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Abstract:  

The study aims to describe the profile of the respondents in terms of age, gender, 

educational attainment, and number of years in teaching and to understand the structural 

domain of learning among the students in their academic performance in the area of 

cognitive domain of learning, affective domain of learning, and psychomotor domain of 

learning to include the approach on the teaching strategies of the students in their school 

achievement along the area of analysis and comprehension level, attitude towards the 

lesson, and academic performance. The quantitative research design is utilized in the 

study because it attempts to quantify and collect the statistical analysis on the various 

measures set in the research questions in the study. The purposive sampling technique is 

utilized in the study. This type of sampling is non-probability which is very effective in 

the domain of learning and expert knowledge on the needs of the study. The study 

comprised thirty (30) respondents only. Results show that structural cognitive domain of 
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learning reveals the ability to construct meaning from their lesson as to function and 

activities in their module, structural affective domain of learning reveals that students 

have the active attention and proper motivation to learn, willingness to respond, and 

feeling of satisfaction, and students have the attitude of worth, beliefs, acceptance, 

preference, and commitment to values, and structural psychomotor domain of learning 

reveals that students can express their learning through gestures, posture, facial 

expression, and/or creative movement. On the other hand, approach to teaching 

strategies as to comprehension and analysis levels shows innovation, creativity, 

competition, and have the ability to present concepts in their outline lesson, approach to 

teaching strategies as to the attitude of students toward the lesson shows that students 

display strict compliance toward their lessons and activities, and approach to teaching 

strategies as to academic performance shows that students focus on their lessons and 

provides output in the learning process, and students pay close attention to the direction 

in their lesson set up by. Findings of the study show that there is no significant agreement 

between the structural domain of learning among the students in their academic 

performance and the approach on the teaching strategies of the students in their school 

achievement among the respondents. 

 

Keywords: structural domain of learning, teaching strategies, academic performance, 

cognitive domain of learning, affective domain of learning, and psychomotor domain of 

learning 

 

1. Introduction 

 

The focus in the educational system at present is based on the student as the center of 

learning where the curriculum is formed on the needs of the learning process. It provides 

a concept and understanding on the students’ space that helps in the intervention and in 

the learning process. It is the learning and teaching process that will innovate the 

technologies in teaching, analyze, and support the characteristics in the contemporary 

profile of students in their way, and in their learning process where it evaluates and 

describes the system in the educational setting for student to design from the various 

educational institutions. It determines the advantages and disadvantages on the trends 

in teaching and learning process. It also provides a role in the advance technology of 

learning environment to provide quality of education process and satisfaction. It 

provides a high motivational level in the phases of the students in the focus of the 

educational system (Sanchez‐Sepulveda, et al., 2020). In addition, to the focused system 

in education provides a techniques among lecturers as perceived change in the 

educational system and setting that will reform a better structure especially on the 

various domains of learning and various teaching techniques that help in the improved 

academic and performance of students in their achievement toward learning where it 

develops and extends the techniques among the teachers in the focus of the educational 
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system as applied to the procedures in the learning process and academic performance 

and achievement of students. The process will define and consist of the conduct of the 

problems and in the educational system and setting in analyzing the issues for change 

and better improvement of the institutional system and reform in the future generation 

and learning process as to the content, attitude, expression, feeling, and reform 

consequences of students. It is a school system that provides standards and accountability 

to improve discourses where it explores the system in the educational setting in 

managing the focus in the learning environment that builds and attempts to improve the 

educational system and instruction in the school core of advance technology. It also 

provides system and policy in the interpretation of the cues and uses of educational 

support in the classroom setting efforts, and influences (Spillane, Seelig, Blaushild, 

Cohen, & Peurach, 2019). 

 On the other hand, the structural domain of learning is important to consider in 

students’ academic performance because it guides the learning process of the 

achievement and class performance. It is designed in various activities where the learning 

process will explore the knowledge of students in their in-depth activities in their subject 

learning especially on the academic performance and achievement as to the domain of 

learning is concerned. It assists the lecturers in their ways and styles in their teaching 

process and needs of the students. The structure of the domain of learning examines the 

various activities in the academic achievement and performance of the learners as to 

psychomotor, affective, and cognitive learning where it explores the academic 

performance of the learners and achievement of students and learning skills. Structural 

domains of learning reveal to carry the ability of the lesson through implementation and 

execution in the active attention of the students in their learning and motivation on their 

study habits willing to respond on the worth and attitude, commitment, preference, 

acceptance, and beliefs in the affective learning and values. Learners are exploring their 

visuals, body movement, coordination, touch, and auditory that will take the necessary 

information and ability to learn in the psychomotor learning and environment. The 

academic performance and the structure of the domain of learning have the extent to 

acquire the knowledge and skills in the learning process and in their academic 

performance (Mallillin, 2020). On the other hand, the structure of the domains of learning 

has to do with the development of the competency based-learning of the students to have 

a better learning process and quality of education. It is the intensity in the global 

educational setting that will nurture continuously the modality of teaching that will 

highlight the competency in the practice of education. It is a competency based-learning 

that depicts the various domains of learning which is imperative on the initiative that 

establishes the capability of such things. It embraces the engrained and needs curriculum 

opportunities in the design of the learning that utilizes the trends in the teaching 

innovation and in the learning approaches to teaching on the development and context 

of competency based-learning and domain of learning. It is focused on the programs on 
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the benefits of the student learners as a center to the process of education and 

development (Mallillin, 2021). 

 Moreover, the academic performance of students relies on the various trends of 

teaching and strategies through the different domains of learning. The teachers’ 

integration knowledge on the various techniques and strategies will enhance the learners 

that will provide a better interaction through the best strategies and learning process. It 

identifies and examines the various methods, trends, strategies, and techniques in 

teaching from the student perspective and learning. It provides a teaching strategy that 

lays the foundation of the learning process on how and why on the conduct of the 

classroom lesson that will assist the learners to set their expectations in the class culture 

for the learners to take class participation and responsibility on the various trends of 

teaching that directs the structure of the lecturers’ instructions in terms direct activities, 

and techniques in teaching in the various learning process and stage in acquiring the 

knowledge of the learners in a complex approach and pedagogy in the technology of 

education that pushes on the academic concept in the learning experience and practice to 

assist the students on their lesson that will inspire them to achieve their goals in 

academics (Mallillin, et al., 2021). Hence, it features and explores the trend in scientific 

practices on the teaching techniques as to the inquiry of teaching and emphasizes on both 

the framework and theory, incorporates teaching techniques, and strategies in 

professional development inquiry of teaching, and selection of the subject matter that is 

based on the needs of the learners. The goals of the trends in the strategies in teaching 

and usages include the various domains of learning that focus on the teacher-centered 

and student-centered strategies (Halawa, et al. 2020). 

 Furthermore, the academic performance of the students depends on the structural 

domain of learning and strategies of teaching that focuses on the learners’ achievement 

through the competency of the lectures in terms of their dedication in bringing the 

knowledge of learning among the students. This measures the competency of lecturers 

in bringing their skills to the learners since it is their profession as the noblest among all. 

It involves challenges on the part of the lecturers on their innovation and technical skills 

in terms of planning in their teaching strategies and techniques based on the various 

domains of learning through action (Mallillin, & Mallillin, 2019). It has an impact on the 

practice and instruction among the lecturers on the academic performance of the 

students. The management of the instructional practices on the domains of learning and 

teaching strategies will generate the increased academic performance of the learners in 

terms of planning and teaching assessment (Francisco, & Celon, 2020).  

 

2. Research Questions 

 

1. How may the profile of the respondents be described in terms of  

a) age,  

b) gender, 
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c) educational attainment, and  

d) number of years in teaching? 

 

2. What is the structural domain of learning among the students in their academic 

performance in the area of  

a) cognitive domain of learning, 

b) affective domain of learning, and 

c) psychomotor domain of learning? 

 

3. What is the approach on the teaching strategies of the students in their school 

achievement along the area of  

a) analysis and comprehension level, 

b) attitude towards the lesson, and 

c) academic performance?  

 

4. Is there a significant agreement between the structural domain of learning among the 

students in their academic performance and the approach to the teaching strategies of the 

students in their school achievement among the respondents? 

 

2.1 Hypothesis 

There is no significant agreement between the structural domain of learning among the 

students in their academic performance and the approach on the teaching strategies of 

the students in their school achievement among the respondents. 

 

3. Research Design 

  

The quantitative research design is utilized in the study because it attempts to quantify 

and collect the statistical analysis on the various measures set in the research questions 

as to the profile of the respondents in terms of age, gender, educational attainment, and 

a number of years in teaching to include the structural domain of learning among the 

students in their academic performance in the area of the cognitive domain of learning, 

the affective domain of learning, and psychomotor domain of learning in addition to the 

approach of the teaching strategies of the students in their school achievement along the 

area of analysis and comprehension level, attitude towards the lesson, and academic 

performance of students. Therefore, the quantitative research design is conclusive and 

considered to be used in the specific test to describe the function and characteristics and 

the research accuracy problem of the questions. It is a framework and theoretically rooted 

in considering quantitative research. It ensures understanding the key features of the 

research in a required quantitative analysis in the practice and improved quantitative 

adapt methods (Bauer, et al., 2021). 

 

http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes


Leovigildo Lito D. Mallillin, Johdel C. Cabaluna, Regilito D. Laurel,  

Pilipinas America C. Arroyo, Teodoro M. Señoron Jr, Jocelyn B. Mallillin 

STRUCTURAL DOMAIN OF LEARNING AND TEACHING STRATEGIES  

IN THE ACADEMIC PERFORMANCE OF STUDENTS

 

European Journal of Education Studies - Volume 8 │ Issue 9 │ 2021                                                                                       192 

3.1 Sampling Techniques 

The purposive sampling technique is utilized in the study. This type of sampling is non-

probability which is very effective in the domain of learning and expert knowledge on 

the needs of the study. It can be used particularly on quantitative techniques in research. 

It reviews the strengths and weaknesses of the different approaches in identifying the 

samples in the study which provides evidence and empirical viability in the sample of 

the population of the study. It is a convenience and subset sampling for the chosen subject 

of the respondents. Purposive sampling relies necessarily on convenience sampling 

untestable assumption in the sampling-based method and probability in an appropriate 

way in obtaining the number of respondents to validate the group samples and identity. 

It may use and fit for the purposive sampling to design and trade the representative of 

the study sufficient for the sample effect in obtaining the number of respondents in the 

study (Klar, & Leeper, 2019). 

 

3.2 Participants of the Study  

The participants of the study are experienced professional lecturers in both public and 

private educational institutions. They are the heads, principals, lecturers, and curriculum 

designers who implement the structural domain of learning and teaching strategies in 

the academic performance of students. The study comprised thirty (30) respondents only. 

It is conducted for the period 2020-2021. 

 

3.3 Instruments Used 

 

A. Cognitive domain of learning 

 
Scale Descriptive level Descriptive Interpretation 

4.20-5.00 Strongly Agree Cognitive domain of learning is highly observed 

3.40-4.19 Agree Cognitive domain of learning is observed 

2.60-3.39 Moderately Agree Cognitive domain of learning is limited 

1.80-2.59 Disagree Cognitive domain of learning is not observed 

1.00-1.79 Strongly Disagree Cognitive domain of learning is not observed at all 

 

B. Affective domain of learning 

 
Scale Descriptive level Descriptive Interpretation 

4.20-5.00 Strongly Agree Affective domain of learning is highly observed 

3.40-4.19 Agree Affective domain of learning is observed 

2.60-3.39 Moderately Agree Affective domain of learning is limited 

1.80-2.59 Disagree Affective domain of learning is not observed 

1.00-1.79 Strongly Disagree Affective domain of learning is not observed at all 
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C. Psychomotor domain of learning 

 
Scale Descriptive level Descriptive Interpretation 

4.20-5.00 Strongly Agree Psychomotor domain of learning is highly observed 

3.40-4.19 Agree Psychomotor domain of learning is observed 

2.60-3.39 Moderately Agree Psychomotor domain of learning is limited 

1.80-2.59 Disagree Psychomotor domain of learning is not observed 

1.00-1.79 Strongly Disagree Psychomotor domain of learning is not observed at all 

 

D. Analysis and Comprehension level 

 
Scale Descriptive level Descriptive Interpretation 

4.20-5.00 Strongly Agree Analysis & comprehension level is highly observed 

3.40-4.19 Agree Analysis & comprehension level is observed 

2.60-3.39 Moderately Agree Analysis & comprehension level is limited 

1.80-2.59 Disagree Analysis & comprehension level is not observed 

1.00-1.79 Strongly Disagree Analysis & comprehension level is not observed at all 

 

E. Attitude of Student Toward the Lesson 

 
Scale Descriptive level Descriptive Interpretation 

4.20-5.00 Strongly Agree Attitude toward the lesson is highly observed 

3.40-4.19 Agree Attitude toward the lesson is observed 

2.60-3.39 Moderately Agree Attitude toward the lesson is limited 

1.80-2.59 Disagree Attitude toward the lesson is not observed 

1.00-1.79 Strongly Disagree Attitude toward the lesson is not observed at all 

 

F. Academic Performance 

 
Scale Descriptive level Descriptive Interpretation 

4.20-5.00 Strongly Agree Academic performance is highly observed 

3.40-4.19 Agree Academic performance is observed 

2.60-3.39 Moderately Agree Academic performance is limited 

1.80-2.59 Disagree Academic performance is not observed 

1.00-1.79 Strongly Disagree Academic performance is not observed at all 

 

4. Result 

 

4.1 On the Profile of the Respondents 

Table 1 presents the frequency and percentage distribution on the profile of the 

respondents.  
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Table 1: Profile of Respondents 

Profile: Frequency Percentage 

Age:  

• 25 below 

• 26-28 

• 29-31 

• 32-34 

• 35 above 

 

7 

9 

5 

5 

4 

 

23.33 

30.00 

16.67 

16.67 

13.33 

Gender: 

• Male 

• Female 

 

12 

18 

 

40 

60 

Educational Attainment: 

• College Graduate 

• With MA Units 

• MA graduate 

• With Doctorate Units 

• Doctorate Graduate 

 

5 

5 

8 

1 

4 

 

16.67 

16.67 

26.67 

3.33 

86.67 

Number of Years in Teaching: 

• 1 year and below 

• 2 - 4 years 

• 5 – 7 years 

• 8 – 10 years 

• 11 years and above 

 

1 

4 

8 

7 

10 

 

3.33 

13.33 

26.67 

23.33 

33.33 

 

It is noted in the table that most of the respondents belong to the age bracket 26-28 years 

old, with a frequency of 9 or 30% among the respondents, female respondents got a 

frequency of 18 or 60% among the respondents, educational attainment of the 

respondents are Masters of Arts graduate, with a frequency of 8 or 26.67% among the 

respondents, and a number of years in teaching is 10 years and above, with a frequency 

of 10 or 33.33% among the respondents.  

 

4.2 On the structural domain of learning among the respondents  

 
Table 2: Cognitive Domain of Learning 

Cognitive Domain of Learning WM I R 

1. Recognition and recalling knowledge from memory based on their lesson and 

activity. 
3.38 MA 5 

2. Ability to construct meaning from their lesson as to function and activities in 

their module. 
4.28 SA 1 

3. Ability to carry out lessons through execution and  

 implementation in their lesson.  
4.12 A 2.5 

4. Ability to determine lesson through concept, structure and  

 purposes from their outline lesson. 
4.12 A 2.5 

5. Ability to judge the lesson based on the criteria and standards in their module 

lesson. 
4.00 A 4 

Average Weighted Mean 3.98 A  

Standard Deviation 0.350   
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Table 2 presents the weighted mean and the corresponding interpretation on the 

structural domain of learning as to the cognitive domain of learning. 

 It is noted in the table that rank 1 is “Ability to construct meaning from their lesson 

as to function and activities in their module”, with a weighted mean of 4.28 or Strongly 

Agree which means that the cognitive domain of learning is highly observed. Rank 2 is 

shared by the two indicators which are “Ability to carry out lessons through execution 

and implementation in their lesson”, and “Ability to determine lesson through concept, 

structure, and purposes from their outline lesson”, with a weighted mean of 4.12 or Agree 

which means that cognitive domain of learning is observed. Rank 3 is “Ability to judge 

the lesson based on the criteria and standards in their module lesson”, with a weighted 

mean of 4.00 or Agree which means that cognitive domain of learning is observed. The 

least in rank is “Recognition and recalling knowledge from memory based on their lesson 

and activity”, with a weighted mean of 3.38 or Moderately Agree, which means the 

cognitive domain of learning is limited. The overall average weighted mean is 3.98 or 

Agree which means that the cognitive domain of learning in this area is observed. 

 
Table 3: Affective Domain of Learning 

Affective Domain of Learning WM I R 

1. Students have the sense of learning, the existence of response, awareness 

and willingness. 
4.14 A 3 

2. Students have the active attention and proper motivation to learn, 

willingness to respond, and feeling of satisfaction. 
4.22 SA 1.5 

3. Students have the attitude of worth, beliefs, acceptance, preference, and 

commitment to values. 
4.22 SA 1.5 

4. Students internalize values and beliefs according to priority in their lesson 

and learning activities. 
3.30 MA 5 

5. Students can relate behavior that reflects a set of values in life, practicing, 

and acting on their values and beliefs. 
3.36 MA 4 

Average Weighted Mean 3.85 A  

Standard Deviation 0.474   

 

Table 3 presents the weighted mean and the corresponding interpretation on the 

structural domains of learning as to the affective domain of learning.  

 As shown on the table, rank 1 is shared by the two indicators which are “Students 

have the active attention and proper motivation to learn, willingness to respond, and 

feeling of satisfaction”, and “Students have the attitude of worth, beliefs, acceptance, 

preference, and commitment to values”, with a weighted mean of 4.22 or Strongly Agree 

which means that affective domain of learning is highly observed. Rank 2 is “Students 

have the sense of learning, the existence of response, awareness, and willingness”, with 

a weighted mean of 4.14 Agree which means that affective domain of learning is 

observed, Rank 3 is “Students can relate behavior that reflects a set of values in life, 

practicing, and acting on their values and beliefs”, with a weighted mean of 3.36 or 

Moderately Agree which means that affective domain of learning is limited. The least in 
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rank is “Students internalize values and beliefs according to priority in their lesson and 

learning activities”, with a weighted mean of 3.30 or Moderately Agree which means that 

the affective domain of learning is limited. The overall average weighted mean is 3.85 or 

Agree which means that the affective domain of learning in this area is observed. 

 
Table 4: Psychomotor Domain of Learning 

Psychomotor Domain of Learning WM I R 

1. Students can encode information and activities in expressing and interpreting 

information or concepts.  
3.17 MA 5 

2. Students can express their learning through gestures, posture, facial 

expression, and/or creative movement.  
4.24 SA 1 

3. Students can relate to endurance, flexibility, agility, strength, reaction-response 

time. 
4.04 A 3.5 

4. Students can relate to body movement, visuals, auditory, touch, or 

coordination, and the ability to take information from the environment and react. 
4.10 A 2 

5. Students have the skills related to complex actions like walking, running, 

jumping, pulling, pushing, and manipulation based on their lesson. 
4.01 A 3.5 

Average Weighted Mean 3.91 A  

Standard Deviation 0.424   

 

Table 4 presents the weighted mean and the corresponding interpretation on the 

structural domain of learning as to the psychomotor domain of learning. 

 As observed in the table, rank 1 is “Students can express their learning through 

gestures, posture, facial expression, and/or creative movement”, with a weighted mean 

of 4.24 or Strongly Agree which means that the psychomotor domain of learning is highly 

observed. Rank 2 is “Students can relate to body movement, visuals, auditory, touch, or 

coordination, and the ability to take information from the environment and react”, with 

a weighted mean of 4.10 or Agree which means that the psychomotor domain of learning 

is observed. Rank 3 is shared by the two indicators which are “Students can relate to 

endurance, flexibility, agility, strength, reaction-response time”, and “Students have the 

skills related to complex actions like walking, running, jumping, pulling, pushing, and 

manipulation based on their lesson”, with a weighted mean of 4.01 or Agree which means 

that psychomotor domain of learning is observed. The least in rank is “Students can 

encode information and activities in expressing and interpreting information or 

concepts”, with a weighted mean of 3.17 or Moderately Agree which means that the 

psychomotor domain of learning is limited. The overall average weighted mean is 3.91 of 

Agree which means that the psychomotor domain of learning in this area is observed. 

 

4.3 On the approach to the teaching strategies among the respondents  

Table 5 presents the weighted mean and the corresponding interpretation on the 

approach of teaching strategies as to analysis and comprehension level of the 

respondents. 
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Table 5: Analysis and Comprehension Level 

Analysis and Comprehension Level WM I R 

1. Comprehension and analysis levels show innovation, creativity, 

competition, and have the ability to present concepts in their outline lesson. 
4.30 SA 1 

2. Analysis and comprehension level of students show skills in creative 

thinking, can learn and can communicate with passion and ideas based on 

their lesson. 

4.12 A 3 

3. Students possess skills to define problems and design proper solutions in 

an effective way in their analysis and comprehension level. 
4.00 A 4.5 

4. Comprehension and analysis levels are based on their skills and needs and 

are based on students’ level of knowledge to inspire, motivate, and empower 

them to learn and expand the mind of their lesson.  

4.18 A 2 

5. Comprehension and analysis level acquire skills and knowledge for 

various situations in their activities and lessons. 
4.00 A 4.5 

Average Weighted Mean 4.12 A  

Standard Deviation 0.127   

 

As gleaned in the table, rank 1 is “Comprehension and analysis levels show innovation, 

creativity, competition, and have the ability to present concepts in their outline lesson”, 

with a weighted mean of 4.30 or Strongly Agree which means that analysis and 

comprehension level is highly observed. Rank 2 is “Comprehension and analysis levels 

are based on their skills and needs and are based on students’ level of knowledge to 

inspire, motivate, and empower them to learn and expand the mind of their lesson”, with 

a weighted mean of 4.18 or Agree which means that analysis and comprehension level is 

observed. Rank 3 is “Analysis and comprehension level of students show skills in creative 

thinking, can learn and can communicate with passion and ideas based on their lesson”, 

with a weighted mean of  4.12 or Agree which means that analysis and comprehension 

level is observed. The least in rank is shared by the two indicators which are “Students 

possess skills to define problems and design proper solutions in an effective way in their 

analysis and comprehension level”, and “Comprehension and analysis level acquire 

skills and knowledge for various situations in their activities and lessons”, with a 

weighted mean of 4.00 or Agree which means that analysis and comprehension level is 

observed. The overall average weighted mean is 4.12 or Agree which means that analysis 

and comprehension level are observed in this area. 

 
Table 6: Attitude of Student Toward the Lesson 

Attitude of Student Toward the Lesson WM I R 

1. Students show enthusiasm in the lesson setting up and in their learning 

process. 
3.20 MA 5 

2. Students display strict compliance toward their lessons and activities. 4.27 SA 1 

3. Students submit their various activities intended for the learning process in 

their subject and on time. 
4.10 A 2.5 

4. Students request for assistance from their teachers for the lesson that is not 

clearly understood by them. 
3.30 MA 4 
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5. Students express freely their opinion based on their lessons and activities 

in their subjects. 
4.10 A 2.5 

Average Weighted Mean 3.94 A  

Standard Deviation 0.759   

 

Table 6 presents the weighted mean and the corresponding interpretation on the 

approach of teaching strategies as to the attitude of students toward the lesson among 

the respondents.  

 As acknowledged in the table, rank 1 is “Students display strict compliance toward 

their lessons and activities”, with a weighted mean of 4.27 or Strongly Agree which 

means that the attitude of students toward the lesson is highly observed. Rank 2 is shared 

by the two indicators which are “Students submit their various activities intended for the 

learning process in their subject and on time”, and “Students express freely their opinion 

based on their lessons and activities in their subjects”, with a weighted mean of 4.10 or 

Agree which means that attitude of the student toward the lesson is observed. Rank 3 is 

“Students request for assistance from their teachers for the lesson that is not clearly 

understood by them”, with a weighted mean of 3.30 or Moderately Agree which means 

that the attitude of students toward the lesson is limited. The least in rank is “Students 

show enthusiasm in the lesson setting up and in their learning process”, with a weighted 

mean of 3.20 or Moderately Agree which means that the attitude of students toward the 

lesson is limited. The overall average weighted mean is 3.94 or Agree which means that 

the attitude of students toward the lesson is observed in this area. 

 

Table 7: Academic Performance 

Academic Performance WM I R 

1. Students express freely their opinion and ideas in their lessons and activities. 4.08 A 4 

2. Students focus on their lessons and provide output in the learning process. 4.23 SA 1.5 

3. Students pay close attention to the direction in their lesson set up by. 4.23 SA 1.5 

4. Students develop their time management in their activities and lessons in their 

subjects. 
4.12 A 3 

5. Students establish academic goals to accomplish the task required in their 

subject. 
3.00 MA 5 

Average Weighted Mean 3.93 A  

Standard Deviation 0.525   

 

Table 7 presents the weighted mean and the corresponding interpretation on the 

approach of teaching strategies as to the academic performance of the respondents. 

 As observed in the table, rank 1 is shared by the two indicators which are 

“Students focus on their lessons and provide output in the learning process”, and 

“Students pay close attention to the direction in their lesson set up by”, with a weighted 

mean of 4.23 or Strongly Agree which means that academic performance is highly 

observed. Rank 2 is “Students develop their time management in their activities and 

lessons in their subjects”, with a weighted mean of 4.12 or Agree which means that 

http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes


Leovigildo Lito D. Mallillin, Johdel C. Cabaluna, Regilito D. Laurel,  

Pilipinas America C. Arroyo, Teodoro M. Señoron Jr, Jocelyn B. Mallillin 

STRUCTURAL DOMAIN OF LEARNING AND TEACHING STRATEGIES  

IN THE ACADEMIC PERFORMANCE OF STUDENTS

 

European Journal of Education Studies - Volume 8 │ Issue 9 │ 2021                                                                                       199 

academic performance is observed. Rank 3 is “Students express freely their opinion and 

ideas in their lessons and activities”, with a weighted mean of 4.08 or Agree which means 

that academic performance is observed. The least in rank is “Students establish academic 

goals to accomplish the task required in their subject”, with a weighted mean of 3.00 or 

Moderately Agree which means that academic performance is limited. The overall 

average weighted mean is 3.93 or Agree which means that academic performance is 

observed in this area. 

 

4.4 On the significant agreement between the structural domains of learning and 

approach to teaching strategies of the students in their school achievement among the 

respondents 

 
Table 8: Test of Significant Agreement Between Structural Domain  

of Learning and Approach to Teaching Strategies Among the Respondents 

 

Variables 

t-computed 

value 

Relationships 

*significant 

*not significant 

Hypotheses 

*accepted 

*rejected 

a. cognitive domain of learning 

• analysis and comprehension level 

• attitude towards the lesson 

• academic performance 

 

b. affective domain of learning 

• analysis and comprehension level 

• attitude towards the lesson 

• academic performance 

 

c. psychomotor domain of learning 

• analysis and comprehension level 

• attitude towards the lesson 

• academic performance 

 

-1.22551 

0.19399 

0.26939 

 

 

-1.86850 

-0.43176 

-0.42704 

 

 

-1.51727 

-0.14686 

0.10948 

 

not significant 

not significant 

not significant 

 

 

not significant 

not significant 

not significant 

 

 

not significant 

not significant 

not significant 

 

accepted 

accepted 

accepted 

 

 

accepted 

accepted 

accepted 

 

 

accepted 

accepted 

accepted 

Significant at 0.05 level, two-tailed test, df at 29 with a critical t-value of 2.045 

 

Table 8 presents the test of significant agreement between the structural domain of 

learning and the approach to teaching strategies among the respondents. 

 It reveals in the t computed values that all variables fall below the t critical value 

of 2.045, two-tailed test, df of 29 at 0.05 level of significance which the relationship is not 

significant and the decision is accepted. Therefore, it is safe to say that there is no 

significant agreement between the structural domain of learning among the students in 

their academic performance and the approach to the teaching strategies of the students 

in their school achievement among the respondents. 
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5. Discussion 

  

The structural domain of learning and teaching strategies in the academic performance 

provides a positive outcome for both lecturers and students since learning is a two-way 

process in the educational system. The profile of the respondents shows that their 

dedication to their teaching profession relies on their motive and interest in life. It 

identifies the influence of the domain of learning and the approaches to teaching strategy 

on the factors to the academic performance of the learners and challenges. The structural 

design of the learning process provides impact related to their learning process in the 

various domain of learning and teaching strategies so that the learning process among 

students will be met according to the set standard in the learning outcome of the learners. 

It provides learning strategies that in turn influence the learners on academic 

achievement and performance (Hayat, Shateri, Amini, & Shokrpour, 2020). 

 Hence, the structural cognitive domain of learning shows the ability to construct 

meaning from their lesson as to function and activities in their module that will describe 

the interaction pattern and complexity for both students and teachers. It enhances the 

learning process and assessment of students and understanding to improve the 

classroom setting and perspective in the domains of learning and teaching strategies 

(Eriksson, Boistrup, & Thornberg, 2020). It also shows that there is an ability to carry out 

lessons through execution and implementation in their lesson, and ability to determine 

lesson through concept, structure, and purpose from the outlined lesson where it 

enhances the knowledge and integration of the technology of teaching that focuses on the 

learning of students (Mallillin, Carag, Mallillin, & Laurel, 2020). In addition, it shows the 

ability to judge the lesson based on the criteria and standards in their module lesson 

where a teacher is guided on the context of the lesson based on the needs of the students 

especially now that the teaching process has shifted to blended learning. It provides the 

process of learning and instructional design that depicts on the structure of the domain 

of learning and teaching strategies based on the standard instructional material in a 

constructive way and alignment to improve the learning process of students (Cahapay, 

2021). Lastly, it shows that there is a recognition and recalling knowledge from memory 

based on their lesson and activity where it describes the pedagogical experiences of 

subjects on the analysis of the objectives and goals in a substantial and creative work of 

the students to improve the quality of teaching and desired effect on the pedagogy of the 

educational system in creative learning (Hamroev, 2019).  

 Moreover, on the structural affective domain of learning, it shows that students 

have the active attention and proper motivation to learn, willingness to respond, and 

feeling of satisfaction, and students have the attitude of worth, beliefs, acceptance, 

preference, and commitment to values where it provides a vision and attitude of both the 

learners and teachers to analyze the process of learning and framework in accordance to 

the affective domain of learning for students to apply the principles in life. It implements 

and identifies the teaching delivery mode, support among the learners, and process in 
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the school system to boost the potential of students and to ensure the quality of education, 

(Mallillin, et. al., 2020). On the other hand, it shows also that students have the sense of 

learning, the existence of response, awareness, and willingness where it describes the 

learning and quality of teaching in instilling values to students and application of the 

lesson in a continuous sense of learning and intellect to the characteristics and 

development of students. This will help students to better understand the practice and 

improve learning engagement (Perso, & Hayward, 2020). Constantly, it shows that 

students can relate behavior that reflects a set of values in life, practicing, and acting on 

their beliefs. This can motivate students to understand the broad framework in 

undermining the facilitation of their psychological wellness in the educational setting and 

direct relevance on the needs in the learning context and practices to support the learning 

process (Ryan, & Deci, 2020). It shows that students internalize values and beliefs 

according to priority in their lesson and learning activities where it implements the values 

to strengthen the students and their characters in their lesson, balance the practice and 

understanding, recognize the differences and respect, and deals with accustomed 

students (Subaidi, 2020).  

 Furthermore, the structural psychomotor domain of learning shows that students 

can express their learning through gestures, posture, facial expression, and/or creative 

movement. This involves learning and a substantial amount of psychomotor domain in 

understanding and recognizing the learning context as key intervention and design in 

addressing the individual needs of the learners in exploring the verbal and non-verbal 

gestures via facial expression during the learning process (Behera, et. al., 2020). It also 

reveals that students can relate to body movement, visuals, auditory, touch, or 

coordination, and the ability to take information from the environment and reaction. It 

provides a process of senses in the learning process of student that influences their 

potential and determination (Delgado-Lobete, Pértega-Díaz, Santos-del-Riego, & 

Montes-Montes, 2020). In addition, it reveals that students can relate to endurance, 

flexibility, agility, strength, reaction-response time, and students have the skills related 

to complex actions like walking, running, jumping, pulling, pushing and manipulation 

based on their lesson where it plays an active role in the experiences of the learners as to 

the social, physical and mental development of the learners. It stimulates an optimal level 

and development on the psychomotor need that improves the flexibility and strength of 

the learners. It influences the strength and endurance program in the composition and 

adaptive body changes of students (Görner, & Reineke, 2020). Lastly, it shows that 

students can encode information and activities in expressing and interpreting 

information or concepts. It provides critical thinking skills among the learners at their 

educational level. It applies procedures on the understanding of their solving concept in 

their learning process. It provides support and an effective method for the knowledge of 

the learners. This enables the learners to organize and analyze the concepts of learning, 

(Jonassen, & Carr, 2020).  
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 Consequently, the approach of teaching strategies as to analysis and 

comprehension level of the respondents shows innovation, creativity, competition, and 

have the ability to present concepts in their outline lesson. This can help students in their 

learning process in a meaningful manner since they are being assisted to foster their 

creativity and innovation based on the domain of learning and teaching strategies set for 

the learning process through the creative tasks, engagement, cooperative attitude, and 

learning competitive value to include the behavior engagement, cognitive and emotional 

engagement on their creative task of learning where it strengthens the learning 

opportunity of the students (Hong, Chen, Wang, Ye, & Ye, 2020). Yet, it also shows that 

comprehension and analysis levels are based on their skills and needs and are based on 

students’ level of knowledge to inspire, motivate, and empower to learn and expand the 

mind of their lesson. It also provides comprehensive and accurate skills and development 

for the students. It assesses their level of learning that explores and influences the factors 

of their knowledge and level (Prinz, Golke, & Wittwer, 2020). On the other hand, it shows 

that the analysis and comprehension level of students show skills in creative thinking, 

can learn, and can communicate with passion and ideas based on their lesson. It provides 

students with their framework and level of creative thinking in their learning process 

mentally in various situations where it analyzes the concept of their learning where they 

can express themselves to the fullest based on their lesson (Aini, Mukhlis, Annizar, 

Jakaria, & Septiadi; 2020, February). Lastly, it shows that students possess skills to define 

problems and design proper solutions in an effective way in their analysis and 

comprehension level, and acquire skills and knowledge for various situations in their 

activities and lessons. This emphasizes that the learning process has approaches and 

goals to be adapted in all disciplines of learning in the improved skills of students in their 

learning process (Akben, 2020). 

 In contrast, the approach of teaching strategies as to the attitude of students 

toward the lesson among the respondents shows students display strict compliance 

toward their lessons and activities where it establishes the interaction in the classroom 

teaching that increases the attention of the students in the development of the classroom 

setting especially on the static pattern to act in the interaction of the select strategies of 

the lecturers that serve on the procedures and rules on the interaction and structure of 

the teaching strategies on the various domains of learning (Ball, 2020). It also shows that 

students submit their various activities intended for the learning process in their subject 

and on time, and students express freely their opinion based on their lessons and 

activities in their subjects where the application of learning will support the learning 

knowledge of the students which is appropriate in the studies of the learners. It features 

to support the learners’ activities in their learning lesson using the domains of learning 

and teaching strategies (Simanullang, & Rajagukguk; 2020, February). Hence, it shows 

that students request assistance from their teachers for the lesson that is not clearly 

understood by them. This is essential for students to be guided properly and improve the 

learning environment among them. It is a kind of assistance that is detrimental among 
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the learners in creating demand and maintains assistance on their learning process, 

(Patikorn, & Heffernan; 2020, August). Lastly, it shows that students are enthusiastic in 

the lesson setting up and in their learning process where it explores the student 

engagement and influences in the outcome and literacy of their learning process. It also 

provides a positive output on the performance of students in the achievement of their 

indication to the desired outcome and learning (Troy Frensley, Stern, & Powell, 2020). 

 Lastly, the approach of teaching strategies as to the academic performance of the 

respondents shows that students are focused on their lessons and provide output in the 

learning process, and students pay close attention to the direction in their lesson set up 

by where it increases the student support on the learning skills of students that may 

experience the real learning process. It will support the teachers in their learning skills 

and process to assess the method and effectiveness in the collaborative learning of 

students (Niu, & Niemi; 2020). Yet, it also shows that students develop their time 

management in their activities and lessons in their subjects where it analyses their 

methods of learning in the management of learning and context. It provides distinct time 

management on the learning process of students as part of their strategies and tactics in 

the self-regulated framework and learning on the part of the learners (Uzir, et al.; 2019, 

September). In addition, it shows that students express freely their opinion and ideas in 

their lessons and activities. It also provides an understanding of the opinion of students 

in their lesson through the learning technology and improvement usage in a sustainable 

learning process of students. It provides an updated and well-suited based trend in the 

technology of education facilities among the learners (Verma, Illés, Stoffová, & Bakonyi, 

2020). Lastly, it shows that students establish academic goals to accomplish the task 

required in their subject. It is strategic planning among the teachers as a key indicator 

which is very crucial from the various private and public educational institutions. It is a 

tool that indicates to convey the performance of students in a simple way where it 

provides options on the performance of the students in their academic performance 

(Parada, Blasco-Blasco, & Liern, 2019).  

 

6. Conclusion 

 

1) It shows that most of the respondents belong to the age bracket 26-28 years old, 

female respondents dominate in number than the male respondents, it also shows 

that their educational attainment is a Master of Arts graduate, and 10 years and 

above is their teaching experiences.  

2) The structural cognitive domain of learning shows the ability to construct meaning 

from their lesson as to function and activities in their module, the structural 

affective domain of learning shows that students have the active attention and 

proper motivation to learn, willingness to respond, and feeling of satisfaction, and 

students have the attitude of worth, beliefs, acceptance, preference, and 

commitment to values, and the structural psychomotor domain of learning shows 
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that students can express their learning through gestures, posture, facial 

expression, and/or creative movement. 

3) Approach to teaching strategies as to comprehension and analysis levels shows 

innovation, creativity, competition, and have the ability to present concepts in 

their outline lesson, approach to teaching strategies as to the attitude of students 

toward the lesson shows that students display strict compliance toward their 

lessons and activities, and approach to teaching strategies as to academic 

performance shows that students focus on their lessons and provides output in the 

learning process, and students pay close attention to the direction in their lesson 

set up by. 

4) It shows that there is no significant agreement between the structural domain of 

learning among the students in their academic performance and the approach to 

the teaching strategies of the students in their school achievement among the 

respondents. 

 

7. Recommendations 

 

1) Since the profile of the respondents is in their prime age, they need to explore more 

on the teaching strategies especially in adapting the different domains of learning 

though they are master’s degree graduates. They need to explore the trends in 

teaching to enhance the learning process among the learners and to upgrade their 

knowledge to the trends in the advanced technology of teaching and learning 

domains among the respondents. 

2) There is a need to apply the principles of the cognitive domain of learning in 

recalling and recognizing the knowledge from based memory of the activity in the 

lesson and need to provide standard criteria for the outlined lesson, especially in 

the implementation, execution to determine the lesson through concept, purpose, 

and structure, there is a need to apply the structure of the affective domain of 

learning through internalizing the beliefs, values in prioritizing the lesson 

activities that can reflect and relate the behavior of the students and sense of 

learning, willingness, and awareness, and there is also a need to determine the 

structure of the psychomotor domain of learning that can enhance the information, 

and knowledge of activities in expressing the information, concept, interpretation, 

that will relate to the flexibility, endurance, reaction-response time, strength, 

agility, of the students in the lesson. 

3) Approach to teaching strategies on analysis and comprehension level should 

possess skills that will define problems and design proper solutions in an effective 

way in acquiring skills and knowledge for various situations in the activities and 

lessons through creative thinking, creating learning, and creating communication 

with passion and ideas based on the lesson, approach to teaching strategies as to 

the attitude of the student toward the lesson should show enthusiasm in the set-
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up lesson in the learning process and they need to clarify some points of ideas that 

are vague to understand by the students, and approach to teaching strategies as to 

the academic performance of the students should establish and accomplish 

academic goals in the required task of the subject lesson that can express opinion 

freely and ideas of the activities of the lesson, especially on the development to 

time and management of the lesson and activities in the subjects. 

4) Since the findings show that there is no significant agreement between the 

structural domain of learning among the students in their academic performance 

and the approach to the teaching strategies of the students in their school 

achievement among the respondents, there is a need to explore study not tackled 

in the study like the proper techniques in handling the lesson based on the needs 

of the respondents especially in the proper usage of the different domains of 

learning as to cognitive, affective, and psychomotor.  
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