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Abstract: 

This research dealt with measuring and describing sources and factors of stress and 

burnout among lecturers and pedagogical instructors in colleges of education, the 

research wished to examine the connection between personal characteristics and 

professional variables of lecturers and pedagogical instructors with the sources of 

stress, the sense of burnout and the general sense of stress. For this purpose, we have 

sampled lecturers and pedagogical instructors teaching in collages of education. In 

order to describe the sources and factors of stress and to measure the general sense of 

stress and the sense of burnout structured questionnaires (Zidan, 2011) were used, with 

extension for the present research. The original questionnaires are valid and credible 

and they were used in previous studies, but were adjusted to the subject and 

population of the current research. The importance of the research stems from that it is 

a pioneer and unique study both locally and globally. The importance of the study also 

stems from its attempt to validate a questionnaire of stress and burnout among lecturers 

and pedagogical instructors. The main findings indicated that the ten most stressful 

sources for instructors of collages are: Crowded classrooms; Inappropriate wages; A 

student level that does not match my expectations; Unmotivated students; Contempt of 

students in times of classroom tasks; Behavioral problems of students (noise and 

interference of students in the teaching environment, inappropriate behavior); An 

uncomfortable working environment; Lack of study spaces; Multiple student delays 

and absences; Lack of respect for the teacher by the students. Furthermore, it was found 

that the level of burnout among colleges teachers is below mediocre and that there is a 

strong and distinct positive connection between the level of stress and the level of 

burnout among colleges teachers, meaning, the more that the degree of stress and the 

sense of stress caused by various sources among colleges teachers rises, the level of 

burnout arises as well.  
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1. Introduction 

 

Stress at work has become one of the most serious health issues in the modern world 

(Lu, Cooper, Kao & Zhou, 2003; Zedan & Bitar, 2013) and it is considered as an 

extensive universal phenomenon mostly among teachers (Zidan, 2011; Geving, 2007). 

Studies have discovered that one of three teachers reports that he or she is: ‚stressed‛ or 

even ‚highly stressed‛ (Zidan, 2012; Pithers & Soden, 1998). Other studies indicate that 

more than half of the teachers are under an extreme occupational stress condition. 

 Stress is a negative feeling or a mental condition due to work conditions and 

environment, expresses unpleasant and negative feelings stemming from different 

aspects in the work (Kyriacou, 2001), occupational stress was also defined as a situation 

in which the individual faces higher demands than the resources at his or her disposal 

(Lazarus & Folkman 1984). 

 This is an ongoing process of a mismatch between the worker and his or her 

ability to understand the environment and its’ characteristics (Cooper, Dewe, & 

O`Driscoll, 2001), differently from acute stress, occurring when the individual is given 

an intensive demand of defined time range, relatively short, with a beginning and an 

end (Wheaton, 1994).  

 Numerous studies, engaged the factors and sources of stress in work, its’ 

outcomes and connection with variables such as content, performances at work and 

organizational commitment, in the field of teaching as well as in other fields 

(Brackenreed & Barnett, 2006; Vakola & Nikolaou, 2005). Other studies, engaged the 

connection between professional and personal traits and characteristics (gender, age, 

ethnic or national origin, family status, income, level of education, etc.) and stress at 

work (Boes & Winkelmann, 2010; Zedan & Bitar, 2013).  

 Stress produces a variety of unwelcomed and exhausting results influencing both 

the individual and the organization. Burnout is a result of chronic work stress, that 

might increase the risk of physical and emotional syndromes, such as fatigue and 

mental distress (Friedman, 2000). 

 Burnout in education has been presented as a developing issue in the field of 

mental health for the past fifty years (Aluja, Blanch & Garcia, 2005), and it was defined 

as a sense of physical, emotional and positional fatigue (Pines & Kafry, 1981), and it is a 

kind of an emotional and cognitive experience as a response to stressful situations and 

it is considered as a central indicator of employee wellbeing (Andrew, Bessie, Selwyne, 

Stanley, 2010). 

 The terms ‚stress‛ and ‚burnout‛ are two different concepts, the stress in the 

work of teaching and the burnout among teachers are two separable phenomena, 

though related, and frequently used to describe a specific phenomenon (Howard & 

Johnson, 2004). They were mostly addressed to teachers for a reason: many researches 

(Bakker & Hakanen, Schaufeli, 2006; Skaalvik & Skaalvik, 2008; Loonstra, Brouwers & 

Tomic, 2009) show that the tendency to experience stress and burnout is higher among 



Bitar Jarmas, Zedan Raed 

STRESS AND BURNOUT AMONG LECTURERS AND PEDAGOGICAL INSTRUCTORS  

IN COLLEGES OF EDUCATION 

 

European Journal of Education Studies - Volume 4 │ Issue 4 │ 2018                                                                                  144 

teachers than among other workers of different social professions. This research asks to 

study the issues of stress and burnout among lecturers and instructors in education 

collages, locate and point out the resources and factors of stress and burnout. 

 

2. The Stress in the Work of the Teacher 

 

Stress is defined as a situation in which the individual faces higher expectations the 

resources at his or her disposal, as the term ‘demands’ addresses the subjective 

perception of the individual regarding the stimulations directed to him or her (Lazarus, 

Folkman & 1984). Later on, the term was defined as a situation creating negative 

feelings, such as frustration, tension, concern and anxiety (Abel & Sewell, 1999). 

 Stress has also been defined as syndrome of response to a threat on self-esteem 

or the individual’s wellbeing (Kyriacou & Sutcliffe, 1978). Subsequently, Kyriacou 

(2011) added that stress is a negative feeling or a mental condition as a result of 

working in teaching, and expresses unpleasant and negative feelings, such as anger, 

anxiety, depression and sadness, stemming from various aspects in his or her work. 

 Indubitably, stress is a subjective experience to objective events called resources 

or factors of stress (Montgomery & Rupp, 2005), these factors might cause a sense 

entailing anger, tension, frustration or depression, and is usually perceived as 

threatening self-esteem or wellbeing (Abel & Sewell, (1999; Howard & Johnson, 2004). 

 In conclusion, stress is a mental and physical condition that affects the 

individual’s productivity, efficiency, health and quality of the work he or she performs 

(Comish & Swindle, 1994). Stress can be a process rather than a condition, in which 

external forces threaten the wellbeing of a person, and as a response of the body to an 

external action demanding its’ physical and mental strengths (Zedan & Bitar, 2013). 

 

2.1 Sources and Factors of Stress in the Teaching Profession 

Antoniou and his colleagues, noted that certain conditions are those that make the work 

stressful, they can be external factors (uncomfortable employment conditions, excessive 

workload, lack of cooperation) or internal factors (personality, personal traits and 

characteristics). Kyriacou (2001), counted ten stressful factors (1) teaching unmotivated 

students; (2) maintaining discipline ; (3) time pressure and work overload; (4) change in 

education policy and over-demanding work; (5) appreciation by others; (6) connections 

with coworkers; (7) self-esteem and status issues (self-respect and status interests); (8) 

connections with the supervisor; (9) role conflict and ambiguity; (10) poor work 

conditions. Vice versa, studies conducted in Arab countries, mostly in Egypt and 

Bahrain, found that stress factors among Egyptian teachers include: problems 

connected to the curriculum, school resources, work overload, time pressure, role 

conflict and ambiguity, work routine, lack of support by the management, under-

appreciation by the school management and parents, relations with colleagues, the 

pressure of the profession itself, professional dissatisfaction, low status, low wages, and 

lastly, inappropriate behavior by students (Khaleel, 1999; Mohammed, 2000; Murad, 

1997 Al-Mohannadi & Capel, 2007). The major factors that were found in the research 
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conducted in Bahrain – in the Persian Gulf, were: poor work conditions, low wages, 

poor encouragements, low and scarce grants and appropriations, low professional 

status, poor school resources, work overload (Al-Khalefa, 1999, in: Al-Mohannadi & 

Capel, 2007.). In a research conducted by Al-Mohannadi and Capel (2007) in the state of 

Qatar in the Persian Gulf the following stress factors have been found: (1) problems 

with management that does not appreciate Physical Education (lack of appreciation); (2) 

work overload and great responsibility; (3) the curriculum; (4) low status for physical 

education as a profession; (5) low salary, bonuses and rewards;(6) poor school 

resources; (7) student problems and student safety responsibilities.  

 In Meng and Liu (2008) research it was found that the main five stress factors are 

(1) unmotivated students; (2) students who show a poor attitude toward classroom 

tasks (3) bad behavior of students; (4) lack of teaching aids; (5) lack of understanding by 

the public regarding the hardships of the profession. 

 Less important factors are: integration of students with special needs, 

multiplicity of school subjects and tasks load, and too little leisure time, vacations and 

holidays. The answer to the question ‛what is the major stress factor in China?‛ consists 

with other studies, such as: ‛lack of motivation among students‛ is the primary cause in 

Taiwan in addition to failing education reforms led by the government (Kyriacou & 

Chien, 2004), and thus, also ‚lack of public understanding of the burden loaded on the 

teacher‛. ‚Bad behavior of students‛ is a very significant factor in Hong Kong (Chan, 

2003) as well as in Western countries (Lewis, Romi, Qui & Katz, 2005).  

 The study of Grayson and Alvarez (2008), has found that not good relations with 

the management, lack of public appreciation and inappropriate behavior of students 

increase stress level. Frequent changes, reforms and innovations in the education 

system also lead to stress, in addition to poor work conditions (Yang et al., 2009) and 

social and family issues (loneliness, divorce<) and lack of social support lead to a high 

level of stress and a downsize in quality of life (Yang et al., 2009), lack of psychological 

counseling services or low accessibility and unavailability increases stress. 

 

2.2 Burnout Due to Stress 

Burnout is a result of chronic work stress that might increase the risk of physical and 

emotional syndromes such as fatigue and mental distress (Friedman, 2000). Burnout is a 

kind of emotional and cognitive experience, created as a response to stressful situations, 

and is considered as a central indicator of individual wellbeing (Andrew et al., 2010). 

 Maslach (1998) noted that burnout is perceived as occupational illness resulting 

from stress among people in service professions in general, and in professions of health 

in particular. Pressures that extort the coping resources of the individual to exhaustion 

(Schaufeli & Bakker, 2004). Teachers burnout, stems, among others, from the lack of 

their ability to appropriately cope with the pressures in their work and personal lives 

(Huberman & Vandenberghe, 1999). 

 Most researchers who deal with burnout perceives the phenomenon as a 

dynamic process developing throughout time as a response to stressful work 

conditions. Burnout is a sort of ‚adaptation breakage‛, a product of stress factors that 
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the individual does not response to (Reilly, 1994). Therefore, the burnout develops 

gradually, until the person is not aware to it and sometimes even refuses to believe that 

there is nothing wrong in his or her activity. Anywhere, there is a consensus among 

researchers, that the signs of the burnout are, among others, Low productivity, low 

morale, anger, cynicism, and negative attitudes towards service recipients (Friedman, 

1998). 

 Researchers of burnout claim that the burnout prevents a proper performance of 

roles. Burnout represents ‚the gap between what people are and what they need to 

be..‛. This is a disease spreading gradually, unceasingly and over time, and brings the 

person to a swirl of descent from which it is hard to break free (Maslach & Leiter, 1997). 

Preliminary signs indicating on a process of burnout are frustration, health issues, lack 

of appetite, and turning to alcohol and drugs (Roper, 1998).  

 Friedman (2000) sees the essence of the burnout experience as a sense of 

professional failure due to continuous gaps between the teachers’ expectations for 

professional achievements and the tangible reality, between their image of the perfect 

function of a teacher and their actual function in classes. After tireless efforts to 

actualize their professional ambitions, the hopes and ideals they came with to teaching, 

the reality slapping the teachers in the face over and over and rubbing them gradually. 

 In view of this literature review, the following research questions were derived:  

1. What is the measure of general pressure, and what are the most stressful sources 

among teachers and instructors in education collages?  

2. What is the measure of burnout among teachers and instructors in education 

collages?  

3. What is the strength of the connection between stress and burnout? 

 

3. Research Method 

 

3.1 Research Array  

The research array is of the Ex Post Facto kind – a field quantitative, descriptive, 

correlative research. The quantitative approach considered to be more objective, built, 

and ensures a high level of validity and reliability (Coolican, 1999). 

 In an array of the Ex Post Facto kind, the dependent variable occurred post 

factum, and thus the researcher cannot control the variables, and he or she is considered 

as an outside observer watching the process after the fact. This array, usually, restores 

the past by presenting retrospective questions regarding an earlier time. 

 The disadvantage in retrospective questions is that the memory of the 

responders might be selective or distorted (Nachmias & Nachmias, 1982), though the 

experience that the participating teachers are asked to describe, is an actual experience 

that exist during the school year, the teachers report a sense of stress as a result of 

external sources, on a sense of burnout and ways of coping, in real time, and thus the 

shortcoming of the retrospective questions does not fully exists.  
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3.2 The Sample and the Sampling Method 

In the current research, seventy lecturers and instructors from Arab and Jewish 

education collages have participated. A substantial part of the participants in the 

research were selected and invited to participate by familiar lecturers and colleagues. 

Another part of the participants was randomly selected, after a personal appeal to them 

by the researchers or by the staff trained for this mission. The target sample was over 

200 lecturers, but many lecturers did not respond to our request, others did not answer 

the questionnaire, even after repeated demands they avoided answering it. Table 1 

describes the distribution of participants according to personal and professional 

variables. 

 
Table 1: The Distribution of Participants According to the Variables of Their Background 

Variable N % 

Gender 
Male 34 48.6 

Female 36 51.4 

Nationality 
Arab 52 74.3 

Jew 18 25.7 

Age 

31-40 years 11 15.7 

41-50 years 21 30.0 

Over 50 years 38 54.3 

Experience in teaching 

6-10 years 10 14.3 

11-20 years 18 25.7 

Over 20 years of seniority 42 60.0 

Education 
M.A/M.Ed. 18 25.7 

Ph.D./D.Ed. 52 74.3 

Ownership of the college 
Association 52 74.3 

Education Ministry 18 25.7 

Employer 
Association 4 64.3 

Education Ministry 25 35.7 

Specialty 

Science 17 24.3 

Languages  23 32.9 

Education 23 32.9 

Other 7 10.0 

Degree 

B.Ed. 48 68.6 

M.Ed. 5 7.1 

Teaching diploma 12 17.1 

Did not response 5 7.1 

Instructor 

Yes 33 47.1 

No 36 51.4 

Did not response 1 1.4 

Course 

Primary sciences 6 8.6 

Secondary Science 9 12.9 

Primary Languages 14 20.0 

Secondary Languages 3 4.3 

Special education 15 21.4 

Infancy 3 4.3 

Did not response 20 28.6 
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Familial status 

Bachelor 10 14.3 

Married 57 81.4 

Divorced 2 2.9 

Widow/widower 1 1.4 

Role 

Yes  20 28.6 

No 47 67.1 

Did not response 3 4.3 

What is your role 

Head of Department 6 8.6 

Coordinator 5 7.1 

Deputy Director 1 1.4 

Other 20 28.6 

Did not response 38 54.3 

Job 

Less than a part time job 3 4.3 

Less than a fulltime job 20 28.6 

Fulltime job 36 51.4 

Beyond fulltime job 10 14.3 

Did not response 1 1.4 

Grade 

Teacher 24 34.3 

Senior teacher 11 15.7 

Lecturer 24 34.3 

Senior lecturer 7 10.0 

Senior lecturer A 1 1.4 

Did not response 3 4.3 

 

 

3.3 Research Tools 

The research tools composed of two questionnaires, one for measuring sources and a 

sense of stress and the other for measuring the degree of burnout, additionally to the 

part about data and personal and professional background characteristics.  

 Questionnaire about sources and a sense of stress and ways to deal with it: a 

built questionnaire, mostly bases on Kyriacou and Chien (2004) questionnaire, the 

questionnaire was also used in Zedan’s (2011) research after translation and adjustment 

to Hebrew, it was used in another research (Zedan & Jarmas ,2013), the questionnaire 

was broaden and developed basing on international studies, conducted regarding the 

issue of stress in the work of the teacher, and was used in an extensive research among 

Arab and Jewish teachers (Zedan, 2014). 

 The questionnaire was meant for measuring the general stress level in the 

teacher’s work, stress sources and factors. The degree of the sense of stress among 

teachers, considered as a complex and difficult process, and this is mostly due to 

multiplicity and diverse of the tools were used in numerous studies (Hicks, Bahr & 

Fujiwara, 2009). But what they have in common is that they gather stress sources inside 

them that cover various areas (personal, professional, environmental, public, 

administrative, etc.). 

 The questionnaire went through a contextual translation, and passed an 

adjustment of content and phrasing, so it will suit to teachers working in the Israeli 

education system. The questionnaire was translated ‚back‛ to English, and was found 
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as matching to a very high extent the English version of the original questionnaire of 

Kyriacou and Chien (2004).  

 The questionnaire includes four sections, in accordance to the following detail: 

The first section (questions 1 to 8): includes eight items regarding the personal and 

professional characteristics of the teachers: gender, age, experience in teaching, teaching 

subject, role in school, school level, school size, residential area.  

 The second section (question 9): includes 35 items that describe the potential 

sources of stress in the teacher’s work. Likert scale has been used, which is completed 

from six degrees 1 to six, as 1 reflects that the source causes a low degree of stress and 6 

reflects a source that causes a high degree of stress to the teacher, the 2,3 4, 5 degrees are 

interim degrees on the scale. The internal consistency for the inclusive scale was α = 

0.954. 

 This part also includes one item for measuring the general sense of stress of the 

teacher, and each teacher was required to express the degree of stress he or she 

experiences on the five degrees Likert scale.  

1. Burnout questionnaire (the third section): the questionnaire was destined to 

measure the sense of burnout among the teachers and instructors are a 

questionnaire built and suited to Zedan’s (2011) research. The questionnaire is 

completed of items taken from the questionnaires of Friedman (1999), Tatar and 

Yahav (1999) and Segel and Azar (2009). And it mainly bases on the 

questionnaire of Kafri, Atzion and Pinnes (1981) which address more to teachers 

than workers in other professions. The questionnaires of Friedman, Tatar (2002) 

was used as well in a study that examined the sensed of burnout among teachers 

and teaching trainees, the questionnaires are based on the questionnaires of 

Maslach & Jackson (1981), Iwanicki and Schwab (1981) and Fraber (1982). 

 The questionnaire includes 20 items, the scale of answers consists of six degrees 

from 1 to six, as 1 reflects a low level of burnout and the 6 degree indicates a high level 

of burnout, the 2,3,4,5 degrees are interim degrees on the scale. The internal consistency 

for the inclusive ladder was α = 0.954. The phrases: 5, 10, 14, 16 are phrased negatively; 

therefore they had a reversal of answers. 

 

4. Results and Findings 

 

The results and findings will be presented basing on the research questions, 

 

A. First question: What is the level of general stress, and what are the most stressful 

sources among lecturers and instructors in education collages? 

For the first question examination, an analysis of frequencies was performed upon the 

participants’ answers. The findings indicate that the ten most stressful sources to 

collage teachers are: Crowded classrooms; Inappropriate wages; The level of students 

does not match my expectations; Students lacking motivation; Contempt of students for 

classroom tasks; Behavioral problems of students (Noise and interference from students 

in the teaching environment, inappropriate behavior); An uncomfortable working 
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environment; Lack of learning spaces; Multiplicity of student delays and absences; Lack 

of respect for the teacher by the students. 

 The following ten sources after the above in the sense of stress they cause are: 

Lack of support for research expenses and participation in conference, unrewarded 

assignments and roles in addition to teaching (performing an administrative work 

additionally to teaching, multiple demands by the management; duties and tasks 

beyond teaching; uncomfortable work conditions (school schedule, office hours, etc.); 

low esteem of academic activity; lack of appreciation by the management; lack of 

loyalty by coworkers; ambiguity of procedures; a clouded collage environment; lack of 

appreciation and negative views toward the teaching profession; Lack of public 

understanding of the burden imposed on the teacher / instructor. As the average of 

general stress, level equals to 3.13 with a standard deviation of 0/95, a value that 

indicates a mediocre stress level. 

 

B. The second research question: What is the degree of burnout among teachers and 

instructors in collages of education? 

For the second question examination, an analysis of frequencies was performed upon 

the participants’ answers.  

 It was found that the general average of burnout equals to 2.34 with a standard 

deviation of 0.75, a value which indicates a level below mediocre, and this in 

accordance to the teachers’ answers on the phrases consisting the burnout scale, so that 

in the first four places appeared phrases that indicate a lack of burnout, and they are: in 

general, I feel that the teaching work in the collage brings me satisfaction; I feel that I 

extract my abilities well in the teaching work in the collage; I think that I would choose 

teaching in collage again if I had been given the chance to restart my life; Teaching in 

collage is easy relatively to school.  

 And in last five places appeared phrases indicating burnout, and they are: I feel 

that the teaching in collage wears ne out; I feel that the teaching in collage is physically 

hard on me; generally, I feel that working closely with students creates great stress for 

me; generally, in consider leaving the teaching work; I am troubling to stand in front of 

student. 

 

C. The third research question: What is the strength of the connection between stress 

and burnout? 

The connection between the degree of stress and the level of burnout among collage 

teachers, was examined via a correlation test by the Pearson correlation coefficient.  
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Table 2: Averages and Standard Deviations of Degree of Stress and Level of  

Burnout among College Teachers (N = 70) 

Variable 
M 

(1-4) 
S.D. rp 

Burnout 2.34 .75 
0.537*** 

Stress sources 2.46 .62 

***p<0.001 

 

The findings presented in the tablet above indicate a positive strong and distinct 

connection between the stress degree and burnout level among collage teachers 

(rp=0.537,p<0.001), that is to say, the more that the stress degree and the sense of stress 

caused by various sources among collage teachers rises, so is the burnout level rises as 

well.  

 

5. Discussion 

 

This study dealt with measurement and description of stress and burnout sources and 

factors among lecturers and pedagogic instructors in collages of education. The main 

findings indicated that the ten most stressful sources of collages teachers are: Crowded 

classrooms; Inappropriate wages; A student level that does not match my expectations; 

Unmotivated students; Disrespect of students for classroom assignments; Student 

behavioral problems (noise and interference by students in the teaching environment, 

inappropriate behavior); inconvenient work environment; Lack of learning spaces; 

Multiplicity of student delays and absences; Lack of respect for the teacher by the 

students. 

 Moreover, it was found that the level of burnout is below mediocre, and that 

there is a positive strong and distinct connection between the degree of stress and the 

level of burnout among collages teachers, that is to say, the more that the stress degree 

and the sense of stress caused by different sources among collages teachers rises, the 

burnout level rises as well.  

 Very few researches were conduct in Israel and in the world regarding the 

subject of stress and burnout among lecturers in colleges and universities in general or 

among teachers and instructors in collages of education in particular. Nonetheless, 

these studies, mostly mention similar descriptions, and bases on a rational similar to 

researches in the subject of stress and burnout among teachers in schools of various 

education levels.  

 As been said, studies indicated similar findings resembling those found among 

school teachers, this is how the study of Kinicki and his colleagues (Kinicki, McKee-

Ryan, Schriesheim & Carson, 2002), or of Miller and his colleagues (Miller, Rutherford 

& Kolodinsky, 2008) who mention that the high level of stress in the teaching work in 

high education depends on organizational obligation, in role ambiguity, role conflict 

(contradictive and conflictive demands) and organizational policy, as well as concern 

for employment security. 
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 The study of Meyer and Co. (Meyer, Stanley, Herscivitch & Topolnytsky, 2002) 

and the study of Podsakoff and Co. (Podsakoff, LePine & LePine, 2007) note that 

working with time pressure, and a high degree of responsibility are significant factors 

of a sense of stress among teachers in higher education. 

 The research of Lihel and Singh (2005), which was conducted among collages 

teachers, pointed out that the stress degree among teachers teaching in governmental 

colleges and universities is lower than that among teachers of private colleges and 

universities. Lehal’s (2007) research emphasized these findings. 

 In the meta-analysis held by Rajareegam and Doss (2012) of sixteen researches 

findings, they emphasized the following stress factors: the unpleasant physical 

environment at work, organizational climate, relationship with the coworkers, 

experience in teaching, physical and mental health, teacher-students relations, 

expectations and performances at work, moral, relations with the community, 

occupational security, organizational security. These factors linked to content with 

work, such as the factors: Level of involvement and participation in the decision 

making process, administrative efficiency and effectivity. With that being said, the 

findings pointed out that collages teachers are more satisfied from their than schools 

teachers.  

  Findings were found in a research held among hundreds of Pakistani collages 

teachers (Bhatti, Hashmi, Raza, Shaikh, & Kamran, 2011) that consist with findings of 

other studies (Chan, Lai, Ko & Boey, 2000) which indicated that work load constitutes 

the principal factor of sense of stress and burnout in the academic work of collages 

teachers. Additionally, it was found that demand regarding the family, and an finance-

economic status constitutes a source for stress for collages teachers. This study (Bhatti, 

Hashmi, Raza, Shaikh, & Kamran, 2011) highlighted that ambiguity of the role 

definition is an important source for a sense of stress among collages teachers, in 

addition, frequent changes and roles complexity constitutes a stress source as well. 

Moreover, work load and over-demands for execution are a main source for a sense of 

stress among collages teachers.  

 Meng and Gu (2012) conducted a research among 159 lecturers in the Faculty of 

Science and Technology at Changchen University in China, they found that the higher 

the lecturer’s degree and educational background is, the more he or she reports a higher 

sense of stress, mainly in terms of competitiveness and job requirements as well as in 

the realm of promotion and professional development. Thus, lecturers with an 

advanced degree participate in academic activities and take more academic 

responsibility, therefore, advancing academically causes over-requirements, that 

perhaps even mount the lecturers’ capability. Regarding gender, the findings indicate a 

lack of a distinct difference between men and women. But in relation to age, it was 

found that teachers between 31-40 years of age report the highest degree of stress due to 

the career change and familial status as well as work load imparted on them from so 

many obligations. Teachers in between ages 41-50 also report a high stress degree and 

this is because they already achieved their high academic degree, and take the 

responsibility and they are imparted with obligation in their work and thus they suffer 
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work overload in their job. But the stress in the work of lecturers between ages 21-30 is 

relatively low than teachers in ages 41-50, since they only began and some of them are 

even still students and this is also true among lecturers over 51 years old. The research 

findings indicate a similar connection with seniority. Furthermore, the findings point 

out that the high stress level experienced among teachers in areas of economics, 

management, literature, and law much greater than among teachers in the field of 

sciences and technology. The high stress level expressed mostly in the dimension of 

interpersonal relationship, as well as external and competitive requirements and the 

dimension of promotion and professional development (Meng & Gu, 2012). 

 The findings of these studies and the findings of the studies in the field (Ololube, 

2007) substantiate a high closeness between the feelings and views toward the schools 

teachers work and their feelings and views toward the work of collages teachers, 

mainly in collages of education.  
 

 

References 

 

1. Abel, M. H. & Sewell. J. (1999). Stress and Burnout in Rural and Urban Secondary 

School Teachers. The Journal of Educational Research, 92(5), 287–297. 

2. Adams, E., Heath-Camp, B. & Camp, W. G. (1999). Vocational teacher stress and 

the education system. The Journal of Vocational Educational Research, 24, 133-144. 

3. AL-Mohannadi, A. & Capel, S. (2007). Stress in physical education teachers in 

Qatar, Social Psychology of Education, 10, 55-75. 

4. Aluja, A., Blanch, A. & Garcia, L. F. (2005). Dimensionality of the Maslach 

burnout inventory in school teachers. European Journal of Psychological Assessment, 

21(1), 67-76. 

5. Andrew L. L., Bessie P. S., Selwyne W. C. & Stanley K. K. (2010). An exploration 

of the burnout situation on teachers in two schools in Macau. Social Indicators 

Research, 95(3), 489-502. 

6. Antoniou, A. S., Polychroni, F. & Vlachakis, A. N. (2006). Gender and age 

differences in occupational stress and professional burnout between primary and 

high-school teachers in Greece. Journal of Managerial Psychology, 21(7), 682-690. 

7. Bentler, P. M. (2008). EQS 6 structural equations program manual. Encino, CA: 

Multivariate Software. 

8. Bindhu C.M. & Sudheeshkumar, P. K. (2006). Job satisfaction and stress coping 

skills of primary school teachers, ERIC Document Reproduction Service ED492585. 

9. Bhatti, N., Hashmi, M.A., Raza, Sh. A., Shaikh, F.M. & Kamran, Sh. (2011). 

Empirical Analysis of Job Stress on Job Satisfaction among University Teachers in 

Pakistan. International Business Research, 4(3), 264-270. 

10. Boes, S. & Winkelmann, R. (2010). The effect of income on general life satisfaction 

and dissatisfaction. Social Indicators Research, 95(1), 111 – 187.  

11. Brackenreed, D. & Barnett, J. (2006). Teacher stress and inclusion: perceptions of  

pre-service teachers. Developmental Disabilities Bulletin, 34(1-2), 156-176. 

http://www.springerlink.com/content/102994/?p=272bdffd84bd43ce94b41ce0ee1f991f&pi=0
http://www.springerlink.com/content/102994/?p=272bdffd84bd43ce94b41ce0ee1f991f&pi=0
http://www.springerlink.com/content/102994/?p=34ee5c59109f46058937e09a489f4493&pi=0
http://www.eric.ed.gov/ERICWebPortal/Home.portal?_nfpb=true&_pageLabel=ERICSearchResult&_urlType=action&newSearch=true&ERICExtSearch_SearchType_0=au&ERICExtSearch_SearchValue_0=%22Brackenreed+Darlene%22
http://www.eric.ed.gov/ERICWebPortal/Home.portal?_nfpb=true&_pageLabel=ERICSearchResult&_urlType=action&newSearch=true&ERICExtSearch_SearchType_0=au&ERICExtSearch_SearchValue_0=%22Barnett+Jennifer%22


Bitar Jarmas, Zedan Raed 

STRESS AND BURNOUT AMONG LECTURERS AND PEDAGOGICAL INSTRUCTORS  

IN COLLEGES OF EDUCATION 

 

European Journal of Education Studies - Volume 4 │ Issue 4 │ 2018                                                                                  154 

12. Brown, M. & Ralph, S. (2002). Teacher stress and school improvement. Improving 

Schools, 5(2), 55–65. 

13. Brundage, G. C. (2007). EFL foreign teacher stress in korea: causes and coping 

mechanisms: A survey study and brief literature review, ERIC Document 

Reproduction Service ED502354. 

14. Burke, R.J. (1996). Work experiences, stress and health among managerial and 

professional women. In: M.J. Schabracq, J.A.M. Winnubst & C.L. Cooper (Eds.), 

Handbook of work and health psychology. Chichester, England: Wiley. 

15. Byrne, B. M. (1999), The nomological network of teacher burnout: a literature 

review and empirically validated model, in R. Vandenberghe & A. M. Huberman 

(eds.), Understanding and Preventing Teacher Burnout. Cambridge University Press: 

Cambridge, 15–37. 

16. Byrne, B.M. (2006). Structural Equation Modeling with Eqs, (2nd ed.). Mahwah, 

New Jersey: Lawrence Erlbaum Associates. 

17. Cano-Garcia, F. J., Padilla-Munoz, E. M. & Carrasco-Ortiz, M. A. (2005). 

Personality and contextual variables in teacher burnout. Personality and Individual 

Differences, 38, 929-940. 

18. Caplan, R. D. & Harrison, R. V. (1993). Person-environment fit theory, recent 

development and future directions. Journal of Social Issues, 49, 253–76. 

19. Chan, K.B., Lai, G., Ko, Y.C. & Boey K.W. (2000). Work stress among six 

professional groups: the Singapore experience, Social Science Medicine, 50(10), 

1415-1432. 

20. Cherniss, C. (1980a). Professional Burnout in Human Service Organizations. N.Y.: 

Praeger Publishers. 

21. Cherniss, C. (1980b). Job Stress in the Human Service. Beverly Hills, CA.: Sage 

Publication.  

22. Cheung, G. W. & Rensvold, R. B. (2002). Evaluating goodness-of-fit indexes for 

testing measurement invariance. Structural Equation Modeling, 9, 233–255. 

23. Comish, R. & Swindle, B. (1994). Managing stress in the workplace. National 

Public Accountant, 39(9), 24-28. 

24. Comrey, A. L. & Lee, H. B. (1992). A first course in factor analysis. Academic Press, 

San Diego, and University of California. 

25. Coolican, H. (1999). Research Methods and Statistics in Psychology, Second Edition. 

London: Hodder & Stoughton. 

26. Cooper, C. L., Dewe, P.J. & O`Driscoll, M. P. (2001). Organizational Stress: A review 

and critique of theory, research and applications. Thousand Oaks: Sage. 

27. Decicco, E. K. & Allison, J. (1999). Ockham’s razor applied: It’s mission clutter. 

Childhood Education, 75, 273-275. 

28. Ebel, R. L. & Frisbie, D. A. (1991). Measurement and Evaluation (7th ed.). 

Englewood Cliff, NJ: Prentice Hall. 

29. Etzion, D., Eden, D. & Lapidot, Y. (1998). Relief from job stressors and burnout: 

Reserve service as a respite. Journal of Applied Psychology, 83, 577-585. 



Bitar Jarmas, Zedan Raed 

STRESS AND BURNOUT AMONG LECTURERS AND PEDAGOGICAL INSTRUCTORS  

IN COLLEGES OF EDUCATION 

 

European Journal of Education Studies - Volume 4 │ Issue 4 │ 2018                                                                                  155 

30. Farber, B. A. (1982, September). Stress and Burnout: Implications for teacher 

motivation. Paper presented at the annual meeting of the AERA, New York. 

31. Freudenberger, H. J. (1974). Staff burnout. Journal of Social Issues, 30, 159-165. 

32. Friedman, Y. (1999). Burnout of the teacher: the concept and its measurement. 

Jerusalem: Henrietta Szold Institute. 

33. Friedman, I. A. (2000). Burnout in teachers: shattered dreams of impeccable 

profession performance. Journal of Clinical Psychology, 56, 565-606. 

34. Friedman, Y., Lotan, A. (1985). The mental burnout of the teacher in Israel (in primary 

education). Jerusalem: The Szold Institute. 

35. Geving, A. M. (2007). Identifying the types of student and teacher behaviors 

associated with teacher stress. Teaching and Teacher Education, 23, 624–640. 

36. Grayson, J. L. & Alvarez, H. K. (2008). School climate factors relating to teacher 

burnout: a mediator model. Teaching and Teacher Education, 24(5), 1349-1363. 

37. Hair, J. F., William C. B., Barry B. J., Rolph E. A. & Ronald, L. T. (2006). 

Multivariate Data Analysis (6th ed.). Upper Saddle River, N.J.: Pearson Education 

Inc. 

38. Hakanen, J. J., Bakker, A. B. & Schaufeli, W. B. (2006). Burnout and work 

Engagement among teachers, Journal of School Psychology, 43(6), 495-513. 

39. Hicks, R., Bahr, M. & Fujiwara, D. (2009). The occupational stress inventory 

revised: Confirmatory factor analysis of the original inter-correlation data set and 

model. Personality and individual differences, 48(3), 351-353.  

40. Hodge, G. M., Jupp J. J. & Taylor A. J. (1994). Work stress, distress, and burnout 

in music and mathematics teachers. British Journal of Educational Psychology, 64, 

65–76. 

41. Howard, S. & Johnson, B. (2004). Resilient teachers: resisting stress and burnout. 

Social Psychology of Education, 7(4), 399-420. 

42. Huberman, A. M. & Vandenberghe, R. (1999). Introduction – Burnout and the 

teaching profession. In R. Vandenberghe & A. M. Huberman (Eds.) 

Understanding and Preventing Teacher Burnout: A Sourcebook of International 

Research and Practice (1-13). New York: Cambridge University Press. 

43. Iwanicki, E. F. & Schwab, R. L. (1981). A cross validation study of the Maslach 

Burnout Inventory. Educational and Psychological Measurement, 41, 1167 – 1174.  

44. Jamal, M. & Baba, V. V. (2000). Job stress and burnout among Canadian 

managers and nurses: An empirical examination. Canadian Journal of Public 

Health, 91(6), 454-458. 

45. Kinicki, A. J., McKee-Ryan, F. M., Schriesheim, C. A., & Carson, K. P. (2002). 

Assessing the construct validity of the job descriptive index: A review and meta–

analysis. Journal of Applied Psychology, 87, 14–32. 

46. Kokkinos, C. M. (2007). Job stressors, personality and burnout in primary school 

teachers. British Journal of Educational Psychology, 77, 229-243. 

47. Kyriacou, C. (2001). Teacher stress: directions for future research. Educational 

Review, 53 (1), 27-35. 

 

http://www.eric.ed.gov/ERICWebPortal/Home.portal?_nfpb=true&_pageLabel=ERICSearchResult&_urlType=action&newSearch=true&ERICExtSearch_SearchType_0=au&ERICExtSearch_SearchValue_0=%22Alvarez+Heather+K.%22
http://www.ingentaconnect.com/content/klu/spoe;jsessionid=gom08b6t24cnn.alice


Bitar Jarmas, Zedan Raed 

STRESS AND BURNOUT AMONG LECTURERS AND PEDAGOGICAL INSTRUCTORS  

IN COLLEGES OF EDUCATION 

 

European Journal of Education Studies - Volume 4 │ Issue 4 │ 2018                                                                                  156 

48. Kyriacou, C. & Chien, P. Y. (2004). Teacher stress in Taiwanese primary schools. 

Journal of Educational Enquiry, 5(2), 86 – 104. 

49. Kyriacou, C. & Sutcliffe, J. (1978). Teacher stress: prevalence, sources and 

symptoms. British Journal of Educational Psychology, 48, 159-167. 

50. Lau, P. S., Yuen, M. T. & Chan, R. M. (2005). Do demographic characteristics 

make a difference to burnout among Hong Kong secondary school teachers?. 

Social Indicators Research, 71, 491-516. 

51. Lazarus, R. S. & Folkman, S. (1984). Stress appraisal and coping. New York: 

Springer. 

52. Lehal, R. (2007), A Study of Organisational Role Stress and Job Satisfaction 

Among Executives in Punjab. Indian Management Studies Journal, 11, pp. 67-80. 

53. Lehal, R., & Singh, S. (2005). Organizational Role Stress among College Teachers 

of Patiala District: A Comparative Study of Government and Private Colleges, 

RIMT Journal of Strategic Management & Information Technology, 2(1&2), 33-39. 

54. Lewis, R., Romi, S. H., Qui, K. & Katz, Y. J. (2005). Teachers’ classroom discipline 

and student misbehavior in Australia, China and Israel. Teaching and Teacher 

Education, 21( 6), 729-741. 

55. Loonstra, B., Brouwers, A. & Tomic, W. (2009). Feelings of existential fulfillment 

and burnout among secondary school teachers. Teaching and Teacher Education, 

25(5), 752-757. 

56. Lu, L., Cooper, C. L., Kao, S. F. & Zhou, Y. (2003). Work stress, control beliefs and 

well-being in greater China – An exploration of sub-cultural differences between 

the PRC and Taiwan. Journal of Managerial Psychology, 18(6): 479-510. 

57. Maslach,, C. (1976). Burned-out. Human Behavior, 5(9), 16-22.  

58. Maslach, C. (1981). Burnout: a social psychological analysis. In J.W. Jones (Ed.), 

The burnout syndrome, (68-88). Park Ridge Il.: London House Press. 

59. Maslach, C. (1993). Burnout: A multidimensional perspective. In W. B. Schaufeli, 

C. Maslach & T. Marek (Eds.), Professional burnout: Recent developments in theory 

and research (pp. 19-32). Washington, DC: Taylor & Francis. 

60. Maslach, C. (1998). A multidimensional theory of burnout. In C.L. Cooper (Ed.), 

Theories of organizational stress (68-85). Manchester: Oxford University Press. 

61. Maslach, C. & Jackson, S. (1984). Patterns of burnout among a national sample of 

public contact workers. Journal of health and human resources administration, 7, 133 

– 135. 

62. Maslach, C. & Leiter, M. P. (1997). The Truth about Burnout: How organizations 

cause personal stress and what to do about it. San Francisco, CA: Jossey-Bass. 

63. Maslach, C. & Leiter, M. P. (2008). Early predictors of job burnout and 

engagement. Journal of Applied Psychology, 93, 498-512. 

64. Meng, L. & Liu, S. (2008). Mathematics teacher stress in Chinese secondary 

schools. Journal of Educational Enquiry, 8(1), 73-96. 

65. Meng, B. & Guo L. (2012). Research on the Influencing Factors of Job Stress of 

University Teachers ---- Take Changchun University of Science and Technology 

as an Example. Canadian Social Science, 8 (2), 145-148 . 

http://www.sciencedirect.com/science?_ob=ArticleURL&_udi=B6VD8-4GMS97B-1&_user=10&_rdoc=1&_fmt=&_orig=search&_sort=d&_docanchor=&view=c&_searchStrId=1132728603&_rerunOrigin=google&_acct=C000050221&_version=1&_urlVersion=0&_userid=10&md5=3bbf47bd9b3469d47043d381151870f6#aff3#aff3
http://www.sciencedirect.com/science/journal/0742051X
http://www.sciencedirect.com/science/journal/0742051X
http://www.sciencedirect.com/science?_ob=PublicationURL&_tockey=%23TOC%235976%232005%23999789993%23602251%23FLA%23&_cdi=5976&_pubType=J&view=c&_auth=y&_acct=C000050221&_version=1&_urlVersion=0&_userid=10&md5=546bd2aa965f001f82c78cfe369dcc62
http://www.sciencedirect.com/science/journal/0742051X
http://www.sciencedirect.com/science?_ob=PublicationURL&_tockey=%23TOC%235976%232009%23999749994%231107092%23FLA%23&_cdi=5976&_pubType=J&view=c&_auth=y&_acct=C000050221&_version=1&_urlVersion=0&_userid=10&md5=7f74b08e5c8bd9e07025aa5f1ee6183a
http://www.getcited.org/mbrz/11059210
http://www.getcited.org/pub/103373313
http://www.getcited.org/pub/103373313
http://www.getcited.org/pub/100509187


Bitar Jarmas, Zedan Raed 

STRESS AND BURNOUT AMONG LECTURERS AND PEDAGOGICAL INSTRUCTORS  

IN COLLEGES OF EDUCATION 

 

European Journal of Education Studies - Volume 4 │ Issue 4 │ 2018                                                                                  157 

Available from URL:  

http://www.cscanada.net/index.php/css/article/view/j.css.1923669720120802.2865  

DOI: http://dx.doi.org/10.3968/j.css.1923669720120802.2865  

66. Meyer, J. P., Stanley, D. J., Herscivitch, L., & Topolnytsky, L. (2002). Affective, 

continuance, and normative commitment to the organization: A meta-analysis of 

antecedents, correlates, and consequences. Journal of Vocational Behavior, 61, 20–

52. 

67. Miller, B. K., Rutherford, M. A., & Kolodinsky, R. W. (2008). Perceptions of 

organizational politics: A meta-analysis of outcomes. Journal of Business and 

Psychology, 22, 209–222. 

68. Miller, M., & Potter, R. (1982). Professional burnout among speech-language 

pathologists. Asha, 24, 177-180. 

69. Mohr, C. D., Armeli, S., Ohannessian, M.,C., Tennen, H., Carney, A., Affleck, G., 

& Del Boca, F. K. (2003). Daily interpersonal experiences and distress: Are 

women more vulnerable?. Journal of Social and Clinical Psychology, 22(4), 393-423. 

70. Montgomery, C. & Rupp, A. A. (2005). A meta‐analysis for exploring the diverse 

Causes and effects of stress in teachers. Canadian Journal of Education, 28(3), 458‐

486. 

71. Nachmias, D., Nachmias, H. (1982). Research Methods in the Social Sciences, Tel 

Aviv: Am Oved. 

72. Ololube, N. P. (2007). Professionalism, Demographics, and Motivation: 

Predictors of Job Satisfaction among Nigerian Teachers. International Journal of 

Education Policy & Leadership, 2(7). Available from: 

http://www.usca.edu/essays/vol182006/ololube.pdf 

73. Pines, A. & Kafry, D. (1981). The experience of tedium in three generation of 

professional women. Sex Roles, 7(2), 117 – 134.  

74. Pines, A. & Aronson, E. (1981). Burnout: From Tedium to Personal Growth. New 

York: Free Press. 

75. Pithers, R., Soden, R. (1998). Teacher Stress and Strain. British Journal of 

Educational Psychology, 68(4), 269-281. 

76. Pološki, V. N. & Bogdanić, A. (2008). Individual differences and occupational 

stress perceived: a Croatian survey. Zagreb International Review of Economics & 

Business, 11(1), 61-79. 

77. Podsakoff, N. P., LePine, J. A., & LePine, M. A. (2007). Differential challenge 

stressor-hindrance stressor relationships with job attitudes, turnover intentions, 

turnover, and withdrawal behavior: A meta-analysis. Journal of Applied 

Psychology, 92, 438–454. 

78. Pruessner, M., Hellhammer, D.H., Pruessner, J.C. & Lupien, S.J. (2003). Self-

reported depressive symptoms and stress levels in healthy young men: 

Associations with the cortisol response to awakening. Psychosomatic Medicine, 65, 

92-99. 

http://www.cscanada.net/index.php/css/article/view/j.css.1923669720120802.2865
http://dx.doi.org/10.3968/j.css.1923669720120802.2865
http://www.usca.edu/essays/vol182006/ololube.pdf


Bitar Jarmas, Zedan Raed 

STRESS AND BURNOUT AMONG LECTURERS AND PEDAGOGICAL INSTRUCTORS  

IN COLLEGES OF EDUCATION 

 

European Journal of Education Studies - Volume 4 │ Issue 4 │ 2018                                                                                  158 

79. Rajareegam, A. & Doss, C. (2012). Analysing job satisfaction of engineering 

college teachers at Puducherry. Indian Journal of Innovations and 

Developments, 10(1), 480-492. 

80. Reilly, N. (1994). Exploring a paradox: Commitment as a moderator of the stress-

burnout relationship. Journal of Applied Social Psychology, 24, 397–414. 

81. Roper, D. (1998). Facing anger in our schools. The Educational Forum, 62, 363-368. 

82. Ross, G. F. (2005). Tourism industry employee workstress – A present and future 

crisis. Journal of Travel & Tourism Marketing, 19(2/3), 133-147. 

83. Satorra, A. & Bentler, P. M. (2010). Ensuring positiveness of the scaled difference 

chi-square test statistic. Psychometrika, 75(2), 243-248. 

84. Schaufeli, W. B. & Bakker, A. B. (2004). Job demands, job resources, and their 

relationship with burnout and engagement: A multi-sample study. Journal of 

Organizational Behavior, 25, 293-315. 

85. Sharpley, C. F., Reynolds, R., Acosta, A. & Dua, J. K. (1996). The presence, nature 

and effects of job stress on physical and psychological health at a large 

Australian university, Journal of Educational Administration, 34(4): 73-86. 

86. Shukla, A. & Trivedi, T. (2008). Burnout in indian teachers. Asia Pacific Education 

Review, 9(3), 320-334. 

87. Sinclair, K. (1992). Morale, satisfaction and stress in schools. In C. Turney, N. 

Hatton, K. Laws, K. Sinclair, & D. Smith. The School Manager. Crow's Nest, 

Sydney, Allen and Unwin. 

88. Siu, O. L. (2002). Occupational stressors and well-being among Chinese 

employees: The role of organizational commitment. Applied Psychology: An 

International Review, 51(4), 527-544. 

89. Skaalvik, E. M. & Skaalvik, S. (2008). Teacher self-efficacy and teacher burnout: A 

study of relations. Teaching and Teacher Education, 25(3), 518-524. 

90. Tatar, M. (2002). Evaluation Study on the AMATZ Project, The Institute for the 

Study of Nurture in Education, School of Education, The Hebrew University of 

Jerusalem. 

91. Tatar, M. & Yahav, V. (1999) Secondary school pupils’ perceptions of burnout 

among teachers. British Journal of Educational Psychology, 69(4), 457–468. 

92. Taylor, B., Zimmer, C. & Womack, S. (2005). Strategies to prevent teacher stress 

and burnout. ERIC Document Reproduction Service ED490663. 

93. Thomas Unterbrink, T., Zimmermann, L., Pfeifer, R., Wirsching, M., Brähler, E. & 

Bauer, J. (2008). Parameters influencing health variables in a sample of 949 

German teachers. International Archives of Occupational and Environmental Health, 

82(1), 117-123. 

94. Vandenberg, R. J., & Lance, C. E. (2000). A review and synthesis of the 

measurement invariance literature: Suggestions, practices, and recommendations 

for organizational research. Organizational Research Methods, 3, 4-70. 

95. Vakola, M. & Nikolaou, I. (2005). Attitudes towards organizational change – 

What is the role of employees’ stress and commitment?. Employee Relations, 27(2), 

160-174. 

https://springerlink3.metapress.com/content/0033-3123/
https://springerlink3.metapress.com/content/0033-3123/75/2/
http://www.springerlink.com/content/121317/?p=37cab9f3a0234418b82bba905a75ef6b&pi=0
http://www.springerlink.com/content/121317/?p=37cab9f3a0234418b82bba905a75ef6b&pi=0
http://www.sciencedirect.com/science?_ob=ArticleURL&_udi=B6VD8-4XS0D4G-3&_user=10&_coverDate=11%2F22%2F2009&_rdoc=1&_fmt=high&_orig=article&_cdi=5976&_sort=v&_docanchor=&view=c&_ct=356&_acct=C000050221&_version=1&_urlVersion=0&_userid=10&md5=5d1d1d9865887bfed5d37c5edc059a67
http://www.sciencedirect.com/science?_ob=ArticleURL&_udi=B6VD8-4XS0D4G-3&_user=10&_coverDate=11%2F22%2F2009&_rdoc=1&_fmt=high&_orig=article&_cdi=5976&_sort=v&_docanchor=&view=c&_ct=356&_acct=C000050221&_version=1&_urlVersion=0&_userid=10&md5=5d1d1d9865887bfed5d37c5edc059a67
file:///F:/science/journal/0742051X
file:///F:/science%3f_ob=PublicationURL&_tockey=%23TOC%235976%232009%23999749996%23931107%23FLA%23&_cdi=5976&_pubType=J&view=c&_auth=y&_acct=C000050221&_version=1&_urlVersion=0&_userid=10&md5=83aab4fd489b5fc59a61e005cb142aa6


Bitar Jarmas, Zedan Raed 

STRESS AND BURNOUT AMONG LECTURERS AND PEDAGOGICAL INSTRUCTORS  

IN COLLEGES OF EDUCATION 

 

European Journal of Education Studies - Volume 4 │ Issue 4 │ 2018                                                                                  159 

96. Wheaton, B. (1994). Sampling the stress universe. In W.R. Avison & I.H. Gotlib 

(Eds). Stress and mental health: Contemporary issues and prospects for the 

future (pp. 77-114). New York: Plenum Press. 

97. Wilkins-Cantor, E.A., Edwards, A.T., & Young, A.L. (2002). Preparing novice 

teachers to handle stress. Kappa Delta Pi Record, 36, 128-130.  

98. Yang, X., Ge, C., Hu, B., Chi, T. & Wang, L. (2009). Relationship between quality 

of life and occupational stress among teachers.  

99. Zedan, R, (2001). The sense of pressure in the work of Arab teachers in Israel: 

Sources, ways of coping, results and relevance to the personal and professional 

characteristics of teachers. Final project towards a Master's Degree in Education, 

The Research Methods and Measurement Methodology, Tel Aviv University. 

100. Zedan, R. (2012). Pressure in the teacher's work, factors and results. Eye contact 

- Teachers' Association Magazine in High Schools and Colleges, 209, 38 - 43. 

101. Zedan, R. & Bitar, J. (2013). Stress and coping strategies among science 

elementary school teachers in Israel. Universal Journal of Education and General 

Studies, 2(3), 84-97. 

102. Zeidner, M. (1998). Test anxiety: The state of the art. New York: Plenum Press. 

 
 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.publichealthjrnl.com/article/S0033-3506(09)00275-3/abstract##
http://www.publichealthjrnl.com/article/S0033-3506(09)00275-3/abstract##
http://www.publichealthjrnl.com/article/S0033-3506(09)00275-3/abstract##
http://www.publichealthjrnl.com/article/S0033-3506(09)00275-3/abstract##
http://www.publichealthjrnl.com/article/S0033-3506(09)00275-3/abstract##


Bitar Jarmas, Zedan Raed 

STRESS AND BURNOUT AMONG LECTURERS AND PEDAGOGICAL INSTRUCTORS  

IN COLLEGES OF EDUCATION 

 

European Journal of Education Studies - Volume 4 │ Issue 4 │ 2018                                                                                  160 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 
 

Creative Commons licensing terms 
Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms 
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community 

to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that 
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this 

research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall 
not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and 
inappropriate or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access 

Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes 
under a Creative Commons Attribution 4.0 International License (CC BY 4.0).  

https://creativecommons.org/licenses/by/4.0/

