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Abstract: 

Play is a dominant activity towards children’s development and learning and its 

significance as an educational means is widely acknowledged. However, regardless its 

importance, investigational data show that current Curricula do not rely on emphasizing 

in play at the degree they should. This study was conducted during the 2018 School Year 

investigating on views of Kindergarten Educators (N:100) of the Epirus Region and 

Senior Students at the Department Of Early School Education of the University of 

Ioannina (N:100) regarding play during the Kindergarten’s educational process 

according to the Greek Analytical pre-school education Curriculum. The importance of 

play within the Curriculum was clearly demonstrated. Educators, however, trivialize 

School-Family collaboration concerning play while Students deem it as substantial, 

comprehend the benefits free-style team play poses on learning, being thus amenable on 

implementing it within the school Curriculum. Students and Educators consider teachers 

and pupils should co-determine on scholastic play activities. Finally, the study 

accentuates the training of Greek Educators, to aim at better utilization of play during the 

educational process. 
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1. Introduction 

 

Play constitutes a thematic domain which has been widely scrutinized over the last 

decades (Brock, Dodds, Jarvis & Olusoga, 2016- Cheng & Johnson, 2010- Johnson & Wu, 

2019- Oliver & Klugman, 2007- Sakellariou & Rentzou, 2012a). Emphasis on the research 

concerning play is mainly attributed to the fact that every kid has the right to take part in 

play (Ginsburg, 2006- Loizou & Avgitidou, 2014) with this being taken as a means of 
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learning and teaching in the context of pre-school and school education, as well as a 

process which contributes on the child’s full development (Aypay, 2016- Gal‐Szabo, 

Spinrad, Eisenberg & Sulik, 2018- Jagoda, Gilliam, McDonald & Russell, 2015- Loebach & 

Gilliland, 2016- Trawick-Smith, Wolff, Koschel & Vallarelli, 2015- Veiga, Neto & Rieffec, 

2016- Wood & Attfield, 2005). 

On the field of Pre-school pedagogics play is defined as being one of the crucial 

means of cognition and development (Bredekamp & Copple, 2009). Curricula based on 

play Pedagogics and play activities are a part of the Early Childhood Education (ECE) 

field since it is widely recognized that play fundamentally affects full growth and 

learning of children (Einarsdottir, 2014- Loizou, Michaelides & Georgiou, 2017- Lynch, 

2015- Ridgway & Quinones, 2012- Wood, 2014). 

In the Greek Curriculum (Institute of Educational Policy, Ministry of Education 

and Religious Affairs, 2014a) play is regarded as a “dominant activity” in terms of 

children’s development and cognition (p. 29). Through play kids evolve basic skills such 

as: a) interacting and cooperating with their peers or adults b) communicating by 

exploring and using various means of expression and representation of their thoughts, 

experiences and emotions (such as socio-dramatic play) and c) functioning responsibly 

and autonomously, taking up initiatives and standing up for their choices (thus building 

up their own, unique personality). Emphasis is given to the categories of play such as 

kinetic, music-kinetic, social, creative, imaginary, socio-dramatic, game of object 

utilization, game with rules, investigatory play, play by using raw materials (e.g. stone, 

wood, leaves, sand), play with construction material, educational digital game, 

traditional game, freestyle game, organized play and team-cooperative play. 

The Curriculum, under the influence of research on play (Alexander, Frohlich & 

Fusco, 2012- Burdette & Whitaker, 2005- Cammilleri, 2009- Gray, 2011- Strife & Downey, 

2009- Wood, 2014) underlines the importance of children involving themselves with 

freestyle play. More specifically, it states that freestyle play contributes on the education 

and development (cognitive, physical, social) of children alongside the formation of a 

healthy and robust personality, helps them acquire the sense of one’s identity and instills 

important values upon them, such as the value of freedom (freedom of speech, expression 

and willingness that is). 

One of the most significant play categories which are proposed within the 

Curriculum (Institute of Educational Policy, Ministry of Education and Religious Affairs, 

2014a) is the team-cooperative play because it contributes at the development of 

communication, interaction, collaboration and socialization of children. When kids work 

and play in teams they learn to abide by the existing rules, take up roles, speak 

alternately, wait for their turn, manage their defeat and fight their egotism (Zaragas, 

2011).  

Various researchers claim that most of the times, the play domains are prepared 

and constructed by adults resulting in the creational and spiritual growth of kids to be 

inhibited rather than promoted (Elias & Berk, 2002, Ness & Farenga, 2016). On the 

contrary, within a Curriculum that follows the principles of play-learning, the Educator 
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provides pupils with directions and guides their learning process towards the 

achievement of specific cognitive goals. Pupils frequently choose their activities as well 

as the materials of their play freely, their teacher, however, is always standing by, in order 

to guide and direct them (Lillard, 2013). 

  The objective of our present project is to investigate whether a) the Kindergarten 

Educators exploit play within the educational process based on the Curriculum and b) 

whether the University Students are familiarized with the Curriculum after the 

completion of their internship in a kindergarten facility. The study is founded on the 

following research arguments: 

1) To what extend is play important throughout the educational process? 

2) Are Educators and University Students fully aware of the play’s role within the 

Curriculum which is being implemented at the Kindergarten? 

3) Do the Educators know the most preferable games by the Kindergarten pupils? 

4) Which sort of play do the Educators use most at school? 

5) Who chooses the toy- objects and activities that are to be played- performed at the 

Kindergarten? 

6) How important do present and future Educators deem the collaboration between 

them and the children’s family when it comes to play issues?  

7) What is the role of the Educators on children’s free-style play? 

 

2. The role of the Educator within the educational process, based on the Kindergarten 

Curriculum 

 

Studies that have been conducted with regards to the role of current and prospective 

educators concerning play within the educational process of the Kindergarten are 

insufficient (Jung & Jin, 2014- Klein, 1996- Lee, 2006- Walsh & Fallon, 2019). The majority 

of the studies have focused on the Educators’ aspects on teaching and learning in general 

(Calderhead & Robson, 1991) as well as on the definition and categorization of play 

(Sherwood & Reifel, 2010), while they have neglected to debate on the Educators’ views 

regarding the significance of play within the overall educational process and the role they 

themselves hold on children’s play.  

The importance of the Educators’ role on children’s play is, however, 

acknowledged by the Greek Educational System. According to the Kindergarten 

Curriculum (Institute of Educational Policy, Ministry of Education and Religious Affairs, 

2014a), the Educator’s basic goal is to “promote the cognitive level of their pupils throughout 

play and exploration as well as to seek after the children’s practicing participation in the daily play 

activities” (p.560). The Educator can, in the context of play within the pre-school cognitive 

domains, take up a variety of roles such as participating in their pupils’ play, forming 

challenges, adopting behaviors and roles, suggesting innovative ideas towards activities, 

listening to their pupils, collecting important information concerning the cognition and 

development of children as well as ameliorating their vocabulary and range of topics. 
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  The Curriculum also underlines that Educators should devote a significant part of 

the daily routine time on play, inside and outside the class, offering pupils the 

opportunity to acquaint themselves therefore interact with each other, encourage 

children to propose of sorts of play that they most prefer, utilize various play categories 

(e.g. team-kinetic or traditional play) in order for all kids to take part in the educational 

praxis, as well as to observe them during play. Observation, especially a systematic one, 

constitutes an important asset for assessing children's learning, development, needs and 

interests. It offers teachers the opportunity to a) observe children in spontaneous, often 

unpredictable and, by extension, authentic moments, b) focus on specific behaviours of 

children, c) design appropriate activities which will help children acquire useful learning 

experiences, and d) change play environment to meet the pupils’ needs and interests 

(Brock et al., 2016- Bulunuz, 2012- Gullo & Hughes 2011- Ridgway & Quinones, 2012- 

Sakellariou & Rentzou, 2012b). 

Closing, the Kindergarten Curriculum emphasizes on the active participation of 

parents, children and Educators in the Kindergarten’s educational process itself, as well 

as on the collaboration among them on issues that concern selection, designing and 

evaluation of toy-objects and play activities. Since play is a practice that actually takes 

place everywhere, especially within the family environment, the Educator is the one who 

demonstrates its different dimensions towards the parents, as well as the way in which 

play contributes on their children’s learning and development. The Educators 

acknowledge this way, the significance of play (Institute of Educational Policy, Ministry 

of Education and Religious Affairs, 2014a).  

Bibliographical consultation advocates that high-quality pre-school Education 

Curricula encourage and support collaboration between the Kindergarten and the Family 

since they recognize that: 1) Families are a vast resource of information about children, 

information which is crucial towards organizing learning experiences that are 

meaningful to children and meet their needs and abilities and 2) both, Educators and 

Parents are to share the responsibility of children’s learning and the “continuity” 

necessary between the two major environments of under-aged kids (Sakellariou, 2008- 

Zachrisen, 2016). 

The philosophy of the Greek Curriculum in terms of the Educator’s role towards 

children’s play comes in full alignment with the one of Cyprus (Loizou, Tilemachou, 

Kontovourki, Irakleous, Meletiou-Charalambous, Karapataki, Siakalli & Panagiotou, 

2019), which states that an Educator can take up a series of different roles within play, 

such as observing, evaluating, organizing, developing, intervening in order for the play 

to be preserved or pausing it, depending on the circumstances, participating, along with 

the children, on the framework and scenarios that they determine. Moreover, the 

Educator is due to cooperate with the families on the purpose of a more efficient 

experience provided to children, but also on the purpose of a more effective 

implementation of the Curriculum. 

Regardless of the high significance of the Educators’ role within children’s play, 

investigational data (Vera & Geneser, 2012, Kraus, 2006) clearly demonstrate that 
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Educators fail to practically implement the playing procedure and adopt the 

aforementioned roles, and this is a fact that may be due to either insufficient educational 

training or to the fact that they have failed to make a profound study of the Curricula 

(Anderson, 2001) or even to the fact that they had never been taught of courses which 

regard play, by the University Departments of Pedagogics during their studies’ years. 

Play constitutes the subject of scrutiny for many researchers. The investigational data that 

debate on pre-school education regarding play during the Kindergarten’s educational 

process according to the Greek Analytical pre-school education Curriculum, however, 

are far from adequate within the greek literature. The current study contributes towards 

a comprehensive discuss on such issues.  

 

3. Methodology 

 

3.1 Research Sample 

On the purpose of conducting the current research a random sample of 200 Educators 

was used. It includes 100 Kindergarten Educators (N:100) who work on State 

Kindergartens at the Epirus Region, Greece, and 100 Senior Students (N:100), at the 

Department of Early School Education of the University of Ioannina during the 2018 

academic year. The Greek educationalists that participated on the research and answered 

the inventories were picked through random sampling. The study was carried out from 

January 2018 through April 2018.  

 

3.2 Demographics of the Kindergarten Educators and the Students of the research 

specimen number 

A 94% of the Kindergarten Educators consisted of female teachers to a 6% consisting of 

males. 90% of the Students were of female gender while 10% were males (Chart 1). 

 

 
Chart 1: Distribution of Kindergarten Educators and University Students regarding gender 

 

94%
6%

90%
10%

Female Male

Kindergarten Educator University Student
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An 80.6% of Kindergarten Educators and 64.1% of Student Teachers have been 

trained into courses regarding play pedagogics during their undergraduate studies while 

19.4% of Educators and 35.9% of Students have not taken courses on play pedagogics 

(Chart 2). 

 

 
Chart 2: Courses on play pedagogics 

 

The majority of Kindergarten Educators (75%) have attended further training 

seminaries on play, whereas 25% have not undertaken such training. 53% of the Students 

have attended further training seminaries concerning play, as opposed to a 47% of the 

Students who haven’t done so (Chart 3). 

 

 
Chart 3: Further training Seminaries on play 

 

3.3 Research Tool 

Questionnaire survey: Conducting research with the aid of questionnaires was 

considered to be the most suitable method of collecting data with regards to the 

Educators’ and Students’ aspects on play within the educational process of the 
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Kindergarten in accordance to the Curriculum relevant to pre- school education in 

Greece. The questionnaire was built on “open” and “closed” type inquiries after an 

exhaustive study of relevant literature and the Greek Analytical pre-school education 

Curriculum (Institute of Educational Policy, Ministry of Education and Religious Affairs, 

2014a). A total of 100 questionnaires were distributed to Senior Students and 100 to 

Kindergarten Educators in January 2018. The questionnaires were collected in March 

2018 and they were analyzed in April 2018.  

 

3.4 Limitations of the study 

In our study Kindergarten Educators with an educational experience (spanning from 10 

to 20 years) participated, who had undertaken a University education Curriculum during 

their studies years, and had been working in state Kindergartens of the Epirus Region, 

Greece. Furthermore, Senior Students at the Department Of Early School Education of 

the University of Ioannina who had completed their internship in Kindergarten facilities 

took part. We deem that even more research needs to be conducted, on a national level, 

in order the findings of our study to be generalized on a higher degree of certitude. 

 

3.5 Data analysis 

The answers to the questionnaires were collected, coded and processed with the help of 

the SPSS 20 statistical analysis package and, where appropriate, analyzed.  

Responses to open-ended questions were collected, recorded and categorized 

according to their content, so as to integrate responses of the same content into the same 

category and to avoid any loss of information.  

 

3.5.1 Pearson chi square test 

For the inspection of the existence of a correlation between two qualitative variables a χ2 

independence check was implemented, where, in order for the significance level p to be 

observed a respective to the absolute frequency of the observed responses, Pearson’s 

asymptotic check was implemented. For p> 0,05 we shall admit, on a significance level, 

that the responses show no statistical difference for both cases, while for p< 0,05 a 

difference is present.  

 

4. Presentation of the Study Results 

 

In this section the findings of our study are presented, according to the aspects of the 

Educators and the Students on play during the Kindergarten educational process based 

on the Pre- school education Curriculum in Greece. 
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4.1 The importance of play throughout the educational process 

 
Table 1: Views of Kindergarten Educators and University Students  

regarding the significance of play within the educational process 

 Position you hold Total 

University  

Student 

Kindergarten  

Educator 

Significance of  

play within the  

educational process 

Moderate 
Count 4 3 7 

% within Position 4,0% 3,0% 3,5% 

High 
Count 46 25 71 

% within Position 46,0% 25,0% 35,5% 

Extremely  

high 

Count 50 72 122 

% within Position 50,0% 72,0% 61,0% 

Total 
Count 100 100 200 

% within Position 100,0% 100,0% 100,0% 

 

Both, Educators and Students were asked about how significant play is within the 

educational process. The majority of Educators (72.2%) and that of Students (50%) replied 

that play holds a highly significant role in the educational process. Also, play was 

considered as significant among 46% of the Students and 25% of the Kindergarten 

Educators. None of the subjects responded as play to be “somewhat” or “slightly” 

significant. The above-mentioned results are confirmed by the use of χ2, where χ2 = 

10,321a, df = 2 and p = 0,006. From the checking χ2 (Pearson chi square test) a statistically 

significant difference occurs between the views of the Students and the Kindergarten 

Educators (p= 0,006). This differentiation concerns the large percentage of Educators who 

deem play as extremely significant within the educational process compared to the 50% 

of Students regarding such (Table 1).  

 

4.2 Play within the Kindergarten Curriculum 

 
Table 2: Views of the Kindergarten Educators and the University Students  

on the role of play within the Kindergarten Curriculum 

 Position you hold Total 

University  

Student 

Kindergarten  

Educator 

Play in the  

Kindergarten  

Curriculum 

Slightly 
Count 4 0 4 

% within Position 4,0% 0,0% 2,0% 

Moderately 
Count 30 25 55 

% within Position 30,0% 25,0% 27,5% 

Highly 
Count 55 60 115 

% within Position 55,0% 60,0% 57,5% 

Extremely 
Count 11 15 26 

% within Position 11,0% 15,0% 13,0% 

Total Count 100 100 200 
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% within Position 100,0% 100,0% 100,0% 

 

The Educators as well as the Students were inquired as of the extent at which the role of 

play in the Kindergarten Curriculum is promoted. The majority of the Educators (60%) 

along with that of Students (55%) answered that the role of play is “highly” promoted 

within the Curriculum. A 15% of the Educators and 11% of the Students answered that 

the role of play is “extremely” promoted, whereas 25% of the Educators and 30% of the 

Students responded that play is “moderately” promoted. Only a limited amount of 

Students (4%) replied that the role of play is “slightly” promoted within the Curriculum. 

From the checking χ2 (Pearson chi square test) no significant statistical difference seems 

to occur (p= 0,152) between the aspects of the Educators and the Students. The above-

mentioned results are ascertained by the utilization of χ2 where χ2 = 5,287a, df = 3 and p = 

0,152 (Table 2).  

 

4.3 Forms of play according to the Kindergarten Curriculum 

 

 
Chart 4: Views of Kindergarten Educators and University Students on the categories of 

 play in which Kindergarten pupils more frequently participate 

 

Both, the Educators and the Students were asked about the games in which pre-

school children more often involve themselves at the Kindergarten. As far as the 

Educators are concerned, 24% of them responded that kids at school take frequently part 

in a music-kinetic play, another 24% responded that children play with construction 

materials, 19% answered a kinetic play, 18% traditional play, 6% play on the sandpit 5% 

play with raw materials, and 4% answered puppet theatre. On the contrary, a 21% of the 

Students replied that kids at School would rather involve in kinetic play, 18% traditional 

play, 16% music-kinetic play, 15% play with construction materials, 13% play with raw 

materials, 10% play in the sandpit, while 7% of the Students answered puppet theatre 

(Chart 4).  
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4.4 Kinds of play in the educational process 

 
Table 3: Views of Kindergarten Educators and University Students 

 on the kind of play they utilize most throughout the educational process 

 Position you hold Total 

University  

Student 

Kindergarten  

Educator 

Forms of play  

during the  

educational 

 process 

Free-style  

team  

play 

Count 60 20 80 

% within Position 60,0% 20,0% 40,0% 

Organized  

team  

play 

Count 30 70 100 

% within Position 30,0% 70,0% 50,0% 

Fee-style 

 individual  

play 

Count 7 2 9 

% within Position 7,0% 2,0% 4,5% 

Organized  

Individual 

play 

Count 3 8 11 

% within Position 3,0% 8,0% 5,5% 

Total 
Count 100 100 200 

% within Position 100,0% 100,0% 100,0% 

 

The Educators and the Students were inquired about the sort of play they mostly utilize 

throughout the educational process. From the data analysis it is clear that the majority of 

Kindergarten Educators (70%) apply organized team play to a higher degree than others, 

20% apply free-style team play, 8% organized individual play, while 2% free-style 

individual play. The vast majority of Students (60%) utilize free-style team play to a 

higher degree than others, within the educational process, 30% organized team play, 7% 

free-style individual play, while 3% make use of organized individual play. From the 

checking χ2 (Pearson chi square test) a significant statistical difference seems to occur (p= 

0,000) between the aspects of the Educators and the Students, since 70% of the Educators 

prefer to use organized team play as opposed to a mere 30% of the Kindergarten 

Educators. The above-mentioned results are confirmed by the use of χ2, where χ2 = 

41,051a, df = 3 and p = 0,000 (Table 3).  

 

4.5 Selection of toys- objects and play activities 

 
Table 4: Views of Kindergarten Educators and University Students  

on the selection of toys-objects and play activities in the Kindergarten 

 Position you hold Total 

University 

Student 

Kindergarten 

Educator 

Selection of 

toys-  

objects and play  

Children 

Count 4 0 4 

% within 

Position 
4,0% 0,0% 20,0% 
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activities 

Educator 

Count 16 17 33 

% within 

Position 
16,0% 17,0% 16,5% 

Educator and 

children 

Count 80 83 163 

% within 

Position 
80,0% 83,0% 81,5% 

Total 

Count 100 100 200 

% within 

Position 
100,0% 100,0% 100,0% 

 

The participants were inquired on who chooses the play activities and the toys- objects 

that are used in class. 83% of the Kindergarten Educators and 80% of the University 

Students answered that the selection of play activities and toys- objects inside the school 

is made by both, the teacher and the pupils. 17% of the Educators and 16% of the Students 

responded that the selection is done by the teacher only, whereas 4% of the Students 

answered that only kids choose the toys- objects and the play activities. The above-

mentioned results are confirmed by the use of χ2 where χ2 = 4,086a, df = 2 and p = 0,130. 

After applying the Pearson chi square test no statistically significant difference seems to 

occur (p = 0,130) between the opinions of Educators and Students whatsoever (Table 4). 

  

4.6 Collaboration between School and Family on Play Issues 

 

 
Chart 5: Views of Kindergarten Educators and University Students 

 on the Collaboration between School and Family concerning play issues 

 

The Kindergarten Educators and the University Students were respectively inquired 

about at what degree do they collaborate with the parents when it comes to issues that 

concern play. From the data analysis it seems that the majority of Students (by 67% that 

is) deem the collaboration with the family as being highly or extremely significant, as 

opposed to a 22% (16%+6%=22%) of the Educators who consider it as such. A 45% of the 

Kindergarten Educators deems collaboration with the family as being of minimal 
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significance, 19% as being neither significant nor insignificant while a 14% regards it to 

be of no significance at all. After the implementation of the Pearson chi square test a 

statistically significant difference seems to occur (p = 0,000) between the opinions of 

Educators and Students. This differentiation is related to the higher percentage of 

Students (67%) who would be highly or extremely willing to collaborate with the family, 

in contrast to the 22% of the Educators that would seek such collaboration. The above 

results are confirmed with the use of χ2 where χ2 = 68,515a, df = 4 and p = 0,000 (Chart 5).  

 

4.7 Qualitative Aspects of the Educators’ views regarding play 

4.7.1 Question: From the implementation of the Curriculum, please describe your 

aspects on play and the cognition which emerges from it 

 

Chart 6: Kindergarten Educators’ views regarding play 

 

When the Kindergarten Educators were asked of “what play really is” they replied 

that it is a) a social skill (25%) (“Play teaches children of social abilities such as sharing, 

fair play, wait for their turn, develop self- discipline and tolerance towards others”), b) a 

bodily activity (21%) (“Play gives children space; to physically exercise, to equilibrate 

their longings with their capabilities, to test their limits”), c) a teaching tool (20%) (“Play 

constitutes a guiding tool and a vehicle for cognition and development. A child’s 

involvement with organized play activities contributes to the enhancement of their 

academic skills such as reading, writing, arithmetic”), d) a fancy-free activity (18%) (“Play 

gives kids the opportunity to choose. And being able to choose goes hand by hand with 

being free as well as being able to practice one’s critical thought – a most valuable 

capability that is. Opting a certain game or activity over another is, indeed, an act of 

critical thinking”) and e) a pleasant and whimsical activity (16%) (“Play is fun! Children, 

by learning how to play well with themselves but also with others, not only do they found 

on achieving abilities of autonomy and –mainly- socialization; they found on just…being 

happy!”) (Chart 6).  
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4.7.2 Question: From the attendance of University Lectures concerning Curricula, please 

describe your aspects on play and the cognition which emerges from it 

Chart 7: University Students’ views regarding play 

 

The University Students, when inquired on “what play really is”, answered that it 

is a) a bodily activity which involves “running” and “climbing” (27%), b) an activity 

during which children use toy- objects such as “Lego bricks” (23%), c) an activity which 

helps children express their feelings (18%) (“As children participate in play activities, 

they learn how to express their feelings and deal with intense emotional situations, such 

as anger, envy or stress”), d) an activity that helps children resolve their problems such 

as “processing their defeat during a game” (17%) and e) a procedure of learning and 

evolving (15%) (“Play is the basis for every cognitive process, actually. Through it, 

development is motivated, redeeming thus, children’s innate need to learn, discover, 

satiate their curiosity”, “Play constitutes a fundamental ability of pre- school age kids and 

has been proved to contribute towards a whole development and cognition”, “Children’s 

lives improve throughout play. As they play, they simultaneously learn and evolve as 

individuals. Play remarkably contributes to a person’s emotional and spiritual growth as 

it does to their psychological sanity”) (Chart 7).  

 

4.7.3 Please, describe your views on the role that you hold during children’s free-style 

play 

Both, current and prospective Educators were inquired about their role during their 

pupils’ free-style play.  
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Chart 8: Views of Educators on their role during children’s free-style play 

 

The highest percentage of the Educators (33,3%) replied that they supervise 

children in order for them not to hurt themselves (“I do watch over kids to avoid any 

injuries while playing in the courtyard or in class because their physical integrity is of 

uttermost importance”), 30% proposes of kinds of play to children (“Most of the times I 

propose play activities to my pupils such as team-cooperative games with the use of some 

sort of toy-object- e.g. a ball- as well as games that involve the use of raw materials”), 

23,3% observe the play categories opted by the children (“I observe children during play, 

because I want to comprehend their cognitive and developmental level. Play is, indeed, 

a key asset of evaluation within the context of pre-school education so I definitely count 

on it”), whereas the lowest percentage (13,3%) evaluates the children’s development and 

learning (“I observe children’s play and I utilize the games most preferred by them such 

as dramatic play, on my teaching motif”) (Chart 8).  

 

 
Chart 9: Views of the University Students on their role during children’s free-style play 
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The highest amount of the University Students (30%) replied that they would take 

part in children’s free-style play (“I would be eager to participate in the children’s play 

because I believe that kids are quite happy when they see their educators playing with 

them, regarding thus that their playing is in fact something important”), 26,7% would 

supervise kids not to hurt themselves (“I would be watching over children not to injure 

themselves or squabble with each other. I would be extra attentive in the courtyard, 

because I consider that playing outdoors is far more hazardous than the one taking place 

inside the classroom”), 23% would ask children what they are playing (“I would ask kids 

what they’re playing and what role each of them is holding within their play. It is 

essential that one shows interest on children and their playing activities”) while the 

lowest amount (20%) would provide children with various toy-objects (“I would hand 

children out useful toys and objects in order their play to become more interesting. For 

example, when dramatizing a fairy tale, I would give them the outfit suitable for each 

part”) (Chart 9).  

 

5. Discussion and Recommendations 

 

Play is regarded as a basic activity of pre- school age children and, according to 

investigational data it should constitute a key element to every Curriculum as well as 

promote cognition and development of children (Anning, Cullen & Fleer, 2004- Aypay, 

2016- Brock et al., 2016; Edgington, 2004- Wood, 2009- Moyles, Adams & Musgrove, 

2002). The data of our current study stress out the importance of play within the 

educational process and the fundamental role which play holds in a Curriculum. The 

Kindergarten Educators, however appear to be more appreciative compared to the 

University Students, towards the significance that play holds in the context of educational 

process, by reason of their personal and experiential contact with play.  

  Both groups, Kindergarten Educators and University Students encourage their 

pupils to involve themselves with the play categories that the Curriculum itself 

accentuates (music-kinetic, kinetic, traditional, play with raw materials, play with 

construction materials, puppet theatre and digital game, free-style play, organized play) 

and they seem to implement them in their faculty. 

  From the data themselves, however, a statistically significant differentiation seems 

to occur, regarding the aspects of either the Educators or the Students as of the form of 

play each of the groups deem that should be more extensively used in the Kindergarten 

class. This differentiation concerns the majority of the Kindergarten Educators who 

mostly utilize organized play as opposed to the majority of the University Students. 

Kindergarten Educators deem organized play activities to be more important than the 

free-style ones and this is an aspect that is partially supported by both the Curriculum 

and International Literature (Dickinson, Hirsh-Pasek, Golinkoff, Nicolopoulou & Collins, 

2013- Fisher, Hirsh-Pasek, Newcombe & Golinkoff, 2013- Weisberg, Kittredge, Hirsh-

Pasek, Golinkoff & Klahr, 2015) since a large amount of it points out the value of free-

style play in children’s learning and development (Gardner-Neblett, Holochwost, 
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Cranley Gallagher, Iruka, Odom & Pungello, 2016- Singer, Golinkoff & Hirsh-Pasek, 

2006). 

It is important, however, that the Educators a) provide pupils with a fully 

supportive cognitive environment, replete with stimuli and materials, b) promote all play 

forms, c) offer their pupils the opportunities for quality play activities which shall 

correspond to children’s age, abilities, needs and interests and d) take under account any 

previous experiences of their pupils in terms of play (Jung, Lee & Jung, 2015- Rentzou & 

Sakellariou, 2014- Sakellariou & Rentzou, 2012b). 

The selection of play activities and toy- objects in the Kindergarten is done by both, 

the teacher and the kids, and this is something which indicates that an atmosphere of 

freedom and equality on the relation between the Educator and the pupils is predominant 

within the class. Only a minor amount of the University Students stated that the selection 

should solely be made by the children. A plethora of studies highlight the fact that 

involving children with the educational process in general but also in the educational 

process of play specifically, aids children to develop their personal skills, their autonomy 

and their creativity, helps them take initiatives as well as determine what they would like 

to learn or do (Loizou & Charalambous, 2017- Miranda, Larrea, Muela & Barandiaran, 

2017- Pascal & Bertram, 2009- Zachrisen, 2016). 

The majority of the University Students reported that they would be highly or 

even extremely eager at collaborating with the parents on issues of play, while- in 

contrary- most of the Kindergarten Educators stated that they would but slightly do so. 

On one hand, the Students’ response reveals that within the University Departments of 

Pedagogics, courses are offered that promote and support school- family collaboration. 

It should be noted that the existence of such courses will definitely help future Pre- School 

Educators found learning, growth and socialization of toddlers to a mutual and 

substantial cooperation between themselves and their pupils’ parents. On the other hand, 

Kindergarten Educators are unwilling to collaborate with the parents on play issues, and 

wish not engage them with the educational process whatsoever. This may be due a) to 

the conviction of Educators that teachers hold a role which is completely different than 

the role of parents, b) to the fact that the Educators actually would not have parents 

intervene with their work and c) to the fact that Educators consider parents as not 

possessing the knowledge suitable for Kindergarten play issues (Sakellariou, 2008).  

Investigatory data have shown that involving parents in the educational process 

(exchange of views and ideas, participation on the decision- making) is deemed as 

necessary, since it contributes to the enhancement of social and scholar abilities of 

children, the modernization of School and the amelioration of the pre-school 

environments’ quality of learning (Jantan, Hamdan, Yahya, Saleh & Ong, 2015- Miranda 

et al., 2017- Pascal & Bertram, 2009- Sakellariou, 2008). It becomes vital, thus, that 

substantial further training programmes are implemented towards the cooperation 

between school and family on play issues. 

Our investigational data demonstrate that only a limited amount of the 

Kindergarten Educators do evaluate children’s learning during play, an aspect that fails 
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to be credited amongst the university Students; they do not acknowledge the importance 

of evaluation, which could be due to their lack of familiarization with the content of the 

pre-school Curriculum in which the value of systematic observation and assessment of 

learning for children on the basis of play is clearly underlined, as well as to the fact that 

the Students have not taken any courses in terms of the pedagogical merit of play through 

their studies at University Departments of Education, or even to the fact that they merely 

lack substantial teaching experience.  

The duration of students’ internship is only month-long which results in them 

feeling insecure towards processing play within the kindergarten class. It is considered 

as crucial that University Departments of Education shall not only include a longer 

Internship in their Courses of Study so as the future educators shall be able to utilize play 

as an evaluation tool towards the children’s cognition and development but also include 

courses which regard designing and assessing the educational praxis of play itself, in 

order for the prospective educators to attain knowledge on a) how to form and evaluate 

play activities and toy- objects within the school environment and b) how to adapt their 

goals and methodology according to their pupils’ developmental level, interests and 

personal needs (Rentzou & Sakellariou, 2014). 

Yet more, the implementation of retraining programmes which would aim at 

“play” as their basic educational subject is vital. The essential retraining of the Educators 

is a fundamental priority in order for the quality and effectiveness of the education to be 

improved. The financial, social and cultural context of each era creates different 

educational needs hence it is necessary for the Curricula to be overhauled so that the 

Educators shall be provided with all methodological and cognitive tools necessary for the 

enhancement of their role and educational work (Karagianni, 2018). 

  The current research suggests the Educators should a) be retrained on issues 

concerning play, b) go through an in-depth study of the pre- school Curricula, c) utilize 

the full range of games at school, d) take their pupils’ needs and interests under 

consideration, e) show respect to the children’s play and initiatives, f) support, guide, 

propose but never impose, g) encourage the participation of the kids in the educational 

process itself, h) participate in their pupils’ play i) use game as a means of evaluating 

cognition, skills, and possible deficits of the children, j) seek after a bidirectional 

interaction between school and family and the inclusion of parents in their children’s 

learning process and k) familiarize parents with the different aspects of play, as well as 

with the manner in which play contributes at their children’s cognition and development. 

Finally, this study suggests that Curricula should upgrade the role of play within the 

educational process. 

 In a future research, we shall be aiming to investigate on the Kindergarten 

Educators’ aspects as well as those of Elementary School Teachers, regarding play within 

the Educational process of the Kindergarten and the Elementary School according to the 

Curriculum of Pre-school and School Education in Greece.  
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6. Conclusion 

 

Conclusively, play is an entitlement of every child but also a cognitive process of major 

importance, that allows children to experience a plethora of emotions, interact with their 

peers and with their environment, express their ideas and views, develop a creative 

thought, take up initiatives, respond towards new situations and form their unique 

personality. The purpose of the present study was to investigate the views of the 

Kindergarten Teachers and the University Students on play in the context of the 

Kindergarten educational procedure, in accordance with the Curriculum of Pre-school 

Education in Greece.  

 It is clearly demonstrated by the data that both, present and future Educators 

acknowledge the significance of play as a tool of learning and developing within the 

Kindergarten’s educational process as well as the position play holds in the Curriculum. 

Nevertheless, it is vital that pedagogical backing is provided in order for them to learn 

how to practically implement playing teaching, utilize all the play categories that are 

accentuated by the Curriculum, collaborate with the parents on issues concerning play 

selection, encourage the involvement of children in the play’s educational process itself 

(co- determine on the play activities as well as on the toy-objects that shall be used), see 

play as a means to evaluate children’s learning, development, abilities and deficits so that 

they hold a more active role within the educational environment.  

 Participants' views on this topic were also examined on the basis of variables such 

as courses on play pedagogics and further training seminaries on play, but no statistical 

differences occurred whatsoever. It is essential, nonetheless, that furthermore studies are 

conducted in several other Greek regions, in order for a broader generalization of data to 

become possible.  
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Kindergarten of the University of Ioannina in the context of the “Creative Learning in 

Childhood- Summer School” programme.  

 

 

References 

 

Alexander S. A, Frohlich K. L, Fusco C, 2012. Play for health? Revisiting health promotion 

to examine the emerging public health position on children's play. Health 

promotion international 29(1): 155-164. doi:10.1093/heapro/das042. 

Anderson L, 2001. Nine prospective teachers and their experiences in teacher education: 

The role of entering conceptions of teaching and learning. Understanding and 

teaching the intuitive mind. Student and teacher learning: 187-215. 

Anning A, Cullen, J, Fleer M, 2008. Early Childhood Education: Sociology and Culture. 

London: Sage. 

Aypay A, 2016. Investigating the role of traditional children’s games in teaching ten 

universal values in Turkey. Eurasian Journal of Educational Research 62: 283-300. 

Bredekamp S, Copple C, 2009. Developmentally appropriate practice in early childhood 

programmes serving children from birth through age 8 (3rd ed.). Washington, DC: 

National Association for Education of Young Children. 

Brock A, Dodds S, Jarvis P, Olusoga Y, 2016. Perspectives on play. Learning for Life. 

(Translation. M. Sakellariou). Athens: Pedio publications. 

Bulunuz, M. (2012). Developing Turkish preservice preschool teachers’ attitudes and 

understanding about teaching science through play. International Journal of 

Environmental & Science Education 7(2):141-166. 

Burdette H. L, Whitaker R. C, 2005. Resurrecting free play in young children: looking 

beyond fitness and fatness to attention, affiliation, and affect. Archives of 

Pediatrics & Adolescent Medicine 159(1): 46-50. doi:10.1001/archpedi.159.1.46. 

Calderhead J, Robson M, 1991. Images of teaching: Student teachers’ early conceptions of 

classroom practice. Teaching and Teacher Education 7: 1–8. 

Cammilleri A, 2009. Influencing preschoolers’ free-play activity preferences: an 

evaluation of satiation and embedded reinforcement. Journal of applied behavior 

analysis 42(1): 33-41. doi:10.1901/jaba.2009.42-33. 

Cheng M. F, Johnson J. E, 2010. Research on children’s play: Analysis of developmental 

and early education journals from 2005 to 2007. Early Childhood Education 

Journal 37(4): 249-259. doi: 10.1007/s10643-009-0347-7. 

Dickinson D. K, Hirsh-Pasek K, Golinkoff R. M, Nicolopoulou A, Collins M. F, 2013). The 

Read-Play-Learn intervention and research design. In biennial meeting of the 

Society for Research in Child Development in Seattle, WA. 

Edgington M, 2004. The foundation stage teacher in action: teaching 3, 4 and 5-year olds. 

London: SAGE. 

http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
https://doi.org/10.1093/heapro/das042
https://doi.org/10.1901/jaba.2009.42-33
https://doi.org/10.1007/s10643-009-0347-7


Maria Sakellariou, Maria Banou  

PLAY WITHIN THE KINDERGARTEN CURRICULUM OF GREECE: A COMPARATIVE STUDY 

 ON KINDERGARTEN EDUCATORS AND UNIVERSITY STUDENTS

 

European Journal of Education Studies - Volume 6 │ Issue 10 │ 2020                                                                                  227 

Einarsdottir J, 2014. Play and literacy: A collaborative action research in preschool. 

Scandinavian Journal of Educational Research 58(1): 93-109. 

doi:10.1080/00313831.2012.705321. 

Elias C, Berk L, 2002. “Self-Regulation in Young Children: Is There a Role for 

Sociodramatic Play?” Early Childhood Research Quarterly 17: 216-38. 

doi:10.1016/S0885-2006(02)00146-1. 

Fisher K. R, Hirsh-Pasek K, Newcombe N, Golinkoff R.M, 2013. Taking shape: Supporting 

preschoolers’ acquisition of geometric knowledge through guided play. Child 

Development 84(6): 1872-1878. 

Gal‐Szabo D. E, Spinrad T. L, Eisenberg N, Sulik M. J, 2019. The relations of children’s 

emotion knowledge to their observed social play and reticent/uninvolved 

behavior in preschool: Moderation by effortful control. Social Development 28(1): 

57-73. doi:10.1111/sode.12321. 

Gardner-Neblett N, Holochwost S. J, Gallagher K. C, Iruka I. U, Odom S. L, Pungello E. 

P, 2016. Guided versus Independent Play: Which Better Sustains Attention among 

Infants and Toddlers?. Society for Research on Educational Effectiveness. 

Ginsburg H. P, 2006. Mathematical play and playful mathematics: A guide for early 

education. Play= Learning: How play motivates and enhances children’s cognitive 

and social-emotional growth: 145-165. 

Gray P, 2011. The decline of play and the rise of psychopathology in children and 

adolescents. American Journal of Play 3(4): 443-463. 

Gullo D. F, Hughes K, 2011. Reclaiming kindergarten: Part I. Questions about theory and 

practice. Early Childhood Education Journal 38(5): 323–328. 

Institute of Educational Policy, Ministry of Education and Religious Affairs. (2014a). 

Kindergarten Curriculum. Athens: Greek Ministry of Education and Religious 

Affairs. Retrieved from http://hdl.handle.net/10795/1947. 

Jagoda P, Gilliam M, McDonald P, Russell C, 2015. Worlding through Play Alternate 

Reality Games, Large-Scale Learning, and The Source. American Journal of Play 

8(1): 74-100. 

Jantan Η, Hamdan Α, Yahya F, Saleh H, Ong M, 2015. Contributing Factors on Malaysia 

Preschool Teachers’ Belief, Attitude and Competence in Using Play Activities. 

International Journal of Evaluation and Research in Education (IJERE) 4(3): 146-

154. 

Johnson J. E, Wu V. M. H, 2019. Perspectives on Play in Early Childhood Care and 

Education. The Wiley Handbook of Early Childhood Care and Education: 79-97. 

doi:10.1002/9781119148104.ch4. 

Jung E, Jin B, 2014. Future professionals’ perceptions of play in early childhood 

classrooms. Journal of Research in Childhood Education, 28(3): 358-376. 

Jung E. J, Lee S. W, Jung J. J, 2015. In & Outdoor Architectural Space and Characteristics 

in Correspondence with the Kindergarten Curriculum. Advanced Science and 

Technology Letters (ASTL): 112, 25-29. 

http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
https://doi.org/10.1080/00313831.2012.705321
https://doi.org/10.1080/00313831.2012.705321
https://doi.org/10.1111/sode.12321
http://hdl.handle.net/10795/1947
https://doi.org/10.1002/9781119148104.ch4


Maria Sakellariou, Maria Banou  

PLAY WITHIN THE KINDERGARTEN CURRICULUM OF GREECE: A COMPARATIVE STUDY 

 ON KINDERGARTEN EDUCATORS AND UNIVERSITY STUDENTS

 

European Journal of Education Studies - Volume 6 │ Issue 10 │ 2020                                                                                  228 

Karagianni K, 2018. Teachers’ education within the framework of Lifelong learning 

(Published post-graduate work). Rhodes: University of the Aegean. 

Klein A, 1996. Constructing knowledge about play: Case method and teacher education. 

In A. L. Phillips (Ed.), Topics in early childhood education: Vol. 2. Playing for 

keeps: Supporting young children’s play (pp. 57-66). St. Paul, MN: Redleaf Press. 

Kraus J. A, 2006. Playing the play: What the children want. Language Arts 83: 413-421. 

Lee S. L, 2006. Preschool teachers’ shared beliefs about appropriate pedagogy for 4-year-

olds. Early Childhood Education Journal 33: 433–441.  

Lillard A, 2013. Playful learning and Montessori education. NAMTA Journal 38(2): 137-

174. 

Loebach J, Gilliland J, 2016. Neighbourhood play on the endangered list: examining 

patterns in children's local activity and mobility using GPS monitoring and 

qualitative GIS. Children's geographies 14(5): 573-589. 

doi:10.1080/14733285.2016.1140126.  

Loizou E, Avgitidou S, 2014. The Greek–Cypriot early childhood educational reform: 

introducing play as a participatory learning process and as children's right. Early 

Child Development and Care 184(12): 1884-1901. 

doi:10.1080/03004430.2014.892482.  

Loizou E, Charalambous N, 2017. Empowerment pedagogy. Journal of Research in 

Childhood Education 31(3): 440-452. doi:10.1080/02568543.2017.1314396. 

Loizou E, Loizou E. K, 2019. Visual and verbal humor productions after a series of 

creative structured activities: a case study of two pre-schoolers. Early Years: 1-17. 

doi:10.1080/09575146.2019.1683721.  

Loizou E, Michaelides A, Georgiou A, 2017. Early childhood teacher involvement in 

children’s socio-dramatic play: creative drama as a scaffolding tool. Early Child 

Development and Care: 1-13. doi:10.1080/03004430.2017.1336165.  

Loizou E, Tilemachou N, Kontovourki S, Irakleous M, Meletiou-Charalambous C, 

Karapataki R, Siakalli M, Panagiotou E, 2019. Preschool Curriculum (3 Years – Pre-

primary Education). Cyprus: Pedagogical Institute of 

Cyprus.http://archeia.moec.gov.cy/sd/270/dee_nip_proscholiki_ekpaidefsi.pdf. 

Lynch M, 2015. More Play, Please. The perspective οf Kindergarten Teachers on Play in 

the Classroom. American Journal of Play 7(3): 347-370. 

Miranda N, Larrea I, Muela A, Barandiaran A, 2017. Preschool children’s social play and 

involvement in the outdoor environment. Early Education and Development 

28(5): 525-540. doi:10.1080/10409289.2016.1250550.  

Moyles J, Adams S, Musgrove A, 2002. SPEEL: Study of Pedagogical Effectiveness in 

Early Learning. DfES Research Brief and Report 363. London: DfES. 

Ness D, Farenga S, 2016. Blocks, Bricks, and Planks Relationships between Affordance 

and Visuo-Spatial Constructive Play Objects. American Journal of Play 8(2): 201-

227. 

http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://www1.aegean.gr/aegean2/index.html
https://doi.org/10.1080/14733285.2016.1140126
https://doi.org/10.1080/03004430.2014.892482
https://doi.org/10.1080/02568543.2017.1314396
https://doi.org/10.1080/09575146.2019.1683721
https://doi.org/10.1080/09575146.2019.1683721
http://archeia.moec.gov.cy/sd/270/dee_nip_proscholiki_ekpaidefsi.pdf
https://doi.org/10.1080/09575146.2019.1683721


Maria Sakellariou, Maria Banou  

PLAY WITHIN THE KINDERGARTEN CURRICULUM OF GREECE: A COMPARATIVE STUDY 

 ON KINDERGARTEN EDUCATORS AND UNIVERSITY STUDENTS

 

European Journal of Education Studies - Volume 6 │ Issue 10 │ 2020                                                                                  229 

Oliver S. J, Klugman E, 2007. Building a play research agenda: What do we know about 

play? What new questions do we need to ask? Exchange: The Early Childhood 

Leaders' Magazine Since 1978: 173, 14-17. 

Pascal C, Bertram T, 2009. Listening to young citizens: The struggle to make real a 

participatory paradigm in research with young children. European Early 

Childhood Education Research Journal 17(2): 249-262. 

doi:10.1080/13502930902951486. 

Rentzou K, Sakellariou M, 2014. Space, as a pedagogical domain within pre- school 

cognitive environments. Planning & organization. Athens: Pedio publications. 

Ridgway A, Quinones, G, 2012. How do Early Childhood Students Conceptualize Play-

Based Curriculum? Australian Journal of Teacher Education 37(12): 46-56. 

Sakellariou M, 2008. Collaboration between family and kindergarten. Theory, research, 

educational proposals. Thessaloniki: Idem. 

Sakellariou M, Rentzou K, 2012a. Investigation on the role of adults in children’s play, 

under the prism of research-action, in the Proceedings of the 3rd International 

Conference of Pre- School Education, ‘‘Research in Childhood; Determining a new 

landscape”, Ioannina, 11- 13 May 2012, University of Ioannina.  

Sakellariou M, Rentzou K, 2012b. Greek preservice kindergarten teachers’ beliefs and 

intensions about the importance of teacher-child interactions. Early Child 

Development and Care 182(1): 123-135. doi:10.1080/03004430.2010.545887. 

Sherwood S, Reifel S, 2010. The multiple meanings of play: Exploring pre-service 

teachers’ beliefs about a centralelement of early childhood education.Journal of 

Early Childhood Teacher Education 31: 322-343. 

Singer D.G, Golinkoff R.M, Hirsh-Pasek K (Eds.), 2006. Play = learning: How play 

motivates and enhances children’s cognitive and social-emotional growth. New 

York: Oxford University Press. 

 Strife S, Downey L, 2009. Childhood development and access to nature: A new direction 

for environmental inequality research. Organization & environment 22(1): 99-122. 

doi:10.1177/1086026609333340. 

Trawick-Smith J, Wolff J, Koschel M, Vallarelli J, 2015. Effects of toys on the play quality 

of preschool children: Influence of gender, ethnicity, and socioeconomic status. 

Early Childhood Education Journal 43(4): 249-256. 

Veiga G, Neto C, Rieffec C, 2016. Preschoolers’ free play - connections with emotional 

and social functioning. The International Journal of Emotional Education 8(1): 48-

62. 

Vera D. J, Geneser V. L, 2012. Pre-service Teacher Perspectives on Classroom Play in 

Field-based Experiences. In National Forum of Teacher Education Journal (Vol. 22, 

No. 3). 

Walsh G, Fallon J, 2019. ‘What’s all the fuss about play’? Expanding student teachers’ 

beliefs and understandings of play as pedagogy in practice. Early Years: 1-18. doi: 

10.1080/09575146.2019.1581731. doi:10.1080/0957146.2019.1581731. 

http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
https://doi.org/10.1080/09575146.2019.1683721
https://doi.org/10.1080/09575146.2019.1683721
https://doi.org/10.1080/09575146.2019.1683721
https://doi.org/10.1080/09669760.2013.830562


Maria Sakellariou, Maria Banou  

PLAY WITHIN THE KINDERGARTEN CURRICULUM OF GREECE: A COMPARATIVE STUDY 

 ON KINDERGARTEN EDUCATORS AND UNIVERSITY STUDENTS

 

European Journal of Education Studies - Volume 6 │ Issue 10 │ 2020                                                                                  230 

Walsh G, McGuinness C, Sproule, 2019. ‘It’s teaching… but not as we know it’: using 

participatory learning theories to resolve the dilemma of teaching in play-based 

practice. Early Child Development and Care 189(7): 1162-1173. 

Weisberg D, Kittredge A, Hirsh-Pasek K, Golinkoff R, Klahr D, 2015. Making Play Work 

for Education. Journal Phi Delta Kappan 96(8): 8-13. 

Wood E, 2009. Conceptualizing a pedagogy of play: International perspectives from 

theory, policy and practice, in D. Kurschner (Ed.) From children to red hatters: 

Diverse images and issues of play. Play and Culture Studies 8: 166-189. 

Wood E, 2014. Free choice and free play in early childhood education: troubling the 

discourse. International Journal of Early Years Education 22(1): 4-18. 

doi:10.1080/09669760.2013.830562. 

Wood E, Attfield J, 2005. Play, Learning and the Early Childhood Curriculum. London: 

Sage Publications. 

Zachrisen B, 2016. The contribution of different patterns of teachers’ interactions to young 

children’s experiences of democratic values during play. International Journal of 

Early Childhood 48(2): 179-192. 

Zaragas Ch, 2011. Psychokinetic education. A psycho-pedagogic Approach on Pre- 

School Aged Children. Athens: Diadrasi publications. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 
 

http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
https://doi.org/10.1080/09669760.2013.830562


Maria Sakellariou, Maria Banou  

PLAY WITHIN THE KINDERGARTEN CURRICULUM OF GREECE: A COMPARATIVE STUDY 

 ON KINDERGARTEN EDUCATORS AND UNIVERSITY STUDENTS

 

European Journal of Education Studies - Volume 6 │ Issue 10 │ 2020                                                                                  231 

 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

Creative Commons licensing terms 
Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms 
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community 
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that 

makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this 
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall not 
be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and inappropriate 
or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access Publishing 
requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes under a 

Creative Commons Attribution 4.0 International License (CC BY 4.0).  

http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
https://creativecommons.org/licenses/by/4.0/

