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Abstract:  

This study aimed to determine English teachers’ writing instruction and students’ 

writing strategies significantly predict students’ ESL writing anxiety. The working group 

for the present study, in which quantitative descriptive-predictive design was employed, 

included 271 first-year students enrolled in GE 2 subject at UM Digos College. The 

participants answered adopted standard questionnaires to quantify which dimension/s 

of English Teachers’ writing instruction and English students’ writing strategies 

significantly predict/s writing anxiety. The gathered data were analyzed and interpreted 

using the mean and standard deviation, Pearson-r, regression, and multiple linear 

regression. Regression analysis was used to predict the value of writing anxiety based on 

the value of writing instruction and strategies. Multiple linear regression was used to 

model the linear relationship between writing anxiety and writing instruction and 

strategies. The results revealed that teachers’ explicit writing instruction in teaching and 

students’ employment strategies in writing helped the learners lessen their writing 

anxiety. The findings corroborated the three domains for English writing instructions and 

English writing strategies: learning to write factual texts, learning to write formal and 

informal texts, and resourcing, significantly predict English writing anxiety. The findings 

obtained in this study suggest that the employment of effective instruction and strategies 

for students may alleviate anxiety and desirably perform various writing tasks in any 

particular genre. 
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1. Introduction 

 

Writing is a difficult talent to master because it necessitates good lexicons and grammar 

to organize mental meanings and generate content (Zhang, 2019). As a result, the 

complexity of writing sometimes presents difficulties, such as finding the idea to write, 

paraphrasing the thesis statement, using vocabulary related to the essay topic, and 

lacking knowledge, resulting in writing anxiety (Huerta, Goodson, Beigi, & Chlup, 2016; 

Fitrinada, Leoneto, & Fiftinova, 2018). Such difficulties have been ascribed to an absence 

of English writing experience and skill (Kirmizi & Kirmizi, 2015). From a worldwide 

perspective, any Iraqi students in an ESL setting with minimal exposure to and use of 

English, particularly in writing, are more likely to have comparable difficulties (Sabti, 

Rashid, Nimechisalem, & Darmi, 2019). Thus, Zhang (2019) mentioned that the more 

anxious the students are, the worse their writing accomplishment is because they lacked 

confidence in their abilities and skills to create writing. 

 With this regard, several previously published works related to studying writing 

anxiety indicate its importance and factors in enhancing students' writing performance. 

According to Rezaei and Jafari (2014), anxiety has long been recognized as a critical 

source of difficulty in second language acquisition by researchers, teachers, and students. 

Moreover, in research by Sabti et al. (2019), if a student find writing difficult, it may 

hamper their learning process and writing proficiency. Such issues have been attributed 

to a lack of experience and expertise in writing in English. Some scholars have been 

concerned with researching the potential correlation between writing anxiety in learning 

second or foreign languages (Nazari, 2019). As a result, it is believed that several factors 

must be addressed in ESL writing instruction to assist the teaching and learning process, 

help students overcome their writing anxiety, and enhance their writing ability. 

 Further, Cheng (2004) identified Second Language Writing Anxiety Inventory 

concerns with performance and high expectations, fear of negative feedback from 

teachers, low self-confidence, and insufficient linguistic understanding as the primary 

drivers of writing anxiety. To add, the effective use of writing strategies will enhance 

writing abilities and reduce writing anxiety, as stated by Flowers and Hayes' notion of 

the recursive writing process (Rezaei and Jafari, 2014). Furthermore, according to the 

genre-pedagogy, students may learn to grasp the forms necessary for performance and 

social progress by examining the significant elements of the genres by working with 

example materials. Writing instruction and writing strategies are some of the factors that 

influence students' anxiety in writing (Bai, Hu, & Gu, 2013; Horverak, 2015). 

 Besides, there have been research on the writing process that have clarified 

teaching techniques and developed instruction and strategies to assist learners in 

overcoming problems they have when writing (Diaz, Ramos, & Ortiz, 2017). As the 

institution where the study is conducted, it has been observed that some ESL students 

tend to write short and erroneous content; other difficulties in writing have been 

remarked on as well. Though there have been several valuable types of research on 

writing anxiety, the researcher still seeks to determine whether writing instruction and 

students' writing strategies significantly predict students' ESL writing anxiety. Lastly, the 
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findings and conclusions of this study will aid in pedagogical development. Professors 

and course designers at universities will be more aware of such difficulties and better 

understand how to help students improve their writing abilities and reduce their writing 

anxiety. 

 

2. Literature Review 

 

2.1 Writing Instruction 

English writing instruction focuses on how different sorts of texts are taught, how 

students perceive their writing abilities, and how feedback is utilized to help students 

improve their writing abilities (Horverak & Haugen, 2016). Moreover, according to the 

findings of Horverak (2015), most writing serves to assure students' learning 

development. Still, there is a need for a methodology that assists students in becoming 

competent in dealing with writing in future classrooms. A finding in this instance focuses 

on how some Norwegian upper secondary school instructors now engage with writing 

in the English classroom. Consequently, it represents what instructors do in the 

classroom, based on teacher competencies and teaching styles. 

 In addition, Horverak and Haugen's (2016) research on writing instruction is 

based on Halliday's Systemic Functional Linguistics, created in Australia in the 1980s. 

Besides, according to Cope and Kalantzis' (2014) genre-pedagogy, revealing the essential 

elements of genres through the use of model texts will aid students in learning to master 

genres that are necessary for success and societal advancement. Most genre-based 

approaches employ activities based on Vygotsky's cooperative learning theory and 

Bruner's scaffolding idea, which is a significant concern for second-language writing 

instructors (Han & Hiver, 2018). Therefore, teachers can utilize genre pedagogies to give 

structured and concise explanations of how writing works to communicate to students. 

           Furthermore, in research from Han and Hiver (2018), during the duration of genre-

based second language writing instruction, students with the appropriate qualities were 

able to increase their capacity for writing self-regulation and retain and consolidate their 

writing self-efficacy. As a result, many learners' final profiles were marked by high 

degrees of writing anxiety. To add, Horverak (2015) posited that one of the essential 

findings of studies on second-language writing is that second-language writers have 

more difficulties structuring material than first-language writers. Thus, there is a need to 

create and make accessible English teaching materials for writing instruction and 

enhance English teacher education in writing instruction. 

           Indeed, when teaching young adult English learners, teachers have a greater need 

to train students for college and career writing demands (Fernandez, Schaetzel, & Peyton, 

2019). However, because of the complexities of writing teaching, many teachers feel 

inadequate to teach writing skills (Curtis, 2017). Furthermore, Fernandez et al. (2019) 

pointed out that instructors fail to understand and satisfy the requirements of students 

in English as a second language and that teachers frequently lack professional 

development in the successful teaching of writing to adults. This is similar to the 

conclusions of Coon and Jacobsen's research, which indicated that instructors would 

http://oapub.org/edu/index.php/ejel


Eutiquio M. Canada Jr., Tessie G. Miralles 

ENGLISH WRITING INSTRUCTION AND STRATEGIES AS PREDICTORS OF WRITING ANXIETY OF STUDENTS

 

European Journal of English Language Teaching - Volume 7 │ Issue 5 │ 2022                                                                 203 

require assistance in developing programs that provide adult students with additional 

opportunities to learn the skills they need to do better in writing. 

 Concurrently, Horverak and Haugen (2016) stressed that teaching and feedback 

are part of the writing instruction process. Curtis (2017) added that professional 

development in straightforward prewriting exercises, precise feedback, and successful 

cooperation between instructors and students might help teachers improve their 

proficiency in teaching writing. Hence, Coon and Jacobsen believed that curricula at all 

English levels should be developed to include some writing skills at all English 

competence levels. Moreover, students are most likely learning to compose narrative and 

factual texts and formal and informal texts right now. Although these texts are relevant 

and essential for academics, classes and the composition of first-year students should not 

be ignored or delayed (Fernandez et al., 2019).  

 To conclude, the topic of English writing instruction is significant in the modeling 

stage of the teaching-learning cycle because it deals with how writing is taught in the 

classroom (Horverak & Haugen, 2016). In fact, Curtis (2017) mentioned that teachers play 

an imperative role; feeling confident and qualified strengthens them in their delivery of 

education, which has a beneficial influence on student accomplishment. On the whole, 

Horverak and Haugen (2016) focused on determining how students evaluate teachers' 

instructional techniques. This includes determining if students have been taught 

narrative and factual texts, which are considered argumentative texts, and adapting the 

language to the appropriate formality level. Thus, the factors identified in the writing 

instruction are labeled: narrative texts, self-confidence and narrative texts, factual 

texts, self-confidence and factual texts, and formality level.  

 A narrative text depicts a series of events to convey a tale. Many genres of formal 

writing, such as biography, autobiography, and journalism, use this pattern (Kabosu & 

Kamlasi, 2020). Hudri and Ryanti (2015) stated that narrative, like a story, tries to answer 

the question, "What happened?" by telling or describing an activity that already 

happened. In research from Purba (2018), the narrative refers to telling a tale rather than 

the story itself, which is why words like written narrative and oral narrative are 

frequently employed. Also, Hudri and Ryanti (2015) believed that narrative text is 

beneficial for teachers in achieving the instructional goals of the teaching-learning 

process. As a result, there are several studies written by some researchers related to 

narrative text. 

 Firstly, Hudri and Ryanti (2015) concluded that the students' ability to write 

the narrative text was fair. Based on the result, 50% of the respondent got a score of 56-

65, which indicates as fair, 25% got 0-45, which means very poor, 15% got a score of 66-

79, which is good, and 10% got to score 46-55 which is poor. Almost all students are 

between 56-65, which means fair. As a result, students were placed in the inadequate 

group since most of them lacked topic knowledge. To put it differently, they are restricted 

in their thinking. The students' issues were that they produced too many grammatical 

and spelling errors had difficulty using connectors, restricted vocabulary, and could not 

pick the correct diction. 
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 Secondly, in improving students' writing narrative text, the usage of graphic 

organizers is valuable and helpful. It also motivates students to be more innovative and 

self-motivated. The findings revealed that utilizing a graphic organizer enhanced 

students' capacity to write narrative text. The improvement was affected by the usage of 

engaging content and the teacher's involvement with the students (Sari, Yunita, & 

Azwandi, 2018). Furthermore, it was shown that using discussion starter story 

approaches helped students enhance their writing narrative text achievement. It is stated 

that the students could write better on their personal experiences (Purba, 2018). 

 On the other hand, descriptive research in finding out the writing ability of 

students in narrative text revealed that the students were in the poor category. The result 

suggested that students become more engaged in writing activities outside of the 

classroom and classroom learning activities. The instructor must encourage children to 

practice writing, particularly narrative text (Irfani, Azhar, & Jismulatif, 2017). Similarly, 

based on the findings of Mulyaningsih (2013), students from low and middle achievers 

have insufficient knowledge of writing narrative text which still needs much writing 

guidance from their teachers. Also, proper teaching techniques and approaches should 

be used. 

 Self-confidence is one of the most important aspects of writing for ESL and EFL 

students. Unfortunately, it is not simple to instill confidence in students (Listyani, 2021). 

The relevance of second language self-confidence in boosting language learners' 

linguistic and non-linguistic ability to communicate effectively with others has been 

stressed by researchers and theorists (Ghasemi, Ahmadian, Yazdani, & Amerian, 

2020). Listyani (2021) added that it is the teacher's task to help students have positive self-

esteem and build self-confidence in writing, particularly narrative text. Once they have 

more positive self-esteem and better self-confidence, automatically, they will feel more at 

ease and inspired to write as a result. 

 Moreover, further studies explored the relevance of self-confidence to develop 

writing with different genres such as narrative text. For example, in the study of 

Indratama and Suparno (2016), there was a successful implementation of collaborative 

learning that enhanced students' self-esteem and boosted self-confidence in writing 

narrative text. Similarly, Mardiansyah's (2018) study concluded a significant correlation 

between students' self-confidence and essay writing achievement with r-obtained was 

0.620. Besides, with 38.5 percent, self-confidence had a substantial impact on essay 

writing success. Therefore, this research has relevance for English language instructors 

or lecturers who teach narrative text. 

 Besides, motivation, personality, intergroup climate or group dynamics, self-

esteem, and self-confidence are interrelated (Listyani, 2021). In line with this, when the 

peer-editing approach was used, Nugroho (2021) found that students' composing 

narrative text skills improved. The peer-editing technique is an indicator of intergroup or 

group dynamics. Similarly, Ramdha (2019) cited that students' writing ability is 

influenced by teaching techniques and students' self-confidence while teaching writing. 

Therefore, improved self-esteem and self-confidence go hand in hand with better 

motivation and teaching. This necessitates some effort on the teachers' side. 
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           In writing factual text, the writer has to think that all information is equal in 

importance. That not shall be a single detail be eliminated. And, coordination is the best 

prototype to manifest such equality in writing. Thus, in such a way, writing factual 

text requires excellent coordination (Almehmadi, 2012). In addition, factual writings 

include facts and information to teach, instruct, or convince. It might be a factual account, 

a retelling of events, an information report, or a procedural report. With this, it is indeed 

prevalent that the self-efficacy of writers in writing factual text is rooted in the 

development of the writer's competence by significantly increasing their self-

confidence (Pajares et al., 2018). 

          Self-confidence is regarded as one of the most potent motivators and regulators in 

people's everyday lives (Pajares et al., 2018). Accordingly, the primary mediating 

construct of success strivings is one's impression of ability or self-confidence. In this case, 

self-confidence is not a driving element. One's capacity determines to attain a particular 

goal, and as such, it must be evaluated in the milieu of a broader knowledge of 

motivation (Almehmadi, 2012). Thus, self-confidence requires in writing factual texts.  

 On the other hand, the level of formality with which students write should be 

decided by their audience's expectations and objectives. For example, if one student 

would write a cover letter or a college academic essay, he or she would write in a formal 

tone. Students might employ a more casual style if they write a letter to a friend, 

something personal, or even something for a comic or special interest magazine where 

informal writing is anticipated. On the other hand, a letter of application to a known 

colleague might be written semi-formally (Listyani, 2021).  

 In brief, English writing instruction focuses on how different sorts of texts are 

taught, how students perceive their writing abilities, and how feedback is utilized to help 

students improve their writing abilities (Horverak & Haugen, 2016). The ideal of writing 

instruction was based on Halliday's Systemic Functional Linguistics and genre-pedagogy 

approach that use tasks based on Vygotsky's view of collaborative learning and Bruner's 

concept of scaffolding (Cope & Kalantzis, 2014; Horverak & Haugen, 2016). Besides, it 

represents what teachers do in the classroom, based on teacher skills and classroom 

practices (Horverak & Haugen, 2016). Thus, writing instruction includes narrative 

texts, self-confidence, narrative texts, factual texts, self-confidence and factual texts, 

and formality. 

 

2.2 Writing Strategies 

Writing strategies refer to how writers use specific procedures or approaches to improve 

their writing abilities (Bai et al., 2013). Writing strategies were techniques and procedures 

that students used to write more effectively or generate better compositions (Raoofi, Mifi, 

Ghabiri, & Malaki, 2014). Also, Wischgoll (2017) cited that writing strategies can help 

learners’ control and modify their efforts to master the writing task. To support with, 

Masriani et al. (2018) mentioned that the lack of strategy in writing makes students judge 

writing as tricky and try to avoid it. The relevance of writing strategies in improving 

second language writing has been established, and there are differences between better 

and less proficient learners in the number and diversity of approaches used, as well as 
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how the strategies are applied effectively to the writing task (Maarof & Murat, 2013; 

Raoofi et al., 2014).  

 Additionally, when students' interests are identified and provided multiple 

opportunities to practice writing and apply techniques, their writing abilities might 

develop (Cole & Feng, 2015). Similarly, Boonyarattanasoontorn (2017) stressed the 

significance of teaching students writing strategies to help them overcome any obstacles 

they may encounter when creating a piece of writing. Moreover, Maarof and Murat (2013) 

agreed that students should be encouraged to use various methods to improve their 

writing. ESL students need strategy preparation to help them write in the target 

language. The use of strategies will help enhance writing skills; thus, several studies have 

analyzed different writing strategies (Donker, de Boer, Kostons, Dignath, & Werf, 2014). 

Furthermore, much research in the field of English language writing focuses on exploring 

strategies. Writing strategies tend to be especially significant since numerous studies 

have found that they may discriminate between less experienced and more skilled 

writers. While in this study, the three factors identified by Bai et al. (2013) are addressed 

in three subsections focusing, respectively, on metacognitive strategies, cognitive 

strategies, and social/affective strategies. Similarly, some findings showed that 

improving writing skills requires effective metacognitive, cognitive, and social/affective 

interventions in learning and teaching (Cer, 2019; Raoofi et al., 2013; Sethurman & 

Radhakrishnan, 2020). 

 Metacognitive strategies refer to students' global skills and knowledge about 

cognition which are used to assist students to improve their self-awareness, guiding their 

learning, and track their progress (Diaz, 2017). Similarly, Febriana (2016) 

defined metacognitive strategies as mostly how students learn to master a particular 

skill. Metacognition is becoming increasingly crucial in studying learning and the many 

tasks that occur in a learning environment (Stewart, Seifert, & Rolheiser, 2015). 

Additionally, Diaz (2017) emphasized that metacognitive strategies are considered a 

crucial component of a good writer; hence, to be an influential writer, a writer must be 

conscious of his or her learning process. 

 Moreover, metacognitive strategies refer to students' overall abilities that reflect 

their self-awareness of their degree of knowledge and motivation (Masriani et al., 2018). 

To support with, metacognitive refers to the mental processes that help students control 

their learning and put it into practice consciously (Boonyarattanasoontorn, 2017). 

Similarly, Cer (2019) discovered that to improve writing skills, it is necessary to 

effectively use the metacognitive strategy in learning and teaching. Dumlij (2018) further 

classified the strategies into planning, monitoring, controlling, evaluating, and self-

regulating the learning process. In this study, metacognitive strategies are addressed in 

three sub-sections focusing, respectively in, self-initiation, planning, monitoring, and 

evaluating (Bai et al., 2013). 

 In addition, the researchers could see the metacognitive strategies in the students' 

strategies were self-initiation, planning, monitoring, and evaluating (Bai et al., 2013; 

Febriana, 2016; Goctu, 2017). In the study of Bai et al. (2013), the employment of self-

initiation strategies was the least common form of metacognitive strategy. This category 
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of writing strategies primarily includes strategies that are utilized outside of the 

classroom. In other words, they are unlikely to make independent efforts to learn to write. 

According to the data from Febriana’s (2016) study, students may not value self-initiation 

strategies as highly as other strategies. On the other hand, planning is one strategy in 

metacognitive strategies wherein students plan their essays by organizing their ideas. 

Also, Bai et al. (2013) concluded that it was the most frequently used strategy in the 

classroom. 

       In the monitoring and evaluating, Bai et al. (2013) discussed in their study that 

these strategies are very frequently used since these are the strategies that students can 

employ very easily. In the research of Febriana (2016), the data showed that students 

monitored and reviewed what they were writing. Additionally, through the interview, 

students claimed that they read the essay through again and check for mistakes to make 

sure the flow of the essay was maintained. The answers they gave showed that they did 

some monitoring of their work. Consequently, it is a way that students to evaluate their 

work after they finished a writing task. Thus, these metacognitive strategies are an 

essential component of a good writer (Diaz, 2017). 

 On the other hand, cognitive strategies are individual strategies that allow 

students to process and transform information (Masriani et al., 2018). Sethuraman and 

Radhakrishnan (2020) also mentioned that cognitive strategies effectively strategize 

knowledge retrieval and improve students' thinking ability. Similarly, according to 

Dumlija (2018), cognitive strategies refer to authors' methods to carry out their actual 

writing tasks. These skills enable students to analyze, change, and produce data to 

perform complicated tasks, effectively communicate, and actively engage in the 

education learning process (Diaz, 2017). In this study, cognitive strategies reflected in the 

students were revising, text-generating, and resourcing (Bai et al., 2013; Febriana, 2016). 

The average frequency of strategy was in the medium range (Bai et al., 2013). 

Accordingly, the revising strategy was not well received by the students. This suggests 

that the participants did not attempt to modify their compositions in general. Instead, 

greater emphasis was placed on the planning stage. Although rewriting is an essential 

component of the writing process, the findings suggest that revising should receive 

greater instructional focus in Singapore primary schools. By contrast, in the research of 

Febriana (2016), students made changes in their essays throughout the writing process; 

they do revise  their essays. Thus, the ideas would develop as the writing process 

continuously, and students organize the paragraph also as the process went by. 

 Furthermore, the employment of text-generating strategies was also widespread. 

These findings suggest that writing was a cyclical process for many students in which 

they reviewed what they had already written to generate new ideas. (Bai et al., 2013). It 

was also argued that, rather than acquiring new knowledge when writing, students' 

writing was often a process of drawing on what was already within their minds. 

While resourcing strategies were used on a semi-regular basis. This is to be expected 

when writing; young children are less likely to consult a dictionary, grammar books, 

textbooks, writing guides, or old compositions. In general, Singaporean students cannot 

use outside materials when writing.  
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 Social strategies, meanwhile, aimed to increase social awareness and empathy 

among peers to assist them in overcoming academic challenges. Students would try to 

get help from peers or lecturers to check and give feedback about their writing. They 

mentioned that this strategy helped make their writing better. On the other 

hand, affective strategy manages emotions, motives, and attitudes (Febriana, 2016; 

Masriani et al. 2018). Identifying one's mood and anxiety level, talking about emotions, 

and praising oneself for excellent performance are effective strategies (Goctu 85). 

Generally, social/affective strategies, according to Dumlija (2018), are strategies that 

writers employ to engage with people to explain some questions and manage emotions, 

motivation, and attitudes in their work. 

 In this study, social/affective strategies reflected in the students were help-

seeking and affect-managing. The most commonly utilized social/affective strategies 

were enjoyment of writing and not being concerned when producing an English 

composition (Bai et al., 2013). This is consistent with Loh's findings that students would 

use their social/affective strategies more frequently if the learning tasks were complex. 

As a result, affective strategies are less relevant when writers have a restricted amount of 

time. Also, social strategies may not be applicable in class since writing is an individual 

task. Nevertheless, it could be done to plan and evaluate writing within-pair or group 

work (Goctu, 2017).  

 A further study discovered that affective and metacognitive techniques were the 

most commonly used writing strategies (Masriani et al., 2018). Although the findings of 

Wischgoll (2017) support this combining cognitive and metacognitive assistance is a 

possible way to help students improve their writing skills. However, Sethuraman and 

Radhakrishnan's (2020) research findings show that cognitive strategy has a beneficial 

impact on attaining coherence and unity in students' writing and capacitating and 

controlling students' mental processes. Indeed, Sharp (2016) highlighted that the 

procedures connected with writing change with each writing assignment should 

incorporate each writer's personality, cognitive strategy, and experiences. 

 In addition, less than half of the individuals employed and were aware of 

metacognitive learning strategies, according to data. However, professors addressed 

such strategies in class; only around half of the 15 respondents used or were aware of 

them. Therefore, the study of Goctu (2017) aimed to offer metacognitive instruction to 

help ESL and EFL writing teachers be more aware of the need to educate students to be 

self-regulated learners. While in the research of Azizi, Nemati, & Estahbanati (2017), 

students' writing performance was shown to be unaffected by strategy categories such 

as planning, monitoring, and self-awareness. Lastly, it addressed students' persistent 

issues with metacognitive awareness of writing strategy utilization, which can help them 

improve proficiency levels in less time. 

 Generally, students with strong writing abilities utilized much more writing 

strategies than students with moderate or low writing abilities, according to research 

(Raoofi et al., 2017). Indeed, Cer (2019) concluded that practical application of 

the metacognitive strategy in learning and teaching is required to develop writing skills. 

Besides, influential writers use metacognitive, cognitive, and social-affective 
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strategies (Bai et al., 2013; Diaz et al., 2017). Similarly, Boonyarattanasoontorn (2017) 

emphasized the need to teach students writing strategies to overcome any obstacles they 

may have when creating a piece of writing. As a result, students will have great 

opportunities to develop writing skills (Cole & Feng, 2015). 

 To sum up, the term writing strategies referred to the techniques and procedures 

used by students to write more effectively or generate better compositions. Also, the 

writing strategies of the students refer to the metacognitive, cognitive, 

and social/affective strategies. Several types of research were conducted and appeared to 

be particularly important concerning factors that distinguished less skilled writers from 

more skilled one (Bai et al., 2013; Raoofi et al. 624). Such as, some findings showed that 

improving writing skills requires effective use of metacognitive, cognitive, and 

social/affective interventions in learning and teaching (Cer, 2019; Sethuraman & 

Radhakrishnan, 2020). In general, these strategies were seen as an essential component of 

a good writer. 

 

2.3 Writing Anxiety 

Writing anxiety is a natural aversion to anxiety that occurs when a person is confronted 

with duties that require writing (Blasco, 2016). Agreeably, Aloairdhi (2019) mentioned 

that writing anxiety in a second language is commonly considered to refer to unpleasant, 

nervous sentiments that interfere with some aspect of the writing process. Writing may 

be an unpleasant, painful, and even frightening activity for some kids. Also, Đumlija 

(2018) proposed that the word writing anxiety be used to characterize persons who have 

one or more feelings, attitudes, or behaviors that make it difficult for them to begin, work 

on, or complete a writing job cognitively capable. Thus, Ekmekçi (2018) stated that 

students with low anxiety wrote higher-quality compositions than those with high 

anxiety, implying that writing anxiety had a detrimental impact on students' composition 

writing. 

 Moreover, the great bulk of writing anxiety research in EFL learning has been 

conducted in university settings, investigating how anxiety impacts writing performance 

and what could be the causes of writing anxiety (Blasco, 2016). Writing anxiety, being a 

skill-based subtype, may be seen as both a permanent trait and a transient mood brought 

on by various causes (Đumlija, 2018). Meanwhile, writing anxiety is defined as a level of 

worry about writing that surpasses the expected benefit from the circumstance (Fakeye 

& Ochia, 2016). In this regard, the complexity of writing often causes challenges for 

student writers, causing stress such as different levels of emotional discomfort, 

apprehension, and agony (Zhang, 2019). 

 Likewise, Cheng (2004) proposed a three-dimensional understanding of anxiety 

comprising somatic anxiety, cognitive anxiety, and avoidance behavior. Further research 

is expected to see and conceptualize sub-levels of writing anxiety as somatic 

anxiety, cognitive anxiety, and avoidance behavior. Somatic anxiety manifests as bodily 

symptoms such as tension. Aside from that, the cognitive element of anxiety, such as 

negative expectations, preoccupation with performance, and concern about others' 

perceptions, is referred to as cognitive anxiety. Then, avoidance behavior deals with the 
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behavioral aspect of students regarding avoiding writing uneasiness (Dar & Khan, 2015; 

Karlina & Pancoro, 2018; Masriani et al., 2018; Rezaei & Jafari, 2014; Wahyuni & Umam, 

2022). 

 A previously conducted study has found that all Saudi female university students 

show a moderate level of writing anxiety. The findings show that individuals exhibit 

moderate anxiety overwriting. In addition, the respondents' moderate degree of writing 

anxiety might be regarded as a result of their lack of prior English writing experience 

(Aloairdi, 2019; Dar and Khan, 2015; Ekmekci, 2018). Furthermore, there was a strong 

negative connection between students' writing anxiety and their academic success. 

Asmari (2013) also found out that students with low writing anxiety used more writing 

methods than high anxiety. 

 Another case study was conducted with six upper-secondary Spanish EFL 

students to investigate, identify, and analyze the unique relationships between 

metacognitive writing strategies, writing anxiety, and writing self-efficacy and how these 

three factors influence students' writing performance. While composing an English piece, 

the students participated in the think-aloud technique. The replies of participants to both 

study instruments revealed a link between writing metacognition and writing self-

efficacy. On the other hand, these two characteristics were adversely linked with 

students' levels of writing anxiety. Thus, the evidence suggests that writing anxiety has 

a detrimental impact on students' writing abilities (Blasco, 2016). 

 Besides, Dhar and Khan's (2015) study examined the degrees of writing anxiety 

experienced by 418 Pakistani undergraduate students from public and private 

institutions while writing essays in English on a variety of themes. Based on the results, 

most participants, 61.48 percent, have an average English language writing anxiety 

degree. On the other hand, 19.38 percent of the total participants have a high degree of 

English language writing anxiety at the undergraduate level, while the remaining 19.14 

percent have a low English language writing anxiety level. The findings back up with 

Masriani et al. (2018) prior research, which revealed that writing anxiety among EFL 

students was moderate, with cognitive anxiety being the most common form. 

 In addition, the same results were found in a Dumlija’s (2018) research. The Second 

Language Writing Anxiety Inventory (SLWAI) was given to 300 secondary school 

students in the second, third, and fourth grades. The findings revealed moderate use of 

writing methods and moderate degrees of anxiety when it came to writing. Association 

analysis revealed a negative correlation between writing anxiety and writing 

achievement, in line with numerous prior research. Thus, Aljafen (2013) believed that a 

moderate level of writing anxiety is considered the normal range of writing anxiety. He 

added that this level of anxiety is the natural feeling of EFL students, which later leads 

them to be better writers in the future.  

 Separate research in Turkey focused on foreign language writing anxiety in 

English as a Foreign Language (EFL). The study's participants are 126 aspiring English 

teachers enrolled in an ELT program at a Turkish public institution. The study aims to 

identify the levels and types of foreign language writing anxiety and whether statistically 

significant differences in levels and types of anxiety between freshman and senior 
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students. The findings indicated that 60% of the participants have a moderate fear of 

writing in English. The findings also revealed that to improve students' writing 

performance, second language teachers should be aware of the hazards of anxiety and 

provide a stress-free environment in the classroom (Ekmekci, 2018).  

 Additionally, in the study of Fakeye and Ochia (2016), the findings indicated a 

significant negative connection between writing anxiety and students' essay writing 

achievement. This means that the more anxiety the students have about writing, the 

worse their essay writing will be. This result is supported by Karlina and Pancoro (2018) 

who state that writing anxiety has been chiefly associated with writing success for many 

years in foreign languages creating significant barriers for learners to master writing 

skills. As a result, the educator or instructor must recognize that when students are 

requested to write a letter, they become worried, and they must simplify the educational 

instruction to reduce the anxiety (Karlina & Pancoro, 2018). 

 According to Jebriel et al. (2014), selected Iranian EFL students majoring in English 

language teaching had a significant degree of anxiety. Furthermore, students with an 

elementary level of English writing anxiety were shown to have a more significant degree 

of anxiety than students with intermediate and advanced levels. Finally, according to the 

data, the most prevalent anxiety was cognitive anxiety, followed by somatic 

anxiety and avoidance behavior. On the other hand, according to Wahyuni and Umam's 

(2022) research, 54% of the participants had high writing anxiety levels, 44% had 

moderate levels, and 2% had a low level. It also has a comparable effect on the most 

common kind of writing anxiety, cognitive writing anxiety, which is based on the mean 

of two other types of writing anxiety. 

 In the findings of Masriani et al. (2018), the 3rd year students of Universitas Negeri 

Padang had a moderate degree of writing anxiety with cognitive anxiety as the significant 

kind. It was found that most of the highly anxious students experienced somatic anxiety. 

Moreover, the moderate and the low, anxious students experienced cognitive anxiety. 

Also, students' writing anxiety stems from a limited learning and teaching environment 

(Zhang, 2019). Language teachers are encouraged to explore their students' difficulties 

and concerns at the beginning of the semester and actively assist them with relevant 

strategies (Asmari, 2013). As a result, it is advised that educators, instructors, and 

students work together to develop additional alternatives to this problem. Finding 

answers to writing anxiety is intended to make language learning and writing more 

successful (Aloairdhi, 2019). 

 Through these previous studies, Đumlija (2018) believed that the more the 

students are anxious, the more they focus on using writing methods to manage the 

writing process better and reduce anxiety. This also validates Aloairdhi's (2019) statement 

that students tend to see writing as complex without writing strategies and will not 

engage in it. Furthermore, it will eventually develop anxiety towards writing. Agreeably, 

English language teachers, according to Fakeye and Ohia (2016), should create any ways 

of lowering students' writing anxiety so that they can write better texts. As a result, 

excessive strain and stress in the classroom should be avoided to reduce pupils' anxiety 

and writing ability. 
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 Therefore, the more proficient the participants, the more information they receive 

to produce better writing (Raoofi et al., 2017). To support this, according to Mohseniasl 

(2014), the execution of a clearly defined strategy for the teacher's teaching may make a 

massive difference in the learning process for students. Teachers' explicit instruction 

influenced the presence of actively used strategy in writing in teaching writing, making 

students more aware of employing strategy in writing and helping the students lessen 

their writing anxiety (Masriani et al., 2018). Lastly, comprehending how English learners 

experience alleviating anxiety in the instructional setup of English writing is believed in 

the study by Han & Hiver (2018). 

 On the whole, second language writing anxiety, according to Aloairdhi (2019), is 

defined as unpleasant, nervous sensations that interrupt some aspect of the writing 

process. Anxiety in writing encompasses cognitive, physical, and avoidance behaviors 

(Rezaei & Jafari, 2014). The great bulk of writing anxiety research has been done in 

academic settings, looking at how anxiety impacts writing performance and what could 

be the causes of writing anxiety (Blasco, 2016). As indicated in this portion of the study, 

related literature revealed a moderate level of writing anxiety. As a result, Aljafen (2013) 

judged a moderate degree of writing anxiety within the usual range. 

 

2.4 Correlation between Measures 

Researchers have found out that English writing instruction and strategies impact 

students' writing anxiety. On the subject of Horverak (2015), there is a need to produce 

and make available English teaching materials for use in writing instruction and improve 

English teacher education in writing instruction. In the same way, Coon and Jacobsen 

point out that teachers would need professional development and resources to provide 

programs that will seriously look into and introduce more chances for grown learners to 

gain the talents they need to perform better in writing and alleviate their writing anxiety. 

Learning different types of texts is necessary for academics; thus, this would not be 

delayed and should be extensively taught in first-year classes (Fernandez et al., 2019). 

 In addition, when it comes to the relationship between writing strategies and 

writing anxiety, Dumlija (2018) claims that the more nervous students are, the more they 

resort to conscious usage of writing techniques to gain greater control over the writing 

process and ease their anxiety. This is in line with the findings of Cole and Feng's (2015) 

study, which found that students' writing skills may be improved when their interests 

are recognized, and they are given regular opportunities to write. Similarly, Roofi et al. 

(2017) argued that pupils with strong writing skills had a much greater writing strategy 

and were less anxious. This also validates the statement of Aloairdhi (2019), stating that 

students tend to see writing as complex in the absence of writing strategies and will not 

engage themselves in it.  

 Similarly, this finding confirms the previous study by Masriani et al. (2018), which 

states that teachers' explicit instruction influenced the presence of actively used strategy 

in writing in teaching writing that made students more aware in employing strategies in 

writing and help the learners lessen their writing anxiety. Further, Cronk-Raby (2018) 

concluded that writing pedagogy and instruction can improve the self-awareness of the 
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phenomenon of writing anxiety. Meanwhile, the study by Gibriel (2019) presented that 

writing strategies negatively correlate with writing anxiety. Also, writing strategies used 

by low-anxiety students may help high-anxiety students ease into the writing process 

and minimize anxiety. 

 In summary, the literature presented by various authors gives value to the present 

study as it examines how writing instruction and writing strategies influence writing 

anxiety. These comprehensive discussions gave important views of how students' 

writing anxiety is affected by English teachers' writing instruction and students' writing 

strategies. Finally, the researcher is motivated to address the statement of the problem 

and prove or disprove the hypotheses presented in this study. 

 

3. Material and Methods 

 

This study utilized a quantitative, descriptive-predictive research design. In the 

gathering and analysis of data, a quantitative research method stressed numbers and 

statistics (Daniel, 2016). Furthermore, descriptive correlation explained correlations 

between input data and target variables and provided a response to the query, "What 

happened?" (Heo, Lim, Yun, Ju, Park, & Lee, 2019). Predictive correlation studies used 

the variance of another variable to predict one or more variables (Sousa, Driessnack, & 

Mendes, 2007). A deductive method, on the other hand, in quantitative research applied 

seeking evidence to support the hypothesis or theory in analyzing the variables: English 

teachers’ writing instruction, students’ writing strategies, and anxiety (Muhartoyo, 2007).  

The research was carried out at the UM Digos College at Roxas Extension, Barangay Zone 

II, Digos City. It is a tertiary institution nested in a 2-hectare land. The school is a tertiary 

institution in Davao del Sur offering various undergraduate programs such as Education 

Courses. The institution was established in 1949, making it one of the oldest schools in 

the city. Also, in this institution, in all courses, students are obliged to take English 

subjects, specifically English writing courses. 

 The 271 research participants of this study were first-year students of UM Digos 

College. As of the school year 2020-2021, the total population of first-year students is 844. 

Out of the total population, 271 were identified as the sample size, drawn out using 

RAOSOFT software. The participants in the study were first-year students who were 

enrolled in GE 2 (Purposive Communication). Purposive communication subjects are 

associated with other macro-skills, focusing not only on speaking but also on writing. 

Random selection of the research participants was drawn out from the population using 

stratified random sampling.  

 In this research, stratified random sampling was employed. It was a type of 

sampling that involved dividing a population into smaller sub-groups known as strata. 

First, strata were created based on shared features or characteristics among members, 

such as money or academic achievement (Sharma, 2017). Then, random samples were 

then selected from each stratum. Also, this sampling method was appropriate when the 

population had mixed characteristics, and the researcher wants to ensure that every 

aspect is proportionally represented in the sample. 
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 Hence, the desired number of respondents would be based on the random samples 

taken from each stratum. The smaller sub-groups or strata were based on the different 

programs of UM Digos. Moreover, students have various characteristics and attributes 

as enrolled in different programs. This was one standpoint considered to improve 

precision and reduce the result's error based on the gathered data. Therefore, this would 

create an equal representation of each of the abovementioned programs to participate in 

this study. 

 This survey was done on the randomly selected first-year GE 2 students of UMDC 

during the 3rd week of November 2020. For the inclusion criteria, students who were 

currently enrolled in GE 2 were included in this study. Further, for the exclusion criteria, 

students who were not enrolled in GE 2 subjects were excluded from this study. 

Participants in the study were not forced or obligated to answer all questions if they were 

uncomfortable with the questions posed in the questionnaire, and they had the option to 

withdraw from the study at any time. 

 To quantify which dimension/s of English teachers' writing instruction and 

English students' writing strategies significantly predict/s writing anxiety, the researcher 

used adapted standard questionnaires duly validated by five language experts. 

 In English Teachers' Writing Instruction, the EWI-questionnaire was used. English 

writing instruction – questionnaire focused on how students believe writing different 

sorts of texts is taught, how they view their writing skills, and what feedback procedures 

they perceive are utilized in the context of writing in English. The questionnaire had two 

parts. Part 1 of the survey questionnaire included 21 questions on whether students had 

been taught narrative and factual writings that were designated as argumentative texts 

and how to modify the language to formality. Part 2 of the questionnaire had 27 questions 

about how feedback influences students' self-efficacy (Horverak & Haugen, 2016). 

 However, after the questionnaire was reduced in the study of Horverak and 

Haugen (2016), New factor analyses were done when the questionnaire was, and the five 

variables discovered in the EWIT-Questionnaire were designated as narrative texts, self-

confidence and narrative texts, factual texts, self-confidence and factual texts, and 

formality level. Thus, the researcher used the newly analyzed English Writing Instruction 

- Questionnaire, which consists of 24 items.  

 The study instrument for English students' writing techniques, on the other hand, 

was developed by Bai et al. (2013) Questionnaire – Based Investigation of Writing 

Strategies. The content validity of the questionnaire was assessed using Petri and Czárl's 

guidelines. Also, the questionnaire focused on examining the writing strategies among 

students. Forty-six questions are divided into three types of writing strategies: 

metacognitive strategies, cognitive strategies, and social/affective strategies. On a Likert 

scale, participants will be asked to rate how often they utilized the writing approach in 

question, with a high score of 5 indicating the most significant frequency and one as the 

lowest.  

 Furthermore, the mean of each category of writing anxiety was calculated using 

the Second Language Writing Anxiety Inventory (SLWAI) questionnaire. Cheng (2004) 

created a 22-item questionnaire to assess student writers' anxiety when writing in 
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English. The questionnaire consisted of three independent cognition, physiology, and 

behavior components, consisting of three subscales: somatic anxiety, cognitive anxiety, 

and Avoidance behavior. And, the distribution of items across the three subcategories is 

as follows: cognitive anxiety (1, 3, 7, 9, 14, 17, 20, 21), somatic anxiety (2, 6, 8, 11, 13, 15, 

19), and avoidance behavior (4, 5, 10, 12, 16, 18, 22). The justification for utilizing this 

questionnaire as a measure of writing anxiety was that it was very accurate when 

employing correlation and factor analysis.  The questionnaire included a 5-choice 

response style, similar to a Likert scale.  

 Lastly, the research instruments were validated by a group of experts and had a 

mean score of 4.68, which is very good. Also, the researcher followed all the corrections, 

advice, and suggestions of the experts to make it easier for the study participants to 

understand. It also went through pilot testing and was tested it using Cronbach Alpha. 

Consequently, reliability was proven in the Alpha equivalent of writing instruction 

(0.968), metacognitive strategy (0.946), cognitive strategy (0.957), and writing anxiety 

(0.975), all excellent, and social/affective strategy (0.818) as good. 

 Random sampling and organized data-collecting tools are used in quantitative 

research to fit diverse experiences into preset answer categories that are straightforward 

to describe, compare, and generalize. 

 The data collection started after the researcher had identified the study's scope and 

had the research instrument validated by experts. Moreover, to formalize the start of the 

data-gathering process, the researcher sought approval from the Professional Schools' 

research office to conduct the study. When a permit declaring the consent to conduct the 

study was already sought, the researcher wrote a formal letter addressed to the AVP-

Branch Operations of UM Digos to inform them of the date and the nature of how 

students would answer the questionnaire as well as the responsibilities of the researcher 

throughout the entire data collection. 

 However, due to the inevitable occurrence of the global pandemic – COVID-19, 

online platforms were utilized in the data-gathering procedure to abide by government 

ordinances and health safety protocols. Thus, the questionnaire was encoded at an online 

data collection platform named Google Forms under the 

website https://www.docs.google.com/forms.  It served as the alternative research 

instrument used in the study, given that the features were the same as the questionnaires 

validated by the experts. 

 The study aimed for at least 271 respondents selected using a stratified random 

sampling technique. Selected respondents received a pre-filled survey link via electronic 

mail or any other online channels. They were asked to honestly answer the survey 

questionnaire based on their English writing instruction and strategies as predictors of 

writing anxiety. After collating the responses, the researcher then forwarded the raw 

results of the university statistician's responses for statistical validation and treatment. 

Then, the interpretation of data followed. 

 Data were analyzed and interpreted using mean, standard deviation, Pearson r, 

regression, and multiple linear regression. Mean and standard deviation used to 

determine the students' writing instruction, strategies, and anxiety to answer problems 
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one (1), two (2), and three (3). Meanwhile, Pearson r was used for determining the 

strength of a linear relationship between two variables. Regression, on the other hand, 

used to understand better the link between a dependent or criterion variable and 

numerous independent or predictor factors. Multiple linear regression, then, utilized to 

describe the linear connection between the explanatory (independent) and the response 

(dependent) variables. 

 

4. Results and Discussion 

 

Established in this chapter are the data and the analysis of findings based on the 

respondents’ responses on English writing instruction and strategies as predictors of 

writing anxiety. 

 Tables are arranged in the following subheadings: assessment of the level of 

English writing instruction, level of writing strategies, level of writing anxiety, 

correlational analysis showing the significance of the relationship between English 

writing instruction and English writing anxiety, correlational analysis showing the 

significance of the relationship between writing strategies and English writing anxiety, 

and hierarchical multiple regression analysis showing the significant predictors of 

English writing anxiety among first-year college students. 

 As shown in Table 1, the students perceived a high level of English writing 

instruction, which obtained an overall mean of 3.51 (SD = 0.810). This means that the 

condition associated with English teachers’ writing instruction is observed oftentimes. It 

indicates that students are more likely to complete the assignments if the writing 

instructions are explicitly specified. According to Horverak (2015), there is a need to 

create and make accessible English teaching materials for use in writing instruction and 

enhance English teacher education in writing instruction. 

 As shown in the same table, among the variable’s indicators, learning to write 

narrative texts obtained the highest mean of 3.56 (SD = 0.849), which was verbally 

described as high. This means that the condition associated with English writing 

instruction in learning to write narrative texts is often observed. Hudri and Ryanti (2015) 

believed that narrative text is beneficial for teachers in achieving the instructional goals 

of the teaching-learning process. On the other hand, the lowest mean was obtained 

for self-confidence in writing narrative texts and learning to write formal and informal 

texts; also described as high. This means that the conditions associated with English 

writing instruction in terms of self-confidence in writing narrative texts and learning to 

write formal and informal texts are observed oftentimes. Listyani (2021) cited that self-

confidence is one of the most important aspects of writing for ESL and EFL students. 

Hence, it is the teacher’s task to help students to have positive self-esteem and better self-

confidence in writing. A high self-confidence will have students that feeling of more at 

ease and inspired to write. 
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Table 1: English writing instruction 

Indicators Mean SD Descriptive Level 

Learning to write narrative texts 3.56 .849 High 

Self-confidence in writing narrative texts 3.49 .855 High 

Learning to write factual texts 3.50 .872 High 

Self-confidence in writing factual text 3.52 .849 High 

Learning to write formal and informal texts 3.49 .875 High 

Overall 3.51 .810 High 

 

Moreover, self-confidence in writing factual text obtained a mean of 3.52 (SD=0.849), 

and learning to write factual text obtained a mean of 3.50 (SD = 0.872), which are both 

described as high. This means that the conditions associated with English writing 

instruction in terms of self-confidence in writing factual text and learning to write factual 

text are observed oftentimes. To support the findings, Mardiansyah’s (2018) study 

concluded a significant correlation between students’ self-confidence and essay writing 

achievement. 

 Illustrated in Table 2 is the level of writing strategies among first-year college 

students. These strategies were categorized into metacognitive strategies, cognitive 

strategies, and social or affective strategies. It was explained that all strategy indicators 

had obtained a rating that was verbally described as high. This means that the condition 

associated with English students’ writing strategies is observed oftentimes. A high level 

of the findings of students’ writing strategies agreed with Wischgoll (2017) findings that 

writing strategies can help learners control and modify their efforts to master the writing 

task. 

 
Table 2: Writing strategies 

Indicators Mean SD Descriptive Level 

Metacognitive strategies 

Self-initiation 3.64 .744 High 

Planning 3.86 .732 High 

Monitoring and evaluating 3.85 .722 High 

Cognitive strategies 

Revising 3.90 .734 High 

Text-generating 3.80 .736 High 

Resourcing 3.88 .808 High 

Social of affective strategies 

Help-seeking and affect managing 3.75 .786 High 

 

Specifically, in metacognitive strategies, students expressed a high level of planning (x = 

3.86; SD = 0.732), monitoring and evaluating (x = 3.85; SD = 0.722) and self–initiation (x = 

3.64; SD = 0.744); which all were descriptively described as high. This indicates that the 

condition associated with English students’ writing strategies, specifically metacognitive, 

is observed oftentimes. Thus, students are frequently associating strategies relevant to 

self-initiation, planning, monitoring, and evaluating. To support with, Cer (2019) 
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believed that to improve writing skills, it is necessary to effectively use metacognitive 

strategies in learning and teaching. 

 On the other hand, in terms of cognitive strategies, revising obtained the highest 

mean of 3.90 (SD = 0.734) among the other indicators, which were observed as high. The 

finding opposed the study result of Bai et al. (2013) which mentioned that the revising 

strategy was not well received by the students, who did not attempt to modify their 

compositions in general. While resourcing obtained a mean of 3.88 (SD = 0.808) and text-

generating obtained the lowest mean of 3.80 (SD = 736), descriptively described as high. 

This means that the condition associated with English students’ writing strategies in 

cognitive strategies is often observed. Therefore, students voiced that they are more used 

to revising other than text-generating and resourcing.   

 Conversely, students obtained a mean of 3.75 (SD = 0.786) for help-seeking and 

affect managing as the sole indicator of social or affective strategies. This indicates that 

the condition associated with English students’ writing strategies in terms of social or 

affective strategies is observed oftentimes. Goctu (2017) cited that social strategies may 

not be applicable in class since writing is an individual task. Hence, students tend to be 

more likely to help-seeking and effectively manage. 

 Shown in Table 3 is the extent of English writing anxiety of first-year college 

students. Based on the table, students felt moderate anxiety in English writing with a 

mean of 2.98 (SD = 0.977). This means that the condition associated with English language 

anxiety is observed sometimes. Likely, Dar and Khan (2015) presented a finding that 

individuals exhibit moderate anxiety over writing. 

 

Table 3: Writing anxiety 
Indicators Mean SD Descriptive Level 

Cognitive 3.16 1.093 Moderate 

Somatic 3.02 1.054 Moderate 

Avoidance 2.73 .941 Moderate 

Overall 2.98 .977 Moderate 

 

Moreover, among all of its indicators, students expressed the highest anxiety in terms of 

cognitive (x = 3.16; SD = 1.093) while the lowest anxiety in terms of avoidance (x = 2.73; 

SD = 0.1.054). Similarly, students expressed moderate anxiety in terms of somatic (x = 

3.02; SD = 0.1.093). The findings are mostly similar to the result of Jebriel et al. (2014) 

which presented that the most prevalent anxiety was cognitive anxiety, followed by 

somatic anxiety and avoidance behavior. 

 Presented in Table 4 is the correlation analysis shows the significance of the 

relationship between English writing instruction and writing anxiety among first-year 

college students. Based on the analysis, overall English writing instruction was 

negatively but significantly correlated with overall English writing anxiety (r = -0.361, p 

< 0.05). This finding is supported by Karlina and Pancoro (2018) who claimed that the 

educator or teacher must understand that when learners are asked to write a letter, their 
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learners feel nervous, so they must simplify the teaching instruction to mitigate the 

anxiety. 

 Moreover, the indicators of English writing instruction also negatively but 

significantly correlated with overall English writing anxiety; learning to write narrative 

texts (r = -0.328, p < 0.05), self-confidence in writing narrative texts (r = -0.332, p < 0.05), 

learning to write factual texts (r = -0.370, p < 0.05), self-confidence in writing factual text 

(r =- 0.323, p < 0.05), and learning to write formal and informal texts (r = -0.346, p < 0.05). 

Hence, the null hypothesis of no significant relationship is rejected.  

 
Table 4: Correlation analysis showing the significance of the relationship between  

English writing instruction and English writing anxiety among first year college students 

English Writing Instruction 
English Writing Anxiety 

Cognitive Somatic Avoidance Overall 

Learning to write narrative texts 
-.319** -.291** -.322** -.328** 

.000 .000 .000 .000 

Self-confidence in writing narrative texts 
-.340** -.308** -.289** -.332** 

.000 .000 .000 .000 

Learning to write factual texts 
-.354** -.329** -.368** -.370** 

.000 .000 .000 .000 

Self-confidence in writing factual text 
-.306** -.290** -.325** -.323** 

.000 .000 .000 .000 

Learning to write formal and informal texts 
-.336** -.328** -.317** -.346** 

.000 .000 .000 .000 

Overall 
-.352** -.328** -.344** -.361** 

.000 .000 .000 .000 

** p<0.01; *p<0.05 

 

In addition, Table 4 presents the negative but significant relationship between the 

indicators of English writing instruction and the indicators of writing anxiety. Learning 

to write narrative texts negatively but significantly correlated to the indicators of writing 

anxiety; cognitive (r = -0.319, p < 0.05), somatic (r =- 0.291, p < 0.05), and avoidance (r = -0.322, 

p < 0.05). Also, self-confidence in writing narrative texts negatively but significantly 

correlated to the indicators of writing anxiety; cognitive (r = -0.340, p < 0.05), somatic (r = 

-0.308, p < 0.05), and avoidance (r =- 0.289, p < 0.05). Still, learning to write factual texts 

negatively but significantly correlated to the indicators of writing anxiety; cognitive (r = 

-0.354, p < 0.05), somatic (r = -0.329, p < 0.05), and avoidance (r = -0.368, p < 0.05). Self-

confidence in writing factual text also negatively but significantly correlated to the 

indicators of writing anxiety; cognitive (r = -0.306, p < 0.05), somatic (r = -0.290, p < 0.05), 

and avoidance (r = -0.325, p < 0.05). Then, learning to write formal and informal texts 

negatively but significantly correlated to the indicators of writing anxiety; cognitive (r = 

-0.336, p < 0.05), somatic (r = -0.328, p < 0.05), and avoidance (r = -0.317, p < 0.05). Thus, 

the null hypothesis of no significant relationship is rejected. 

 Shown in Table 5 is the correlation analysis shows the significance of the 

relationship between English writing strategies and English writing anxiety among first-

year college students. Based on the analysis, the indicators of English writing strategies 
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that negatively but significantly correlated with overall English writing anxiety are self-

initiation (r = -0.238, p < 0.05), planning (r = -0.167, p < 0.05), revising (r = -0.144, p < 0.05), 

text-generating (r = -0.136, p < 0.05), and help-seeking and affect managing (r = -0.176, p 

< 0.05). Hence, the null hypothesis of no significant relationship is rejected. On the other 

hand, English writing strategies in terms of monitoring and evaluating (r = -0.119, p > 

0.05) and resourcing (r = -0.068, p > 0.05) do not significantly correlate with overall writing 

anxiety.  

 
Table 5: Correlation analysis showing the significance of the relationship  

between writing strategies and English writing anxiety among first year college students 

Writing Strategies 
English Writing Anxiety 

Cognitive Somatic Avoidance Overall 

Self-initiation 
-.216** -.236** -.224** -.238** 

.000 .000 .000 .000 

Planning 
-.088 -.141* -.269** -.167** 

.148 .020 .000 .006 

Monitoring and evaluating 
-.055 -.096 -.207** -.119 

.366 .114 .001 .051 

Revising 
-.076 -.119 -.238** -.144* 

.212 .051 .000 .018 

Text-generating 
-.093 -.115 -.194** -.136* 

.129 .060 .001 .025 

Resourcing 
-.017 -.038 -.157** -.068 

.777 .531 .010 .263 

Help-seeking and affect managing 
-.153* -.189** -.162** -.176** 

.012 .002 .008 .004 

** p<0.01; *p<0.05 

 

Furthermore, Table 5 presents the negative but significant relationship between English 

writing instruction in terms of self-initiation (r = -0.224, p < 0.05), planning (r = -0.269, p < 

0.05), monitoring and evaluating (r = -0.207, p < 0.05), revising (r = -0.238, p < 0.05), text-

generating (r = -0.194, p < 0.05), resourcing (r = -0.157, p < 0.05), and help-seeking and 

affect managing (r = -0.162, p < 0.05) and writing anxiety in terms of avoidance. 

 Moreover, self-initiation (r = -0.236, p < 0.05), planning (r = -0.141, p < 0.05), and 

help-seeking affect managing (r = -0.189, p < 0.05) negatively but significantly correlated 

with somatic writing anxiety. While, monitoring and evaluating (r = -0.096, p > 0.05), 

revising (r = -0.119, p > 0.05), text-generating (r = -0.115, p > 0.05), and resourcing (r =- 

0.038, p > 0.05) do not have a significant relationship with somatic writing anxiety. 

 Table 5 also presented that only self-initiation (r = -0.216, p < 0.05) and help-seeking 

and affect managing (r = -0.153, p < 0.05) have a negatively significant relationship 

between cognitive writing anxiety. It means that the relationship among the following 

indicators is inverse. While, planning (r = -0.088, p > 0.05), monitoring and evaluating (r 

= -0.055, p > 0.05), revising (r = -0.076, p > 0.05), text-generating (r = -0.093, p > 0.05), and 

resourcing (r = -0.017, p > 0.05) do not have a significant relationship between cognitive 

writing anxiety. 
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 A hierarchical multiple linear regression was used to determine the degree of 

contribution or influence of English writing instruction and students’ writing strategies. 

The indicators of these variables are significant predictors of overall English writing 

anxiety among college students. Table 6 shows two models which considered two steps 

of the hierarchical modeling performed. The first step includes the entry of the indicators 

of English writing instruction, while the second step now includes the indicators of the 

entry of students’ writing strategies. 

 In Model 1, with English writing instruction entered as regressors, only one of the 

five indicators was found to significantly influence overall English writing anxiety – 

learning to write factual texts (B = -0.509, t = -2.57, p < 0.05). The five indicators of English 

writing instruction have a combined variance explained of R2 = 0.135, which means that 

13.5% of the variation of the dependent variable is explained by the five indicators 

mentioned. In Model 2, with English writing instruction and students’ writing strategies 

entered as regressors, the indicator learning to write factual texts (B = -0.481, t = -2.453, p 

< 0.05) remained significant.  

 
Table 6: Hierarchical multiple regression analysis showing the significance  

predictors of English writing anxiety among first year college students 

Model B S.E. β t Sig. ΔR2 

1 (Constant) 4.475 .249  17.971 .000 

0.135 

Learning to write narrative texts -.136 .143 -.118 -.949 .343 

Self-confidence in writing narrative texts .019 .164 .016 .113 .910 

Learning to write factual texts -.509 .198 -.454 -2.570 .011* 

Self-confidence in writing factual text .388 .212 .337 1.832 .068 

Learning to write formal and informal texts -.190 .142 -.170 -1.337 .182 

2 (Constant) 3.906 .319  12.249 .000 

0.178 

Learning to write narrative texts -.190 .141 -.165 -1.347 .179 

Self-confidence in writing narrative texts .039 .165 .034 .239 .811 

Learning to write factual texts -.481 .196 -.429 -2.453 .015* 

Self-confidence in writing factual text .295 .212 .256 1.391 .166 

Learning to write formal and informal texts -.318 .143 -.285 -2.232 .027* 

Self-initiation -.058 .133 -.044 -.434 .664 

Planning .062 .183 .046 .337 .736 

Monitoring and evaluating .319 .189 .236 1.691 .092 

Revising -.278 .206 -.209 -1.351 .178 

Text-generating .153 .163 .115 .936 .350 

Resourcing .353 .124 .292 2.857 .005** 

Help-seeking and affect managing -.202 .117 -.162 -1.723 .086 

** p<0.01; *p<0.05 

 

In addition, the non-significant effect of the indicator learning to write formal and 

informal texts (B = -0.318, t = -2.232, p < 0.05) now posed a significant influence. Only one 

out of seven writing strategies posed a significant influence on overall English writing 

anxiety – resourcing (B = 0.353, t = -2.857, p < 0.01). The regressors in Model 2 have a 

combined variance explained of R2 = 0.178. It means that 17.8% of the variation of the 

dependent variable is explained by the 12 regressors entered into the model. It seems that 
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the amount of variance as expressed in R2 only increased by 4.3% in the addition of 

students’ writing strategies. 

 

5. Recommendations 

 

The overall level of English writing instruction was derived from the high levels of all 

indicators, which means that the conditions associated with English writing instruction, 

in terms of self-confidence in writing narrative texts and learning to write formal and 

informal texts, are observed oftentimes. Since all the indicators were observed oftentimes, 

language teachers must maintain the employment of practical instruction in writing 

different genres, so students would be able to participate and perform their writing tasks 

desirably. Meanwhile, the high level of English writing strategies shows that the 

conditions associated with English students' writing strategies, specifically 

metacognitive, are observed oftentimes. In line with this, students who are learning how 

to write in a second language are suggested to search for writing strategies that would 

enable them to make them feel better in writing.  

 On the other hand, the level of English writing anxiety in all indicators is 

moderate, which means that the condition associated with English language anxiety is 

sometimes observed. Through this, language teachers suggested being more aware of 

how their students feel during the given writing tasks. Furthermore, this academic 

inquiry revealed that English writing instruction is inversely related to English writing 

anxiety. With this, it is recommended that those teachers who are teaching writing are 

encouraged to provide writing instructions that the students can easily understand. For 

it will help students lessen their fear or anxiety in performing writing tasks.  

 In addition, this academic inquiry revealed that English writing strategy is 

inversely related to English writing anxiety. Concerning this, it is recommended that the 

students look for any writing strategies that can make their writing experience at ease. 

With this, writing anxiety will be alleviated. Lastly, only three domains for English 

writing instructions and English writing strategy were found to significantly predict 

English writing anxiety, which is learning to write factual texts, learning to write formal 

and informal texts and resourcing. To this effect, further studies may be conducted to 

explore possible explanatory variables that can predict English writing anxiety. 

 

6. Conclusion 

 

This academic inquiry revealed a high level of English writing instruction, including 

learning to write narrative texts, self-confidence in writing narrative texts, learning to 

write factual texts, self-confidence in writing factual texts, and learning to write formal 

and informal texts. On the other hand, the overall level of writing strategies is also high, 

with a high level of self-initiation, planning, monitoring and evaluating, revising, text-

generating, resourcing, and help-seeking and affect management. In comparison, the 

level of writing anxiety is moderate in cognitive, somatic, and avoidance. 
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 Moreover, there is a significant relationship between English writing instruction 

and anxiety when it comes to writing. Teachers of English should design any means of 

minimizing pupils' writing anxiety to write better texts. While English writing strategies 

were found to be adversely connected with English writing anxiety, they were found to 

be significantly related. Therefore, to some extent, there is an inverse link between 

English writing strategies and English writing anxiety among students. Thus, the more 

anxious students are, the more they resort to deliberate writing strategies to offer them 

more control over the writing process and therefore reduce their anxiety. 

 Lastly, the overall writing instruction and writing strategies significantly influence 

writing anxiety. In their singular capacities, only three domains for English writing 

instructions and English writing strategy significantly predicted English writing anxiety: 

learning to write factual texts and learning to write formal and informal texts and 

resourcing. Further, the significant influence of the aggregated weights of these 

dimensions indicates that an increase in overall conditions of writing instruction and 

writing strategies will decrease writing anxiety.  

 Hence, constructivist theories of learning backed up this study. Constructivism 

accepts the learner's active engagement in the personal construction of knowledge 

through biological, neurological, social, cultural, and linguistic interactions, following the 

concepts of Dewey, Piaget, and Vygotsky. It also recognizes the value of personal and 

social experience (Dracopoulos & Pichette, 2011). Successful learning outcomes are 

determined by the nature of the learners' metacognitive knowledge, the quality of their 

techniques and interactions, and the learners' psychological and affective states. This 

suggests that the learner is profoundly affected by the dynamic social environment that 

provides the backdrop for meaningful learning. 
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