
 

 

European Journal of Education Studies 
ISSN: 2501 - 1111 

ISSN-L: 2501 - 1111 

Available on-line at: www.oapub.org/edu 

 

Copyright © The Author(s). All Rights Reserved.                                                                                                                  

© 2015 – 2017 Open Access Publishing Group                                                                                                                         558 

doi: 10.5281/zenodo.941444 Volume 3 │ Issue 9 │ 2017 

 

RELEVANCE OF FREIREAN CRITICAL LITERACY  

IN INDIAN PEDAGOGIC CULTURE:  

EFFECTS OF OPPRESSION IN INDIAN EDUCATION 

 

Uday Mehtai 

Dr., Lecturer 

Pal Rajendra B. Ed. College 

Mumbai, India 

 

Abstract: 

The prevailing Indian education system and practice seems to encompass autocracy 

masked with democracy which prevails in the contemporary educational organizations. 

As a result, oppression and dominance continue at every levels of education. Thus, we 

require education for democracy which can contribute to a more democratic individual 

and society. Democratic education that is fostering critical thinking, can contribute to a 

more democratic society where each and every person has value, dignity, freedom, and 

a voice in society and the power imbalance existing at all levels of inter-personal 

relations in education can be definitely overcome. In the present study, a qualitative 

approach was followed to understand how student-teachers of B. Ed. colleges make 

sense of Freirean pedagogy and philosophy of education and how it influences their 

ideas about critical and liberating education. It was based on the participants’ lived 

experiences of oppression in Indian society and system of education in India and their 

perceived meaning and essence of Freire’s theory of ‘pedagogy of the oppressed’ in the 

present day context. The research study used the empirical, transcendental 

phenomenological method. The intervention program of 24 hours was followed by 

focus group interviews for 6 hours at the same college with 15 B. Ed. student-teachers of 

a private aided college of education. Major theme emerged from the data namely 

‘Effects of oppression in Indian education’. This research paper emphasizes relevance of 

Freirean critical literacy in Indian pedagogic culture and his critical pedagogy to Indian 

classroom situation and discusses effects of oppression in Indian education to promote 

                                                           

 

http://dx.doi.org/10.5281/zenodo.941444
http://www.oapub.org/edu


Uday Mehta 

RELEVANCE OF FREIREAN CRITICAL LITERACY IN INDIAN PEDAGOGIC CULTURE:  

EFFECTS OF OPPRESSION IN INDIAN EDUCATION

 

European Journal of Education Studies - Volume 3 │ Issue 9 │ 2017                                                                                  559 

a culture of critical and independent thinking among students for social change and 

democracy. 

 

Keywords: Indian education system, democratic education, critical literacy 

 

1. Introduction 

 

Educational practice need not be seen as ‘extension’ but as ‘communication’ where the 

extension is negative in nature and communication positive in nature so that it can 

create awareness about the right kind of education. By way of avoiding authoritarian 

teacher-pupil models, based on actual experience of students and on a continually 

shared investigation, each individual can develop a new awareness of self and begin to 

look critically at the world through dialogical relationships with others. The teachers 

can examine issues which students see as significant to their community and then 

initiating action to influence these events. In general, Indian education has a scarcity of 

student-centred classrooms, wherein students are not encouraged to ask questions, 

make inquiries, share ideas, and take part in discussions. In addition, students are given 

encouragement to learn by rote information exactly from textbooks and to stress on 

preparing examinations where they need to repeat this information.  

 The common barriers to bring in critical pedagogy in Indian education are a 

purpose of education seen as to help children score high in exams and get jobs, what 

matters is the syllabus, rote-learning, narration, knowledge seen as fixed just to be 

passed down and minimal participation. The prospects of better future in Indian 

education can be shaped more in democratic classrooms to create a more democratic 

society with an application of critical pedagogies. Hence, with Freire’s critical 

education, critical awareness and thinking can be shaped in the Indian society and 

classrooms and moreover freedom can be given to students to think, question, act, 

show, share and criticize critically, creatively, and liberally in an active classroom of 

faith, humility, joy, love, and peace so that the student learns to question critically 

‘why’. In light of prevailing prospects and scope for substantial change in the Indian 

formal education system, critical pedagogy is of relevance and significance to students 

in the contemporary Indian education and it can be re-invented and made pragmatic in 

the Indian context to bring social change in India and for global acceptance as a far 

developed country. 

 To this end, the purpose of the paper is to present effects of oppression in Indian 

education and the relevance of critical literacy in Indian pedagogic culture and 

classroom situations with the significance of critical pedagogy for dynamic social and 
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educational progress and to promote critical, reflective, and creative thinking toward 

liberating education. 

 

2. Literature Review 

 

Druliner (1992) developed a liberating Christian education that integrates the 

theological principles of Gustavo Gutierrez and the educational method of Paulo Freire. 

Guthrie (2003) found out the clear flaws in critical pedagogy which can actually 

encourage the critical consciousness that is the goal of the enterprise signifying Paulo 

Freire’s theory of critical consciousness. Haley (2004) examined the creation, 

implementation and effectiveness of the guide-book, Moving Forward: A Learner-

centred and Participatory Approach to Teaching Community Adult ESL in response to 

the need for lesson-plans and activities that help teachers focus on learner needs, 

applying Freire’s praxiological method of teaching. Mireya Garcia-Durian Huet (2004) 

examined oppression and the reactions to it signifying the Freirean non-oppressive 

pedagogical method. Van Winkle (2004) studied Paulo Freire as a tool in proving why 

education is a human right because throughout his work he demonstrated the need for 

people to be literate in order for them to be considered ‚truly human‛. Daniels (2005) 

determined how and why adult women make meaning of credible, still photographs 

without the company of text where they schematized and demonstrated Paulo Freire’s 

theory of critical consciousness. Lee (2005) discussed Paulo Freire’s Dialogical 

Pedagogy and the possibility of its transformation into Taiwan’s education 

environment. Wee (2006) explored in detail the reasons for the low levels of successes of 

the ABET (Adult Basic Education and Training) and how the centre can be viewed from 

a Freirean perspective. It is based on the simple but fundamental Freirean technique of 

‚problem posing‛ and the antithesis of ‚Banking‛ Education, which seeks solutions or 

gives answers. Andrade (2007) explored the possibilities in reinventing Freirean critical 

pedagogy in the context of Indian formal education, and to check the tensions and 

limitations that emerge and that would need to be addressed in such an attempt. Flood 

(2007) found out the ideas and educational theory of Paulo Freire to explore the notions 

of identity and musical agency within the Educational and Cultural Association Didá in 

the city of Salvador da Bahia, Brazil. Chem (2008) analysed the verbal interactions 

between teachers and low achieving students in class in junior high school applying 

Paulo Freire’s dialogic pedagogy. Linda (2008) found out whether the work of Brazilian 

educator Paulo Freire provided a framework for a better understanding of school 

bullying in the United States. Mehta (2009) found out the relevance and significance of 

the contribution of Paulo Freire to the philosophy of Education and its critical 
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reflections and evaluations in the present Indian context. Felderman (2010) found the 

literacies produced in a second grade classroom, through podcasting, from critical 

literary perspective. Subramaniam (2011) examined how critical pedagogy can ease 

Latino students facing challenges in the schools of America. Diaz (2012) explored 

radical democracy in the thought and work of Paulo Freire and Luis Villoro. Kershaw 

(2012) examined the use of critical pedagogy in criminal justice higher education. 

Mazier (2014) explored the possibilities for enacting critical pedagogies within a 

neoliberal climate of educational restricting in higher education. The preceding 

literature indicates that researches on Freirean philosophy are conducted extensively in 

different countries of the world; however, very few researches are conducted in India. 

Therefore, there arises an urgent need to conduct more researches on Freire in India, so 

that the relevance and significance of Freirean philosophy is known to prospective 

teachers and Freire’s model of critical pedagogy is adopted and implemented in the 

current educational practice in India thereby promoting critical education effectively for 

bringing a social change in formal Indian education system. The present study concerns 

itself with Freirean critical pedagogy and Indian culture of pedagogy, despite having 

originated in a very different context from that of Indian classrooms today, 

how Freirean critical pedagogy can offer a useful contribution to discuss the crisis in 

Indian education which yet needs to perpetuate critical literacy. 

  The present study attempts to find out whether Freirean thoughts on pedagogy 

can be put into practice in the educational system of India. The research is trying to find 

the influence of Freirean philosophy and pedagogy on the student-teachers and to what 

extent it promotes critical, reflective and creative thinking among them contributing 

towards critical and liberating education in the present Indian context. This qualitative 

study focuses on the student-teachers making sense of Freirean philosophy of education 

and whether they carry out his philosophy during the teaching-learning process and 

after to help students to be active questioners and critical thinkers and act towards a 

more inclusive society initiating critical education for democracy and social 

transformation. 

  The scope and success of the possible entry points of Freire in teacher education 

and schooling and the relevance and practicability of Freirean philosophy and 

pedagogy depends primarily on the teachers themselves and secondarily on the 

educational system, educational organization, family, society or the students after all. 

 

2.1 Statement of the Problem 

Educational Thoughts of Paulo Freire and its Relevance to Student-teachers in 

Contemporary Indian Education. 
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2.2 Significance of the Study 

The present study seeks to find out the relevance of Freirean pedagogy and philosophy 

to the student-teachers of B. Ed. colleges in the contemporary Indian 

education. Freirean critical pedagogy and educational theory and practice is important 

for the understanding of student-teachers, practicability and improving educational 

process and help to bring about social transformation in India gradually. 

 The research will generate awareness to the present education system 

to not produce mechanical students engaged in learning lessons by heart to pass the 

exams; instead, education will be utilized in their day-to-day life. The current Indian 

education tendencies to follow curriculum solely for garnering high examination results 

may well change and instead of rote learning, narration, memorizing, stereotype 

teaching and dominance of textbook, creative and critical thinking skills will be 

encouraged. Besides this, the education given in schools based on a unilateral approach 

where the emphasis is on teachers teaching and not on students learning might be 

disallowed. Through this study, opportunities and experiences will be provided to 

students to bring best out of themselves, as a result, students can critically apply 

knowledge to their lives or to the needs of the people. The students will benefit in 

education as learning becomes a practical application of knowledge and real cognitive 

activity which will lead to meaningful and purposeful transformative action in their 

lives. This research will prove essential to students, teachers and education system to 

make people think critically and create consciousness. The research will motivate 

teachers to carry out Freire’s concepts and ideas into the students, classroom and 

teaching styles and hopefully, Freirean liberating classroom would be generated in 

Indian classroom situation in the future. 

 The major significance of the study is to develop consciousness in the field of 

teacher education about Paulo Freire’s philosophy of education and to create awareness 

for the need to promote his revolutionary critical pedagogy so that student-teacher 

appreciate the fact that education is not reducible to a mechanical method of 

instruction. The research study will enable the student-teachers to appreciate Freire’s 

concept of education and comprehend that learning is certainly not a quantity 

of information to be memorized and instead of simply transferring facts and skills from 

teacher to students, the student-teachers could invite students to show critically on 

topic under debate, doctrines, the learning process itself and their society. The research 

would hopefully generate Freirean critical and liberating classroom someday in the 

present Indian classroom situation and the teachers would follow Freire’s methods and 

pose problems derived from student life, social life and academic subjects, in a mutually 

created dialogue.  
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 The research study will thus create national consciousness on the need for 

teachers, student-teachers and teacher educators to follow Freirean philosophy and his 

methods in the regular classroom with the help of the Indian education system.  

 

2.3 Research Question 

 The study was conducted with research question as follows: 

1. What are the lived experiences of student-teachers on the system of education in 

India? 

 

3. Methodology of the Study 

 

In the present study, a qualitative approach was followed to understand how student-

teachers of B. Ed. colleges, make sense of Freirean pedagogy and philosophy of 

education and how it promotes critical, creative and reflective thinking among them 

and influences them towards critical and liberating education. It was based on the 

participants’ lived experiences of oppression in Indian society and system of education 

in India and their perceived meaning and essence of  Freire’s theory of ‘pedagogy of the 

oppressed’ in the present-day context. 

 The research study used the empirical, transcendental phenomenological method 

(Moustakas, 1994), wherein, Freire’s philosophy and pedagogy was discussed and 

experiences shared along with the participants, thus, reducing the experiences to a 

central meaning of the ‚essence‛ of the experience. The task was accomplished through 

opinions and experiences of student-teachers of a private aided college of education, of 

diverse socio-economic and educational backgrounds, during the intervention program 

of 24 hours, followed by focus group interviews for 6 hours at the same college with the 

same number of participants. The categories were developed through constant 

comparison method of data analysis and obtained by unstructured focus group 

interviews. The data was analyzed by reducing the information to significant quotes 

and combining into codes, categories and themes and developing the textural 

description of the experiences of participants and structural description of their 

experiences. Finally, textural and structural descriptions were joined conveying an 

overall essence of the experience about the relevance of Freirean critical pedagogy to the 

student-teachers. This ultimately helped in answering the research questions. 

Moustakas’s approach was chosen and used as it had systematic steps in the data 

analysis procedure and guidance for assembling the textual and structural descriptions.  
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3.1 Participants of the Study 

The research participants were 15 B. Ed. student-teachers of a private aided college of 

education affiliated to the University of Mumbai. Twelve of the participants were girls 

and three were boys from diverse socio-economic and educational backgrounds. The 

participants were mostly between the age group of 20 to 25 years. Eleven participants 

were graduates, out of whom six were science graduates, four were arts graduates and 

only one was a commerce graduate; other four participants were post graduates, out of 

whom three were science post-graduates while one was an Arts post-graduate. Only six 

participants had teaching experience ranging from one to four years in pre-primary 

school, junior college, coaching classes and tuitions, while others were mostly 

inexperienced to the field of education. The participants were from open and reserved 

categories both; nine participants were from open class while the rest belonged to 

scheduled castes, scheduled tribes, and other backward classes’ categories. All 

except one female Christian participant, rests were Hindus belonging to varied mother 

tongue, but predominantly Marathi. The attire of most of the participants indicated that 

they were from middle-class families and with a simple bearing. All 

the participants were usually active throughout and ardent on learning. The entire 

group of the participant was attending the intervention program and focus group 

interview in lieu of the community work project. Ten participants were from English 

medium and five participants were from vernacular medium. The participants’ 

sensitivity was overwhelmingly considerate.  

 

3.2 Techniques of Data Collection and Research Instruments 

An interactive intervention program of 24 hours on Freire’s educational philosophy, in-

depth focus group interviews, videos, documentary evidence, and 

observations were used as data collection techniques and constant comparison 

method was used for data analysis. The research instruments such as 

intervention program plans, focus group interview protocol, observation notes, 

transcription analysis reports and video photography were used in the study.  

 

4. Results 

 

In the present study, the theme emerging out from the data analysis about the factors 

bringing about oppression in Indian education manifesting passivity in education was 

‚Effects of Oppression in Indian Education‛ which is illustrated as follows. 

 Following table demonstrates categories from which the following theme 

emerged. 
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Categories Theme 

 Unfair incidents 

 Passive classrooms 

 Suppression of creativity 

 After-effects of punishment  

 Autocratic teachers 

 Facing gender stereotypes in textbooks  

 Controversy on freedom of religion 

 Teachers favouring passive education 

 Obstacles for change in education 

 Weaknesses of Paulo Freire fitting in Indian 

education 

 Limitations of critical pedagogy in Indian culture of 

pedagogy 

 Challenges of bringing Freire to teacher education 

 Limitations of syllabi 

Effects of Oppression in Indian Education 

 

4.1 Theme: Effects of Oppression in Indian Education 

The following theme of effects of oppression in Indian education with categories and 

codes is illustrated. This theme incorporated the following categories towards the 

effects of oppression in Indian education such as occurrence of unfair incidents, passive 

classrooms, creativity of students suppressed, after-effects of punishment, autocratic 

classroom settings, autocratic teachers, gender stereotypes in textbooks, freedom of 

religion, teachers in favour of passive education, weaknesses, limitation as well as 

challenges in bringing Freirean critical pedagogy in Indian education and limitations of 

syllabi. 

 The following section provides details of categories and codes with indicators of 

student-teachers’ responses during the intervention program and the focus group 

interview discussions. 

 A. Unfair Incidents 

 The participants’ responses on unfair incidents signify discrimination in 

admission process and job interviews, lack of humanity and empathy in the larger 

society, undue punishment and severe criticism in the classroom and lack of democratic 

behavior in the educational context. 

 B. Passive Classrooms 

 The participants’ responses on factors leading to passive classrooms can be 

broadly classified as descriptions of a passive classroom setting, student’s repercussions 

inside a passive classroom, possible motive of passive teacher and suggestions. 

 The description of passive classroom setting exhibits vibes of negativity and 

passivity. 
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 The student’s repercussions inside passive classroom are uninterested, dull and 

passive with autocratic and passive teaching-learning process.  

 The possible motive of passive teacher is to simply complete syllabus 

 The suggestions of student-teachers in a passive classroom situation are giving 

freedom of expression, love, respect, and faith to students. 

 C. Suppression of Creativity 

 The participants’ responses on suppression of creativity can be categorized as 

descriptions of classroom suppressing creativity, non-creative teaching-learning process 

and suggestions. 

 The description of passive classroom setting are student’s suppression of 

creativity happens in terms of rebuke, anger, lack of appreciation, impolite 

dialogue, de-motivation and curb on freedom. 

 The non-creative teaching-learning process is a compulsion to blindly follow 

what is taught by the teacher and lack of use of latest teaching methods and aids.  

 The suggestions for enhancing creativity are creation of favourable conditions for 

asking questions in classrooms and with good mutual understanding between 

teacher and students.  

 D. After-Effects of Punishment 

 The participants’ responses on after-effects of punishments mainly include the 

description of student’s trauma after punishment and its consequences. 

 The description of student’s trauma after punishment is child’s behaviour, 

attitude and temperament drastically changes hampering his/her personality 

development and scholastic progress.  

 The consequences of punishment are child’s composure, morale and dignity are 

at stake and his/her sound physical and mental health is hazardous affected with 

inability for self-expression, rebellious nature, disrespect toward teachers, loss of 

dignity within and negative outlook for society. 

 E. Autocratic Teachers 

 The participants’ responses on autocratic teachers are categorized into their 

attitude, classroom behaviour, teaching-learning process and class output. 

 The autocratic teachers have the attitude of ‘my way or no way’ and lack 

humanity.  

 The classroom behaviour of an autocratic teacher is usually monotonous, rude, 

daunting, aggressive, ruthless and inhuman. 

 The teaching-learning process is insistence to follow what is taught, passive 

teaching, imparting of textual knowledge, lack of preparation of content and 

unclear way of teaching.  
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 The class output related to teacher’s behaviour is stereotype class, passive 

interaction in classroom, suppression of student’s point of view, inner fear to 

express self, negativity around and mediocre relations between teacher and 

students.  

 F. Facing Gender Stereotypes in Textbooks 

 The suggestions to face gender stereotypes in textbooks show gender equality as 

a need of the hour and gender bias be stopped everywhere for social progress. 

 G. Controversy on Freedom of Religion 

 The participants’ responses on a controversy on freedom of religion particularly 

involve causes and effects. 

 The causes of controversies behind freedom of religion are denial of admission to 

different religion students, political pressure, the traditional behavior of 

educated people and division of humans in the name of religion and caste.  

 The effects of controversies on freedom of religion are sentiments of people hurt 

and child’s psychology, behavior and intellect adversely affected. 

 H. Teachers Favoring Passive Education 

 The participants’ responses on teachers favouring passive education are mainly 

the description of working style of passive teacher and its impact on students. 

 The description of working style of passive teacher are lack of lively interaction, 

scarce usage of teaching aids, theory-driven teaching, lack of co-curricular 

activities, emphasis on textual knowledge, incorrect content, passive interaction 

in the class between the teacher and the students, favouritism among students, 

concept not made clear with detailed discussion, professional ethics amiss and 

lack of activities and projects lead to an ineffective pedagogic process. 

 The impact of teachers favoring passive education on students is the 

helplessness feeling in students and lack of student response in teaching-

learning processes that cause submissiveness among students.  

 I. Obstacles for Change in Education 

 The participants’ responses on obstacles for change in education embrace 

features of passive society, result and suggestion. 

 The features of passive society indicate a society wherein there is stagnancy, de-

motivation, indifference, over busy, stereotyping people, negligence of parents 

toward education, disrespect for teachers, lack of extrovert and positive attitude 

to adopt innovative teaching methods, lack of scientific temper, passive parents 

and death in harmonious relationships amongst teachers. 

 The result of a passive society is the future of the child is endangered due to lack 

of reverence and professional ethics for teachers in the society. 
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 The suggestion to overcome obstacles for change in education is the need for 

practical awareness. 

 J. Weaknesses of Paulo Freire Fitting In Indian Education 

 The participants’ responses on weaknesses of Paulo Freire fitting in Indian 

education particularly consist of reasons and suggestions. 

 The possible reasons behind weaknesses to fit Freirean pedagogy in Indian 

education include minimal scope for activity-based learning, space, economics 

and time constraints, prevalent theoretical methods, impractical learning 

activities, theory-based syllabus, snobbish practice of rich and élite, callous 

nature of powerful people, viability of certain teaching-learning activities at 

primary level only, late development of higher order skills of poor students 

during vocation and simply narrative method followed by teachers. 

 The suggestions to bring change in the education system and make improvement 

in schools are to give enough time and a good salary to teachers and funds for 

activity-based learning. 

 K. Limitations of Critical Pedagogy in Indian Culture of Pedagogy 

 The participants’ responses on limitations of critical pedagogy in India culture of 

pedagogy mainly have restrictions and suggestions. 

 The restrictions for fitting critical pedagogy in Indian culture of pedagogy take 

account of Indian education akin to banking education, discouragement of 

critical thinking and disallowing freedom to speak.  

 The suggestions to overcome limitations of critical pedagogy in Indian culture of 

pedagogy are to promote independent thinking principally, need for inspiration 

and free will to students, serve humanization, work on practical ability toward 

physical education and increase number of teachers to help personal attention of 

students. 

 L. Challenges of Bringing Freire to Teacher Education 

 The participants’ responses on challenges of bringing Freire to teacher education 

are probable challenge and suggestions. 

 The probable challenge to be faced by teachers for bringing Freire to teacher 

education is answering every pointless question posed by students that creates 

indiscipline. 

 The suggestions for overcoming challenges of bringing Freire to teacher 

education are transformation of traditional mindsets of students at childhood 

and acceptance of student’s knowledge to face stated challenges. 

 M. Limitations of Syllabi 
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 The participants’ responses on limitations of syllabi are related to drawbacks and 

suggestions.  

 The drawbacks relating to limitations of syllabi signify exclusion of student’s 

participation in education, student’s disinterest in curricular subjects during 

curriculum planning and inability to include informal activities.  

 The suggestions on limitations of syllabi are need for correlation of co-curricular 

activities with syllabus, educational experts to decide valid knowledge, 

involvement of students in curriculum framing, consideration of learning 

problems of students, sought student’s opinions in curriculum designing, base of 

curriculum plan upon student’s interest and skills, focus on co-curricular areas, 

getting modern worldly knowledge with regular revision of syllabus. 

 

5. Conclusion 

 

The theme emerged in data analysis and synthesis of the research findings answers the 

minor research question, signifying the possible entry of critical pedagogy in Indian 

education.  

Research Question 1: What are the lived experiences of student-teachers on the system 

of education in India? 

Answer: The participants’ lived experiences were concerned with oppressive aspects of 

education, inefficacy of National Policy on Education, corporal punishment, unfair 

incidents, passive classrooms, suppression of creativity, after-effects of punishment, 

autocratic teachers, gender stereotypes in textbooks, teachers favouring passive 

education, obstacles for transformation in education, weaknesses of Paulo Freire fitting 

in Indian education, limitations of critical pedagogy in Indian culture of pedagogy, 

challenges of bringing Freire to teacher education, limitations of syllabi and  scope and 

relevance of Freirean pedagogy concerned with Indian education. 

 The following lived experiences of participants implied suppression of critical 

literacy, democratic education and active learning by Indian education endorsing 

passivity and autocracy by way of banking education: 

 Lenient implementation of laws, unworkable theory, incapability of education to 

prepare effective leaders, mechanical and superficial process of awareness 

campaigns, dire need to bring transformation in education system, unjustified 

competition and ranking system, unlawful donations by educational 

organizations, drastic increase in corruption and people as blind followers of 

education system leads to retardation of critical education that is critical for 

social change. 
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 Prejudice, dominance, and indifference towards child’s interest and capacity, 

failure to practice professional ethics, imparting of bookish knowledge, 

conducting impractical class activities, a force of will on children by both 

teachers and parents and teacher-centred classrooms leads to autocratic and 

passive orientation to classrooms. 

 Inefficacy of National Policy on Education caused by syllabus-related, theory-

based, non-empirical and exam-oriented education, following impractical theory, 

emphasis on rote-learning and spoon-feeding, opposition to learning along with 

understanding, imparting of misconceived knowledge, in part student-centred 

classroom, ineffectiveness in rural areas, social disparity owing to status gap, 

practice of corporal punishment, lack of personal attention, de-motivation to 

average students, curb of freedom of expression, unpopularity of adult 

education, insufficiency of ability to manage student’s personality development, 

indifference toward student’s personal factors, gender bias by communities, un-

informed teachers on minutiae of National Policy on Education, undeveloped 

academic courses and indifference towards backward class students exhibits lack 

of efforts to keep up things as they are. 

 Autocratic classroom behavior of some teachers, endorsement of corporal 

punishment by parents and emotional trauma of punished students badly affect 

student’s self-esteem with grave repercussions. 

 Denial of admission to other religion students, traditional behaviour of educated 

people, discrimination in admission processes, bias during educational 

interviews, negligence and passivity of parents towards education, disrespect for 

teachers, deficiency of extrovert and positive attitude for adoption of 

advanced pedagogies, lack of harmonious relationships among teachers, lack of 

reverence and professional ethics in teachers, unjustified punishment and severe 

criticism over trivial issues in classroom indicates insufficiency of democratic 

behaviour in educational context of Indian classrooms. 

 Negative classrooms vibes, uninterested students, autocratic teachers and inert 

teaching-learning processes exhibit passive classrooms. 

 Reprimand, annoyance, depreciation, rude dialogue, de-motivation, and 

restriction on freedom of students cause stifling of creativity. 

 Lack of use of latest teaching methods and audio-visual aids, following non-

creative teaching-learning processes and blind memorization of the content 

taught, suppresses creativity of students. 

 Competitive pressures for a child to do better lead to problems like anxiety, 

depression, stress, frustration or aggressiveness. 
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 Creative, social and real-life problem-solving skills are being hampered due to 

academic pressures. 

 Change in child’s behavior, attitude, and temperament, hindrance of personality 

development and scholastic progress, child’s composure, morale and dignity at 

risk, sound physical and mental health affected hazardous, lack of ability for self-

expression, growth of rebellious nature, disrespect towards teachers, negative 

outlook for society and loss of assurance are caused as after-effects of corporal 

punishment. 

 Attitude of dominance, lack of humanity, usually monotonous, rude, daunting, 

aggressive, ruthless and inhumane classroom behaviour, insistence to follow 

what is taught, passive method of teaching, imparting of textual knowledge, lack 

of preparation of content, unclear way of teaching, stereotyping class, passive 

interaction in classroom, suppression of views of students, generation of inner 

fear to express self, negativity around and mediocre relationship between 

autocratic teacher and students creates autocratic classroom settings. 

 Gender stereotyping in textbooks indicates an occurrence of gender bias 

presently and dire need of gender equality in Indian society. 

 Lack of lively interaction, scarce use of teaching aids, theory-driven teaching, 

shortage of co-curricular activities, over-emphasis on textual knowledge, 

incorrect content, passive exchange of ideas and experiences in the class, 

favouritism among students, concept not made clear with detailed discussion, 

insufficiency of student response in teaching-learning processes, professional 

ethics amiss and dearth of activities and projects lead to an ineffective pedagogic 

process and feeling of helplessness and submissiveness in students. 

 Minimal scope for activity-based learning, constraints of space, economics and 

time, practice of traditional theoretical methods of teaching, conducting 

impractical learning activities, adherence to theory-based syllabus, snobbish 

practice of rich and élite, callous nature of powerful people, viability of certain 

teaching-learning activities at primary level itself, late development of higher 

order skills of poor students during vocation and pursuit of narrative and lecture 

methods by teachers are clear reasons in the wake of weaknesses of 

Paulo Freire right in Indian education system. 

 Indian formal education close to banking education, discouragement of critical 

thinking and disallowing freedom to speak indicates restrictions to fit critical 

pedagogy in Indian culture of pedagogy. 

 Maintenance of class discipline while answering all questions posed by 

students can be a probable challenge to be faced by the teachers. 
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 Exclusion of response of students in scholastic decisions, disinterest of students 

in curricular subjects and inability to include co-curricular activities during 

curriculum planning implies limitations of syllabi. 

 Headway of activity-based learning over theory-based learning, a promising 

increase in capacity for employment, adoption of advanced pedagogies by 

Indian Certificate of Secondary Education (ICSE) and Central Board of 

Secondary Education (CBSE) boards predominantly and approval for students to 

take part in co-curricular activities indicates scope of Paulo Freire and its 

relevance to Indian education. 

 Fear of political unrest in the country, unacceptability of reality unfolded, Indian 

education akin to banking education, a disorder in the governmental system on 

exposure of corruption and role of teacher likely to be pivotal to create critical 

awareness among students are the challenges to meet realism of critical 

pedagogy in Indian education. 

 To end with, the illustrations of lived experiences of the participants about 

the system of education in India in general manifests passivity in the classroom setting, 

among teachers themselves and in the education system itself. Hence arises the dire 

need to give freedom to students to think, question, act, show, share and criticize 

critically, creatively and freely in an active classroom of faith, humility, joy, love and 

peace so that the student learns to question critically ‘why’.  

 

6. Concluding Remarks 

 

In an effort to encourage critical pedagogy and educational theory and practice of 

Paulo Freire in Indian pedagogic culture and formal education system in India, it is 

important for Indian education system and educational organizations to suitably 

realize sensitization of teachers on relevance of Freire’s model of critical pedagogy in 

schooling and teacher education and its practicability and resourcefulness in Indian 

classroom situations. 

     The study resulted in a comprehensive understanding of realizing the significance 

and achievability of Freirean philosophy and pedagogy in Indian classrooms with 

united efforts of all teachers, student-teachers, parents, educational organizations and 

education system and how to result in entry points of Freire in Indian schooling and 

teacher education. 

 On the basis of the foregoing discussion, it is suggested that student-teachers 

need to be taught and exposed to the use of transformative pedagogy during their 
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teacher education program and they need to be motivated to adopt the same in their 

jobs/profession after completion of their teacher education. 

      The study was an investigation into the major question – What is the relevance of 

educational thoughts of Paulo Freire and to student-teachers in contemporary Indian 

education? The finding is that student-teachers find Freirean theory practical and 

relevant and hence it is commendable; however, overall its success primarily depends 

on teachers and secondarily on the education system, educational organizations, 

parents, and students. The findings may help other educational institutions and 

universities to put into practice educational thoughts of Freire and to explore 

institutional practices that encourage excellence and equality in academics for students. 

      The finding is that student-teachers find Freirean theory practical and relevant 

and hence it is commendable; however, overall its success primarily depends on 

teachers and secondarily on the education system, educational organizations, parents, 

and students. The findings may help other educational institutions and universities to 

put into practice educational thoughts of Freire and to explore institutional practices 

that encourage excellence and equality in academics for students. The results also 

address how teachers need to take an upper hand in contributing and 

practicing Freirean teaching methodologies in classroom situations. It emphasizes 

the pivotal role of teachers to focus more on the growth of students and not personal or 

institutional growth, as kind teachers, wherein mutual love, humility, hope, faith, and 

trust are the critical matrix of dialogical relation for the creation of critical awareness 

and attitude. It is essential to keep up equilibrium between the training of intellect and 

literary education to promote critical thinking, creativity, and true reflection through 

joined efforts by teachers, educational organizations and education system. Though we 

are emphasizing a shift in the teaching-learning process from teacher-centred towards 

student-centred, in effect the teachers are still after the same old traditional methods of 

teaching (narrating). In this context, the student-teachers need to be trained to accept 

the current trends and be well-equipped with the content, technology, and pedagogy. 

They must be ready to take up the new roles as an ideal teacher and in turn act so. The 

student-teachers should be trained practically more than the theory, for, they 

understand child psychology and they can make each concept clear to students 

according to the personal difference. Indian education suffers due to existing banking 

education, wherein the teacher-student relationship is generally vertical with a lack of 

mutual trust and dialogue. Each student comes to the classroom with vast experiences 

which need to be appreciated. Thus, there is need to apply Freirean pedagogy in Indian 

education to bring reformation in society in view of corruption, power imbalance, 

oppression, indiscipline, inequity and broad malpractices in Indian society with the 
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intention that Indian classrooms become more lively, critical, creative, liberal, 

academically sound and application-based. 

 Thus, with the strengths of Paulo Freire’s educational thoughts, there is 

anticipation for fitting Freire’s ideology in Indian pedagogic culture and existing 

education system and classroom settings with universal acceptance and allegiance 

throughout the country and mass awareness in the Indian society. 

 

6.1 Implications of the Findings 

The research study is expected to generate national awareness that critical education 

can contribute to a more democratic society and social transformation and Indian 

education can gradually lead to true democracy with the need to create more 

democratic classrooms. It will also prepare teachers with democratic vision or posture, 

to teach theory and practice by critical education, insisting on the critical capacity, 

curiosity, and autonomy of the student.  
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