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Abstract:

This paper reports a study that examines the effects of text-based incidental vocabulary
learning on EFL high school students’ reading comprehension and explores their
attitudes toward text-based incidental vocabulary learning. It was a quasi-experimental
study with 70 students from a high school in Kien Giang province. These students were
divided into two groups: the control group and the experimental group. The quantitative
data from reading tests (for pre-test and post-test) were used to examine students’
reading comprehension over eight weeks. Questionnaires and the qualitative analysis
from semi-structured interviews focus on their attitudes towards text-based vocabulary
learning in reading comprehension. The findings indicate that text-based incidental
vocabulary learning influenced positively students’ reading comprehension after the
treatment and that students yielded positive attitudes towards text-based incidental
vocabulary learning in their reading lessons.
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1. Introduction

In global integration, English plays a crucial role in several aspects of life such as business,
management, science, technology, and education. As its influence grows over time,
students are expected to become proficient in English used in their academic studies and
prospects to keep up with the social, professional, and educational contexts (Nguyen,
Haworth, & Hansen, 2019).

Of the four language skills of English, reading is an important skill and a useful
tool for language teaching and learning. In fact, it helps students consolidate knowledge,
build up vocabulary, and enhance their use of English in their learning process.
According to Gu (2003), reading exposes students to the target language and provides
them with essential linguistic input, hence enhancing their language ability. In particular,
one way to forward students’ reading is through vocabulary learning which allows
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students to communicate in English; otherwise, a lack of vocabulary can be a barrier for
them (Nguyen & Nguyen, 2018; Renandya & Richards, 2002). Despite the role of
vocabulary in promoting students to use English as a foreign language, it is found
challenging by students. Nagy and Herman (1987) note that the number of words that
students acquire directly from course books or classroom exercises or activities remains
limited. They further indicate that vocabulary is acquired accidentally by students if they
are exposed to the appropriate level of difficulty in meaningful circumstances. In other
words, students can increase their vocabulary by memorizing words and practicing them
in reading contexts. To put it together, reading comprehension and vocabulary are
intertwined (Seifert et al.,, 2017). This recognition is advocated by the Vietnamese
government’s assertion of the need for the quality of teaching and learning foreign
languages through the National Foreign Languages project (Ministry of Education and
Training, 2008). In particular, it is expected that by 2020, Vietnamese students are able to
use foreign languages confidently in communication, studies, or their work in a
competitive world. However, in the context of English language learning at universities
in Vietnam, especially in the Mekong Delta, it was observed that English as a foreign
language (EFL) students found it difficult to learn text-based vocabulary because they
generally learn new words relying on the teacher’s support or guide in class (Nguyen &
Khuat, 2003).

In the context of teaching reading at Vietnam schools, students were found to have
negative attitudes toward learning vocabulary because teaching at universities is largely
based on traditional lecturing (Le & Nguyen, 2017; Nguyen, 2013). This passive learning
style may be due to how students learn new words influenced by mother tongue
translation, which slows down their reading comprehension or even makes them
misunderstand reading contents. Thus, examining these challenges students encountered
in learning text-based vocabulary is necessary. This paper is therefore aimed at exploring
the effects of text-based vocabulary instruction on students” reading comprehension and
their attitudes toward this type of instruction in reading classes.

The following section reviews the literature on four concepts: vocabulary,
vocabulary instruction, text-based approach, and reading comprehension.

2. Vocabulary

Several definitions of the term vocabulary are documented in the literature. It is defined
as a collection of words (Hasbun, 2005) or words that have meanings in a particular
context (McCarthy, 1990). Like Hasbun (2005), Thornbury (2002) defines vocabulary as a
word or group of words that function as a single unit of meaning. Vocabulary is also
viewed as the knowledge of words (Lehr et al.,, 2004). According to Lehr and his
colleagues, the complexity of vocabulary is more than this definition suggests. First, there
are two forms of words: receptive and productive. Oral forms are words that can be
understood and used through hearing and speaking. Receptive or passive vocabulary is
comprised of words whose forms and meanings can be identified from reading and
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listening. Conversely, productive, or active vocabulary refers to terms used in both oral
and written forms (Lehr et al., 2004). As a result, the notion of vocabulary includes
knowledge of word spelling, pronunciation, collocations (i.e., words go with others), and
appropriateness (Nation, 1990). Thus, in this current study, vocabulary is viewed as
words students know and use in order to understand the meanings embedded in a
particular context.

2.1 Text-based learning

A. Texts

Texts in reading as a means of obtaining information are widely held to pique students'
interests (Nuttall, 2005). This means a text might act as a springboard for reading or
writing assignments (Johns & Davies, 1983). According to Tomlinson (2015), all
instructors and students should find something engaging in a text.

B. Text-based learning

Research has indicated that text-based learning involves students learning new words
and use them to facilitate reading comprehension of a given text chunk (Joe, 1995; Pham
and Nguyen, 2017). Joe (1995) further adds that how students’ approach and digest
information influences their incidental learning to some degree. This type of learning
stems from features such as word form, meaning (background knowledge), and
associations (contexts and concepts), collocations, and appropriateness (Nation, 1990).
Therefore, teachers are responsible for choosing a pertinent text to student learning so as
to motivate them to learn as well as develop new words from these texts.

2.2 Reading comprehension

There are several views of reading comprehension in the literature. According to
Goodman (1988), reading is a receptive psycholinguistic process in which readers employ
strategies to make sense of the text. Duke (2003) claims comprehension is a process in
which readers make meaning by interacting with the text through the combination of
prior knowledge and previous experience, information in the text, and the views of
readers related to the text. Grabe (2009) views reading comprehension as an individual
ability to process information generated from a specific text for meaning. Thus, reading
is not a linear process; rather, it is an interactive process because readers form hypotheses
and use their knowledge to construct meaning (Israel & Duffy, 2009). Others view
reading as a process of understanding the meanings of printed material or texts through
readers’ knowledge (Snow, 2002). This implies that reading is a process of making sense
of meaning between the reader and the text (Nuttall, 2005). In other words, reading is
conceptualized as a sophisticated and interactive process between the reader, the text,
and the writer’s message or meaning (Nuttall, 2005; Pearson, 2009).

2.3 Vocabulary-reading interplay
Several studies have shown that there is an interplay between vocabulary knowledge and
reading comprehension in learning English as a foreign or second language (e.g., Grabe,
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2009; Nuttall, 2005; Nguyen and Nguyen, 2017). Decoding, which is an important element
of reading, is made easier with vocabulary knowledge. This association appears intuitive;
to make sense of what they read; pupils require a large vocabulary as well as the capacity
to employ multiple ways to determine the meanings of new words when they come
across them. Comprehension is typically difficult for young kids who lack the vocabulary
or word-learning procedures. Their poor reading experiences put in motion a cycle of
frustration and failure that lasted the rest of their schooling (Hart & Risley, 2003; White,
Graves, & Slater, 1990). These students often avoid reading because they lack sufficient
word knowledge to comprehend what they read. They do not have a lot of opportunities
to see and learn new words because they don't read much. Good readers read more and
acquire more words; whereas, poor readers read less and learn fewer words. This link
between language knowledge and reading comprehension appears to be clear. To add to
the knowledge of text-based vocabulary instruction and reading comprehension, this
paper specifically focuses on the effects of text-based vocabulary instruction on the
reading comprehension of high school students. The study is guided by the following
questions:

e What are the effects of text-based incidental vocabulary learning on high school

students’ reading comprehension?
e What are students’ attitudes toward using text-based incidental vocabulary
learning in reading comprehension?

3. Methodology

The current study was conducted throughout a twelve-week semester during the
academic year (2020-2021) at a high school in the Mekong Delta, Vietnam. A quasi-
experimental study was used to examine the effects of text-based incidental vocabulary
learning on high school students' reading comprehension and their attitudes towards
TBIVL in reading comprehension. A mixed-methods approach which was conducted to
answer two research questions incorporates quantitative and qualitative data collection
and analysis (Fraenkel, Wallen, & Hyun, 2012). Questionnaires and vocabulary tests as
the quantitative method were designed to examine the effects of text-based incidental
vocabulary on students' reading comprehension. The qualitative method using semi-
structured interviews aimed to obtain an in-depth understanding of teachers” views on
the topic under investigation (Creswell, 2014; Fraenkel et al., 2012).

Seventy participants were chosen by using convenience sampling (Fraenkel et al.,
2012). They were grade-10 students in two classes at a high school in Kien Giang
province. This sampling was based on the number of students available and accessible at
a high school.

The pre-test and post-test were designed to measure students’ ability to
comprehend the English text. The reading exam was administered for two reasons. First,
it can satisfy the testing principle that "we test what we teach" (Hughes, 1997). Second, to
ensure its validity and reliability, an exam should be based on the textbook's syllabus
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(Hughes, 1997). The design of the examination was primarily based on the contents of
textbooks that are used in the study program in grade 10th. The tests were taken and
adapted from English Grade Ten (Tieng Anh 10) and English Grade Ten Grade Exercise
Book (Sach Bai Tap Tieng Anh 10. These items were chosen because their format was
suitable for high school students' competency levels.

In the section measuring reading comprehension, the participants were provided
with middle school-typical academic texts and age-appropriate materials. Therefore, it
was expected that the pupils would be familiar with it. The pre- and post-tests had
identical instructions, duration, level of difficulty, and allotted time. The reading themes
of the two tests were, however, dissimilar. Texts on familiar topics, such as For a better
community (228-word test), New inventions (209-word text), Cultural diversity (210-word
text), and New ways to learn (210-word text), which contain non-technical vocabulary, are
generally appropriate for students' levels in terms of lexis, grammar, and text length.

Each test consisted of two reading passages with two parts. The first section
consisted of a five-gap cloze test, while the second section contained five multiple-choice
questions. The cloze tests were used to measure the readability of textual content for
global reading comprehension, investigate the nature of contextual limits, and measure
overall language proficiency and efficacy (Davies, 1978; Oller, 1979; Weir, 1988). In
addition, Oller (1979) has described the procedures for using cloze texts to determine the
readability of a text and for measuring reading comprehension with these texts.

In Part One of each reading passage, there were missing nouns, adjectives, and
verbs. Markham (1987) states that in logical cloze tests, only content words (such as
nouns, verbs, and adjectives) are deleted, not articles, prepositions, or conjunctions. This
component evaluated the participants' ability to deduce the meaning of words from
context. Students were required to attentively read the content to complete this section.

In Part Two, there are five multiple-choice questions. According to Nuttall (2005),
multiple-choice questions are another common device for assessing text comprehension.
Three questions were designed to find out the referents for pronouns. Nuttall (2005)
contends that this question may require the reader to put together pieces of information
that are scattered throughout the text. The following three questions were tested about
the synonyms of a noun, a verb, and an adjective based on the text.

3.1 Piloting the tests, questionnaire, and interviews

All instruments were piloted to ascertain the reliability of data collection. Fifteen non-
English students (with similar backgrounds to the actual research participants) were
selected for the pilot study. The Alpha coefficient («) of the pre-test was .854 and the post-
test was .855. The results indicate that pre- and post-tests were reliable for obtaining the
data for this study.

The questionnaire used in this study was adapted from the interview questions
developed by Pham and Nguyen (2017). With a five-point Likert scale, the 27-item
questionnaire is divided into two parts. Part One provides a short introduction to
students' background information. Part Two comprises three clusters.
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The participants were asked to respond to questionnaires by ticking boxes from
(1) strongly disagree to (5) strongly agree for each item. Cluster one consists of fifteen
items that examined the impacts of text-based incidental vocabulary learning (TBIVL) in
English reading comprehension. Cluster Two includes eight items that investigated the
challenges of adopting text-based incidental vocabulary learning to learn English
reading. Cluster three with four items focuses on the students” expectations of enhancing
English reading comprehension through text-based incidental vocabulary development.
Before being officially distributed to the students, the questionnaires were piloted among
tifteen high school students. The objectives of the pilot study were to assist the researcher
in determining the questionnaire's dependability (Creswell, 2014) and to determine
whether the participants had any questions when completing the questionnaires. The use
of the Vietnamese version of the questionnaires is intended to eliminate any potential
misinterpretation of the questions and to increase the reliability of the students'
responses. Therefore, the questionnaires distributed to the participants were written in
both Vietnamese and English. The feedbacks from the participants were reviewed and
modified before the questionnaires were used in the main study.

The Scale test was run to check the reliability of the questionnaire. The result shows
that Cronbach’s alpha coefficient () of the questionnaire was .814, indicating that the
questionnaire was reliable to be used for collecting the data (see Appendix 6).

The pilot interview was used to check the validity of the questions and
their construct (Lapan & Quartaroli, 2009), as well as to review, change, and add to the
information. This pilot helped the researcher make changes to the time spent on
interviews before the actual ones (Nguyen, 2014).

During the first week of the study, all interview questions were translated into
Vietnamese so that interviewees could comprehend the questions and express their
viewpoints freely. Before the interview questions were delivered to the study
participants, they were sent to the supervisor and two teachers of English to make sure
these are relevant to the research questions. The two teachers were not involved in the
actual study. The response from the pilot students indicated that the majority of interview
questions were comprehended. Therefore, these interview questions could be utilized for
actual interviews in this study.

4. Findings

4.1 Students’ reading comprehension

A. Before the experiment

The result of the Independent Samples t-Test on the pre-test shows that the mean score of
students” reading in the control group (M= 5.07, SD= .123) was similar to that of the
experimental group (M=4.96, SD=1.12). Thus, both groups did not differ significantly (t=
-.550, df= 78, p= .584) in their reading comprehension. It could be concluded that before
the study, students’ level of reading comprehension of the two groups was not
significantly different, as shown in Table 1.
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Table 1: Independent Samples t-Test of the two groups on pre-test

Reading tests Groups N Min Max M SD
. 35 3.00 8.50 5.07 1.23
Pretest Control Experimental 35 3.00 8.00 496 112

B. After the experiment

The result of the Independent Samples t-Test on the post-test shows that the mean score of
students’ reading comprehension in the experimental group (M= 7.33, SD= .95) was
higher than that of the control group (M= 5.04, SD= 1.31). The students’ reading
comprehension post-test scores between the two groups were significantly different (t= -
2.52, df= 78, p= .00). It could be seen that students’ reading comprehension in the
experimental group was higher than that of the control group after the study. The results
also reveal that the students who received text-based vocabulary instruction obtained
more than the students who did not get text-based vocabulary instruction.

Table 2: Independent Samples t-test of two groups on post-test

Reading tests Groups N Min Max M SD
. 35 3.00 8.50 5.04 1.31
Posttest Control Experimental 35 5.50 9.50 733 0.95

The above results have shown that the students” reading comprehension of the control
group and experimental group were at the same level before the study. After the study,
the students’ level of reading in the experimental group outweighed that of the control
group. However, the students’ level of reading in the control group did not change after
the study. Figure 1 displays students’ reading achievement in both groups.

4.2 Students’ attitudes towards the use of text-based incidental vocabulary learning
A. Questionnaires

The Scale Test was used, and the reliability of the questionnaire was computed; the result
shows that the internal reliability coefficient was acceptable (« = .814). This indicates that
the official questionnaire was reliable to collect data for the current study.

Table 3: The reliability of the pilot and official questionnaire

Number Reliability (Cronbach’s
of respondents Alpha Coefficient)
Pilot questionnaire 15 .810
Official questionnaire 35 814

Table 4: Overall mean of participants” attitudes

No.

Min.

Max.

Mean

Std. Deviation

Participants’ attitude

35

2.88

4.63

3.8

40
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Table 4 shows the overall mean score of the participants” attitudes towards the effects of
TBIVL (M=3.8) which was considered as a high level based on Key to understand the
averages in table 3.4 A One Sample t-Test was run to evaluate whether there was a statistic
difference between the level of the students’ attitudes towards the integrating TBIVL into
their lessons mean (M=3.8) and the test value of 4.5 considered as the very high level in
the light of Oxford framework. The result shows that the sample mean score (M=3.8) was
significantly different from the test value (M =4.5) (t=-13.5, p=.00). The results supported
the conclusion that students’ attitudes towards the use of text-based incidental
vocabulary learning in their reading performance was high.

The Descriptive Statistic Test was run to examine the mean scores of three clusters
of students” attitudes toward the integration of TBIVL into their lessons. Table 5 shows
the results of the mean scores of the three clusters.

Table 5: Mean scores of students’ attitudes of three clusters

Clusters No. | Min. | Max. | Mean S,t d',
Deviation
Benefits of using TBIVL in learning reading 35 3.53 4.87 4.16 374
Challenges of using TBIVL in learning reading 35 3.13 4.5 3.89 328
Students’ expectations of using TBIVL in reading 35 3.00 5.00 4.01 .609

As can be seen, the mean score of students” attitudes toward the benefits of TBIVL (M =
4.16) is the highest. To detail the three clusters, the next section presents the results from
the Descriptive Statistic Test, One Sample t-Test, and Paired Sample t-Test on participants’
attitudes toward the benefits, challenges, and expectations of the integration of TBIVL in
learning reading comprehension.

B. Findings from the interviews
All of the six interviewed students perceived that text-based incidental vocabulary
learning benefited students’ reading comprehension in several ways. They expressed:

“... 1think the biggest benefit that text-based incidental vocabulary learning helps me study
in an active learning environment, so I feel comfortable and exciting when learning reading
skills. Moreover, I find that I can interpret the text fluently and grasp ideas in reading
texts faster. Learning vocabulary based on text helps me memorize words longer and
understand how to use each word in real context...” (Student A, line 23-28)

“...In my opinion, text-based incidental vocabulary learning helps me improve grammar
and vocabulary knowledge a lot by some ways such as guessing the new words from the
context, synonyms and lexical references. It also motivates me to do comprehension
exercises and is an exciting way to learn wvocabulary for developing reading
comprehension...” (Student B, line 88-92)
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However, two average students revealed the benefits of text-based incidental
vocabulary learning in a different way.

“Text-based incidental vocabulary learning helps me in confidence when I meet new words
because in the past, I learned mainly by using Google translate when I encountered new
words and then learned them by heart. As a result, after a few days when I didn’t remember
those words anymore. However, with the new learning vocabulary approach, I can acquire
vocabulary and understand it in a specific context, and then memorize it. Therefore, I can
remember new words easier and deeper. Besides, I think TBIVL can help me grasp ideas in
reading texts faster and identify the main ideas in the reading texts in a logic way. As a
result, it can help me to prepare for reading test better. (Student C, line 143-151)

On the other hand, students with low scores expressed their views of the benefits
of text-based incidental vocabulary learning:

“...Well, first of all, knowing more vocabulary helps me understand English reading more
words which can significantly improve reading comprehension skills. Secondly, by
understanding how to guess the meaning from the context or synonyms, I can read more
reading comprehension texts with more diverse content. At last, TBIVL are helping me
connect idea in a coherent way and feel more confident to answer the reading questions as
well as do the reading test better...” (Student E, line 261-266)

The quantitative results were in correlation to what was explored from the semi-
structured interviews; TBIVL has some challenges that may impede the students from
using it. Three out of the two students said that mixed-ability students’ English
proficiency was the most challenging while delivering reading passages. The following
extracts illustrate their views.

“...The difficulty of TBIVL for students, I think, is the unequal level of students in the
class. Some students find it hard to express their ideas to share with others as their words
are limited...”. (Student B, line 102-104)

“...I think, I'm an average student, so at first I found this method quite difficult for
me because I don’t understand many words. To guess I need the help of teachers and
friends.” (Student D, line 215-217)

In addition, students said that they had to encounter when learning reading
comprehension with text-based vocabulary instruction; only one student revealed that
translation could slow down their reading process or even lead to misunderstanding of
word meanings in a reading passage. Some students expressed:
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“... If we are not equipped with some knowledge such as vocabulary or do not understand
part of the content of a sentence or paragraph containing new vocabulary, we may have
difficulty in guessing the meaning or guess the meaning of that word....” (Student C, line
162-165)

“... There are so many new words even a phrase in a paragraph. At that time, I had to
translate. I break the sentences into parts and then translate words in isolation. Thus, such
translation is a waste of time and sometimes can lead me to wrong meanings (Student D,
from average scores)” (Student D, line 201-205)

The findings from the interviews support the results of the questionnaire that five
out of six participants believed that TBIVL would be expanded and replicated not only
in the English pilot classes but also in other ones to assist students to improve their
English reading abilities and increase their affection among friends. One interviewee
expected that TBIVL model would be replicated in many schools in the future as he could
share not only with his classmates but also with friends from adjacent schools and friends
from different provinces, allowing him to innovate and become an exciting activity,
making reading skills no longer too arduous for him or other students. As a result,
reading comprehension skills would become more developed, and students would find
it simpler to comprehend. They expressed:

“...I hope that text-based incidental vocabulary learning will be expanded and replicated
not only in the pilot classes but also in all other classes”. (Students A, line 101-102)

“...I hope the text-based incidental vocabulary learning model will be replicated in many
schools in the future. Later, not only can I exchange with my classmates, but I can also
exchange with friends from neighboring schools, and friends in other provinces to innovate
and become an interesting activity, making reading skills no longer too difficult for me or
other students. English subjects will be more and more developed, learners will be easier to
absorb ...” (Students B, line 181-189)

“...I hope that text-based incidental vocabulary learning will be used widely and more
often in English reading practice to help students improve their reading skills and increase
the affection between students...” (Student C, line 145-146)

“I wish text-based incidental vocabulary learning would be incorporated into the
curriculum more widely in the classroom because it has many benefits...” (Student D,
line 146-147)

In the same vein, six participants would like to continue using text-based
incidental vocabulary learning for learning to read English in the future because they
aspire to discuss with their friends and improve their reading skills. They reported:
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“...I still would like to continue using text-based incidental vocabulary learning to learn
reading comprehension because it is very good...” (Student A, line 75-76)

“...I hope that text-based incidental vocabulary learning will be used widely and more
often in English writing practice to help students improve their English reading skills and
increase the affection between students in the future...” (Student B, line 95-98)

Overall, the findings from the interview data reveal that students had positive
attitudes toward the use of text-based vocabulary learning in their reading classes.
Although there were some difficulties reported by one student, the others recognized the
usefulness of this instruction as it influenced how students learned to read.

5. Discussion

The findings from two reading tests show that students in the experimental group
improved their reading comprehension and students in the control group did not
improve after the study. In addition, the findings of the questionnaires and semi-
structured interviews indicate that the majority of participants of low to high reading test
scores had positive attitudes toward the use of text-based incidental vocabulary learning
in their reading classes.

The findings supported the hypothesis that text-based incidental vocabulary
learning could have positive effects on high school students’ reading comprehension. The
results of the pre-test and post-test reveal that the students in the experimental group and
those in the control group made some changes. It could be concluded that students'
reading comprehension was improved by text-based incidental vocabulary learning. This
improvement is in line with studies by Wang (2013), Pham (2017), and Hidayati (2021),
who found that students who were taught vocabulary lists could enhance their reading
comprehension.

The findings from the interview reveal that students recognized the relationship
of vocabulary knowledge and reading comprehension as evidenced by how they
perceived the usefulness of vocabulary gains that extend their comprehension. This
supports the claims of Schmitt (2008), Hunt and Beglar (2005), and Grabe (2009) who
contended that reading is the most important language skill that aids learners in
improving their vocabulary knowledge and acquisition. Students” positive attitudes
towards the implementation of the teaching text-based vocabulary could be shown
through students’ learning progress. This kind of implementation helped them enhance
and retain vocabulary, figure out word meanings from the text as well as involve them
to do further reading exercises. It was observed that participating students found this
text-based instruction a new learning way that moved them forward in reading practices.
This finding confirms the claim of studies by Marzano (2004), McMillen (2009), and
Johnson and Johnson (2012) who highlighted that vocabulary instruction was a vital
component to develop students’ reading performance.

European Journal of English Language Teaching - Volume 7 | Issue 6 | 2022 181


http://oapub.org/edu/index.php/ejel

Trang Thuy Thi Nguyen
THE EFFECTS OF TEXT-BASED INCIDENTAL VOCABULARY LEARNING
ON EFL HIGH SCHOOL STUDENTS” READING COMPREHENSION

6. Conclusions

The study shows significant effects of text-based incidental vocabulary learning on high
school students' reading comprehension. The previously stated hypothesis was therefore
refuted. The findings suggest that the incorporation of text-based incidental vocabulary
learning into reading lessons has relatively significant effects on students' reading
comprehension and that students were in favor of the use of this type of constructivist
learning. Future research can continue to expand the scope of the study to find alternative
ways to implement this learning approach in reading classroom practices in order to
make the best use of student learning.

Conflict of Interest Statement
The author declares no conflicts of interest.

About the Author

Trang Thuy Thi Nguyen is a teacher of English at a high school in Kien Giang province,
Mekong Delta, Vietnam. Her research interests include reading and vocabulary
instruction.

References

Baumann, J. F. (2009). Intensity in vocabulary instruction and effects on reading
comprehension. Topics in Language Disorders, 29(4), 312-328.

Chikalanga, I. (1992). A suggested taxonomy of inferences for the reading teacher.

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed
methods approach. Sage Publications.

Creswell, J. W. (2014). A concise introduction to mixed methods research. SAGE publications.

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research in
education (Vol. 7, p. 429). New York: McGraw-Hill.

Glende, L. (2013). Vocabulary and word study to increase comprehension in content areas for
struggling readers. MA Thesis, School of Arts and Sciences, St. John Fisher College.

Grabe, W. (2004) Research on teaching reading. Annual Review of Applied Linguistics, 24(3),
44-69.

Gu, P. Y. (2003). Vocabulary learning in a second language: Person, task, context, and
strategies. TESL-E], 7(2), 1-25.

Hidayati, K. H. (2021). The incidental vocabulary learning opportunities in the reading
comprehension passages. International Journal of Transdisciplinary Knowledge, 31-45.

Hasbun Hasbun, L. (2005). The effects of explicit vocabulary teaching on vocabulary
acquisition and attitude towards reading. Research News in Education 5(2), 1-21

Hiebert, E. H., & Kamil, M. L. (2005). Teaching and learning vocabulary: Bringing research to
practice. Routledge.

European Journal of English Language Teaching - Volume 7 | Issue 6 | 2022 182


http://oapub.org/edu/index.php/ejel

Trang Thuy Thi Nguyen
THE EFFECTS OF TEXT-BASED INCIDENTAL VOCABULARY LEARNING
ON EFL HIGH SCHOOL STUDENTS” READING COMPREHENSION

Huckin, T., & Coady, J. (1999). Incidental vocabulary acquisition in a second language: A
review. Studies in Second Language Acquisition, 21(4), 181-193.

Hulstijn J. H. & Laufer, B. (2001). Some empirical evidence for the involvement load
hypothesis in vocabulary acquisition. Language Learning, 51(3), 539-558.

Nguyen, H. T. T., & Khuat, N. T. T. (2003). Learning vocabulary through games. Asian
EFL Journal, 5(4), 90-105.

Joe, A. (1995). Text-based tasks and incidental vocabulary learning Second Language
Research, 11(2), 149-158.

Lapan, S. D., & Quartaroli, M. T. (Eds.). (2009). Research essentials: An introduction to
designs and practices. John Wiley & Sons.

Bensoussan, M., & Laufer, B. (1984). Lexical guessing in context in EFL reading
comprehension. Journal of Research in Reading, 7(1), 15-32.

Lehr, et al. (2004). Research-based practices in early reading series: A focus on
vocabulary. Pacific Resources for Education and Learning. Retrieved March 20,
2009 from http://www.prel.org/products/re /ES0419.htm

Le, K. T., & Nguyen, H. B. (2017). Teacher beliefs about critical reading strategies in
English as a foreign language classes in Mekong delta institutions, Vietnam.
European Journal of English Language Teaching, 2(4), 39-57.

Manzo, A. V., Manzo, U. C., & Thomas, M. M. (2006). Rationale for systematic vocabulary
development: Antidote for state mandates. Journal of Adolescent & Adult
Literacy, 49(7), 610-619.

Mothe, P. S. (2000). Innovative techniques of teaching vocabulary at the intermediate
level in the second language classroom. India: Adarsh Senior College.

Nagy, W. E. (1988). Vocabulary instruction and reading comprehension (No. 431). University
of Illinois at Urbana-Champaign, Center for the Study of Reading.

Nagy, W., Herman, P., & Anderson, R. (1985). Learning words from context. Reading
Research Quarterly, 20, 233-253.

Nation, I. S., & Webb, S. A. (2011). Researching and analyzing vocabulary. Boston, MA:
Heinle, Cengage Learning.

Nation, P. (2001). Learning vocabulary in another language. Cambridge, UK: Cambridge
University Press.

Nation, P., & Coady, J. (1988). Vocabulary and reading. Vocabulary and Language
Teaching, 97, 110.

Pham, N. H. T., & Nguyen, H. B. (2017). Text-based vocabulary instruction as a learning
tool for EFL freshmen. European Journal of English Language Teaching, 3(1), 39-48

Nguyen, H. B., Haworth, P., & Hansen, S. (2019). Challenging ESP teacher beliefs about
active learning in a Vietnamese university. Teacher Development, 23(3), 345-365.

Nuttall, C. (2005). Teaching reading skills in a foreign language. Heinemann.

Oxford, R. (1990). Language learning strategies. Cambridge University Press.

Pham, N. H. T., & Nguyen, H. B. (2017). Text-based vocabulary instruction as a learning
tool for EFL freshmen’s reading comprehension. European Journal of English
Language Teaching 3(1), 39-59.

European Journal of English Language Teaching - Volume 7 | Issue 6 | 2022 183


http://oapub.org/edu/index.php/ejel
http://www.prel.org/products/re_/ES0419.htm

Trang Thuy Thi Nguyen
THE EFFECTS OF TEXT-BASED INCIDENTAL VOCABULARY LEARNING
ON EFL HIGH SCHOOL STUDENTS” READING COMPREHENSION

Qian, D. (2002). Investigating the relationship between vocabulary knowledge and
academic reading performance: An assessment perspective. Language Learning, 52,
513-536.

Richards, J. C., & Schmidt, R. W. (2002). Longman dictionary of language teaching and applied
linguistics (3rd ed.). London, UK: Longman.

Schmitt, N. (2008) Review article: Instructed second language vocabulary learning.
Language Teaching Research, 12(3), 329-363.

Seifert, S., Kulmhofer, A., Paleczek, L., Schwab, S., & Gasteiger Klicpera B. (2017).
Suggestions for vocabulary-focused reading lessons for mainstream classrooms
addressing both L1 and L2 learners. Early Childhood Education Journal, 45(3), 333-
345.

Thornbury, S. (2002). How to teach vocabulary. Essex: Longman

Tomlinson, B. (2015). TBLT materials and curricula: From theory to practice. In M.
Thomas & H. Reinders (Eds.), Contemporary task—based language teaching in Asia (pp.
328-340). London: Bloomsbury.

Wang, Y. (2013). Incidental vocabulary learning through extensive reading: A case of
lower-level EFL Taiwanese learners. The Journal of Asia TEFL, 10(3), 59-80.

European Journal of English Language Teaching - Volume 7 | Issue 6 | 2022 184


http://oapub.org/edu/index.php/ejel

Trang Thuy Thi Nguyen
THE EFFECTS OF TEXT-BASED INCIDENTAL VOCABULARY LEARNING
ON EFL HIGH SCHOOL STUDENTS’ READING COMPREHENSION

Creative Commons licensing terms

Authors will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms will
be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community to
copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that makes
clear that the materials are being reused under permission of a Creative Commons License. Views, opinions, and conclusions expressed in this research
article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of English Language Teaching shall
not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflict of interests, copyright violations and
inappropriate or inaccurate use of any kind content related or integrated on the research work. All the published works are meeting the Open Access
Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes
under a Creative Commons Attribution 4.0 International License (CC BY 4.0).

European Journal of English Language Teaching - Volume 7 | Issue 6 | 2022 185


http://oapub.org/edu/index.php/ejel
https://creativecommons.org/licenses/by/4.0/

