 4.6

below.
Table 4.6: The mean score of using 3 kinds of meta-cognitive strategies
N Min Max Mean SD %
Pre-listening 64 2.67 4.67 3.75 48250 85.9
While-listening 64 2.25 4.50 3.38 .52325 774
Post-listening 64 2.67 5.00 3.89 .57954 93.2

The Table 4.6 shows that three kinds of above strategies are used highly in listening
practice. Especially, the mean score of post-listening evaluation strategies is the highest
among three with mean score is 3.89 which accounts for 93.2%. Next, the mean score of
pre-listening planning strategies is 3.75 accounting for 85.9% and the last is 3.38
accounting for 77.4%. Figure 4.3 and Figure 4.4 illustrate Table 4.6 clearly.
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4.2.2 Cognitive strategies

The data collected from the questionnaire were analyzed in term of cognitive strategies.

4.2.2.1 Cognitive formal practicing strategies

The results of cognitive formal practicing strategies are presented in Table 4.7 below.
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Table 4.7: Cognitive formal practicing strategies

Items Min Max Mean Std. Deviation %

Q10 5 3.84 .996 84.4
Q13 5 3.78 .983 87.5
Q31 1 5 4.00 .909 95.3

The mean score for each question in Table 4.7 is higher than the average scale (M=3.0).
This also means that the participants admitted the benefits that these strategies bring to
them. Actually, most of students think that practicing listening to EL actively in daily life,
such as listening to English news, English songs on TV or radio, talking to foreigners will
increase interest in learning English (Mes1=4.0). It accounts for 95.3 %. Another strategy
accepted much by students while listening is that they like to translate words or sentences
into Vietnamese (Mq10=3.84) accounting for 84.4%. The results from this table also indicate
that students like applying the new vocabulary, phrases or grammar they have learned
to understand the contents (Mg1:=3.78). It accounts for 87.5%.

4.2.2.2 Bottom-up Strategies
The results of bottom-up strategies are presented in Table 4.8 below.

Table 4.8: Bottom-up strategies

Items Min Max Mean Std. Deviation %
Q11 2 5 3.33 .818 86
Q12 1 5 3.53 1.083 78.2
Q14 2 5 3.61 .902 86
Q17 2 5 3.92 .741 95.4

The bottom-up strategies tend to understand the details such as words or phrases of
content. The Table 4.8 shows that most students usually pay attention to words or
sentence stresses to enhance their understanding (Mqi7=3.92) accounting for 95.4% and
often repeat words or phrases softly and mentally (Mou= 3.61) accounting for 86%.
Besides, to grasp the content of the text, students also try to understand each word
(Mq12=3.53) account for 78.2%. Like items 14, items 11 implies that students may like to
put details together to understand what the sentences meant , especially noticing the
information questions with who, whom, which, how, where ....(Ma1=3.33). This study is the
same with Jou’s study (2010). Participants tend to take notes the information questions to
enhance the content. Actually, to be able to apply bottom-up strategies effectively, learner
should widen vocabulary largely enough and have good knowledge of sentence structure.
Traditionally, exercises of cloze listening or the use of multiple-choice questions are
applied to process the bottom-up strategies. Richard (2008, cited by Jou’s study, p110)
stated that “the recognition of key words, transition in a discourse, grammatical relationships
between elements in sentences and use stress, intonation to identify word and sentence functions
where the essential elements in processing bottom-up strategy”. Bottom-up strategies helps
students enhance knowledge of vocabulary and grammar.
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4.2.2.3 Top-down strategies
Q15, 16, 18, 19, 29 addressed the cluster of participants” using of top-down strategies. The
results of bottom-up strategies are presented in Table 4.9 below.

Table 4.9: Top-down strategies

Items Min Max Mean Std. Deviation %
Q15 2 5 3.80 .929 90.7
Q16 1 5 3.77 811 93.8
Q18 1 5 3.39 .953 82.8
Q19 1 5 2.95 1.015 64
Q20 2 5 3.39 .936 78.2

Top-down skills are also important strategies in listening comprehension. The results
from Table 4.9 show that most of strategies were employed effectively by most of
students in improving listening comprehension. For example, students agreed that they
listened for main ideas first and then details (Mo15=3.80) accounting for 90.7% and
predicting or making hypotheses on texts by titles with mean score (Maie=3.77)
accounting for 93.8%. In addition, they also guessed the meaning of words based on the
content and while listening, they formed pictures mentally to help learners comprehend
texts are equal (M1s=M20=3.39). In contract, most of students were not familiar with trying
to think in English instead of Vietnamese and the mean score is below the average scale
(Mg19=2.95) accounting for 64%. To sum up, students used successfully top-down
strategies, but they still think in Viethamese while listening. As a result, it slows down
listening processing. Therefore, they needed more guidance from teacher to develop top-
down skills.

4.2.2.4 The results of using 3 kinds of cognitive strategies
The comparison of the three kinds of cognitive strategies is shown in the Table 4.10.

Table 4.10: The mean score of using 3 kinds of cognitive strategies

N Min Max Mean SD %
Formal practicing 64 2.00 5.00 3.88 .66534 89
Bottom-up 64 2.50 4.75 3.60 .53008 86.4
Top-down 64 2.20 4.60 3.46 .53414 81.9

As seen from Table 4.10, most of mean scores of 3 kinds of cognitive strategies are higher
than scale 3. This indicates that all of these strategies are very useful for students such
cognitive formal practicing strategies (M=3.88) accounts for 89% were applied more than
bottom-up strategies (M=3.60) accounts for 86.4% and top-down strategies (M=3.46)
accounts for 81.9%. Figure 4.5 and 4.6 illustrate the results of using 3 kinds of cognitive
strategies.
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4.2.3 Social strategies

The data collected from the questionnaire were analyzed in term of social strategies.
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Table 4.11: Social strategies

Items Min Max Mean SD %

Q22 1 5 4.14 924 92.2
Q23 1 5 3.47 1.083 84.4
Q24 2 5 4.17 747 95.4
Q29 2 5 4.09 684 98.4
Q30 2 5 4.30 .683 98.4

The results of Table 4.11 indicate that most students think teachers play an important role
in improving listening comprehension such as teaching them more skills (Mas=4.30)
which accounts for 98.4%. In item 22 and 24, students show their positive attitude in
asking English speaking people to repeat what they do not understand (Mo22=4.14) which
accounts for 92.2% and to slow down when they speak fast high (Mo2~4.17) accounting
for 95.4%. In addition, most students usually asked their classmates or teachers questions
they did not understand after listening with mean score (Maz29=4.09) accounting for 98.4%.
Strategy in item 23 about asking English speakers to correct them when they talk is
applied much (M23=3.47). The degree for applying this strategy is less high than degree
for applying other ones. It accounts for 84.4%. It can be concluded that all of social
strategies were employed effectively by students.

4.2.4 Affective strategies
The data collected from the questionnaire were analyzed in term of affective strategies.

Table 4.12: Affective strategies

Items Min Max Mean SD Percentage (%)
Q4 2 5 3.66 .801 93.8
Q5 1 5 2.44 871 42.3
Q21 1 5 3.86 .852 93.7
Q25 2 5 3.88 .807 95.3

In affective strategies, the results show that most of students relax whenever they feel
afraid of using English (Ma25=3.88). It accounts for 95.3%. They try to keep calm and are
not nervous (Me2=3.86) accounting for 93.7%. Besides, students also find out some
methods to reduce their anxiety while listening such as encourage themselves through
positive self-talk (Mos=3.66) accounting for 93.8%. However, item 5 implies that most
students are not confident enough in understanding the whole contents (Mgs=2.44)
accounting for 42.3%.

4.3 The relationship between kinds of listening strategies

In this chapter, besides comparing degrees of using listening strategies in listening
comprehension, it also shows whether strategies have their correlation together. Pearson
Correlation was applied to measure of these strategies. Table 4.13 will provide the actual
value of correlation coefficient between metacognitive and cognitive strategies.
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Table 4.13: The correlation between metacognitive and cognitive strategies

MEANMETA MEANCOG
MEANMETA Pearson Correlation 1 ,A447(*%)
Sig. (2-tailed) . ,000
N 64 64
MEANCOG Pearson Correlation ,A447(**) 1
Sig. (2-tailed) ,000 .
N 64 64

** Correlation is significant at the 0.01 level (2-tailed).

Table 4.13 shows the correlation of these two strategies is “.447" and p-value is “.000’
(p=.000). The result indicates that the correlation between metacognitive and cognitive
strategies is statistically significant. Table 4.14 presents the correlation coefficient
between cognitive and social strategies.

Table 4.14: The correlation between cognitive and social strategies

MEANCOG MEANSOCI
MEANCOG Pearson Correlation 1 ,536(*%)
Sig. (2-tailed) . ,000
N 64 64
MEANSOCI Pearson Correlation ,536(**) 1
Sig. (2-tailed) ,000 .
N 64 64

** Correlation is significant at the 0.01 level (2-tailed).

Table 4.14 implies the correlation of these two strategies is “.536" and p-value is 000
(p=.000). And like Table 13, the result shows that the correlation is statistically significant.
It means that there is a correlation between cognitive and social strategies. Similarly,
between cognitive and affective strategies exist a relationship with their correlation
coefficient is 536" and p-valueis .000". So, it can be said that the correlation is statistically
significant. The following table demonstrates how the relationship between variables of
cognitive and affective strategies is manifested.

Table 4.15: Correlation between cognitive and affective strategies

MEANCOG MEANAFF
MEANCOG Pearson Correlation 1 ,496(*%)
Sig. (2-tailed) . ,000
N 64 64
MEANAFF Pearson Correlation ,496(*%) 1
Sig. (2-tailed) ,000 .
N 64 64
** Correlation is significant at the 0.01 level (2-tailed).
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Continuously, metacognitive and affective strategies have relationship with correlation
.218" and p-value “.025". The results showed the correlation is not significant. However,
they are related. Table 4.16 presents correlation between metacognitive and affective
strategies.

Table 4.16: Correlation between metacognitive and affective strategies

MEANMETA MEANAFF
MEANMETA Pearson Correlation 1 ,281(%)
Sig. (2-tailed) . ,025
N 64 64
MEANAFF Pearson Correlation ,281(%) 1
Sig. (2-tailed) ,025 .
N 64 64

* Correlation is significant at the 0.05 level (2-tailed).

The result between metacognitive and social strategies is summarized in the Table 4.17.

Table 4.17: The correlation between metacognitive and social strategies

MEANMETA MEANSOCI
MEANMETA Pearson Correlation 1 227
Sig. (2-tailed) . .072
N 64 64
MEANSOCI Pearson Correlation 227 1
Sig. (2-tailed) .072 .
N 64 64

From this table, it indicates that there is a correlation between these two kinds of
strategies (.227). However, this relationship is not statistically with p>.005. Likewise, the
relationship between social and affective strategies is also not statistically significant. The
results are presented in the following table.

Table 4.18: Correlation between social and affective strategies

MEANAFF MEANSOCI
MEANAFF Pearson Correlation 1 218
Sig. (2-tailed) . .084
N 64 64
MEANSOCI Pearson Correlation 218 1
Sig. (2-tailed) .084 .
N 64 64

To sum up, there is a significant relationship between metacognitive and cognitive
strategies, between cognitive and social strategies, between cognitive and affective
strategies. However, the relationships between metacognitive and social strategies,
between metacognitive and affective strategies, between social and affective strategies
are not significant.
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4.4 Conclusion

After collecting and analyzing data, the results from this chapter showed that most of
strategies were used by English non-major students at Tay Do University. However, the
degree of using is different. Social strategies were employed most with mean score (Mso=
4.03). Metacognitive strategies were the ensuing ones used much (Mmet=3.64). The next
ones were cognitive strategies (Mwg=3.61) and the last ones were affective strategies
(Ma=3.46). When examining the relationship between strategies, it could be found that
they had correlation together with existing significant value ‘p<.005" such as between
metacognitive and cognitive strategies, between cognitive and social strategies and
between cognitive and affective strategies. However, pairs of strategies such as
metacognitive and social strategies, metacognitive and affective strategies, social and
affective strategies were not statistically significant ‘p>.005". In general speaking, English
non-majored students at Tay Do University applied listening strategies in listening
comprehension.

5. Discussions and Conclusions

This chapter presents Discussions about the results, Limitations of this study, suggestions
for further research, Implication for teaching and learning listening strategies and
Conclusion of the thesis.

5.1 Discussions about the results

5.1.1 Listening strategies applied by English non-majored students

From the results of chapter 4, question one and two of research questions in chapter 3
“do English non-majored students use English listening strategies in their listening
process?” and “ to what extension do they apply these strategies?” were answered. The
results revealed that most participants in this thesis used listening strategies in English
language learning. The social strategies (Msx=4.03) were employed at the highest end of
the frequency scale followed by metacognitive strategies (Mmt=3.64) and cognitive
strategies (Mcg=3.61). Finally, that is affective strategies (M=3.46). The results of this
study are partly consistent with Jou’s (2010) study. Like his findings, it can be said that
most of strategies were applied. However, the degrees of using these strategies in
listening process are different. In his study, the highest used strategies are cognitive
strategies (Mwg=3.61) as in this study, that is social strategies (Msw=4.03). The least used
strategies are affective strategies (Ma=3.46) and this result is similar with Jou’s (2010)
study. Affective strategies were employed the least (M«=3.26). In each different studying
environment, degrees of using these variable strategies are also. They change basing on
studying environment and the way to teach and study of every place.

According to Vandergrift (2003), social strategies are techniques that listeners used
to collaborate with others, to verify their understanding and to lower their anxiety. In the
same way, Oxford (1990) said that social strategies referred to the ways in which learners
managed to interact with other learners or native speakers to facilitate their learning
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including skills such as asking questions for clarification, cooperating with peers, and
developing cultural understanding. These strategies, in general, helped learners work
with others to get input and practice. The findings from chapter 4 demonstrated that
participants in this study applied well this kind of strategy. The results from study were
consistent with Lee’s (1997). His findings also indicated that strategy for asking speakers
for repetition or paraphrasing to clarify comprehension was the most frequently used
strategy (M=3.80). The high use of social strategies may be due to the teaching objectives
and curriculum design of teachers. Teachers often engage their students in learning
listening skill by partnering up the students in pairs or small groups to complete learning
tasks through communicative activities. These results were not consistent with Chao’s
(1999) research while they were used the most in the present study. The results from his
project indicated that social strategies were used the least.

According to O’'Malley and Chamot (1989), metacognitive strategies are a kind of
self-regulated learning. It includes the attempt to plan, check, monitor, select, revise and
evaluate. Vandergrift’s (2003) study proved that more skilled listeners had tendency for
applying metacognitive strategies to improve their listening skill. The findings of the
present study showed that metacognitive strategies were applied frequently with high
mean score (Mme=3.64). Therefore, it can be implied that participants in this study are
effective listeners. And these findings were consistent with Jou’s (2010) study. The results
from his study indicated that metacognitive strategies were employed with mean score
3.52. However, two strategies in metacognitive strategies are thinking about my progress
in learning English (M=2.84) and I do not understand if I am unfamiliar with speakers’
accent (M=2.73) were two strategies that participants did not pay much attention among
metacognitive strategies.

Cognitive strategies are related to comprehending and storing input in working
memory or long-term memory for later retrieval. They are investigated from the aspects
of bottom-up strategies and top-down strategies (O’'Malley & Chamot, 1989). For this
kind of strategy, it was considered as the third frequently strategies used by students
(Mcwg=3.61). The findings were not consistent with Jou’s (2010) research. His project
showed that cognitive strategies were the highest used strategies while this one is social
strategies. Although there are differences from degree of using this kind of strategies,
between two studies they also exist similarity. In the present study, bottom-up strategies
(M=3.60) were applied more than top-down strategies (M=3.46). And it is the same in
Jou’s (2010) study with bottom-up strategies (M=3.76) used more than top-down
strategies (M=3.58). This means that most of students are familiar with listening for
details more than they have to concentrate on main ideas. Besides, they often try to listen
for each word and translate contents into Vietnamese. Therefore, they apply bottom-up
strategies more than top-down strategies although both of them were applied. Especially,
thinking in English instead of Vietnamese was the least used strategies (Mo19=2.95). In
contrast, the study is not consistent with the findings from research of Chao (1999) when
in his research the learners tended to use top-down strategies more frequently than
bottom-up strategies during listening. For example, “grasp the overall meaning of the
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text” and “relate the text to what I already know about the topic”, got the highest and the
second frequencies (4.08 and 3.96 respectively). In short, students applied bottom-up
strategies more than top-down strategies because they are English non-majored students
and listening is not taught in distinct period.

Affective strategies were considered as the least used strategies among four types
of strategies with mean score 3.46. Affective strategies refer to the strategies that learners
use to control factors such as emotions, attitudes, motivations and values. Hence, it can
be said that participants did not pay attention to this kind of strategy much as the others.
The results also were consistent with the findings of Jou’s (2010) study. Especially,
strategy with confidence in understanding the whole contents was the least used strategy
for both these studies with mean score below average scale. It might be explained that
listening is not a strange skill to students because this skill was mentioned when they
studied in high school. So, they will not feel worried when they are in undergraduate
level. However, they do not feel confident with contents that they will listen because
English is a foreign language. Understanding the contents of lectures require students to
have large vocabulary and to master grammar as well as context of lectures. For above
reasons, the level of their confidence in understanding the contents of lecture is not high.

In short, students used these strategies in the framework of O’Malley and Chamot
(1990) at different degrees. The results showed that students recognized these strategies
and used already them in their language learning. However, degree of affective strategies
is low. It means that students do not apply this kind of strategy effectively in their
listening processing.

5.1.2 The correlation among four types of strategies (metacognitive, cognitive, social
and affective strategies)

To answer research question three “is there any relationship among these strategies?”. A
Pearson correlation coefficient was computed. The result indicated that there was
significant correlation between metacognitive and cognitive strategies, cognitive and
social strategies, cognitive and affective strategies (p<.000). This result was consistent
with Zare-ee’s (2003) investigation. However, the correlation between metacognitive and
social strategies, metacognitive and affective strategies, social and affective strategies was
not statistically significant (p>.000). It may be explained that students were taught
listening skill in high school, so stages such as pre-listening, while-listening and post-
listening were familiar with them. They do not feel worried. For students, listening skill
is important and teachers play an essential role in guiding students to gain listening skill.
Hence, although the relationship between metacognitive and affective strategies as well
as between metacognitive and social strategies is not significant, they still support
together. For social strategies, students are spirited in asking English speakers to repeat
what they said and exchange any questions they do not understand with their friends.
Meanwhile, about affective strategies, students have many ways to reduce stress and
worry for studying listening. Thus, two kinds of these strategies were not interactive.
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They themselves recognize the importance of listening skill and they themselves control
their attitude in listening process.

5.2 Limitations

The present study was conducted to investigate about using listening strategies of
English non-majored students and the time for carrying out this research was in period
of 3 months. This was considered as limited time. Moreover, in this study, researcher
collected and analyzed data by using a questionnaire. There were not tests or tasks
designed to estimate the level of strategies employed by students. In addition, the
number of participants was also limited. It just focused on the English non-majored
students but did not examine into any particular majored ones

5.3 Suggestions for further research

The study was only investigated on the small group of participants. In the future, it
should be extended on larger number of students. Besides, the study did not focus on one
major of students. For this reason, future studies should pay attention to a group of major
students such as students of medicine or students of information technology to be able to
realize if there are any differences on using listening strategies among different fields.
Moreover, the present study just used questionnaire to measure students’ listening
strategies. It should be combined with tests or tasks to evaluate the ability of using
students’ listening strategies for further research.

5.4 Implications for teaching and learning strategies

Based on the theory and the results discussed in the present study, there are some
implications for teachers and learners to improve their teaching and listening learning
skill in the classroom as well as in daily communication.

For teachers, to improve their students’ listening ability, they need to master
following teaching stages such as pre-listening, while-listening and post-listening and
combine with activities in these stages to create interest for students in listening process.
Besides, teachers also need to define objective and the importance of listening skill. Since
then, it helps students to apply listening skill in top-down processing and bottom-up
processing. Moreover, it also helps students to practice habit for thinking by English. If
they listen and translate into Vietnamese at the same time, this will reduce ability of using
vocabulary as well as grammar in English. For above reasons, students will feel confident
when they understand the contents of texts.

There are stages that teachers need to control in teaching process. Stage one is
preparation before class; stage two is classroom teaching; and stage three is learning after
class. During these stages, teachers should set listening objectives, choose listening
content and design listening activities. These activities are subcategories as pre-listening,
while-listening and post-listening activities. In pre-listening stage, teachers should set a
purpose or decide in advance of what to listen to, decide if more linguistic or background
knowledge is needed. Similarly, teachers should provide opportunities for group or

European Journal of English Language Teaching - Volume 6 | Issue 3 | 2021 190


http://oapub.org/edu/index.php/ejel

Hanh Thi Dang, Bich Van Au, Hai Thanh Chau
A STUDY OF ENGLISH LISTENING STRATEGIES APPLIED BY ENGLISH
NON-MAJORED STUDENTS AT TAY DO UNIVERSITY, VIETNAM

collaborative work or class discussion activities. For while-listening activities, they relate
directly to engagement with the text and have some of following activities: (1) decide
what is and is not important to understand, (2) use prediction or content to encourage
students to monitor their comprehension when they listen, (3) use question to focus
students” attention on the crucial elements of the crucial text to comprehend of the whole,
(4) organize activities to guide listeners through the text. Combine activities such as
getting the main ideas, topic, etc. Finally, teachers should write questions beyond the text
on the board and ask students to discuss them in post-listening activities. The teachers
can tell students to compare their notes and discuss what they understood in pairs or
small groups or encourage students to respond to what they heard to create debate.
Debating is a good way to stimulate students in communication and improve listening
skill effectively.

For students, they should be more active in their learning. For example, they
should usually practice English listening through English news or English songs on TV
or internet to be familiar with native speakers” accent, intonation. The fact is that these
participants did not have good knowledge of vocabulary and grammar. Thus, they are
often afraid of listening. They should practice listening more often not only in class but
also at home. There is a variety of listening texts from TV, radio, songs, news.... They can
choose to be familiar with different accents, pronunciation. Besides, listening is an
effective way to enhance their vocabulary, to revise grammatical structures. It is helpful
for other skills such as speaking, reading and writing. Students should be encouraged to
communicate with native speakers so that they can have two-way communication. It
helps them be flexible and communicate better. Hence, they will not feel confused with
different accents. Moreover, students should work in group or pairs to exchange
information. That is a good way to increase confidence in understanding texts. Besides,
they should apply studied strategies in texts frequently to improve their listening skill.
For textbook of teaching, there is not any lesson for listening skill yet. So, teachers still
use outside documents. For this reason, there should be a lesson plan that has enough
four skills, especially listening skill to help students to be familiar with native speakers’
different accents. Moreover, textbook should include many activities to support students
to increase knowledge of vocabulary and grammar.

5.5 Conclusions

The purpose of this study is to look into listening comprehension strategies employed by
English non-majored students and the relationship among these strategies. By
understanding which listening strategies that students use hopes that the findings of the
study will help them overcome difficulties in learning listening. Generally speaking,
participants in this study employed a variety of listening comprehension strategies
during the listening process and social strategies were considered as the highest used
strategies among listening strategies. Furthermore, it also showed that there is a
relationship and interaction between these strategies helps students to improve their
listening ability effectively. However, there are some kinds of strategies that do not have
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interaction such as the relationship between metacognitive and affective strategies,
between metacognitive and social strategies, between social and affective strategies. To
sum up, the study has sought the answers to research questions. However, there are some
limitations of the study as provided. The results cannot be generalized, so it is hoped that
there will be further research conducted.
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Appendix 1: Questionnaire
(An investigation about English listening strategies applied by English non-majored students at
Tay Do University)

A. Background information:

1. Gender: male: Dfemale:D
2.A8e:
3. Class: oviiiiiiiic

How long have you studied English? .......... years

Dear beloved friends!

This is an educational research project about the effectiveness of using English listening
strategies. The table below is a series of statements about your preference for strategies
used in listening process. I would like to know how far these statements match your own
preference. There are not right or wrong answers. Moreover, the data I collect are for
research purpose and your opinions will be respected and kept confidential. There are 30
items in the questionnaire. Please stick (v) the best column that best describes your
attitudes. Thank you very much for your cooperation!

B. Statements for the investigation

Number Items SA |A | N |DA |SD

1 Before listening, I prepare my mind to concentrate.

2 Before listening, I think about my progress in learning English.

3 I clearly identify the purpose of the language activities before
listening.

4 I encourage myself through positive self talk.

5 I am confident in understanding the whole contents.

6 While listening, I do not understand if I am unfamiliar with
speakers’ accent.

7 While listening, I while check what part of content I do not
understand

8 While listening, I while double check again for my answer.

9 I am aware of my inattention and correct it while doing
listening test.

10 While listening, I try to translate words or sentences into
Vietnamese.

1 While listening, I will notice the information question with
who, whom, which, how, where...in the content.

12 While listening, I try to understand each word.

13 While listening, I can apply the new vocabulary, phrases, or
grammar I have learned to understand the content.

14 While listening, I usually repeat words or phrases softly or
mentally.

15 I listen for main ideas first and then details.
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16 I predict or make hypotheses on texts by titles.

17 I pay attention to word or sentence stresses to enhance my
understand.

18 I can guess the meaning of words based on the context.

19 I try to think in English instead of Vietnamese.

20 While listening, I form pictures mentally to help me
comprehend texts.

21 While listening, I can keep calm and not not be nervous.

22 If I do not understand what speakers say in English, I will ask
them to repeat what they said.

23 I ask English speakers to correct me when I talk.

24 I ask the speakers to slow down when they speak too fast.

25 I try to relax whenever I feel afraid of using English.

26 After listening, I reflect on my problems, for example: the key
words that I do not understand.

27 After listening, I evaluate how much I could understand.

28 I will write down the words I do not after the listening tests
and look up the dictionary.

29 After listening, I ask my classmates or teachers any questions I
do not understand.

30 I hope teachers can teach me more skills to improve my
listening comprehension.

31 I will practice English listening actively in daily life, such as

listening to English news, English songs on TV or radio,
talking to foreigners.

Abbreviation: SA = strongly agree; A = agree; Neutral = no opinion; D = disagree; SD = strongly disagree.

Thanks for your cooperation!
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Appendix 2: Questionnaire (Piloting)

Reliability Analysis — Scale (Alpha)

Mean Std Dev Cases
1. C1 4,3750 0,5401 40,0
2. Q2 3,1000 0,9001 40,0
3. C3 4,0500 0,6775 40,0
4. 4 3,7250 0,8161 40,0
5. G5 2,5250 0,8469 40,0
6. Cé6 2,6000 1,1048 40,0
7. C7 3,6750 0,9971 40,0
8. (C8 3,9250 0,8286 40,0
9. 9 3,5500 1,1082 40,0
10. C10 4,0000 0,8771 40,0
11. C11 3,2750 0,8469 40,0
12. Ci12 3,5000 1,0377 40,0
13. (13 3,7750 1,0975 40,0
14. Cl4 3,8000 0,8829 40,0
15. C15 3,6750 0,9711 40,0
16. Cl6 3,7750 0,9195 40,0
17. C17 3,9250 0,7970 40,0
18. (18 3,3000 0,9392 40,0
19. C19 2,9500 1,0610 40,0
20. C20 3,4000 0,9001 40,0
21. C21 3,7750 0,9470 40,0
22, (C22 4,1250 0,9920 40,0
23. (C23 3,3000 1,1810 40,0
24. C24 4,1500 0,8336 40,0
25. (C25 3,9500 0,8458 40,0
26. C26 3,7750 1,0250 40,0
27. C27 4,1250 0,6480 40,0
28. (28 3,7250 0,9604 40,0
29. C29 4,1750 0,7121 40,0
30. C30 4,3500 0,7355 40,0
31. C31 4,0500 0,9594 40,0
N of
Statistics for Mean Variance STD Dev Variables
SCALE 114, 4000 114, 4000 10, 6958 31

Reliability Coefficients

N of Cases =40,0
N of Items = 31
Alpha =0,7993
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Appendix 3
Reliability Analysis — Scale (Alpha)

Mean Std Dev Cases

1. C1 4,3125 0,5876 64,0
2. 2 2,8438 0,9795 64,0
3. C3 4,0938 0,6599 64,0
4. 4 3,6563 0,8012 64,0
5. C5 2,4375 0,8706 64,0
6. Cé6 2,7344 1,1018 64,0
7. C7 3,5625 0,9900 64,0
8. (8 3,8281 0,8272 64,0
9. 9 3,3906 1,0483 64,0
10. C10 3,8438 0,9955 64,0
11. C11 3,3281 0,8176 64,0
12. Ci12 3,5313 1,0833 64,0
13. (13 3,7813 0,9835 64,0
14. Cl4 3,6094 0,9018 64,0
15. C15 3,7969 0,9289 64,0
16. Cl6 3,7656 0,8115 64,0
17. C17 3,9219 0,7412 64,0
18. (18 3,3906 0,9531 64,0
19. C19 2,9531 1,0146 64,0
20. C20 3,3906 0,9363 64,0
21. C21 3,8594 0,8520 64,0
22, (C22 4,1406 0,9235 64,0
23. (C23 3,4688 1,0833 64,0
24, C24 4,1719 0,7465 64,0
25. (C25 3,8750 0,8067 64,0
26. C26 3,8125 0,9407 64,0
27. C27 4,0781 0,6499 64,0
28. (28 3,7656 0,9214 64,0
29. C29 4,0938 0,6836 64,0
30. C30 4,2969 0,6827 64,0
31. C31 4,0000 0,9085 64,0
N of

Statistics for Mean Variance STD Dev Variables

SCALE 113, 7344 107,7855 10,3820 31

Reliability Coefficients
N of Cases =64, 0

N of Items = 31

Alpha =0,7985
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