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Abstract: 

Teaching practice is an important component in any teacher education programme. It is 

regarded as the most crucial way in helping teacher trainees to become effective 

classroom teachers. This study sought to investigates the perception of teacher-trainees 

towards on-campus teaching practice. It  involved both Early Childhood and General 

Basic Education Diploma teacher trainees of Holy Child College of Education 

perception. Their concerns, challenges encountered and experiences gained during the 

teaching practice in the year 2017/2018 academic year were taken into consideration. 

The research employed qualitative research procedure. In-depth interviews were used 

to gather data for the study. The results revealed that, teacher-trainees have benefited 

from the on-campus teaching practice in the development of the following teaching 

skills: communication with students, classroom management and lesson notes 

preparation. The study recommends that effort should be made to train teacher trainees 

in the preparation of lesson notes with particular attention given to the English 

language and the preparation of teaching and learning materials. 
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1. Introduction 

 

According to Cobb, Darling-Hammond and Murangi (1995), Education has never been 

more challenging and important than in today’s global world. The development of 

Education system of every nation is of paramount importance towards the development 

of the citizenry. Education is a powerful instrument that brings change. A good 

education system equips the citizenry with the skills needed to churn, nurture and turn 
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young pupils into well-meaning and responsible adults who will contribute their quota 

towards the development of their nation. Successful education systems cannot be 

complete without quality teacher education. Quality Teacher Education forms an 

integral part of any good education system because it involves the training of Teachers 

who are very critical to human capital development. This suggests that the training and 

development of the teachers must not be compromise in its quality if maximum benefits 

are to be derived. 

 Teaching practice as prescribed by the Colleges of Education in Ghana forms an 

important component of the initial teacher professional training program during which 

trainees are exposed to the real school and classroom situation in order to help them 

develop the skill and art of teaching. Teaching practice is designed to give the student-

teachers an opportunity to put into practice, the theories relating to principles and 

practice of Education, which they have learnt at College. Teaching practice as a basic 

professional requirement is aimed at exposing student-teachers to the real school and 

class situation where they acquire some practical experiences in the art of teaching, as 

well as get adapted or acquainted with the social settings of education institutions far 

before the completion of the course of study. 

 To produce dynamic and competent teachers, initial teacher professional training 

must engage teacher trainees in activity which will help develop the favorable attitudes 

and skills required for effective teaching. It is seen as one of the most important factors 

in the development of a nation. In order to build a prosperous nation and citizens, the 

education system must be ideal for the needs of the future. Over the past decade, 

considerable attention has been focused on discovering meaningful ways to prepare 

teacher trainees for the teaching profession. With increased demands being placed on 

teachers to meet the needs of diverse students and to design classrooms and use 

methods of teaching that are learner-centered, the world of teaching has become more 

complex (Leke-ateh, Assan & Debeila, 2014). Therefore, the education and preparation 

of teachers is a critical issue in national development. 

 

2. Statement of the Problem 

 

The quality of education in every country is mostly determined by the quality of its 

teachers. Equally, the quality of teachers is determined by the level of their subject 

matter mastery and how they pass on that subject matter to their learners. Teachers’ 

ability to do these, hinges on how the Initial Teacher Education prepares them for 

teaching. The Initial Teacher Education should provide teachers with intellectual and 

professional background through the study of academic content, professional and 

pedagogical studies, and create the opportunity for trainees to practice teaching. 

However, the initial teacher education in Africa, and sub-Saharan Africa particularly, 

has been criticized for failing to prepare teachers adequately for the conditions they face 

in the field (Lewin & Stuart, 2003). There is also the opinion that the initial teacher 

training curricula in many African countries, including Ghana, are too theoretical, with 

little emphasis on practical knowledge and practice (Akyeampong, Lussier, Pryor & 
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Westbrook, 2013). To address these issues, the initial teacher training programme must 

be reformed to make it practice-based, giving trainees a number of opportunities to 

observe and practice a variety of different forms of professional knowledge and skill 

through direct practical experience in colleges.  

 Many types of research have been conducted to investigate ways to make teacher 

trainees teaching practice more enjoyable and worthwhile experience. However, not 

much is known about the teaching practice that is undergone by trainees who are at the 

diploma level. This is simply because the duration of their studies is shorter, thus 

preventing them from obtaining as much knowledge and experience as they should. It 

is in view of this that this study attempts to find out the perception of teacher trainees 

on on-campus teaching practices. Thus, this study attempts to investigate the problem, 

challenges and experiences gained during on-campus teaching practice from teacher 

trainees’ perspectives. 

 

2.1 The Concept of Teaching Practice 

Teaching practice in the 21st century is considered to be one of the most influential 

aspects of pre-service teacher education (Haigh, 2001). Teaching practice has been 

accepted as a teaching requirement (Marais & Meier, 2007). Again, teaching practice is 

often considered a stressful experience for the majority of teacher trainees, as it is their 

first formal attempt at teaching (Kyriacou & Stephen, 1999). The purpose of teaching 

practice is to integrate educational theory into practice (Yusof, Yusof, Ali, Yusoff, Farza, 

& Nawai, 2014). Teaching practice induct teacher trainees more fully into the 

professional work of the teacher (Perry, 2007). It gives the teacher trainees the 

opportunity to experience at first hand, the excitement of being a part of the real 

classroom setting, getting to know learners; planning and organizing the classroom task 

(Ampofo & Orodho, 2014). This opportunity is a real chance for the student to 

experience the real environments of the teaching process, its complexity, and challenges 

that may affect the process of implementing the school curriculum. Through teaching 

practice, the teacher trainee gets a feel of how teachers work together and how the 

school bureaucracy operates (DelGesso & Smith as cited in Ampofo & Orodho, 2014). 

Kinggundu and Nayimah (2009) assert that teaching practice helps teacher trainees to 

get involved in many experiences. This position is supported by Buchner and Hay as 

cited in Ampofo and Orodho (2014), that teaching involves many experiences that 

simply could not be replicated in a non-social environment. As this is a central and very 

important component of teacher education, a lot of time and attention needs to be spent 

and given to ensure that teacher trainees undergoing the programme are well prepared 

physically and mentally. This is because the experience gained from the teaching 

practice is important and valuable in the learning process and developing the 

understanding with respect to the profession.  

 

2.2 Research Questions 

The study sought answers to the following questions: 
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1. What are the teacher trainees’ concerns, challenges and experiences during on-

campus teaching practice at Holy Child College of Education? 

2. How has the OCTP prepared teacher trainees for the future? 

 

3. Methodology 

 

For this study, a qualitative research procedure was employed to collect data. 

Participants were purposively selected for the study. The participants were chosen on 

the basis of being a group leader during the on-campus teaching practice at the time of 

the interview. At the time of the research, all teacher trainees (Group leaders) who had 

undergone their 3month on-campus teaching practice were on campus making it easier 

for the researchers to get in touch with the participants and also obtain firsthand 

information. As this study is based on purposive sampling, the data obtained was 

“thick” as would have otherwise been if convenience sampling had been used.  

 

3.1 Respondents 

The population of this study consists of Diploma in Basic Education (General and Early 

Childhood) teacher trainees at the Holy Child College of Education, Ghana, 2017/2018 

academic year level 200-year group. In this study, fifteen teacher trainees group leaders 

who had just completed their on-campus teaching practice were purposefully selected. 

They were selected on the basis that they were group leaders at the time of the study. 

All the fifteen teacher trainees were interviewed for the purpose of obtaining varied 

views from the different groups on the on-campus teaching practice.  

 

4. Results and Discussion 

 

4.1 Research question 1: What are teacher trainees concerns, challenges and experiences 

during on-campus teaching practice at Holy Child College of Education? 

 During the 3 months on-campus teaching practice, there were a number of 

problems faced by teacher trainees in their teaching which are grouped into themes. 

One of the themes is challenges or concerns faced. Majority of teacher trainees 

interviewed were of the opinion that they had challenges in the preparation of teaching 

and learning materials and the preparation of lesson notes especially with English 

lessons as the ones taught by their English tutor was not in agreement with what the 

supervisors were expecting from them. 

 According to Teacher trainee (TtA), she had difficulty in talking to the class for 

the first time and this challenge placed on her more pressure. 

 I felt shy in talking to the class; I made little mistakes when teaching (TtB). 

According to TtC she also had difficulty in writing on the chalkboard for the first time. 

For classroom management, teacher trainees were of the view that their classroom 

management skills were not bad since this was their first time of teaching. But they 

were quick to admit that putting pupils into groups for grouping activities and overall 

class management was a challenge. According to TtD some of the pupils (teacher 
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trainees) were naughty and troublesome. This challenged them the most since they had 

to bring to the fore all consequences and rewards involved in managing pupils with 

such behavior. This they said was not easy considering the fact that they were novice in 

the teaching profession. 

 With regards to experiences gained through the On-campus teaching practice 

(OCTP), participants were of the opinion that the On-campus teaching practice has been 

helpful to them. According to them, they can now confidently teach in front of a class. 

The initial team teaching of teaching lessons in parts and finally, starting the lesson 

from A-Z helped me to gain confidence in teaching TtF. It has improved my confidence 

level and improved my writing skills on the chalkboard TtG. 

 

4.2 Research question 2: How has the On-campus teaching practice (OCTP) prepared 

you for the future?  

 There are a number of benefits gained during the On-campus teaching practice 

sessions. Excerpt of some interview illustrates this more vividly: According to TtH, the 

On-campus teaching practice has helped her to know how to teach pupils in class but 

for the teaching practice, I wouldn’t have been able to do so. The On-campus teaching 

practice has helped me to apply the theories learned in the college, develop strategies 

which will direct my teaching and reflect on a lesson taught TtI. Again, according to TtJ, 

the OCTP has helped her to improve upon her lesson notes preparation and to 

demonstrate prerequisite skill in pedagogy.  

 

5. Conclusion and Recommendation 

 

As a result of the crucial role that on-campus teaching practice plays in developing the 

educational competencies of teacher- trainees, this study attempted to highlight teacher-

trainees perception of on-campus teaching practice. The results revealed that, teacher-

trainees have benefited from the on-campus teaching practice in the development of the 

following teaching skills: communication with students, classroom management and 

lesson notes preparation. Most of the teacher- trainees interviewed expressed positive 

sentiment. They believed that the on-campus teaching practice has helped them to teach 

for the first time. They were of the opinion that the on-campus teaching practice has 

contributed to their ability to apply the theories learned in the college. For them, this is 

the first time that they had the opportunity to put into practice what they have learned 

regarding teaching. 

 Furthermore, the majority of the teacher-trainees were of the view that the on-

campus teaching practice has helped them to improve upon their lesson notes 

preparation and to demonstrate the prerequisite pedagogy. These findings are in 

agreement with Yusof et al (2014) assertion that teaching practice enabled trainees to 

practice the right pedagogy. 

 On the other hand, teacher-trainees highlighted common challenges during the 

on-campus teaching practice. These challenges include preparation of teaching and 

learning material, putting pupils into groups, preparation of lesson notes in English and 
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difficulty in writing on the chalkboard. The study recommends that effort should be 

made to train teacher trainees in the preparation of lesson notes with particular 

attention given to the English language and the preparation of teaching and learning 

materials. This will go a long way to sharpen their skills, knowledge and abilities for 

their chosen carrier and improve their preparedness for the task of improving 

knowledge in their pupils. Again, there is the need for the managers of educational 

sectors to provide the needed resources and training kits to aid them to prepare 

adequately for their on-campus teaching practice. 

 

 

References 

 

Akyeampong, K., Lussier, K., Pryor, J. & Westbrook, J. (2013). Improving teaching and 

 learning of basic math’s and reading in Africa: Does teacher preparation count? 

 International Journal of Educational Development. 33(3), 272–282. 

Ampofo, S. Y., & Orodho, J. A. (2014). Significance and Delivery Teaching Practice: 

 Perception of Distance Education Teacher Trainees of the University of Cape 

 Coast, Ghana. International Journal of Recent Scientific Research, 5(4), 868-876. 

Haigh, M. (2001). Coherence and Congruence of Perceived Roles within Practicum 

 Partnerships A Case Study Paper Presented at the New Zealand Association for 

 Research in  Education Annual Conference, Christchurch, New Zealand. 

 December 6-9, 2001. 

Kiggundu, E., & Nayimuli, S. (2009). Teaching practice: A make or break phase for 

 student teachers. South African Journal of Education, 29, 345-358. 

 Kyriacou, C. and Stephens, P. (1999). Students teachers’ concerns during teaching 

 practice. Evaluation and Research in Education, 13, 18-31. 

Marais, P. & Meier, C. (2004). Hear our voices: A student teacher’s experience during 

 practical teaching. African Journal Review, 1, 220-233. 

Leke-ateh, B. A., Assan, T. E. B., & Debeila, J. (2013). Teaching Practice for the 21st 

 Century: Challenges and Prospects for Teacher Education in the North-West 

 Province, South Africa. Journal of Social Science. 37(3), 279-291.  

Lewin, K. M., Stuart, J. S, (2003). Researching Teacher Education: New Perspectives on 

 Practice, Performance and Policy DFID Research Series 49a  

Yusof, N., Yusof, A., Ali, A. B. M., Yusof, C. M. N. B. C. M., Farza, M. N. B. M. N., & 

 Nawai, N. B. M. (2012). Students Teachers Perception towards Teaching 

 Practicum Programme. International Journal for Innovation Education and 

 Research, 2(10), 121-130. 

 

 

 

 

 

 



Ebenezer Appah Bonney, Sophia Naana Micah, James Hinson 

TEACHER TRAINEES PERCEPTION TOWARDS ON-CAMPUS TEACHING PRACTICE  

AT THE HOLY CHILD COLLEGE OF EDUCATION, TAKORADI, GHANA

 

European Journal of Education Studies - Volume 5 │ Issue 3 │ 2018                                                                                    25 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
Creative Commons licensing terms 
Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms 

will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community 
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that 

makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this 
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall 
not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and 

inappropriate or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access 
Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes 

under a Creative Commons Attribution 4.0 International License (CC BY 4.0).  

https://creativecommons.org/licenses/by/4.0/

