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Abstract:

The purpose of the present study is to determine the viewpoints of primary school
teachers on difficulties experienced by 3™ and 4% grade primary school students in
reading comprehension. The study was planned in Phenomenology Design, which is
one of the Qualitative Research Methods. The study group consisted of 25 primary
school teachers working at 7 primary schools in the city center of Bayburt. The
sampling of the study was determined with the Criterion Sampling Method, which is
one of the Purposeful Sampling Methods. Semi-structured Interview Forms were used
for data collection. The Descriptive Analysis Methods were used in the analysis of the
data. As a result of the study, it was concluded that difficulties in reading
comprehension appeared in the form of difficulties in answering questions after reading
a text; the cause of the difficulty in reading was students” not focusing on the meaning;
and teachers conducted plenty of activities suitable for the levels of students to

overcome the difficulties in reading.
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1. Introduction

One of the most important conditions of modernization in our present day is following
the developments in all fields closely, and keeping pace with them. Although there are
many ways to obtain information, it is believed that the most valid of these is “reading”
(Ozyilmaz, 2010: 4). In addition, reading is also considered as the most basic element of
learning-teaching processes, and as these processes proceed, reading becomes one of
the most important basic skills contributing to the access to information and
independent learning of it by students (Leppanen et al., 2008: 551). However, a quality
reading activity is only meaningful when it ends up with comprehension. As a matter
of fact, Nation (2005) claimed that the ultimate goal of reading was comprehension.
Comprehension may be defined as obtaining information from sounds, words, or
narrations, making inferences from the material that is read, and receiving the message
intended to be conveyed (Calp, 2010: 73). For this reason, reading and comprehension
concepts are closely related to each other.

Demirel (2003) described this relation as “humans read to understand and want to
understand what they read”. Unal and Koksal (2007) emphasized that reading achieved its
goal when it ended up with comprehension. In this way, a good reading process is only
possible when the message intended to be conveyed in the material is understood in an

accurate manner (Luma, 2002: 9).

1.1. Reading and Comprehension

Humans have always tried to understand, explain or interpret the existence of beings,
the life and the events happening in the universe since the very first day of their
existence on earth. The struggle to explain and interpret, which exists on the basis of
scientific research, increases the importance of reading and comprehension activity with
each passing day.

Reading activity is a process that increases the information capacity of the
individual, ensures that ideas and beliefs are formed, and the individual gains a unique
personality. This process may be defined as an intellectual activity which has the
comprehension concept in its very center and in which the psychological, biological and
physiological properties of the individual work in integrity (Epgagan, 2008: 16). Many
definitions have been made on reading and comprehension activities. Some of these are
as follows; “Reading is the process of establishing meaning performed in a reqular environment
based on an efficient interaction between the author and the reader; and the pre-information of
the reader is used in it for a suitable purpose by using a proper method”(Akyol, 2005: 1).
“Reading is defined as the activity in which the individual makes inferences from written
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symbols by employing cognitive behaviors and psychomotor skills”(Demirel, 2003: 77).
Reading is “seeing the symbols of the words as a result of the jumping of the eye between lines,
and comprehension and articulating of these symbols” (Oz, 2006: 211). In other words,
reading is “a psycho-motor skill which has a high perceptional aspect and a low motor aspect,
and is an activity that involves recognizing the symbols in a text and making sense of them”
(Yangin, 1999: 68). Smith (1984) defined reading as a complex process in which
cognitive and perceptional skills played roles (not as an activity consisting of sudden
and single stage occurring in the brain), and claimed that it consisted of different
components like seeing, perceiving, articulating, remembering, association,
comprehension and interpreting. Reading is not only the articulation of written letters
but also the understanding of the statements read. As a matter of fact, a reading which
does not end up with understanding may be defined as an activity in vain (Duran and
Ertugrul, 2012: 348).

Comprehension, on the other hand, requires that the information in the text is
remembered, the message intended to be conveyed in the text is revealed, the
metacognition thinking skills are used, the mental picture of the text is formed, and the
structure of the text is analyzed (Van den Broek and Kremer, 2000: 1). Giines (2004)
stated that comprehension was a process that revealed the activities like finding the
meaning of a text, thinking on it, looking for its causes, revealing the outcomes, and
evaluation. According to him, it consisted of mental abilities like investigating,
interpreting, decision-making, translation, analyzing, synthesis and assessment. These
mental abilities in the comprehension process are not independent from our previous
experiences; on the contrary, they ensure that the text is made sense of by using
previous experiences by associating it with previous experiences. As it may be
understood from these statements, the process of comprehension is not independent of
our previous information or our experiences. The understanding of students in a text, a
paragraph or a statement may be directly related to their previous knowledge or
experiences.

When the comprehension activity is considered as a construction process, it may
be defined as reading a text by the student, selecting some pieces of information in the
text in the light of previous information, making sense of this information by
associating it with previous information, and constructing it on the mind (Giines, 2007:
113). As it may be understood from the definitions given above, comprehension may be
defined as the perception of a written text by the individual, a verbal statement or
stimuli that consist of visual elements in sensory organs, construction of these elements
by establishing associations with previous information, and using it as a new
information in his/her life (Demir, 2010: 203).
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1.2. Reading - Comprehension Relation

Reading comprehension is defined as a process in which reading and comprehension
processes supplement each other with cause-effect relation, because a reading that is
performed without making sense is not defined as a full reading activity. When the
reading process ends up with comprehension, it has a real value (Kanmaz, 2012: 18).
The basic aim of reading is to ensure comprehension, because the success of reading
activity depends on the process ending up with comprehension (Luma, 2002: 9).
Reading comprehension has many definitions made by various authors. It refers to a
skill for inferring information from written texts and the use of this skill to infer
information, or to the understanding of the information (Brasell and Rasinski, 2008: 17).
Pardo (2004) defined reading comprehension as the “construction of the meaning process”
by combining previous information and experiences with the contents of a text during
the interaction between the student and the text. According to Yilmaz (2008), reading
comprehension is analyzing the thoughts conveyed in a text by using previous
information and associating meanings with them. In another definition, reading
comprehension is identified as the perception of written texts, making sense of them
and eventually understanding them (Cayur, 2011: 55).

Reading and comprehension skills are among the basic skills used in every field
of human life (Yilmaz, 2011: 10). However, in order for these skills to show important
effects in daily life, they must be made into a habit used in an efficient manner, and be
converted into “love for reading”. A successful reading brings with it a good
comprehension skill. In this way, an individual that has a good reading and
comprehension skill does not refrain from speaking in front of public, and can express
himself/herself in a comfortable manner (Karaarslan, 2015: 4).

With the increase in the number of written texts and the development of
technology in recent years, access to information has become easier. In order to benefit
from these information sources, it is necessary to acquire a reading habit. To acquire a
reading habit by an individual and to use or interpret the sources in an efficient
manner, the individual has to understand what s/he reads (Top, 2014: 4). Reading and
comprehension contributes greatly to the formation of our educational and social lives.
However, we also face serious problems in reading comprehension. In order to reduce
these problems to the lowest level, efforts must be supported to develop the reading
comprehension skills of students at primary school level. Students must be raised to
become individuals who think, understand, criticize and establish connections between
the texts they read (Ince, 2012: 3-4).

The foundations of reading comprehension skill are established in the early years

of primary school as a critical element. For this reason, teachers must be aware of the
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fact that reading comprehension process is very important in the lives of students, and
develop them in this way. They must also plan the educational environment with
activities that will facilitate the acquisition of this skill (Akyol, 2008: 29). However, it has
been observed that students at primary school level experience problems in reading
comprehension. It is even possible to claim that the number of students who say that
they do not understand anything from the texts they read is not at a level that can be
ignored (Yilmaz, 2008: 132).

Based on the consideration claiming that a good reading education must focus on
the meaning after the students pass the level of acquiring reading skill, determining the
viewpoints of teachers on reading comprehension difficulties and the practices in this
tield is extremely important in terms of defining the causes of the problems in reading
comprehension, and to perform an efficient reading comprehension (Kocaarslan, 2013:
376-377). For this reason, the viewpoints of primary school teachers, who provide
reading and comprehension education for the first time in the lives of students,

constitutes the problem statement of the present study.

1.3. The Purpose of the Study
This study was conducted to determine the viewpoints and practices of primary school
teachers on the reading comprehension difficulties of 3¢ and 4™ grade primary school
students. In this context, the following questions were asked to the teachers:
1. Do you have any students who have difficulties in reading comprehension? If
yes, how do these difficulties reveal themselves?
2. What are the causes of reading comprehension difficulties?
3. In order to eliminate reading comprehension difficulties;
a) What are your practices?
b) What are your recommendations?

2. Material and Methods

The model of the present study, the study group, the data collection and the analysis

are explained in this part.

2.1 The Model of the Study

This study was conducted using the Phenomenological Method, which is one of the
qualitative research methods. The Phenomenology Design focuses on the phenomena
that are noticed but not known in detail (Yildirirm and Simsek, 2013: 78). The Semi-

Structured Interview Form, which is used in qualitative studies, was made use of in
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collecting the data. The aim in this practice is to determine the experiences, opinions,
attitudes, ideas, intentions and reactions of the participants during interviews (Yildirim
and Simsek, 2013: 148).

2.2. The Study Group

The study group consisted of 25 primary school teachers who worked at 7 primary
schools in the city center of Bayburt. The Purposeful Sampling Method was used in
determining the participants of the study. The Purposeful Sampling Method enables
detailed investigation of situations which are considered to include vast information
(Yildirim and Simsek, 2013: 135). The Criterion Sampling Method, which is one of the
Purposeful Sampling Methods, was used in the study that was conducted with only the
class teachers of 3 and 4" Grade students. Pre-interviews were made with the teachers
working at primary schools. Information was given to the teachers about how the study
would be conducted, and pre-interviews were made with the teachers who were
volunteers to participate in the study and who worked at the schools when they had

suitable time. The information on the participants is given in Table 1.

Table 1: The Study Group

Number of the Participants (f)

Gender

Male 12
Female 13
Education Level

Undergraduate 23
Postgraduate 2
Professional experience

1-5 years 4
6-10 years 4
11-15 years 8
16-20 years 6
20 years and over 3
Class Taught

3rd Grade 11
4t Grade 14

Eleven of the teachers who participated in the study were teaching 3™ Grades, and 14
were teaching 4" Grades. Four of the teachers had professional experience between 1-5
years, 4 had a professional experience of 6-10 years, 8 had 11-15 years” experience, 6 had

16-20 years and 3 had 20 years and over experience. When the educational status of the
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teachers was analyzed, it was determined that 23 had undergraduate degrees and 2 had
postgraduate degrees. 13 of the teachers who participated in the study were female, and

12 were male.

2.3. Data Collection and Analysis

The semi-structured interview forms, which were prepared by the researchers
themselves, were used in the study as the data collection tool. The interview questions
were prepared with a literature review on the topic of the study. Then, the viewpoints
of 3 academicians and 2 teachers were received about the interview form, and the form
was given its latest shape after the necessary corrections were made.

The interviews were conducted in classrooms or in teachers” rooms when the
teachers were not working between December 19, 2016 and January 20, 2017. The
participants were informed that the interviews would be recorded with an audio
recorder; however, the participants rejected this due to various reasons. As a result, the
interviews were recorded with the notes taken by the researcher. In order to prevent
loss of data, the participants were asked to repeat their statements in certain conditions.
Each interview took 20-25 minutes. The respondents were asked to check the interview
notes in order to ensure accuracy.

The data obtained from the participants were analyzed by using the Descriptive
Analysis Method. Descriptive Analysis is the analysis of the data obtained with the
interview forms or similar documents by taking the questions in the interview form as
the basis. The analysis is conducted by directly quoting from the data (Ekiz, 2009: 75).
The findings were supported by direct quotations taken from the statements of the

participants in the interview form. The participants were signified as T1, T2, T3, ...
3. Findings

The findings of the analyses of the data obtained in the interviews conducted with the
teachers on the difficulties in reading comprehension are given in this part of the article.
Direct quotations from the statements of the teachers are also included in this section to

support the findings.

3.1. Findings on Reading Comprehension Difficulty Symptoms
The viewpoints of the teachers on the symptoms of reading comprehension difficulty of
the students are given in Table 2.
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Table 2: The viewpoints of the Primary school 3 and 4% Grade class teachers on reading

comprehension difficulty symptoms of the students

Participants f | %

When the students have difficulty in responding to the reading | 1,2,4,5,6,7,8,9,10,11,12,13, | 21 | 84

comprehension questions about the text 14,15,16,18,19,20,21,22,24

When the students have difficulty in expressing themselves 1,2,3,6,8,10,11,23,24 9 |36
When the students cannot understand the written problem in | 3,4,5,8,12,13,14,16 8 | 32
mathematics

Reading problems (slow reading, spelling reading, incorrect reading) | 2,3,9,15,19,20,22 7 |16
Indifference in classes 9,11,15,17 4 |16
When the student has difficulty in establishing communication in | 1,4,10 3 |12
the classroom

Incompetence in visual reading 2,25

Not being able to summarize what is read 2,8

Incompetence in story completion activities 23

According to Table 2, the viewpoints of the teachers on the symptoms of reading
comprehension difficulties in 3™ and 4" grade students were determined as follows;
84% of the teachers said “students have difficulties in answering the reading comprehension
questions about texts they read”. Nine of the teachers stated that the problems occurred
“when the students had difficulty in expressing themselves”, 8 stated that “when the student
could not understand the written problem in mathematics classes”, 7 stated “when the student
had reading problems”, 4 stated that the problems emerged “when the student was
indifferent in the class”, 3 stated that “when the student had difficulty in establishing
communication in the class”, 2 stated that the problems appeared “when students were
incompetent in visual reading”, 2 stated that “when questions that were irrelevant with
the reading passage were asked”, 2 stated that “when the students were unable to
summarize the reading passage or the text they read”, 1 stated that “when the students were
incompetent in story completion activities”.

The teacher viewpoints in the relevant fields are as follows:

“When we assign students with short reading texts and ask questions about it, students

have difficulty in answering these questions” (T1).

“Students give irrelevant answers to the questions we ask about the reading passages in

Turkish language classes” (T10).

“I see that students who have difficulty in expressing themselves also have difficulties in

reading comprehension” (T11).
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“When students do not understand the problems we solve in mathematics classes, they do

not know which four operations to use” (T4).

“A student who is a slow reader has difficulty in reading comprehension because s/he
forgets what s/he read at the beginning of a sentence or a paragraph when s/he finishes
reading” (T19).

“Although my students are 4"graders, there are still some students who read by spelling,

and since they spell, they cannot understand what they read” (T9).

“If a student reads incorrectly, s/he also has difficulty in reading comprehension as well”
(T22).

“Not only in Turkish classes, but in any class, if the interest and motivation ofstudents is
low, the things that are taught do not attract their interests; and naturally, they do not

understand anything from what they read” (T15).

“If a student is incompetent in visual reading, s/he also has difficulty in reading

comprehension” (T25).

“When I ask students to ask questions to their friends or to me after they finish reading in
a class about a certain topic, I see that they ask questions that are not relevant to the topic
of the reading” (124).

“When we assign students with a reading comprehension activity that requires them to
complete an unfinished story consisting of 5-6 sentences, we see that the students have
difficulty in this task. We even see that they answer by using statements that are

irrelevant to the 5-6 sentences given to them” (T23).

“When I asked students to summarize what they understood from a reading passage, |
saw that they had difficulty in reading comprehension, and for this reason, they were
incompetent in summarizing, and some of them could not make a summary at all” (T8).
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3.2. Findings on the Causes of Reading Comprehension Difficulties

The viewpoints of the teachers on the causes of reading comprehension difficulties of

students are given in Table 3.

Table 3: The viewpoints of 3¢ and 4" grade primary school teachers on the causes of

reading comprehension difficulties of students

Participants f | %

Lack of ability in focusing on comprehension 3,4,6,89,10,11,12,14,15, 17 | 68
16,17,18,21,22,23,24

Inadequate motivation 2,3,6,7,9,14,16,17,18,20,22,23 12 | 48
Inadequate vocabulary 1,2,3,4,5,6,8,9,17,24 10 | 40
Environmental factors 2,3,5,6,7,9,10,16,19,25 10 | 40
Genetic factors 6,12,13,14,22 5 120
Lack of attention in punctuation 1,3,8.9,11 5 120
Not having learnt how to read and write 3,7,19,24 4 |16
Inadequate reading activities 4,5,6 3 |12
Inadequate reading comprehension activities in the 1st Grade 4,8 2 |8

When Table 3 is analyzed in terms of the causes for reading comprehension difficulties,

it is observed that 17 teachers said that the causes were related to “Lack of ability in

focusing on comprehension”, 12 teachers said “inadequate motivation”, 10 teachers said

“inadequate vocabulary”, 10 teachers said “environmental factors”, 5 teachers said “genetic

factors”, 5 teachers said “Lack of attention in punctuation”, 4 teachers said “Not learning

how to read and write”, 3 teachers said “less reading activities” and 2 teachers said

“Inadequate reading comprehension activities in the 1 Grade”. Some of the statements of the

teachers on the difficulties in reading comprehension are as follows:

“Students have difficulty in focusing during reading, and when they are distracted, they

move away from the reading passage in Turkish classes if they are reading a text. If they

are in mathematics classes, they have difficulties in understanding which mathematical

operations to use” (T15).

“Some students are indifferent or unwilling to read, and some of them have low

motivations, which are among the most important problems” (123).

“If the number of the unknown words is high in the passage read by students, we cannot

expect anything from the student in the reading passage. For example, if the student faces
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5-6 unknown words in a reading passage, s/he moves away from the meaning of the

passage and focuses on the meanings of the unknown words” (T17).

“Families set their children free at home and do not make them do any reading activities,
or some families do not ask their children to tell what a story says and do not listen to
their children. Some families do not take part in reading comprehension activities or do

not provide any support, which contributes to the emergence of difficulties” (T25).

“I think that students with low IQ have difficulties in reading comprehension activities”
(T22).

“I think one of the most important causes of difficulties in reading comprehension is the
lack of attention to punctuation, and ignoring them. In fact, punctuation may change the
meaning of the sentence, and for this reason, students who do not pay attention to

punctuation experience difficulties in reading comprehension” (T1).

“We have some students who can’t read and write even in the schools in the city center of

Bayburt. First of all, we try to teach such students how to read and write” (T24).

“If reading activities are performed less in classes or at homes, and if the due importance
is not given to reading, we see that serious problems emerge in the reading

comprehension and in expressing oneself” (T6).

“In my opinion, one of the most important causes of the difficulties experienced in
reading comprehension is that adequate importance is not given to reading
comprehension as of 1% grade. In general, we mainly focus on teaching how to read and

write, and underestimate the students’ reading comprehension skills.” (T8).

3.3. Applications and Recommendations of the Teachers to Overcome the Difficulties
Experienced in Reading Comprehension
The applications the class teachers use in order to overcome reading comprehension

difficulties are given in Table 4.
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Table 4: The applications used by the class teachers to overcome the

difficulties experienced in reading comprehension in 1¢ and 3grade students

Participants f | %

Conducting a reading activity that is | 3,4,5,6,8,9,10,12,13,14,1516,17,19,20,22,23,24 | 18 | 72

suitable for the level of the student

Reading stories and asking questions about | 1,4,12,16,18,19,20,21,23,25 10 | 40

the story

Visual reading activity 1,2,6,13,23,24 6 |24

Concretization of the problems in |3,510,11,16,21, 6 |24

mathematics classes

Motivating students for reading | 2,7,9,12,21,24 6 |24

comprehension

Ensuring that the family is involved in | 6,11,19,20,22,23, 6 |24

reading process

Making the student tell the story after | 1,6,10,11, 4 |16

reading

Abstracting activity 4,8,15 3 |12

Giving keywords and asking students to | 4,5, 218

write short texts

Making story maps 4,5, 218

Mlustration activity for the story 5,23, 218
@ | Wh- Questions activity 8,11 218
E | Drama activities 13,23 2 | 8
‘;:3 Preparing questions about the reading text | 5,11 218

According to Table 4 more than half of the teachers participating in the study (f=18)
stated that they tried to eliminate the difficulties by conducting reading activities that
were suitable for the level of the students. Ten of the teachers said that they used
“Reading stories and asking questions about the story” technique, 6 of them said that they
used “visual reading” technique, 6 teachers said they used “concretizing the problems in
mathematics classes” technique, 6 said they used “motivating students to understand what is
read” technique, 6 said that they used “ensuring that the family is involved in the reading
process”, 4 said that they used “making the students tell the story after reading” technique, 3
said that they used the “abstracting activity”, 2 said that they used “Giving keywords and
asking students to write short texts” technique, 2 said that they used “making story maps”
technique, 2 said that they used “illustrating activity for the story”, 2 said that they used
“Wh- questions activity”, 2 said that they used the “drama activities”, and 2 said that they
used “making questions about the study” technique. The viewpoints of some of the
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teachers participating in the study on their applications to overcome the difficulties in

reading comprehension are as follows:

“Since the level of each student is different, I see that we experience fewer difficulties
when we conduct reading activities suitable for the levels of the students. And I use such
activities” (T17).

“I make my students read stories in reading hours we define within a week. I want the
students tell the story before the class after they finish it, and I want other students to ask
questions” (T25).

“I make students look at some pictures before we start reading about a topic, and I want
them to talk about these pictures. In this way, students make sense of the text while they

are reading, and understand better” (T6).

“Making up a story out of a problem in maths class with the names of the students, 1

ensure both student participation and comprehension.” (T5).

“They understand better when we analyze the problems like “what is given, what is

asked and what is the result” in mathematics classes” (T21).

“When we explain the purpose of reading to the students and when we motivate them

to read and understand, they become more willing” (124).

“The family has important tasks right at this point. If the family cares about the reading
and comprehension activities, the student faces less problems in reading comprehension;
and if the family does not care about reading, the student experiences more problems”
(T19).

“We make students tell a reading passage before the class and understand the importance
of reading and comprehension, and meanwhile, we, as teachers, also understand whether

they have really read the story or not” (T10).

“The students who initially have problems and difficulties in abstracting stories, finish
their abstracts in a shorter time in further activities when compared with the previous

reading activities and their works are more meaningful” (T15).
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“We give students keywords about the text and conduct short writing activities to make
them understand the text and state what they understand from it in a written form”
(T4).

“After reading activity, we conduct a simple story mapping activity about the story”
(T5).

“I make my students draw pictures about the story they read in art classes or sometimes
we try to illustrate the cover of the story. This situation may take some time, but it is
enjoyable for students” (1T23).

“Giving short reading texts and conducting Wh- questions activity ensures that students

make sense of the text in an easier way” (T8).

“I tell my students that they will change the names of the heroes in the story with their
own names and will act them out. In this way, students care about the text more and

become more interested, which facilitates the comprehension” (T13).

“At first, students did not like making questions about the text they read; however, they
got used to it in time; and when I asked them to make up 5 questions about the text, some
students said ‘I made up 7 questions’, ‘Il made up 8 questions’. I think that this is

important in reading and comprehension” (T11).

The recommendations of the class teachers in eliminating the difficulties of

students in reading comprehension are given in Table 5.
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Table 5: The recommendations of the class teachers of 3¢ and 4thgrades for eliminating the

difficulties of students in reading comprehension

Participants | f | %

Reading comprehension activity with peers 1,5,8,16 4112
Caring for comprehension activities as well as reading activities as of 1st | 3,6,14,17 4112
Grade
Rewarding system must be used more 11,12,19,22 4112
Keeping diaries 2,10,18

,5 Reading comprehension process must be emphasized rather than speed | 4,13,25

:': reading

.'é Ensuring that students have bookshelves at homes 11,23,24

g Organizing the physical environment 9,15,21

& | Evaluation with multiple choice and open-ended questions 7,20

According to Table 5, when the recommendations of class teachers participating in the
study on eliminating the difficulties in reading comprehension are analyzed, it is
observed that 4 teachers said “reading comprehension activities with peers”, 4 of them said
“Caring for comprehension activities as well as reading activities as of 19Grade”, 4 said
“Rewarding system must be used more”, 3 said “Keeping diaries”, 3 said “Reading
comprehension process must be emphasized rather than speed reading”, 3 said “Ensuring that
students have bookshelves at homes”, 3 said “Organizing the physical environment”, 2 said
“Evaluation with multiple choice and open-ended questions”. Some of the teachers

participating in the study mentioned this situation as follows:

“It will be useful if we make all our students purchase a common set of books, define a
common reading hour in classroom, make them read the same story, ask questions to each
other about the stories they read in the reading hour, and make them tell the story to each
other” (T8).

“In my opinion, one of the reasons why students have difficulties in reading and
comprehension is that teachers have not cared much for reading activities since the
Is'qrade. For this reason, such activities must be cared more from the early years of
education” (T14).

“I think we can reward our students when they succeed in reading and comprehension
activities, which is the case in other classes. We can ensure that they care more about

such activities” (T12).

“We can make our students keep diaries” (T2).
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“It must be accepted that only reading activities is not adequate in all grades of the
primary education, we must make our students adopt this, and we must focus on such
activities. In addition, I think that we must avoid reading contests in which people

measure how many words a student reads in a few minutes” (T13).

“A bookshelf that belongs to students must be formed and the books they read must be
kept in this bookshelf. In this way, we can make students have a desire for reading” (T11).

“Since noise, temperature and lighting in places where students read affect reading and

comprehension, such issues must be cared much” (T15).

“Asking multiple-choice questions or open-ended questions may also be important in

eliminating the difficulties in reading and comprehension” (T20).

4. Conclusion and Discussion

The class teachers participating in the study stated that they encountered reading and
comprehension difficulties especially in the following situations; “when students have
difficulties in answering questions about reading and comprehension”, “when they have
problems in expressing themselves”, “when they have problems in understanding written

Iy A Iy A

problems in mathematics”, “when they have problems in reading”, “when they are indifferent to

4 s 4 “

classes”, “when they have problems in establishing communications in classroom”, “when they
are inadequate in visual reading”, “when they are unable to summarize a passage”, and “when
they have problems in completing a story”. According to these findings, it has become clear
that students had difficulties only when they could not answer the questions about the
passage they read.

According to the viewpoints of the class teachers, when the causes of the reading
comprehension difficulties are considered, it becomes clear that the following problems
cause that students experience hardships in reading comprehension; “not being able to
focus in the meaning”, “inadequate motivation”, “insufficient vocabulary”, “environmental

4 “ 7 ‘“”

factors”, “genetic factors”, “not paying attention to punctuation”, “being unable to read and
write”, “inadequate reading activities”, and “inadequate reading comprehension activities in the
I¢ grade”. The great majority of the teachers who participated in the study mentioned
that students had difficulties in reading comprehension due to factors like “not being
able to focus on meaning because of not paying attention”, “inadequacies in motivation for

reading and reading comprehension activities”, and “the number of unknown words in a
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reading passage”. Wang and Guthire (2004) mentioned that the decrease in the attention
caused that the students could not “reach” the meaning, which is parallel to the
findings of the present study. The lack of focusing on the text causes students to use
inefficient strategies and make incorrect deductions from the text. Stahl and Nagy
(2006) reported that reading comprehension was highly associated with vocabulary.
Kocaarslan (2013) conducted a study, and reported that high number of unknown
words in a text, low vocabulary capacity of students, not being able to focus on
meaning, lack of motivation, and lack of family support in reading comprehension
activities (which is an environmental factor), led to difficulties in reading
comprehension. It was also reported in previous studies that the indifferent attitudes of
families, less reading activities, and lack of attention led to difficulties in reading
comprehension (Karaarslan, 2015: 96). It has been determined that these findings
overlap with the results of the present study.

When we consider the activities conducted by teachers to eliminate the
difficulties in reading comprehension, we see that the following activities are common;
“conducting reading activity that is suitable for the level of the students”, “conducting story
reading activity and asking questions about the story”, “conducting visual reading”,
“concretizing the problems in mathematics classes”, “motivating students for reading

4 1" 4 g

comprehension”, “ensuring that families are involved in reading activities”, “making students

77 g 4 1"

tell the story after reading”, “writing abstracts after reading”, “giving keywords and making

4 " 4 i“”

students read short texts”, “making short story maps”, “illustrating the story after reading”,
“conducting Wh- questions activity”, “drama activities”, “making questions about the reading
texts”. In addition, more than half of the teachers who participated in the study
mentioned that they conducted reading activities that were suitable for the levels of
students, and nearly half of them stated that they made students ask questions about
the passages after conducting a reading activity. The findings obtained in the present
study show parallelism with the ones reported by Kocaarslan (2013) and Karaarslan
(2015). In the study conducted by Kocaarslan (2013), it was reported that to overcome
the difficulties in reading comprehension, the class teachers conducted activities like
using reading passages that were suitable for the levels of students and that would
attract their attention, making use of the visuals in the text, Wh- questions activity,
asking questions about the reading text, and using story maps. Karaarslan (2015)
reported that teachers used activities such as reading activity with students, making
students tell the story after reading, asking questions about it, and reading activities
with stories.

When we analyze the recommendations of the class teachers to overcome the

problems in reading comprehension, we see that the following activities are
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recommended by them; “reading comprehension activity with peers”, “caring for

/i

comprehension activities together with reading activities as of the 1% Grade”, “increasing reward

4 g

system”, “keeping diaries”, “emphasizing comprehension process rather than speed reading”,
“ensuring that students have bookshelves at home”, “organizing physical environment”, and
“evaluating the reading passages with multiple-choice questions and open-ended questions”.
The findings about the recommendations of the class teachers on eliminating the
difficulties in reading comprehension are consistent with the findings of the study that
was conducted by Karaarslan (2015). In the study that was conducted by Karaarslan
(2015), teachers recommended activities like rewarding reading activities, ensuring that

each student has a bookshelf at home, and making students keep diaries.
5. Recommendations

According to the findings of the present study;

1. Teachers may conduct additional activities to eliminate the difficulties
experienced by students in reading comprehension when they face problems like
slow reading and not being able to provide correct answers to comprehension
questions after reading activities.

2. In order to overcome the difficulties in reading comprehension, teachers may be
advised to organize activities to motivate students for reading and for increasing
their vocabulary, and they may remove the elements that may distract them
during classes.

3. Teachers may include comprehension activities in addition to reading and
writing activities as of the 1 grade in primary education to help raise children

who can understand what they read and who can express themselves.

References

1. Akyol, H. (2005). Tiirkce ilkokuma yazma dgretimi. Ankara: Pegem A Yayincilik.

2. Akyol, H. (2008). Tiirkge Ogretim Yontemleri (Yeni Programa Uygun Genisletilmis
2. Baski). Ankara: Kok Yayincilik.

3. Brassell, D., & Rasinski, T. (2008). Comprehension that works: Taking students beyond
ordinary understanding to deep comprehension. Huntington Beach: Shell Education.

4. Calp, M. (2010). Ozel egitim alani olarak Tiirkge 6gretimi (Dordiincii baski). Ankara:
Nobel Yayin Dagitim.

European Journal of Education Studies - Volume 3 | Issue 11| 2017 559



Yusuf Ergen, Onur Batmaz
PRIMARY SCHOOL TEACHERS’ VIEWPOINTS ON READING COMPREHENSION DIFFICULTIES OF
3RD AND 4TH GRADE PRIMARY SCHOOL STUDENTS

5. Cayir, N. B. (2011). [lkogretim 4. suuf Tiirkce dersi Ogretiminde coklu zeka
uygulamalarimin 6grencilerin okudugunu anlama ve yazili anlatim becerileriyle ilgili
deneysel bir arastrma (Yaymlanmamis Yiiksek Lisans Tezi). Dokuz Eyliil
Universitesi, [zmir.

6. Demir, T. (2010). Tiirkce Ogretiminde anlama ve zihinde yeniden
yapilandirma. Journal of Tiirkliik Bilimi Arastirmalari, 15(27), 201-223.

7. Demirel, O. (2003). Tiirkce 6§retimi (Besinci baski). Ankara: PegemA Yayincilik.

8. Duran, E., & Ertugrul, B. (2012). [Ikdgretim sinif 6gretmenlerinin elektronik ders
kitaplarina yonelik gortisleri. Tiirk Egitim Bilimleri Dergisi, 10(2), 347-365.

9. Ekiz, D. (2009). Bilimsel arastirma yontemleri. Ankara: An1Yayinlari.

10. Epcagan, C. (2008). Okudugunu anlama stratejilerinin biligsel ve duyussal o6grenme
iiriinlerine etkisi (Yaymlanmamis DoktoraTezi). Hacettepe Universitesi, Ankara.

11. Glines, F. (2004). Okuma yazma 63retimi ve beyin teknolojisi. Ankara:
OcakYayincilik.

12. Giines, F. (2007). Ses temelli ciimle yontemi ve zihinsel yapilandirma (Birinci
baski). Ankara: Nobel Yayincilik.

13.Ince, Y. (2012). Sinif 6gretmenlerinin tiirkce dersinde kullandiklar: okudugunu anlama
stratejileri (Yayinlanmamuis Yiiksek Lisans Tezi). Usak Universitesi, Usak.

14. Kanmaz, A. (2012). Okudugunu anlama stratejisi kullanimimn okudugunu anlama
becerisi, biligsel farkindalik, okumaya yonelik tutum ve kaliciliga etkisi (Yayimnlanmamis
Doktora Tezi). Adnan Menderes Universitesi, Aydin.

15. Karaarslan, Y. (2015). llkokul dgrencilerinin okuma, okudugunu anlama diizeyleri ve
simif ogretmenlerinin  karsilastiklar: giicliikler ile ilgili goriisleri (Yayinlanmamus
Yiiksek Lisans Tezi). Karadeniz Teknik Universitesi, Trabzon.

16. Kocaarslan, M. (2013). Simuf 6gretmenlerinin Tiirkge dersinde okudugunu anlama
glgcliklerine iliskin gortsleri: Nitel bir calisma. International Journal of Social
Science 6: 373-393. doi: 10.9761/JASS51956

17. Leppanen, U., Aunola, K., Niemi, P., & Nurmi, J. E. (2008). Letter knowledge
predicts Grade 4 reading fluency and reading comprehension. Learning and
Instruction, 18(6), 548-564. doi: 10.1016/j.learninstruc.2007.11.004

18.Luma, S. (2002). [lkdgretim okulu vyedinci sumf Ggrencilerinin okuma beceri ve

aliskanliklarini gelistirmeye yonelik uygulamali bir arastirma (Yayinlanmamais Yiiksek
Lisans Tezi). Gazi Universitesi, Ankara.

19. Nation, K. (2005) Children’s reading comprehension difficulties, in The Science of
Reading: A Handbook (Eds. M. ]J. Snowling and C. Hulme). Oxford, UK:
Blackwell Publishing Ltd. doi: 10.1002/9780470757642.ch14

European Journal of Education Studies - Volume 3 | Issue 11| 2017 560


https://doi.org/10.1016/j.learninstruc.2007.11.004

Yusuf Ergen, Onur Batmaz
PRIMARY SCHOOL TEACHERS’ VIEWPOINTS ON READING COMPREHENSION DIFFICULTIES OF
3RD AND 4TH GRADE PRIMARY SCHOOL STUDENTS

20.0z, M. F. (20069. Uygulamali Tiirkce 6gretimi (Ugiincii baski). Ankara: Ami
Yayincilik.

21. Ozyilmaz, G. (2010). Ilkdgretim 7. sumif 6grencilerine okudugunu anlama stratejilerinin
ogretiminin  okudugunu anlama bagarisi iizerine etkisi (Yaymlanmamis Yiiksek
LisansTezi). Yildiz Teknik Universitesi, Istanbul.

22. Pardo, L. S. (2004). What every teacher needs to know about comprehension. The
reading teacher, 58(3), 272-280. doi: 10.1598/RT.58.3.5

23. Smith, F. (1984). Reading without nonsense. New York: Teachers College Press.

24.5Stahl, S. A., & Nagy, W. E. (2007). Teaching word meanings. New York and
London: Routledge.

25.Top, M. B. (2014). Isbirlikli tartisma sorgulama (its) stratejisinin ilkokul 4. sinif
ogrencilerinin okudugunu anlama basarilarina etkisi (Yaymnlanmamuis Yiiksek Lisans
Tezi). Mustafa Kemal Universitesi, Hatay.

26.Unal, E., & Koksal, K. (2007). Okudugunu anlama ve sorular. Universite ve
Toplum/Bilim, Egitim ve Diisiince Dergisi, 7(4), 1-13.

27.Van Den Broek, P., & Kremer, K. E. (2000). The mind in action: What it means to
comprehend during reading, in Reading for meaning: Fostering comprehension
in the middle grades (Eds. B. M. Taylor, M. F. Graves & P. Van Den Broek). New
York and London: International Reading Association.

28.Wang, J. H. Y., & Guthrie, J. T. (2004). Modeling the effects of intrinsic
motivation, extrinsic motivation, amount of reading, and past reading
achievement on text comprehension between US and Chinese students. Reading
Research Quarterly, 39(2), 162-186.

29. Yangin, B. (1999). ilkégretimde Tiirkce 6gretimi. Ankara: MEB Yayinlari.

30. Yildirirm, A. & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yontemleri
(Dokuzuncu bask1). Ankara: Seckin Yayinlar.

31. Yilmaz, M. (2008). Tiirk¢ede okudugunu anlama becerilerini gelistirme
yollari. Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 5(9), 131-139.
32.Yilmaz, M. (2011). ilkogretim 4. siif &grencilerinin okudugunu anlama
seviyeleri ile Tiirkge, matematik, sosyal bilgiler ve fen ve teknoloji derslerindeki
bagarilari arasindaki iliskinin belirlenmesi. Dumlupinar Universitesi Sosyal Bilimler

Dergisi, 29: 9-13.

European Journal of Education Studies - Volume 3 | Issue 11 | 2017 561



Yusuf Ergen, Onur Batmaz
PRIMARY SCHOOL TEACHERS’ VIEWPOINTS ON READING COMPREHENSION DIFFICULTIES OF
3RD AND 4TH GRADE PRIMARY SCHOOL STUDENTS

Creative Commons licensing terms

Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall
not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and
inappropriate or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access
Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes
under a Creative Commons Attribution 4.0 International License (CC BY 4.0).

European Journal of Education Studies - Volume 3 | Issue 11 | 2017 562


https://creativecommons.org/licenses/by/4.0/

