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Abstract:

The goal of this study was to explore the relationship between perceived job stress and a
specific set of predictor variables among the selected university preparatory school EFL
(English as a Foreign Language) teachers in Turkey. To comprehensively analyze the
issue of perceived job stress, interpersonal emotion regulation, and teacher collective
efficacy used as variables. The sample consisted of 48 EFL teachers in various Turkish
university preparatory schools. It was hypothesized that high levels of teacher collective
efficacy beliefs would be a negative predictor of perceived stress among the EFL teachers.
A negative relationship was also predicted between interpersonal emotion regulation
and perceived job stress levels among the selected teachers. The research hypotheses
were tested using data collected through surveys. While the relationship between EFL
teachers’ collective efficacy beliefs and interpersonal emotion regulation was significant,
their perceived job stress and interpersonal emotion regulation were negatively related,
but the association was not strong enough to reach a significant level. The results of the
study indicated that demographic variables such as age, and the years of language
teaching experience did not have any significant effect on teachers’ collective self-efficacy
belief, perceived job stress, and interpersonal emotion regulation of the selected Turkish
EFL Instructors in university preparatory programs. The study highlighted the fact that
enhancing EFL teachers’ collective efficacy belief would reduce the tension teachers
experience in the form of stress and would improve their emotion regulation skills.
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1. Introduction

The widespread claim that “teaching is a stressful job’ is well-supported by the empirical
studies in the field of education (Borg & Riding, 1991; Dawn et al., 2017; Smith et al., 2000;
McCarthy et al., 2010; Stoeber & Rennert, 2008). Though the causes of stress differ from
person to person, in an attempt to scrutinize this emotional stage, it is valuable to evaluate
the reasons why teachers feel tense about their job. Some of the major sources of stress
for teachers listed by Kyriacou (2001) are workload demands, classroom management
issues, students with low or no motivation, challenging relationships with administrators
and colleagues. When job stress come in different forms, it is very likely that an
individual’s mind and body could be negatively affected.

Following this vein, Jepson and Forrest (2006) asserted work-related stress in the
profession of teaching damages teachers” both psychological and physical health. Given
that, a stressful professional lifestyle may lead teachers to perform their tasks poorly,
there is a great need for teachers to receive sustainable support in their work setting.

When taking the English Language Teaching context into consideration, language
teachers are no different in terms of experiencing mental and physical pressure due to
work-related psychological distress. This applies even more so to the language teachers
as they have unique job-related stressors (Weinstein & Trickett, 2016) while performing
multiple tasks in the classroom. First and foremost, language learning should be fun, and
to get the best out of their students” English language teachers need to regularly motivate
their learners to actively participate in classroom activities (Good & Brophy, 1994;
Dornyei, 2001).

The relevant job stress literature review in the English language teaching
profession in Turkey is also in line with most of the stated job stressors earlier;
unmotivated students, distortion in teacher role and responsibilities, the lack of
administration and peer cooperation, inadequate resources and in-service education,
crowded classrooms, poor organizational structure (Bulut, 2005; Pehlivan-Aydin, 2002).
As teaching can be described as a form of emotional labor ((Sutton, Mudrey-Camino and
Knight, 2009; Zemblas, 2002), just like in other professions it requires employees to
manage their emotions. In a study Klassen et al. (2010) conducted, the researchers firmly
asserted that teachers in the field are not offered seminars or workshops that would teach
them necessary coping strategies to manage stress at work. Despite the increasing
awareness of work-related stress among teachers, existing research has not sought to
explain the association between language teachers’ interpersonal emotion regulation and
collective efficacy beliefs pertaining to job stress of EFL teachers working at preparatory
schools in Turkish universities. Therefore, the purpose of the present study is to extend
the current research of EFL teachers’ job stress; more specifically, the relationship
between EFL teachers’ job stress, their collective efficacy beliefs and interpersonal
emotion regulation will be examined. As such, the following hypotheses are formulated:

1) High levels of collective efficacy beliefs would be negative predictors of perceived
stress among the selected EFL Preparatory School teachers in Turkey.
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2) High levels of interpersonal emotion regulation would be negative predictors of
perceived stress among the selected EFL Preparatory School teachers in Turkey.

3) Age does not have any significant effect on EFL Preparatory School teachers’
perceived job stress, collective efficacy, and interpersonal emotional regulation.

4) Years of teaching experience does not have any effect on perceived job stress,
collective efficacy, and interpersonal emotional regulation.

5) There are strong relationships between perceived job stress, collective efficacy, and
interpersonal emotional regulation.

6) Collective efficacy and interpersonal emotional regulation are good predictors of
perceived job stress.

2. Literature Review

2.1 Job Stress

Stress, as a general term, can be defined as the emotional and physical reaction of one’s
body to a harmful situation. Lazarus and Lazarus (1994, 1999) described psychological
stress, they mainly focused on the negative effect of undesired environmental factors the
individuals find themselves and not being able to cope with the demands of the outside
world. Therefore, when there is a concern about people” emotional distress, the display
of emotions in social functioning needs to be scrutinized.

Teacher job stress is defined by Chris Kyriacou (2001) as a mismatch between the
demand of employers and teachers’ abilities to cope with those demands and pressures.
He noted teaching as being one of the high-stress jobs; and teachers are exposed to
various sources of stress, in turn, have negative feelings such as frustration, depression,
and anxiety towards their work experience. The determinants of teacher stress can be an
increase in teacher workload, a tension between teacher and supervisors, parents, or
students, or perceived lack of professional growth opportunities (O’Connor & Clark,
1990; Sass, Seal, & Martin, 2011). Kyriacou (2000) goes further and claims that the high-
stress level felt in the teaching profession can sometimes be as close as what health
professionals, people in prison service or police departments experience. Professionals in
all of the former jobs have to have direct contact with others to perform their tasks just
like in teaching. Language teachers work directly with individuals, and the kinds of stress
experienced by them can cause various health issues the results of which could influence
students, other co-workers, their work setting as a whole.

In the field of foreign and second language education, Borg (1990) firmly stated
that teaching is regarded as a highly stressful job even at the international level. EFL
teachers’ perceived job stress can have detrimental effects both on individuals and
organizations. In Turkey, Ipek et al. (2018) examined the relationship between perceived
occupational stress and self-efficacy beliefs of 84 EFL teachers working in a public
university’s English Language Preparation Program. The results revealed no significant
relationship between teachers’ efficacy beliefs and stress, and no significant relationships
in demographical variables. The authors concluded that external factors such as school
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policies, the administrative structure may have been contributed to the results of the
study. Thus, in this study, as also recognized by other researchers (Bracket et al. 2010;
Naring, Briet & Brouwers 2006), the relationship between job stress and the emotional
aspect of it and collective efficacy beliefs are scrutinized.

2.2 Collective Efficacy Beliefs

In the efficacy literature, the ways in which teachers’ perception of individual and group
capabilities influence their actions have been a burgeoning area of inquiry ever since the
social cognitive theory was developed by Albert Bandura in 1993. Bandura distinguishes
three modes of human agency: 1- Individual, 2- Proxy, and 3- Collective.

Self-efficacy beliefs provide the foundation of human motivation, and individuals’
beliefs can be influenced by all the happenings around them. Therefore, people
sometimes exercise socially mediated agency which is called the proxy agency in which
they seek the assistance of experts in their fields (Bandura, 2000). And, people’s shared
beliefs in their group abilities are essential for the collective agency (Bandura, 1993, 1997,
2000, 2002).

Since collective efficacy concerns an individual’s judgment in the group
capabilities, i.e. how one feels about the group shared capabilities (Goddard & LoGerfo,
2007), teachers’ sense of belonging in school, their efficacy as it relates to organizational
context, especially in terms of commitment to school and job satisfaction have been
widely investigated (Caprara, Barbaranelli, Borgogni & Petitta, 2003; Ciani, Summers, &
Easter, 2008; Friedman & Kass, 2002; Ross & Gray, 2006). Teachers with a high level of
collective efficacy beliefs, a school-level factor, may be those who experience supportive
relationships with their colleagues, parents, administrators, and students (Goddard &
Goddard, 2001). Scott, Stone and Dinham (2001) recommended strong relationships
among colleagues as a fundamental requirement for teacher commitment. They also
suggested encouragement and expanded support among colleagues as a key strategy to
create high job satisfaction in the work setting. Over the last three decades, highly
satisfied teachers in the profession are found to have “collegial, collaborative”
relationships with colleagues (Green & Manke, 2001). To examine this phenomenon in
greater detail many researchers, in the field of education and educational psychology,
examined the relationship between teachers’ collective efficacy beliefs and various
personal and social-contextual factors such as teacher empowerment, self-efficacy,
teachers’ motivation and well-being; professional learning communities, school
effectiveness, instructional leadership, teacher collaboration (Baleghizadeh & Goldouz,
2016; Goddard et al., 2015; Voelkel & Chrispeels, 2017; Klassen, Usher, & Bong, 2010;
Stephanou & Oikonomou, 2018).

A review of two decades of empirical studies refers that there is a linear
relationship between school contextual factors and individual and collective beliefs. In
collective teacher efficacy literature, however, studies in ELT context are limited, and
studies exploring the relationship between language teachers’ collective efficacy their
emotion regulation are quite scarce. Moreover, little research has focused on whether
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collective teachers’ efficacy impacts job satisfaction (Caprara, Barbaranelli, Borgogni, &
Steca, 2003; Klassen, 2010). Therefore, the purpose of this study is to investigate how
practicing English language teachers’ interpersonal emotion regulation and collective
efficacy beliefs influence their perceived job stress in an EFL setting.

2.3 Interpersonal Emotion Regulation

Emotions are experienced in everybody’s life on a regular basis, and emotion regulation
isindividuals’ ability to manage their emotions (McRae et al., 2009). Execution of emotion
regulation models leads to a healthy personal and professional life (John & Gross, 2004).
As a result, individuals cope with stress (Garnefski & Kraaij, 2006; Gross, 2001).

Since interpersonal factors are highly valuable in emotion regulation (Hoffman,
2016), and the profession of teaching is based on social relations, it is essential to
scrutinize teachers’ interpersonal emotion regulation within a social context. Given that
emotion regulation can also be considered a useful cognitive strategy (Kross, Ayduk,
Mischel, 2005), it can create both positive and negative emotions whereas coping is only
concerned about decreasing negative results (Gross 2001; 2015). Conversely, difficulties
in emotion regulation cause health problems (Rude & McCarthy, 2003), negative
psychological states (Kashdana et al., 2006). Therefore, it seems natural that one should
raise the question as to why some teachers suffer stress, emotional burden, or burnout.
Along the same lines, emotional aspects of teaching are a widely ignored area of study in
the field of teaching (Sutton & Wheatley 2003; Sutton 2005).

Teachers” emotion regulation is associated with teacher efficacy, teachers’ job
satisfaction, well-being and, burnout (Brackett et al., 2010; Greenier et al., 2021). Recently,
Fathi et al. (2021) conducted a mediation study to investigate the mediating role of
emotion regulation between Iranian EFL teachers’ self-efficacy beliefs and influences of
reflection on teacher burnout. They administered four questionnaires to 238 instructors
teaching in various types of language institutes in the country. The results revealed that
the variables may lead to the mitigation of the probability of EFL instructors experiencing
negative feelings towards their job, i.e. burnout in their profession. It bears emphasizing
that when individuals seek help, they manage to cope with the negative feelings
(Williams, Morelli, Ong & Zaki, 2018). That is to say, social support and sharing could
help overcome the challenges in regulating their emotions. There is a lack of research in
examining the association between teachers’ perceived job stress and interpersonal
emotion regulation.

3. Material and Methods

3.1 Participants
The participants of this study are 48 EFL teachers working at preparatory school of
various universities in Turkey.
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3.2 Measurements

a. Perceived Stress Scale

The measure of psychological stress is the Perceived Stress Scale (PSS) in this study is an
instrument that measures to what extent one’s life is stressful (Cohen, Kamarck and
Mermelstein,1983). This self-report instrument consisting of ten items assess how “how
unpredictable, uncontrollable, and overloaded respondents find their lives” when
objective measures of stress are provided. The PSS rated on a 5-point Likert scale, ranging
from 0 (never) to 4 (very often). Total scores range from 0 to 40. Reliability of this
instrument based on three tests and the Cronbach’s alpha coefficient scores for each test
respectively were 0.84, 0.85 and 0.86 (Cohen, Kamarck and Mermelstein 1983).

b. Collective Efficacy Scale

Goddard (2002) created the 12-item short form of the Collective Efficacy Scale (CES),
which is based on the Teacher Efficacy Belief Scale developed by Gibson and Dembo
(1984), to measure teachers’ perceived collective efficacy. CES rated on a 6-point Likert
type scale anchored at 1(strongly disagree) and 6 (strongly agree). A sample item in this
scale reads “Teachers in this school are able to get through to different students.” The
reported reliability score for the 12-item scale is (alpha = 0.94) with a high internal
consistency (alpha = .94) (Goddard 2002).

c. Interpersonal Emotion-regulation Questionnaire

Interpersonal Emotion Regulation Questionnaire (IERQ) developed by Hofmann et al.
(2016) was used in order to measure how teachers’ regulate their emotions. This
questionnaire is a 20-item self-report scale and has four subscales as follow: increasing
positive emotions, perspective taking, relaxation and social modeling. The measures of
1,2, 3,4 and 5 are graded respectively for each statement. Hofmann et al. (2016) IERQ, a
being a valid and reliable self-report questionnaire. IERQ’s internal consistency reliability
(Cronbach's alpha coefficient) was calculated as in the following: 0.87 for the increasing
positive emotions, 0.85 for the perspective-taking, 0.89 for the relaxation, and 0.91 for the
social modeling (Hofmann et al., 2016).

3.3 Analyzing of Data
The first two hypotheses of this study were:
1) High levels of collective efficacy belief would be a negative predictor of perceived
stress among the selected EFL Preparatory School teachers in Turkey.
2) High levels of interpersonal emotion regulation would be a negative predictor of
perceived stress among the selected EFL Preparatory School teachers in Turkey.
To examine these two hypotheses the totals of the respondents” answers to the
items relating to these two attributes in the questionnaire were calculated and their
means were used as the cut points to factor out cases with low collective efficacy belief
and interpersonal emotion regulation. Table 1 shows the means of collective efficacy
belief and interpersonal emotion regulation.
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Table 1: Means of Collective Efficacy Belief and Interpersonal Emotion Regulation

N Mean
Collective efficacy belief 48 33.0000
Interpersonal emotion regulation 48 61.8542
Valid N (listwise) 48

To see if high levels of collective efficacy belief and interpersonal emotion regulation
could negatively predict perceived job stress among the selected EFL Preparatory School
teachers in Turkey, simple regressions were run with the values of these attributes that
were above their means. Tables from 2 to 5 present results of the analysis for collective
efficacy belief. The assumptions of regression such as linearity, multicollinearity, lack of
influential cases, independence of errors, homosedasticity, normally distributed errors,
variable type, and non-zero variance were either met or not applicable to this analysis at

all. For example, the assumption of non-zero independence means that the predictors

should have some variation in value while in this analysis there was only one predictor.
Also, both the predictor and the outcome variables were linearly related and internally

measured.
Table 2: Method of Entry for High Levels of Collective Efficacy Belief
Model Variables Entered Variables Removed Method
1 Collective efficacy belief® Enter

a. Dependent variable: Perceived job stress

b. All requested variables entered.

Table 3: Model Summary for High Levels of Collective Efficacy Belief

Model R

R Square Adjusted R Square

Std. Error of the Estimate

1 .3062

.094 .051

6.09078

a. Predictors: (Constant), Collective efficacy belief

Table 4: ANOVA Result for High Levels of Collective Efficacy Belief

Model Sum of Squares df Mean Square F Sig.
1 | Regression 80.691 1 80.691
a7 .155v
Residual 779.048 21 37.098 2175 >
Total 859.739 22
a. Dependent variable: Perceived job stress
b. Predictors: (Constant), Collective efficacy belief
Table 5: Coefficients for High Levels of Collective Efficacy Belief
Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
1 (Constant) 34.810 10.473 3.324 .003
Collective efficacy belief -.394 267 -.306 -1.475 .155
a. Dependent variable: Perceived job stress
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Since this is a simple regression, that is there is only one predictor variable, the
significance values for ANOVA (Table 4) and Beta coefficient for collective efficacy belief
(Table 5) are the same. Both of these values are non-significant (p = .155 > .05) calling
attention to the point that high levels of collective efficacy belief are not a good negative
predictor of perceived job stress among the selected EFL Preparatory School teachers in
Turkey.

The same line of analysis was also run to find out if interpersonal emotion
regulation is an effective negative predictor of stress among the selected EFL Preparatory
School teachers in Turkey or not. Tables 6 to 9 show the results of this analysis.

Table 6: Method of Entry for High Levels of Interpersonal Emotion Regulation
Model Variables Entered Variables Removed Method
1 Interpersonal emotion regulation® . Enter

a. Dependent variable: Perceived job stress

b. All requested variables entered.

Table 7: Model Summary for High Levels of Interpersonal Emotion Regulation
Model R R Square Adjusted R Square Std. Error of the Estimate
1 2212 .049 -.001 6.67090
a. Predictors: (Constant), Interpersonal emotion regulation

Table 8: ANOVA Result for Interpersonal Emotion Regulation

Model Sum of Squares df Mean Square F Sig.
1 Regression 43.436 1 43.436
b
Residual 845.517 19 44.501 976 336
Total 888.952 20

a. Dependent variable: Perceived job stress

b. Predictors: (Constant), Interpersonal emotion regulation

Table 9: Coefficients of High Levels of Interpersonal Emotion Regulation

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
1 | (Constant) 31.963 12.244 2.611 | .017
Interpersonal emotion regulation -.155 157 -221 -.988 | .336

a. Dependent Variable: Perceived job stress

As with collective efficacy belief, high levels of interpersonal emotion regulation is not a
good negative predictor of the selected EFL Preparatory School teachers’ perceived job
stress in Turkey (p = .336 > .05).

The third hypothesis was related to the effect of age on EFL Preparatory School
teachers’ perceived job stress, collective efficacy, and interpersonal emotional regulation.
The hypothesis was formulated in the following way:

e Age does not have any significant effect on EFL Preparatory School teachers’
perceived job stress, collective efficacy, and interpersonal emotional regulation.
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The hypothesis as it stands has one independent and three dependent continuous
variables the testing of which requires running a one-way multivariate analysis of
variance or MANOVA. Assumptions of MANOVA were examined first. Five
assumptions of MANOVA are shared with other linear models. They are linearity,
interval level of measurement, the randomness of the sample, independence of scores,
and normality of the population distribution of scores. These assumptions do not need
examination here because they are met by default, some because of sample size (central
theorem hypothesis) and others because of the measurement scale of the variables.

The remaining assumptions are (1) Homogeneity of variance-covariance matrices:
this assumption requires almost equal variances for dependent variables. In the same
way, it requires similar correlations between pairs of all dependent variables. This
assumption is tested by Box’s variance-covariance matrices test the sig value of which
should be larger than .001. (2) Outliers: in relation to outliers, we should see if there is an
outlier in the sample and if yes, whether it exerts excessive influence on the regression
model. The existence of an outlier was tested by Mahallanobis distance and whether or
not it exerts an excessive effect was tested by Cook’s distance. For a model with three
dependent variables, the Mahal distance should be smaller than 16.27; the Cook’s
distance is acceptable within the +2 range but we prefer it to be as close as possible to
zero. (3) Multicollinearity and singularity: this assumption means that the dependent
variables should not correlate highly with each other. It is clear that if dependent
variables correlate very highly with each other (above .80) it would mean that they are
measuring the same construct. This assumption can easily be examined using a
correlation matrix. The following 3 tables were generated for checking these three

assumptions.
Table 10: Box's Test of Equality of Covariance Matrices
Box's M 10.028
F 734
df1 12
df2 4766.288
Sig. 720

Table 11: Mahallanobis and Cook’s Distances

Minimum Maximum Mean Std. Deviation N
Mahal. Distance .285 10.280 2.938 2.527 48
Cook's Distance .000 232 .023 .040 48
a. Dependent variable: Age
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Table 12: Correlations between Dependent Variables

Collective Perceived job | Interpersonal emotion
efficacy belief stress regulation

Collective Pearson Correlation 1 -.351" .556™
efficacy Sig. (2-tailed) 014 .000
belief N 48 48 48

Perceived Pearson Correlation -351" 1 -.140
job Sig. (2-tailed) .014 .344
stress N 48 48 48

The fact that Box’s test significance value is much larger than .001 (p = .720 > .05) means
that the assumption of dependent variables equal variances has not been violated.
Maximum Mahallonobis distance is 10. 280, which is much smaller than the critical value
for three independent variables (16.27) meaning that there has been no outlier. On the
other hand, Cook’s distance is well around zero pointing to the fact that no case has been
exerting undue influence on the model. And finally, the correlation matrix shows that
none of the correlations between independent variables approaches the high level of .80.
All these findings lead to a firm ground to go ahead with running MANOVA.
MANOVA generates three main tables. The first of these tables is called Between-
Subjects Factors Table shows the number of participants falling in each level of the
independent variable. This table is the same as Table 13 below.

Table 13: Between-Subjects Factors

Value Label N

Age 1 | under 22 3
2 | 22-32 12

3 3343 19

4 | 44-54 11

5 | 55-65 3

The second table or the Multivariate Tests Table is a very important table because it
shows whether the independent variable has had any effect on the dependent variables,
if it had any effect at all, regardless of which dependent variable it was.

Table 14: Multivariate Tests for the Effect of Age

Effect Value F Hypothesis df | Error df Sig.

Age Pillai's Trace 154 .582 12.000 129.000 .854
Wilks' Lambda .851 .568 12.000 108.767 .863
Hotelling's Trace .168 .556 12.000 119.000 .873
Roy's Largest Root 114 1.230¢ 4.000 43.000 312

a. Design: Intercept + Age

b. Exact statistic

c. The statistic is an upper bound on F that yields a lower bound on the significance level.
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This table, as it is generated by SPSS, has two halves, the upper half and the lower half.
The upper half provides tests for the intercept of the model and is deleted here because
it is not needed for our conclusions. The four tests in the lower half, the results of which
are presented here in Table 14, are all almost the same with the difference that some of
them are more liberal than others which are conservative. Regardless of which test we
take into consideration, all of them reveal that age does not have any significant effect on
dependent variables in this study.

The results of this table determine the importance of the forthcoming Tests of
Between-Subjects Effects Table. If one or all of the multivariate tests are significant, we
can expect to find a significant effect for the independent variable that it exerts on one or
more dependent variables. If they are not significant, we would naturally expect to find
no significant effects as is the case in the following table in the row headed by age. Non-
essential parts of this table are also deleted for space considerations.

Table 15: Tests of Between-Subjects Effects

Source Dependent Variable Type III Sum df Mean F | Sig.
of Squares Square

Age Collective efficacy belief 171.890 4 42.973 831 | 513
Perceived job stress 137.303 4 34.326 .607 | .660
Interpersonal emotion regulation 985.566 4 246.392 | .920 | 461

Corrected Collective efficacy belief 2396.000 47

Total Perceived job stress 2568.979 47
Interpersonal emotion regulation 12495.979 47

Manifestly, age does not have any significant effect on collective self-efficacy belief (p
513> .05), perceived job stress (p = .666 > .05), and interpersonal emotion regulation (p
461 > .05). Hypothesis four is very similar to hypothesis three with the only difference
that in this case the effect of years of language teaching experience on the same dependent
variables is expected to be explored. The hypothesis is:

e Years of teaching experience does not have any significant effect on perceived job
stress, collective efficacy, and interpersonal emotional regulation.

Since all assumptions of MANOVA were already tested, we simply repeated the
analysis with years of language teaching experience as our independent variable. Tables
16, 17, and 18 provide us with the results of this test. Table 16 shows the number of
teachers falling in each category.

Table 16: Number of Teachers Falling in each Category

Value Label N

Years of language 1 less than a year 7
teaching experience 2 1-3 years 3
3 4-7 years 7

4 8-15 years 12

5 15+ 19
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The multivariate tests table shows that age, years of language teaching experience does
not have any significant effect on collective self-efficacy belief, perceived job stress, and
interpersonal emotion regulation of preparatory school teachers in Turkey. We can go
with the Tests of Between-Subjects Effects Table in this round of analysis, because
according to the multivariate tests” results that no significant effect for the independent
variable on dependent variables will be identified.

Table 17: Multivariate Tests for the Effect of Years of Language Teaching Experience

Effect Value F Hypothesis df | Errordf | Sig.
Years of language Pillai's Trace .184 .704 12.000 129.000 | .745
teaching experience Wilks' Lambda .821 .700 12.000 108.767 | .748
Hotelling's Trace 211 .696 12.000 119.000 | .752
Roy's Largest Root 170 1.830¢ 4.000 43.000 141

The fifth hypothesis was formulated to seek the relationship between perceived job stress,
collective efficacy belief, and interpersonal emotion regulation. The hypothesis was:
e There are strong relationships between perceived job stress, collective efficacy, and
interpersonal emotional regulation.

We actually have tested this test before while examining the MANOVA
assumptions that we ran in testing the third hypothesis. Based on the correlations run,
collective efficacy belief and perceived job stress are negatively related and the
relationship is significant (r = -.351, p = .014 < .05). Collective self-efficacy belief and
interpersonal emotion regulation are positively related and the relationship is significant
(r = .556, p = .000 < .05). Perceived job stress and interpersonal emotion regulation are
negatively related but the association is not so strong to reach a significant level (r = -.140,
p =.344 > .05). Two of the relationships are significant.

The sixth or last hypothesis is very similar to the first two hypotheses other than
that it seeks to test collective efficacy belief and interpersonal emotional regulation’s
prediction power of preparatory teachers’ job stress regardless of whether the attributes
are high or low in their intensity.

Collective efficacy and interpersonal emotional regulation are good predictors of
perceived job stress. We were unable to run a multiple regression to test the first two
hypotheses together because we had to filter out teachers with low collective efficacy
belief and low interpersonal emotion regulation and the teachers’ these two attributes
did not match in their intensity. But to test the last hypothesis, a multiple regression was
run since all teachers needed to be included in the analysis. Table 18 is indicative of the
method used for data entry.
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Table 18: Data Entry Method

Model Variables Entered Variables Removed Method
Collective efficacy belief,
1 . . Enter
Interpersonal emotion regulation®

a. Dependent variable: Perceived job stress

b. All requested variables entered.

In the Model Summary Table (Table 19) R is a measure of the correlation between
predicted and observed values of the outcome. R square is the amount of variance
accounted for by the model. This is an important statistic because its magnitude is an
indication of the model’s prediction power. In our Model Summary Table, we can see
that about 13% of the variance in the model can be predicted by our two independent
variables. Adjusted R square shows the variation that the model could show had it been
driven from other samples of the same population. The standardrd error of the
measurement too is the average deviation of the predicted values (Ys) from the mean of
the predicted values (Y) squared.

Table 19: Model Summary

Model R R Adjusted Std. Error of the
Square R Square Estimate
1 .358a 128 .089 7.05552
a. Predictors: (Constant), Collective efficacy belief, Interpersonal emotion regulation

The ANOVA table is important because it shows whether the model has been effective
enough in predicting the outcome. The p-value for our ANOVA test is .046 < .05, which
means the model is significantly predicting preparatory teachers” job stress. However,
the coefficients table needed to be examined (Table 21) to figure out what the source of
this prediction power is.

Table 20: ANOVA Test of the Effects of Collective Efficacy Belief and
Interpersonal Emotion Regulation on Preparatory Teachers’ Job Stress

Model Sum of Squares df Mean Square F Sig.
1 | Regression 328.864 2 164.432 3.303 | .046°
Residual 2240.115 45 49.780
Total 2568.979 47

a. Dependent variable: Perceived job stress

b. Predictors: (Constant), Collective efficacy belief, Interpersonal emotion regulation

The Coefficients Table (Table 21) was interesting in that while high levels of collective
efficacy belief were not predictive of preparatory teachers” perceived job stress, the
variable as a whole is predictive of this attribute. As can be seen, p =.022 < .05 and the
beta value is -.396. This Beta value means that, each unit of increase in collective efficacy
belief will result in .396 unit decrease in perceived job stress. But interpersonal emotion
regulation is almost unable to predict any change in stress.
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Table 21: Coefficients of Collective Efficacy Belief and Interpersonal Emotion Regulation

Unstandardized Standardized
Model Coefficients Coefficients t Sig.
B Std. Error Beta
(Constant) 31.927 5.095 6.266 .000
1 Interpersonal emotion regulation .037 076 081 481 633
Collective efficacy belief -.410 173 -.396 -2.366 .022
a. Dependent variable: Perceived job stress

The conclusion that can be reached was that enhancing collective efficacy belief would
reduce the tension that language teachers experience in the form of stress in university
preparatory programs.

4. Discussion

Job stress is a complex psychological phenomenon. Stress perceived by EFL teachers can
be influenced by numerous variables contributing to the amount of stress teachers
experience in their careers. The findings of this study revealed that selected EFL teachers’
perceived collective efficacy beliefs and job stress were negatively related. That means
when teachers felt high collective efficacy beliefs their level of job stress diminish. In
addition, teachers’ perceived collective efficacy beliefs and their emotion regulation were
positively related; the teachers with higher collective efficacy beliefs better regulate their
own emotions. The relationship between teachers’” level of job stress and their
interpersonal emotional regulation, meanwhile, was found to be related but there was
not any strong correlation. This means that these two variables were independent of each
other, i.e. high level of teacher collective efficacy does not necessarily result in better
regulation of emotions or vice versa. With respect to the demographic information,
teachers” age and years of teaching experience were found not to be related to job stress.

The target population in our study was a sample of 48Turkish EFL instructors
working at university English preparatory programs in Turkey Therefore, the results of
the study can only be generalized to this group of instructors and findings should be
interpreted accordingly. That is to say that the results of the present study offer insights
to a clear understanding of the selected university preparatory school EFL teachers’
problems, allowing us to reflect on what needs to be done to induce stress-free teaching
environments. Given that in this study language teachers’ collective efficacy beliefs are a
strong contributor to predicting teachers” perceived job-related stress. This finding is
consistent with the other studies in the literature in which teachers’ beliefs about
collective capabilities are positively related to job satisfaction (Goddard, Hoy, & Hoy,
2000; Klassen, Usher, & Bong, 2010; Sampson, Morenoff, & Earls, 2000).
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5. Conclusion

The findings of our study suggest the necessity of improvement in two major areas in
teachers’ schools. That is to say that increasing the qualities of the work environment that
are conducive to teacher collegiality and, providing training on how to regulate emotions
in the workplace would likely increase language teachers’ collective efficacy beliefs,
which in turn will reduce their perceived job stress.

There are a few implications of this study for teachers’ job stress not only for
English language instructors but also for the teachers in general. First of all, it is apparent
that a collegial and collaborative school environment is a key to emotionally healthy
teachers. When there is a lack of professional support in an educational institution, there
is a high risk of teachers dealing with stress and losing their confidence in their
professional skills (Friedman, 2003).

The findings may be of interest to prep school administrative bodies educators
whose responsibility is to ensure that teacher job satisfaction matters along with their
emotional health, in a workplace where teachers are not supported by the school
administration teachers may lose their commitment to teaching. Furthermore, stress
among teachers may have short- and long-term effects on their both professional and
personal lives, that is why necessary measures need to be taken to guide teachers in
coping with negative feelings in the workplace.

The findings of the study might indicate that external factors such as
organizational structure, teacher-student relationship and, the school environment may
play a more important role than individual factors in terms of teacher stress. With this
respect, it might be inferred that school administrations could have a crucial impact on
regulating the working conditions and thus, affecting the level of job stress experienced
by the teachers.

EFL teachers’ job stress can be affected by various factors such as personal,
psychological and contextual factors, future research can look into the contribution of
other job-related stress factors, as in the effect of curriculum, students’ level of English
language proficiency, and poor working conditions in the understanding of the stress
level teachers have in their language teaching profession.

For further studies, firstly it can be recommended that the researchers might
include other affective factors such as teacher motivation, student motivation, or
students” engagement. In addition, the relationship between the level of EFL teachers’
perceived job stress and more detailed demographic features such as teachers’ marital
status, type of position they hold, and type of school they work in need to be included.
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