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Abstract:

The purpose of this study was to determine the effectiveness of the Fuller approach in
teaching reading among Grade 3 pupils in Domnar-Lopez Copada Integrated Indigenous
People School, Maasim 3 district, Division of Sarangani, for the School Year 2021-2022.
The study used an experimental single group utilizing pre-test and post-test. Frequency
counts and percentage with the used of t-test to determine the significant difference in
the pre-test and post-test scores of Grade 3 pupils utilizing Fuller approach in enhancing
the reading capacity. It was found out that Fuller approach was effective in enhancing
the reading capacity of Grade 3 pupils by the used of different Fuller materials.

Keywords: prevalent conflict management style and the dominant school climate of
public elementary school

1. Introduction

The Department of Education, through the curriculum instruction division, reported that
5 out of ten or 50 percent of the grade 3 learners belong to frustrated readers, and out of
50 percent, 40 percent or 4 out of 10 are non-readers. It is an alarming issue in the field.
Regional Memorandum 205 series of 2021 instructed the area, emphasizing the
importance of an enhanced reading program at all levels (Oclarit et al., 2021).

Furthermore, reading is essential in every man's life because we learn not only by
experience but also based on what we are reading with comprehension and proper
pronunciation (Xie et al., 2017). The researcher observed that the Philippine Informal
Reading Inventory (Phil-IRI) results in Grade 3 Guava in the institution where he is
currently teaching 35 pupils who are struggling with reading comprehension. With this,
the proponent wanted to find out the utilization of the Fuller approach in enhancing the
reading capacity of grade 3 pupils.

Thus, reading as described by different writers as a source of communication may
be referred to as an interaction between the author and the reader. Furthermore, reading
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is two essential elements of a reader and text. They argue that the interaction between the
two is a usually silent mental activity in which individuals draw on their perception as
they negotiate the material. Characterize reading as obtaining meaning from written text
(Lyster et al., 2017).

Furthermore, reading is a topic of enormous societal importance because it relates
to literacy concerns. Reading is linked to a variety of cognitive processes in terms of
learning. Learning to read and write can have a significant effect on a child's life, as well
as expose them to humanity's collective knowledge. The first stage, readiness, includes
the abilities that young children develop before they may benefit from regular reading
instruction, but they can also gain from exposure and discovery experiences. Reading's
value in many developing nations should not be underestimated but rather stressed. It
necessitates a review of classroom programs by regular classroom teachers, school
administration, parents or caregivers, and, most all, curriculum developers to meet the
needs of beginning readers in schools (Orchard et al., 2021)

Teaching reading to Domnar Lopez-Copada Integrated IP School learners has also
been challenging in this context. Also, various programs and initiatives were undertaken
to equip teachers with different pedagogies in teaching learners the concepts in
comprehension with ease and through simple processes. However, for learners,
stereotyping in reading has always remained the same as it is complicated, affecting their
motivation to learn. Also, the literacy skills level of the learners may have influenced their
comprehension of reading simple words and sentences (Harris et al., 2020).

Thus, this study aims to develop the learners' reading capacity by using a Fuller
approach. Also, the study attempts to assess the effectiveness of the Fuller materials and
whether they can improve the reading capacity of the learners among Grade 3 learners.

2. Literature Review

The following pieces of literature are based on the different researches which are found
to have similarities and have bearing on the study about the effectiveness of Fuller
approach in teaching reading among grade 3 pupils.

The Fuller Technique for word recognition in English is one of many methods and
strategies for teaching word attack abilities. The Fuller approach is one of the components
of the Four-Pronged Approach to teaching beginning reading. The alphabet, phonics, and
complete word operations are all combined in this word recognition method. Before
adopting the Fuller Technique, the child must be able to name and shape each alphabet
letter. The child can tell which letters are vowels and which are consonants, as well as the
sounds that each letter makes (Tibi et al., 2021)

Additionally, there are sequences in teaching the letters in the Fuller approach.
The first letter we teach is Mm, followed by Ss, LI, Tt, Hh, Cc, Rr, Nn, Bb, Gg, Pp, Dd, Jj,
Ww, Vv, Zz, and Yy. X is a final sound in all beginning reading words (as to mix, fix, six,
ax); the sound of x is taught when these words are introduced. K has the same sound as
the familiar sound of C. The beginning readers often need clarification when the sound
of K is introduced. A few beginning words start with k (Badillo et al., 2020).
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Furthermore, the sound of Q is not introduced this early because, again, this needs
to be clarified for the child with the ¢ sound. No beginning reading words start with Q,
and it is always followed by U (as to queen, quilt, quiz). Step 2 is to introduce the letter
sound. If the target letter is Mm. so the learner will sound it out, the sound of the letter
Mm is "mmm". Then the teacher will show the pictures, and they will name the images
again. In Step 3 they will introduce or review the letterform. The teacher will demonstrate
how to write the Big M and the small m. He will show how to write the capital M and the
small m correctly (Macfarlane et al., 2018).

Moreover, the teacher will ask the child to write the letter Mm on air, the floor, and
his palm. Then the child will report on the board and next on paper to develop gross and
fine motor skills. In step 4 Exercises/ games/ contests: for example, show a Bingo Card
with pictures that all start with the sound of Mm. Show a target pattern. Say the word
with emphasis on the beginning sound. Ask the child to identify the pictures. He can say
"Bingo!" if he completes the given pattern. Lastly, the things to remember are to start each
lesson with a review of the previous consonant learned, the difficulty increases with each
class, and mastery of new words must be done through a fun way-games, exercises, and
contests that will surely interest a young child (Veldman et al., 2019).

In addition, the most common way to read is the Fuller approach nowadays. It
requires the readers first to acquire skills of familiarizing the names and sounds of letters
in the alphabet. Building vocabulary is also one of the focuses of this approach. Hence,
giving importance and meaning to the reading materials (Eghbaria et al., 2022).

It is crucial to understand how reading motivation is conceptualized before
looking into the practices used to help kids become motivated readers. The reading
explanation is described as a propensity to engage and persevere in an inappropriate
reading activity. In addition, reading motivation is defined as an individual's values,
beliefs, and behaviors related to reading. The method aims, and results of any particular
reading assignment for an individual are all influenced by these reading values, attitudes,
and habits. As a result, teachers must recognize that each student's motivation for reading
will differ. Students' diverse reading experiences, values, and beliefs about what a task is
and can do, for example, all impact any given reading job (Boulhrir et al., 2018).

Furthermore, because motivation is so important in reading, teachers must
provide students with the abilities they need to read and apply strategies that encourage
students to read independently. To put it another way, simply teaching a child to read
will not be sufficient. Teachers, on the other hand, must make active efforts in their
classroom procedures to encourage youngsters to develop a love of reading (Lopez et al.,
2019).

Early intervention with reading education is being emphasized nationwide, with
the goal of pupils being capable readers by the third grade. Younger kids are expected to
have their reading skills examined due to pressure from educational and political forces.
Evidence suggests that kids who do not develop phonemic awareness as a prerequisite
for good reading achievement will only benefit partially from reading instruction and
that low reading scores have been connected to phonics and phonemic awareness
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deficiencies. As a result, many schools' K-3 curriculum has emphasized phonemic
awareness, pronunciation, and word identification (Marsh et al., 2019).

Furthermore, due to an overemphasis on standardized testing outcomes to
measure literacy growth, elementary school reading programs have become automated
and test-driven rather than content- and meaning-driven. Despite public and
professional attention, "current practice is very much at odds with the best we know about
helping students become authentically literate". Students are being prevented from learning
to read for meaning, the most significant and practical kind of reading, due to the current
emphasis on basic literacy (Inoue et al., 2018).

Effective word-recognition procedures allow youngsters to swiftly and
instinctively convert written words' letters or spelling patterns into speech sounds,
allowing them to recognize words and instantly access their meanings. Children must
learn to recognize words quickly and efficiently to concentrate on the importance of what
they are reading. As children learn to read increasingly complex novels, word-
identification strategies will help them acquire the correct pronunciation of words that
they have never heard before in print. Students' semantic and syntactic knowledge can
then be used to verify the correctness of their word identification attempts (Hebert et al.,
2018).

Furthermore, children must learn to recognize words using their sound and
spelling skills as critical techniques. Children should also be able to collaborate with
larger groups of people, word families, spelling patterns, and onsets and rimes.
Identifying root words, prefixes, and suffixes and understanding multisyllabic terms are
the focal points of more sophisticated word-identification procedures. Before they have
the sound-letter knowledge to sound out some common words, they must first recognize
them. Furthermore, some words are irregular, which means they are difficult to read
using the sounding-out method (Chen et al., 2021).

The program should introduce certain irregular and other sight words in logical
order. These words should be reviewed frequently in class and in the written materials
that the students read. However, the value of teaching youngsters how to use word-
identification procedures to figure out words should not be overshadowed by the
presentation of some words as sight words (Jensen et al., 2018).

Moreover, a lack of reading fluency is a reliable predictor of reading
comprehension problems, according to research that relates comprehension deficiencies
with reading fluency. Fluent readers can focus successfully on comprehension by
processing deeper levels of meaning in the text because they have control over surface-
level text processing. Students with difficulty with fluency avoid reading activities and
need help with word identification, comprehension, and motivation. When readers'
ability to absorb text accurately is reduced due to a lack of adequate fluency, they
typically choose to refrain from engaging in reading behaviors such as creating words
(Torppa et al., 2020)

Furthermore, the three crucial elements of reading fluency that students must
acquire for efficient understanding are word decoding accuracy, automatic processing,
and prosodic reading. Readers must be able to decode words easily and regularly; many
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less experienced readers must gain the basic decoding abilities required for the successful
task. Slow word recognition reduces automaticity and impairs reading comprehension
(Barwasser et al., 2022).

Lastly, emerging readers may make decoding errors and require much work to
read words correctly, so they do not have the cognitive ability to understand what they
are reading. These readers may read terms correctly but need to link them in a way that
makes their oral reading meaningful. Less-skilled readers need to apply appropriate
monitoring tactics and fully digest the material. Slow readers process less text, recall less
information, and have more difficulty integrating prior knowledge (Wagner et al., 2019).
The ability of children to think of individual words as sound sequences is crucial to their
knowledge of the alphabetic principle. Children learn to recognize rhyming words and
build their rhymes to get this awareness. They also know that sentences are made up of
individual words, that words are made up of syllables, and that words are made up of
sounds that may be separated and manipulated in many ways. Finally, they discover that
sounds isolated or segmented from observations can be reassembled to make new words.
Unfortunately, some children have difficulty separating or segmenting the sounds in
spoken words and then reassembling the sounds (Nichols et al., 2018).

However, this part of phonemic awareness is what allows youngsters to use their
knowledge of sound-letter relationships to sound out printed words. First, it is crucial to
distinguish between phonemes and words. Phonemes refer to the individual sounds that
make up a word. They are sound's tiniest units. The rhyme is a word's remaining set of
phonemes, while the onset is the first single phoneme or first consonant cluster.
Phonemes are more prominent than rimes, while syllables are minor (Jiao et al., 2018).

Moreover, the challenge of finding the ideal title for a paragraph involves the
reader connecting text pieces and discovering the primary idea is a good measure of a
student's successful comprehension. The National Reading Panel proposed that reading
education encompass phonemic awareness, phonics, fluency, vocabulary, and
understanding in a report published in 2000. For improving reading skills, research
supports guided oral reading fluency teaching (Chen et al., 2020).

Furthermore, cooperative learning, discussion, and strategic questioning can
improve reading comprehension. Collaborative learning can serve as an umbrella over
several specific instructional avenues. As such, it leaves a wide range of possibilities for
implementation. The numerous studies that maintain students’ reading ability can
increase when they work cooperatively with other students in well thought-out. Through
cooperative groups, students can be involved in various levels of the core curriculum and
be exposed to optional learning approaches. Teachers can address diverse students'
needs when implementing collaborative groups. They reported increased reading
fluency and accuracy through Partner Reading (Chi et al., 2018).

Acquiring the sound-letter relations that underpin written English is critical for
children's early reading development. Many children with reading difficulties benefit
from the explicit and systematic instruction of these sound-letter relationships, known as
phonics. In addition, children with reading difficulties benefit from a series of phonics
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lessons that allows them to apply what they have learned to read words and important
stories (Niolaki et al., 2022).

Furthermore, phonics training is typically classified as either explicit or implicit.
The sounds associated with the letters are discovered in isolation and then blended to
form words in clear phonics training. The teacher informs students of the sound that each
letter represents. "The letter 1 makes the sound /Illl/," for example. Once children have
mastered several correspondences, including one or two vowels, they can read words by
combining the sounds of the letters. Students who have acquired the sound-letter mails/I/
/a/ /m/ and /p/, for example, can read "lamp" using a blending approach (Petscher et al.,
2020).

Dynamic Indicators of Basic Early Literacy Skills is one way to get crucial oral
reading fluency information (DIBELS). It assesses essential pre-reading skills that lead to
proficient decoding, word-level reading, and comprehension of related material. Oral
reading fluency norms are a helpful tool for evaluating reading ability. It can be assessed,
diagnosed, and tracked using norms. The measurements provide information about the
reader's skills and weaknesses. Teachers can use national oral reading fluency norms to
develop, implement, and evaluate effective educational programs (Rakhlin et al., 2019).

Furthermore, to suit individual learning needs, reliable monitoring mechanisms
are required. Teachers should use assessment outcomes in a variety of ways. For example,
when a teacher examines a student's reading level, they can study the data and determine
which curriculum would be most beneficial for each student. Information about the
students' word recognition skills, text type, background knowledge, and ability to make
inferences should be included in the data used to determine reading levels (Fischer et al.,
2020).

When it comes to teaching reading, many different ways can be used. The majority
of children classify themselves as good or bad readers in the first grade. Therefore,
teachers must adjust appropriate methodological solutions to each child's needs to build
reading skills. Schools should first establish a balanced reading program that
incorporates phonemic awareness, word-building skills, and reading comprehension to
get reading right in the early grades. Furthermore, other experts believe that because
early development in reading and spelling is dependent on phonological awareness, an
area that has been shown to improve instruction, phonological awareness training should
be the initial step in building decoding and spelling skills (Steinbrink et al., 2019).

Moreover, Phonics Instruction is the most effective method for teaching novices to
read. Phonics is a method of teaching reading that emphasizes the learning of letter-
sound correspondences and their application in reading and spelling. The fundamental
goal of phonics training is to teach young readers how letters are linked to sounds
(phonemes) to produce letter-sound correspondences and spelling patterns and how to
apply this information in their reading. Phonics training can be given systematically or
haphazardly (Wright et al., 2022).

This method places a strong emphasis on teaching using well-designed language.
It implies that learning is an inherent element of normal language development and that
children should learn to read like they learn to listen and speak. Children should be
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actively learning about the meaning of print in this method, and they should
progressively come to use print in the same way they do spoken language. One
proponent of whole language training believes that students must understand the
importance of print as a pre-linguistic strategy in reading instruction (Taylor et al., 2020).
Moreover, teachers are encouraged to make students frequently write to learn to compose
meaningful phrases, paragraphs, and chapters just by reading. The youngsters read
words and sentences as whole sentences rather than letter sounds, stressing the gestalt of
reading. This technique is sometimes referred to as the top-down process because it
concentrates on the readers, who, according to proponents, do not begin reading with
their minds completely blank, but instead contribute information to the act of reading
based on previous experience with the language and their world. Fluent readers add
more details to the written text than the text contains. As a result, readers do not pay close
attention to the words and components, instead relying on prior knowledge to guess the
meaning as they read (Young et al., 2019).

The method of shared reading originated in New Zealand. In this method, a
teacher presents a book to a class or group of children, reads a text to and later with them,
and closes with a story-related activity. In short instructional excursions, the teacher
focuses on new words, rhymes, punctuation marks, sounds, and blends, all within the
story's context (Toub et al., 2018).

Moreover, shared reading may be one of the most effective teaching methods since
it fosters a tight relationship between a kid and the teacher, in which the child receives
much support and encouragement. As they mimic or imitate the teacher while reading a
book together, a child learns in various ways, including book and print awareness, print
functions, and listening comprehension. The teacher initially provides' scaffolding’ in the
Vygotskian approach but progressively withdraws as the pupils grow accustomed to the
book's vocabulary. While sharing the text between the instructor and the students, much
incidental learning occurs, including new vocabulary, letter-sound relationship
prediction skills, and sentence structures (Troseth et al., 2020).

Practices that allow students to communicate and interact with and about texts
have the potential to encourage pupils to read more. Students connect socially by reading
books, borrowing books, discussing books, and writing about books with classmates.
Intrinsic motivation is increased when these types of social activities are included in the
classroom. Learning clubs are also influential because they are formed in response to each
school's specific literacy demands and interests. According to the researchers, learning
clubs can be a powerful vehicle for driving engagement and enthusiastic learners across
curriculum areas to utilize literacy to build learning (Le et al., 2019).

Furthermore, aside from learning clubs, activities like literature circles, where
students can discuss their reading with other students, positively impact reading
motivation. Students' motivation to read is influenced by both their availability to a wide
range of books and the social value they place on discussing those books with their
classmates. Opportunities for sharing and discussing books are a key aspect in producing
engaged, motivated readers and support the notion that social interactions favor reading
accomplishment (Toste et al., 2020).
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Additionally, the students stated that social contact with literature stimulated
them to read. Teachers can use library read-aloud and conversations, book swaps, and
literature circles to facilitate social connections regarding books. While there are
numerous ways to provide students with opportunities for social contact, the most
critical component remains that an effort must be made to center these encounters around
texts, thereby pushing students to read (Westerlaken et al., 2019).

Moreover, silent guide reading is one of the leading teaching techniques used at
all school levels, from new entrants to form two classes. The basis of guided reading is a
teacher and a child or group of children silently reading a story with periodic discussion.
The text is introduced to the reader, who is then 'guided' through it during the reading
session (Tang et al., 2019).

Additionally, guiding can consist of asking questions and getting the children to
answer by reading silently through or referring to the text and reading sections aloud
and then discussing their answers with the group. It can also take place between the
children and the teacher. Guided silent reading could benefit children who do not
concentrate on reading texts when alone. Through this, their attention is focused on what
is to be read, and as they ask questions about what has been read, they come to
comprehend the text (Vula et al., 2017).

In this approach, teachers take time to read the text to children while they are
listening. The benefits of being read to as children are more likely to develop a love of
good books and good literature if the reading is done well. Children gain practice in
visualizing events and objects which are removed in time and place. This
decontextualizing ability to think about things out of context is essential in much of
school work. Children expand their vocabulary and understanding of good sentence
structure. This a suitable method, especially in teaching reading to begin readers.
Children listen attentively as the teacher reads a word or sentence (Pike et al., 2021).

As a result, they capture the sounds of words and eventually gain sufficient
vocabulary. Children gain a lot in comprehension, re-telling ability, and understanding
of stories teachers read. All in all, the above approaches, if employed by teachers, can
provide a solid foundation on which skills like decoding, fluency, vocabulary, and
comprehension could be instilled in children and thus become excellent readers. It leads
us to another important part of this study which is the reading environment that supports
reading development (Treffers et al., 2022)

Besides, these are areas a child can access in preparation for reading. To prepare
children for reading instruction in the early grades, they should be exposed to high-
quality language and literacy environments in their homes, daycare centers, and
preschools. Beginning readers need to be exposed to conducive and motivating reading
environments that are; environments that can prompt the child through play, talking,
singing, rhyming, and conversations. In addition, the classroom climate established by
the teacher can majorly impact pupils” motivation and attitudes toward learning. The
type of classroom climate generally considered to facilitate pupils' learning best is
purposeful, task-oriented, relaxed, warm, supportive, and has a sense of order (Khan et
al., 2017).
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Moreover, today researchers have gone beyond specific readiness skills like fine
motor skills and the ability to tell right from the left as identification for a child is ready
to read. Growing up as a reader depends mainly on the child's language and print
knowledge. They further maintain that a wide range of experiences with printed and
spoken languages, from infancy through early childhood, strongly influence a child’s
future success in reading. The classroom must feature accessible print that supports
children's daily reading and writing, whereby each classroom has a sizeable library of
children's books, with featured authors and books available in groupings (Lederberg et
al., 2019)

In addition to the above, each classroom uses charts, poemes, lists, and big books
for instruction, and their wall includes displays of children’s work. Such a literate
environment supports children by providing resources and prompts that celebrate and
encourage literate behaviors. School and classroom environments must contain signs or
labels that could be read aloud to children, thus improving their reading skills, such as a
library, head teacher’s office, bathrooms, kitchen, etc. In other words, the general physical
environment of the school contributes highly to the success or failure of learners in their
reading performance (Howard, et al., 2021)

Likewise, the home can provide a robust literacy environment if parents offer
literacy experiences for their children by reading, buying books, teaching them to read,
and expressing high educational expectations. It may also enhance or hamper children’s
ability to function at school, depending upon the degree of stress or supportiveness in
the home. The importance of contact between family and school. Parent-school
collaboration is related positively to the children’s reading, writing, and vocabulary
development (Altena et al., 2020).

Furthermore, the types of family behaviors related to intellectual development and
schools include parental demands for language development in the form of providing
good language models, enlarging the child's vocabulary and emphasizing correctness of
usage; and parental provision for learning in the home and beyond in the form of
providing a place for the child to read and do homework, establishing set times for house
works providing books and magazines, taking the child to museums and libraries and
establishing a model the parent and one who reads and respects scholarship (Goudeau
et al., 2021)

Moreover, parents” encouragement through appreciation and motivation of any
kind, like; buying simple gifts, reading charts, letter books, and even saying thank you to
a child after every struggle as they practice lesson is fundamental to developing
children’s reading skills. The main focal point of this chapter was to convey some of the
theoretical and empirical occurrences in real life from other countries and settings
concerning reading (Cabell et al., 2019).

Furthermore, reading, its importance, and reading skills development were
viewed first concerning reading programs. The Language of Instruction, mainly about
the development of reading skills in children, approaches or methods teachers use in
teaching reading to school beginners and reading environments towards the promotion
of reading skills has also been highlighted (Perkins et al., 2018).
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Additionally, kids need to have a solid understanding of the alphabet so they may
create their sentences and messages. Therefore, their understanding of the alphabet
substantially predicts children's success in learning to read. The ability to rapidly and
precisely recognize, say, and write the letters of the alphabet gives children an edge while
learning to read. On the other hand, youngsters who enter school with a limited
understanding of letters require a great deal of logically planned practice to learn how to
recognize, name, and write letters (Aljojo et al., 2018).

Similarly, children who struggle with reading and spelling must have the chance
to write and connect their writing to their reading and spelling. Children's phonetic
guesses or made-up spellings of words should be encouraged at first to encourage
writing. Children become aware of how words are spelled as they learn to read and write
them. Learning more about spelling patterns helps kids advance more quickly in reading
and writing. Spelling education and the reading program might be integrated into the
tirst grade. Spelling instruction needs to be planned and systematic as kids advance
(Hebert et al., 2018).

However, many kids benefit from reading books with plenty of words they know
or can decode. This kind of organized approach is essential for some kids. The reading
level of the child should be considered when selecting stories. More books can be read by
kids who have reading difficulties as they improve. The book's ability to be decoded or
predicted is no longer a limitation. Few studies specifically address the decodability level
of texts that best supports young readers' fluency. Various sources have suggested
various decodability thresholds (Santy et al., 2021)

Consequently, a weak foundation in oral language may impede children's
progress in reading. Children must be familiar with the vocabulary and sentence
structures they encounter in their stories and school texts to comprehend written
language. Formative oral language experiences in the classroom are essential for all
children. Still, they are especially so for children with reading disabilities and those with
fewer opportunities to develop the language needed for reading (Cole et al., 2019).

Consequently, kindergarten instruction should provide opportunities for children
to listen and speak. These opportunities can come from giving and following directions,
class discussions, storybook reading, and games. Children's comprehension of written
language depends mainly on their practical use and understanding of oral language.
Language experiences are a central component of good reading instruction. Children
learn much about the world, themselves, and each other from spoken language (McGlynn
et al., 2019).

On the other hand, one issue with reading digital texts is how speed and precision
affect reading comprehension while reading from a screen. The further problems center
on how reading comprehension is affected by the ability to browse and alter digital text
and the non-tactile character of digital text. The outcomes of studies that have looked into
these issues have been mixed. According to one study, pupils who read informational
text on a screen had a better understanding than students who read from printed
materials. In another study, students who read linear expository materials on a computer
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screen exhibited lower reading comprehension than those who read identical text on
paper (Felszeghy et al., 2019).

Furthermore, it appears that the format of the digital text, whether long pages that
require students to scroll to view the text or single pages that appear and fill the screen
after a click on a link, has no bearing on comprehension, as students have demonstrated
that they can comprehend digital informational text in either format. These contradictory
findings could be because much research focused on a single element to identify a
problem that impacts screen readers whereas, in reality, there are other variables at play.
Therefore, because there is contradictory research, another variable must be at play
(Goodwin et al., 2020).

Lastly, educators must recognize significant differences between reading print text
and digital text and that reading comprehension is sometimes dictated by the structure
or layout of the text on the screen, even if the research is ambiguous in these specific
circumstances. They responded to animated icons, hypertext, sound effects, and the
continuous paths between and within screens for internet and intranet reading. All fall
under the category of online processing. Because these different qualities of the digital
text identified by Walsh are also employed to generate meaning, they are considered
multimodal features. If instructors want to ensure that their students can demonstrate
that they understand digital writings when reading, they must focus on these critical
aspects of reading digital texts (Moojen et al., 2020).

Today, many students spend more than two hours per day in front of screens,
watching films, playing games, and surfing the internet. They scan text and other
information fast while browsing the internet, spending less time on a page than is
required to read the language on the screen. Despite these shifts in how pupils perceive
information, reading comprehension, and literacy are equally as vital today as before the
internet's early 1990s expansion (Mylona et al., 2020).

Moreover, information is shared and disseminated more readily in various media
today than in the past. Educators are aware of changes in the presentation and usage of
data and how these changes affect literacy. As a result, the concept of literacy has been
altered and enlarged. The traditional literacy model, which focuses on reading and
writing and applying those abilities in everyday life, has evolved into a multimodal
literacy model that includes print-based, digital, multimedia, and spoken texts. State
educational agencies have recognized their significance and have incorporated them into
modern academic standards (Beck et al., 2017).

Likewise, some educational experts now advocate that teachers use reading
comprehension strategy guides to bridge the gap between print and digital literacies.
These strategy guides use print textbook content and complementary digital content to
increase student comprehension. For example, students follow a written plan through a
printed textbook while offering links to online activities in the Reading Road Map
(Gamage et al., 2020).

Moreover, the Cloze Reading Comprehension Activity and the Survey-Question-
Read-Recite-Review Guide are two more examples of reading comprehension guides
built for reading print text that has been demonstrated to improve reading
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comprehension when print text is employed. Both of these factors may have an impact
on digital text comprehension. With the rising usage of digital textbooks, educators must
be able to develop reading comprehension strategies that will assist students in better
understanding the multimodal digital informational material that is common in and out
of the classroom today (Das et al., 2018).

3. Material and Methods

The study used the pre-experimental design. Specifically, the researcher utilized the one-
group pretest-posttest design. As with the posttest-only design, the one-group pretest-
posttest design is without a control group. It has, however, a pre-test or baseline
observation (O,) which allows the investigator to determine the effects of the treatment
by comparing pre-test and post-test (O,) results. This design is subject to validity threats:
history, maturity, testing, instrumentation, and statistical regression. In addition, its
external validity is poor, as illustrated below.

O1 X 02

The Fuller approach to teaching reading was the basis for determining the
performance level of grade 3 learners. They underwent the pre-test and post-test.

3.1 Research Locale

This study was conducted Domnar-Lopez Copada Integrated IP School. The total land
area of the school is 25,000 square meters and is 2.7 kilometers away from the national
highway. The inhabitants here were Tbolis. The school had a population of 441 students
and 15 teachers from kinder to grade 10.

The subjects of the study were thirty-five (35) Grade III pupils in Domnar Lopez-
Copada Integrated IP School, SY 2020-2021. There were 15 boys and 20 girls, and 35
underwent the experimental study.

To determine what contents/topics and skills were included in the 30-item pre-test
and post-test questionnaires intended for Fuller lessons, the researcher carefully studied
and analyzed the existing curriculum guide with the learning competencies in Grade 3
reading under the k to 12 curricula provided by the Department of Education (DepEd).
Moreover, to validate the Fuller materials, the researcher made the questionnaire for the
evaluators based on the following criteria: goals, notions, competency, purposes,
relevance, and acceptability. As a result, the research instruments are aligned and
improved with guidelines and processes for validation.

Initially, the proponent made a 60-item Test Instrument based on the Fuller
approach. After completing the Instrument draft, he will be piloted to heterogeneously
chosen 35 Grade 3 pupils from the neighboring school. After the pupils answer the
instrument, it will be immediately retrieved from the students to analyze the reliability
of each item. To do it, the proponent utilized the internal- Consistency Method. Using

European Journal of Education Studies - Volume 10 | Issue 6 | 2023 495


about:blank
about:blank
about:blank
about:blank
about:blank

Christian E. Goyja
EFFECTIVENESS OF FULLER APPROACH IN TEACHING READING AMONG GRADE 3 PUPILS

this method, one could determine if the examinee passed or failed an item. A (1) is
assigned for a pass and a (0) for a failure. (Please refer to Appendix I).

The process of obtaining the reliability coefficient in this method is determined by Kuder-
Richardson Formula 20. Hence,

r=[N/N—1] * [1— (Zpi * qi)/SD?]

Where,

N was the number of items,

SD?2 was the variance of the score on the test defined as, and

pi, qi was the product of the proportion of passed and failed for article i.

The proportion of individuals passing item the symbol pi denotes me, and the
proportion falls by qi, where qi =1 — pi. The proponents will strictly observe the steps in
applying the Kuder- Richardson Formula 20.

First, he computed the variance (SD?) off the test scores for the whole groups
(please refer to Appendix J). Second, she determines the proportion passing each item;
and sums for all the items. Third, it gives the Y piqi value. (Refer to Appendix I). Finally,
she substituted the calculated values in the formula.

After knowing the instrument's reliability, the proponent analyzed the item for
here to see the index of difficulty and the index of discrimination of each item. To do this,
the researcher strictly followed simple but effective procedures for item analysis:

Step 1: He arranged the test scores from the highest to the lowest. (Refer to
Appendix N).

Step 2: He got one-third of the papers with the highest and one-third with the
lowest. The middle one-third was set aside. (Refer to Appendix N).

Step 3: She counted the number of students in the upper and lower groups who
chose the options. (Refer to Appendix O).

Step 4: He recorded the frequency from step 3. (Refer to Appendix O).

Step 5: He estimated the index of difficulty. She used the following formula:

Index of problem = X x 100
N

2> X is the sum of scores of the correct answer of the upper and lower groups and
N is the number of cases in both the upper and lower groups. Difficulty refers to the
percentage of getting the correct answer for each item. The smaller the percentage, the
more complex the item is. The majority criterion (50% plus one) is the basis for
interpreting the difficulty index, whether the item is difficult or easy. When the item has
a 50% difficulty index, it is neither easy nor difficult; the lower the percentage, the more
complex the item is.

Step 6: the researcher estimated the item discriminating power. In assessing the
item discriminating power, she compared the correct responses from the upper and lower
groups. The index of discrimination can be easily computed by using this formula:
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Index of discrimination = RU -- RL

NG
Where:
RU is the proper response of the upper group;
RL is the correct response of the lower group;
and NG is the students' member.

The discriminating power of an item is at most 1.00. A maximum of positive
discriminatory power is revealed by an index of 1.00. It is obtained only when all upper-
group students choose the correct answer and not one in the lower group. Negative
discriminating power is obtained when more students in the lower group got the correct
answers than the upper group. Moreover, a zero-discriminating power (0.00) is attained
when the equal frequency of the upper and lower groups receives the correct answer. The
items having negative and zero discriminating power should be revised or improved.

In the item analysis, the proponent will decide to retain the items that passed the
index of difficulty and discrimination. Other items which marked revision or
improvement were carried out. To accomplish this, the 60-item test underwent face
validation. It will be validated by the three (3) experts who are Masters and with expertise
in teaching reading. The instrument was validated using the following criteria. Clarity of
direction and indicators, presentation and organization, suitability of indicators,
adequacy of indicators in every category, congruency to the purpose, the impartiality of
the researcher, and appropriateness of the options and evaluation rating system. Through
their expertise, revisions, and improvements will be made.

Out of the 60-item Test in reading that went through validation and piloting, the
researcher will develop an official 30-item Test that will be used in the pre-test and post-
test activities for her experimental research design.

The pre-test in reading will be conducted in July 2021 among the 15 subjects of the
study, and the pre-test will be conducted after two months of the experiment. The result
will be analyzed by comparing the pre-test and post-test to determine the effectiveness
of the Fuller approach.

The researcher asked permission and approval to conduct the study from the
District Supervisor and the Principal of Domnar Lopez Copada Integrated IP School,
Maasim 3 District, Division of Sarangani. The researcher made lessons with a Fuller
approach. The experts validated the lesson and materials. The researcher made 60 pre-
test questions based on the lessons in a Fuller approach. The researcher conducted a pilot
test in the nearby school in Maasim 3 district for 30 Grade 3 pupils. The researcher
conducted a pre-test on the subject of the study. The researcher conducted classes using
the Fuller approach, using radio-based plug and play, utilizing different lessons in the
Fuller approach. The researcher monitored the study's conduct with the help of their
parents for two months. The researcher conducted a post-test. The researcher analyzed
the test result by comparing the pre-test and post-test.
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4. Results and Discussion

4.1 Pre-test scores of Grade 3 Pupils
It can glean that of the 35 respondents, pupil number 4, 10, 12, 21, 22, 23, 25, 26, 28, 29,
30, and 34 got the score of 19, 20, 22, 20, 20, 21, 19, 20, 20, 19, 20 and 20 respectively got a
high score during the pre-test, or there were only twelve pupils who got the high score
during the pre-test. In contrast, only pupil number 33 got a score of 25 with a very high
description.

On the other hand, pupils’ number 1, 11, 14, 16, 18, 20, 24, and 31, with scores of
13, 18, 18, 17, 14, 17, 15, and 17, respectively, got an average score, or only 8 out of 35
students had an average score during the pre-test. It could be noticed that some of the
students got a low score on the pre-test, they were pupil number 2, 3, 5, 6,7, §, 13, 15, 19,
27, 32, and 35 with scores of 10, 11, 7, 8, 9, 9, 10, 10, 10, 11, 12 and 7 or there were 12 out
of 35 pupils got a low score during the pre-test, while pupil number 9 and 17 got a very
low score result with the scores of 4 and 6.

Generally, the mean of the 35 pupils for the pre-test is 14.8 or 49 percent, which is
described as average.

4.2 Post-test Scores of Grade 3 Pupils

Table 3 below presented the post-test of grade 3 struggling learners in reading after the
treatment, using frequency counts and percentage distribution of post-test scores of the
learners.

Again, an improvement was observed. Moreover, found that out of 35
respondents, seven pupils got very high scores; was pupil number 4, 10, 11, 12, 14, 20, 21,
22,23, 24, 25, 26, 28, 29, 30, and 33 with the scores of 27, 26, 26, 28, 25, 25, 25, 28, 25, 26, 25,
25, 27, 27, 26 and 28 compared to the pre-test that most of the pupils showed
improvement.

On the other hand, seven pupils got high scores this was pupil number 1, 3, 13, 15,
16, 17, 18, 19, 27, 31, and 34 with scores of 19, 20, 19, 19, 22, 20, 22, 24, 19, 21 and 24
respectively. They met the needed requirements to pass the test.

Finally, seven pupils or pupil numbers 2, 5, 6, 7, 8, 32, and 35 with a score of 16, 15,
16, 16, 17, 18, and 16 got the average score. While only one pupil got a low score on the
post-test, this was pupil number 9, with a score of 12, respectively.

Generally, the mean scores for the post-test of 30 pupils were 22.11 or 73.7 percent,
described as average.

Improving all students” reading skills to narrow the reading achievement gap is
one of the essential goals of the No Child Left Behind Act (NCLB) and the Every Student
Succeed Act (ESSA) (Sanders et al., 2019).

4.3 Effectiveness of the Fuller Approach

Table 5 shows the effectiveness of the Fuller approach in enhancing the reading capacity
of grade 3 pupils with uncorrelated data used since the population is enormous. The data
reveals that the computed t- value was 17.87 is greater than the tabular value of 1.65,
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leading to the rejection of the null hypothesis. It means that the use of a Fuller approach
was effective in improving the reading capacity of grade 3 learners.

5. Recommendations

Based on the conclusions of the study, it is recommended that the teachers are
encouraged to use the Fuller approach in teaching reading, a Fuller approach may be
implemented, especially during this pandemic, to increase performance and have
meaningful experiences among learners, school Committee may evaluate the
reproduction of reliable materials in Fuller lessons for learners, stakeholders and other
community linkages may encourage support of the programs in school in improving the
reading capacity of the learners by making reading materials will be used during this
pandemic and similar study may conduct on the same school with the specific quarter

6. Conclusion

Based on the data collected, a conclusion was established based from the pre-test result
with the mean scores of grade- three pupils were 14.8, described as average, while based
on the post-test result, the mean score of grade 3 pupils were 22.11, described as high.
Using a Fuller approach effectively improves the performance of grade 3 learners in
reading.
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