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Abstract:

This study aimed to determine the effectiveness of utilizing explicit instruction in
kindergarten at P. Kindat Elementary School in the school year 2022-2023. The researcher
utilized a non-equivalent group quasi-experimental design because the learners were
grouped heterogeneously for which random selection and assignment were not possible.
The study was conducted at P. Kindat Elementary School, Dadiangas West District,
Division of General Santos City with 60 bona fide kindergarten learners as respondents
of this study. The study found that the majority of the performance of the two groups of
kindergarten learners before the utilization of explicit instruction was fair. It means that
they did not meet the learning standards needed. Moreover, their performances after the
utilization of explicit and without explicit instruction in the control group show that the
majority of the kindergarten learners had fair performance, while the experimental group
who are using explicit instruction met the minimum learning standards needed. Lastly,
there was no significant difference in the control group, while there was a significant
difference in the experimental group. This means that the utilization of explicit
instruction was effective in teaching kindergarten learners.

Keywords: educational management, kindergarten learners, control group, experimental
group, explicit instruction, Philippines

1. Introduction

Teachers everywhere have felt the intense pressure to cater to the needs of diverse
learners inside the four corners of the classroom. The amount of material that students
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need to use has dramatically increased due to the recent growth in knowledge. Since
ideas and content are vast and too much for them to absorb, it is necessary and a must
for teachers to select and use a teaching method that will effectively improve pupils'
learning performance along the process of learning. Placing pupils in education does not
vouch for success (Acido et al., 2018; Annansingh, 2019; Coyle et al., 2021).

Explicit teaching in a tightly structured setting involves focusing students'
attention on particular learning objectives. It is education designed to achieve specific
learning objectives. Subjects and material are broken down into manageable chunks and
taught one at a time. It involves practice, explanation, and demonstration. Children
receive guidance and well-organized frameworks. The subjects are conducted under the
teacher's direction and in a sensible order. Modeling behaviors, abilities, and thoughts
are crucial to explicit instruction. The instructor must solve problems and walk pupils
through procedures while thinking aloud. Pupils must pay close attention, and success
depends on their ability to listen and observe (Anwar, 2018; Brevik, 2018; Hughes et al.,
2018).

In the Philippines, children learn new skills through play during their preschool
and kindergarten years (they must be five years old by June 1st of each calendar year).
Play fosters growth in all critical domains, including social, emotional, physical,
linguistic, and cognitive. Cognitive development is the process of knowing, reasoning,
and thinking. Knowledge expansion depends on cognitive development. Children learn
inquiry, spatial relationships, problem-solving, imitation, memory, numerical sense,
classification, and symbolic play in preschool and kindergarten (Cervetti et al., 2020;
Chodkiewicz, 2019; Sonjai et al., 2022).

Nonetheless, educators are aware of various issues that can arise during teaching-
learning. Their goal was to perform their jobs effectively and efficiently. In addition to
thoroughly understanding the material, they understood that they needed to employ the
most effective teaching and learning techniques. By analyzing how the changes have
affected administrative policy and classroom technique, as well as whether or not this
methodology is well-known, accessible, and applied, this study may contribute to the
body of knowledge (Coman et al., 2020; El Soufi & See, 2019).

The majority of the research that is currently available on the use of explicit
instruction in kindergarten centers on how well it works to enhance early literacy and
numeracy abilities. The more comprehensive socio-emotional and cognitive
development of kindergarten pupils needs further research. While this approach has
many benefits, they need more study to thoroughly comprehend how explicit teaching
in skill learning may impact the growth of social skills, critical thinking, and general
school readiness. To better promote young learners' holistic development, early
childhood education practices, and policy can be informed by understanding the holistic
effects of explicit instruction in kindergarten (Ashman, 2022; Hojholt & Kousholt, 2019;
Kal et al., 2018).

Therefore, this study aimed to ascertain if kindergarten students at P. Kindat
Elementary School. Explicit instruction improves learning. According to the study, a
great teacher provides more than explicit instruction; they also fill in the knowledge and
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skill gaps. Future research will examine the effectiveness of explicit education in
kindergarten. Prospective educators can use the study's findings as a guide to help shape
students' minds into lifelong learners.

2. Theoretical Framework

The central theoretical foundation for this work is Bandura's Social Cognitive Theory,
which holds that learning happens in a social setting and through direct instruction or
instrumental training. It occurs when parents or teachers use rewards or punishments to
control the behavior and are clear about the lessons, they want the youngster to learn.
Second, parental modeling imparts knowledge to the children. There are four component
subfunctions needed for observational learning. Motivation, motor reproduction,
attention, and retention are a few of these. For students to learn, they must focus on the
critical information. Students must then retain the knowledge that they know. Students
need to commit what they have learned to memory during this phase. Students mimic
the behavior exhibited in the third sub-function of motor reproduction. Finally, the
learner receives motivation from incentives that are direct, vicarious, or self-produced
(Bandura, 2019; Beauchamp et al., 2019; Eun, 2019).

In support of this notion, Vygotsky's concept of Sociocultural Learning
emphasized the significance of communication for learning and growth. According to
him, learning requires the development of both the social and cognitive domains. Playing
with classmates allows the kids to share knowledge and give constructive criticism to one
another. A child's learning progression depends on both parents and their teacher's
interactions. One of the most crucial ideas within Vygotsky's theory is the Zone of
Proximal Development (ZPD). As the discrepancy between students' actual and potential
developmental stages, Vygotsky defined the ZPD. The ZPD is, to put it simply, the
difference between the most challenging job a child can complete on their own and the
most challenging task they can achieve with assistance (Erbil, 2020; Eun, 2019; Newman,
2021).

Second, in contrast to Piaget's theory, which was hesitant to push the kids beyond
what their developmental stages allowed them to learn, Vygotsky thought that the kids
could advance to the next developmental stage if given the right help. The teachers can
design the curriculum to challenge the students' abilities. Like Bandura, Vygotsky
postulates that kids can learn by watching and copying adults or their peers. As a result,
it's critical to provide the kids time to cooperate and work together. Students are
encouraged to talk and interact socially during this period (Babakr et al., 2019; Meadows,
2019; Sanghvi, 2020).

3. Conceptual Framework

Figure 1 reveals the conceptual framework for the investigation. Its representations are
the independent and dependent variables.
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The first two boxes indicate the independent variables, the control and
experimental groups. Explicit coaching was provided to the experimental group, while
the other group received standard training. The use of explicit instruction, represented
by the second box is the dependent variable. This teacher-centered approach known as
"explicit instruction," focuses on making behavioral and cognitive goals and outcomes
apparent to students (Ghaith & El-Sanyoura, 2019; Greeno, 2021; Sulu et al., 2021).

Utilization
of Explicit
Instruction

(Experimental
Group) Early
Childhood
Development

in Cognitive

Domain

Traditional
Method

(Control
Group)

Figure 1: Conceptual Framework of the Study
4. Statement of the Problem

1) To determine the performance of the two groups of kindergarten learners before
using explicit instruction.

2) To determine the performance of the two groups of kindergarten learners after
using explicit instruction.

3) To determine the significant difference in the performance of the two groups
before and after using explicit instruction.

5. Method

In this quantitative research, a quasi-experimental design was adopted. The design aims
to establish the effectiveness of the utilization of explicit instruction to the cognitive
development of kindergarten learners. Subjects are assigned to groups based on non-
random criteria. In order to measure any changes, the researcher deliberately employed
a nonequivalent group design with pretest and posttest. This structure allows for
participant evaluations both before and after therapy. Nonrandomized intervention
studies fall under the broad category of quasi-experimental studies. When conducting a
randomized controlled experiment is not ethically or logistically viable, these designs are
commonly employed instead. Internal validity risks may impact the design, despite its
lower level of sophistication compared to certain other designs with lower error
propagation (Krishnan, 2018).
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The performance of kindergarten learners was evaluated based on explicit
instruction. They completed both the pre-and post-tests. Assessment checklists were
made for direct instruction at the design stage. Decisions made during the design phase
led to the creation of explicit instructions throughout the development stage. Educators
received training on using the materials during deployment. Pretest-posttest designs
extend the pretest and posttest design with nonequivalent groups, one of the most
fundamental methods for assessing the effectiveness of an intervention. This two-group
design treats one group, with merged results at the conclusion. The same tests are
administered simultaneously to the control group without therapy —afterward, and
statistical analysis to determine whether the intervention had a significant effect.
Statistical analysis is performed to assess the effectiveness of the intervention. In
medicine, for example, this is commonly used to determine a drug's effectiveness by
administering it to one group while keeping it out of the hands of the control group.
While often utilizing two groups, this design approach can be more intricate. For
example, if different therapy dosages are investigated, the design can be based on
multiple groups (Little et al., 2020).

There is an unequal distribution of boys and girls between the two sessions. By
using clear guidance in teaching, the design enabled the researcher to compare the
experimental group's findings to those of the control group. Using the Early Childhood
Development Checklist as a guide, this approach uses pre- and post-assessments, as
required by the K -12 Basic Education Program (Stratton, 2019).

The researcher set the inclusion criteria in the selection of the subjects: male or
female, regardless of religion and ethnicity, ages 5-6 years old, who were currently
enrolled as kindergarten learners in P. Kindat Elementary School, Dadiangas West
District, Division of General Santos City for the school year 2022-2023. Nevertheless, the
subjects have the right to withdraw from the study at any stage without providing a
reason. Any respondent who chose to start was assured that his/her decision would not
have any negative consequences or impact on his/her relationship with the school or
program. Furthermore, if any respondent displayed discomfort, distress, or emotional
unease during the study, appropriate measures were taken to support and ensure his/her
well-being.

The research instrument used in the study was the Cognitive Domain for Early
Childhood Development Checklist and the Lesson package. The Checklist underwent a
series of quality assurance processes and was validated by the experts. The researcher
constructed a teacher-made learning package based on the prescribed lesson guides in
the Most Essential Learning Competencies (MELC’s) under the K to 12 Basic Education
Program. The checklist helped determine whether there is a significant effect on
utilization of explicit instruction to the early childhood cognitive development of
kindergarten in P. Kindat Elementary School, school year 2022-2023.
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6. Validity and Reliability of the Questionnaire

Initially, the proponent made a 25-item assessment checklist based on the first grading
lesson. After formulating and completing the draft of the device, the researcher piloted it
homogeneously to answer the chosen 25 kindergarten learners coming from a
neighboring school. After the learners answered the items in the checklist, it was
immediately retrieved through the Internal-Consistency Method. Using this method, one
could determine if the examinee passed or failed in an item A (1) was assigned for a pass
or a failure.

The process of obtaining a reliability coefficient in this method was determined
using Kuder-Richardson Formula 20. Hence,

j _[ N ]SDZ—Zpiqi
= | 1|7 5p2

Where:
N is the number of items,
SD? is the variance of scores on test defined as,

Y(x — x)?

n—1

and piqi is the product of the proportion of passed and failed for item i. The symbol pi
denotes the proportion of individuals giving item 1, and the proportion failing by qi,
where qi = 1 — pi. The proponent strictly observed the steps in applying the Kuder-
Richardson Formula 20:

J‘ _[ N ]SDZ—Zpiqi
> = y=1l T sp

First, the researcher computed the variance SD? of the test scores for the whole
group. Second, the researcher determined the proportion passing each item (pi) and
failing each item (qi). Third, the researcher multiplied the (pi) and (gi) from each item
and sum for all the things. It gave the }; piqi value. Finally, the researcher substituted the
calculated values in the formula.

After that, the researcher computed the values based on the computation that
revealed if the 25-item test instrument piloted was reliable or not. Upon knowing the
reliability of the tools, the proponent did an item analysis to see the index of difficulty
and the index of discrimination of each item. To do this, the researcher strictly followed
simple but effective procedures for item analysis:

In step 1, the researcher arranged the test scores from the highest to the lowest.
Step 2, she got one-third of the papers from the highest and one-third from the lowest
scores. The idle one-third was set aside. Step 3, she counted the number of students in the
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upper and lower groups, respectively, who chose the options. In step 4, she then recorded
the frequency from step 3. In step 5, the proponent estimated the index of difficulty. She
used the following formula:

Index of difficulty = 2% x 100

Where:
2. x is the sum of the correct answer of the upper and lower groups, and
N is the number of cases in both the upper and lower groups.

Difficulty refers to the percentage of getting the correct answer to each item. The
smaller the percentage, the more complex the item is. The majority criterion (50% plus
one) is the basis for interpreting the index of difficulty, whether the item is difficult or
easy. When the item has a 50% difficulty index, it is neither easy nor difficult; the lower
the percentage, the more complex the item is. Finally, in step 6, the researcher estimated
the item discriminating power. In evaluating the item discriminatory power, the upper
and lower groups were compared to the correct responses. The index of discrimination
was computed using the formula below:

Index of discrimination = RU — RL
NG

To discuss the formula, RU presents the proper response of the upper group, RL
is the appropriate response of the lower group, and NG is the number of learners in each
group. According to Calmorin’s formula, the discriminating power of an item is not more
than 1.00. A maximum of positive discriminator power is revealed by an index of 1.00. It
is obtained when all upper-group learners choose the correct answer and not the lower
group. Negative discriminating power is obtained when more learners in the lower
group get the correct answers than the upper group. Moreover, a zero-discriminating
power (0.00) is attained when the equal frequency of the upper and lower groups
received the right answer. The items having negative and zero discriminating power
should be revised or improved.

Table 2: Index of Discrimination and Difficulty of Test Item

INDEX OF DISCRIMINATION ITEM EVALUATION
0.40 or higher Very Good Item
0.30-0.39 Good Item
0.20-0.29 Marginal Item
0.19 or below Poor Item
INDEX OF DIFFICULTY ITEM EVALUATION
0.70 or higher Low Difficulty
0.31-0.69 Moderate Difficulty
0.30 or below High Difficulty

European Journal of Education Studies - Volume 11 | Issue 3 | 2024 314


about:blank
about:blank
about:blank
about:blank
about:blank

Jobelyn L. Cadungog, Cornelio R. Rollo
UTILIZATION OF EXPLICIT INSTRUCTION IN KINDERGARTEN

The proponent retained the items that passed the difficulty and discrimination
index in the item analysis. Other items that were marked revised or improved were
carried out. The 25-item tests underwent face validation. It was validated by four (4)
experts who are doctors of education.

The instrument was validated using the following criteria:

1) clarity of direction and indicators,

2) presentation and organization,

3) suitability of the items,

4) adequacy of indicators per category,

5) congruency to the purpose,

6) impartiality of the researcher, and

7) appropriateness of the options and evaluation rating system.

Through their expertise, revisions and improvements were made. The instrument
obtained an overall mean of 4.77, which implied an excellent descriptive rating. Out of
the 25-item Test that went through the validation and piloting process, the researcher
came up with an official 15-item Test which was used in the pretest and post-test
activities. The items were coming from the supplementary materials.

6.1 Validation of Instrument

The researcher submitted the instrument for validation with the help of the experts.
Comments and suggestions were considered in the formulation of the said questionnaire.
She computed the test of validity and reliability, including item analysis.

6.2 Mechanics of Learning Package
The researcher made a learning package, which was reviewed and validated by the
experts to ensure the content quality and instructional quality. The content must be
consistent with topics/skills found in the DepEd Learning Competencies intended for
kindergarten. The concepts were developed for enrichment, reinforcement, and mastery
of the identified learning objectives.

6.3 Mechanics of the Experimentation

The parents of the respondents were informed about the matter. It was also emphasized
that their children’s participation was not mandatory and that they could also inform
their students about it and ask for their willingness to be part of the study. They were
then assured of the confidentiality and the proper treatment of the information
throughout the process.

The researcher personally administered the pre-assessment using the checklist in
the experimental and control group. After the pre-assessment was given, the results were
collected and kept for statistical treatment.

The next day, the researcher started the conduct of the study in the experimental
and control group. The researcher taught the experimental group in the morning session
using explicit instruction. The control group was the class in the afternoon session. The
pupils taught the same topics as the experimental group but they were not exposed to
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explicit instruction. After all the required topics were taught, the post-assessment was
given to the groups of pupils. Finally, the researcher collected the post-assessment results
of the two groups which were kept for statistical treatment.

6.4 Data Analysis and Statistical Tools

To analyze and interpret the gathered data, appropriate statistical tools were used. For
sub-problem numbers one and two, frequency counts were used to treat the data
gathered. For the sub-problem, the number three t-test was used to determine the
significant difference between the pre-test and the post-test scores of the control and the
experimental groups. A t-test is a type of statistical test that was used in comparing the
means of two groups. It is one of the most widely used statistical hypothesis tests
(Thukral et al., 2023)

7. Results and Discussion

7.1 The Performance of the Two Groups of Kindergarten Learners Before the
Utilization of Explicit Instruction

Table 6 presents the data on the performance of the control and experimental groups of
kindergarten learners before the utilization of explicit instruction. Data revealed that in
the control group and experimental group using explicit instruction, 1 or 3% obtained
very satisfactory performance, 5 or 17% obtained satisfactory, 13 or 43% obtained fair, 10
or 34% obtained poor, and 1 or 3% obtained needs improvement.

The data shows that when comparing the 2 groups, the control, and the
experimental group, the level of performance was the same. It implies that the selection
of participants has the same level or category of performance.

A very satisfactory performance indicates that kindergarten learners obtained
scores from 13 to 15. It means that kindergarten learners performed excellently and
answered all or most of the items correctly. A satisfactory performance indicates that
kindergarten learners obtained scores were 10 to 12 out of 15. It means that learners met
the needed standards. A fair performance indicates that kindergarten learners obtained
7 to 9 correct scores out of 15 items. It means that learners did not meet the standards
needed for their level of performance. A poor performance indicates that kindergarten
learners obtained scores of 4 to 6 correct items out of 15. It means that learners’ scores
were very low and considered as failed. A needs improvement performance indicates
that kindergarten learners obtained 1 to 3 correct scores out of 15. Learners belonging to
this category were very poor and they needed more intervention to cope with the
learning standards needed.

This assumption parallels the study of Smith et al. (2021), who stated that in
children at an early age of education, academic success is achieved through organization,
time management, prioritization, concentration, and motivation. When it comes down to
it, organizing skills may be more important than reading, writing, and math in
developing a well-rounded, independent person. Achievement is influenced by the
performing arts and amateur athletics. They include self-assurance in one's abilities, the
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ability to deal with stress effectively, and the ability to focus and filter out distractions.
Critical thinking, decision-making, and conflict-resolution skills are required for success
in any field. Academic success is critical for the social development of young people.

Table 6: Performance during the Pre-Test of
Kindergarten Before the Utilization of Explicit Instruction

Performance Level Control Group Experiment Group
F P F P
Very Satisfactory (13-15) 1 3 1 3
Satisfactory (10-12) 5 17 5 17
Fair (7-9) 13 43 13 43
Poor (4-6) 10 34 10 34
Needs Improvement (1-3) 1 3 1 3
Total 30 100 30 100

7.2 The Performance of the Two Groups of Kindergarten Learners after the Utilization
of Explicit or Without Explicit Instruction
Table 7 presents the data on the performance of the control and experimental groups of
kindergarten learners after the utilization of explicit instruction. Data revealed that in the
control group after using explicit instruction, 2 or 7% obtained very high performance, 6
or 20% obtained satisfactory, 9 or 30% obtained fair, 8 or 27 obtained poor, and 5 or 16%
obtained needs improvement.

In the experimental group, 10, or 23% obtained very satisfactory performance, 15,
or 50% obtained satisfactory, 5, or 17% obtained fair, and none of the learners obtained
poor and needed improvement.

Table 7: Performance during the Post-Test of
Kindergarten using Explicit without Explicit Instruction

Performance Level Control Group Experiment Group
F P F P
Very Satisfaction (13-15) 2 7 10 33
Satisfactory (10-12) 6 20 15 50
Fair (7-9) 9 30 5 17
Poor (4-6) 8 27 0 0
Needs Improvement (1-3) 5 16 0 0
Total 30 100 30 100

Kindergarten students obtained scores ranging from 13 to 15, indicating a very
satisfactory performance. It means that kindergarten students performed admirably and
correctly answered all or most of the questions. A satisfactory performance indicates that
kindergarten students received scores ranging from 10 to 12 out of a possible 15 points.
It means that the students met the required standards. Kindergarten students who
performed well-received 7 to 9 correct answers out of 15 items. It indicates that students
did not meet the standards required for their level of performance. A poor performance
indicates that kindergarten students got 4 to 6 correct answers out of 15 possible answers.
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It means that the learners' grades were extremely low and they were considered failed.
A performance that requires improvement indicates that kindergarten students received
1 to 3 correct answers out of a possible 15. Learners in this category were very poor, and
they require more intervention to meet the required learning standards.

On the other hand, performance during the post-test using explicit and without
explicit instruction. It could be noticed that in the control group without explicit, 9 out of
30 or 30 percent of the kindergarten learners belong to a fair performance level or have
scores of 7 to 9. It means that they did not meet the expected learning performance
needed. However, under experimental groups using explicit instruction, 15 out of 30 or
50 percent of the kindergarten learners belong to a satisfactory level. It means that they
met the learning standard needed.

This assumption parallels the study of Ashman (2017), who stated that explicit
instruction is a set of instructional behaviors that increases the likelihood of student
success. Learning becomes crystal clear with explicit instruction. It provides numerous
opportunities for children to practice skills and receive feedback. It can be especially
beneficial for children who learn and think in unconventional ways. Explicit teaching
provides a powerful way to structure lessons while keeping the essential ingredients
consistent. It essentially gives us feedback on our performance in real-time.

7.3 The Significant Difference in the Performance of the Two Groups Before and After
the Utilization of Explicit or Without Explicit Instruction

Table 8 presents the data for this sub-problem. Data collection was done using T-test. It
was found that the pretest and posttest scores of kindergarten learners in the control
group were computed at the Alpha level of .05 with a df of 29. The calculated t-value, as
displayed in the table, was 0.11. It was more significant than the tabular value of 1.699,
which led to the acquisition of the null hypothesis. The pretest scores of the kindergarten
learners do not significantly influence the post-test scores.

Table 5: The Significant Difference in the Performance of the Two Groups
Before and After the Utilization of Explicit without Explicit Instruction

Control Group Experimental Group
df t-value Decision Variable df t-value Decision
Variable N-1 a=0.05 N-1 a=0.05
Computed | Tabular Computed | Tabular
Pre-Test Pre-Test .
vs. 29 0.11 1.699 Nc‘f‘:;‘;itiﬁlizm V. 29 10.90 1.699 Slj;]rﬁ;‘:t
Post-Test Post-Test

The pre-test and post-test scores of kindergarten learners in the control group were tested
at the Alpha level of .05 with a df of 29. The table shows that the computed Pearson’s
Product Moment Coefficient of Correlation value was 0.11. It was more significant than
the tabular value of 1.699, which led to the acceptance of the null hypothesis. The pre-test
scores of the kindergarten learners do not significantly influence the post-test scores. It
was found out that the pre-test and post-test scores of kindergarten learners in the
experimental group were tested at the Alpha level of .05 with a df of 29. The table shows
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that the computed Pearson’s Product Moment Coefficient of Correlation value was 10.90.
It was more significant than the tabular value of 1.699. Which led to the rejection of the
null hypothesis. The pre-test scores of the kindergarten learners significantly influenced
the post-test scores.

Data revealed that comparing the two groups with or without using explicit
instruction, the control group obtained a computed t-value of 0.11 and tabular t-value of
1.699 which led to the acceptance of the null hypothesis. This means that there is no
significant difference between the pretest and posttest scores of 30 kindergarten learners.
On the other hand, in the experimental group which utilized explicit instruction, the
obtained computed t-values were 10.90, and the tabular t-value of 1.699 which led to the
rejection of the null hypothesis. It means that there is a significant difference. The use of
explicit instruction is effective in teaching kindergarten learners.

This assumption parallels the study of Boarman (2017), who stated that simply
implementing explicit instruction in a clear lesson structure can have a significant impact
on student outcomes and improve children's learning performance. An effective and
efficient classroom dynamic that uses systematic, direct, engaging, and success-oriented
instruction can result from effective delivery using explicit instruction. A carefully
planned teaching sequence that progresses logically from simple to complex objectives,
beginning with the students' current level of competence, benefits students.

8. Conclusions

The information acquired led to the establishment of the following conclusions: The
majority of the performance of the two groups of kindergarten learners before the
utilization of explicit instruction was fair. It means they did not meet the learning
standards needed. Moreover, after the utilization of explicit and without explicit
instruction in the control group, the majority of the kindergarten learners had fair
performance, while the experimental group who used explicit instruction had a
satisfactory performance or met the minimum learning standards needed. Lastly, there
was no significant difference in the control group, while there was a significant difference
in the experimental group. This means that the utilization of explicit instruction was
effective in teaching kindergarten learners.

The effectiveness of explicit instruction stems from its ability to encourage teachers
to examine the individual elements they intend to teach and constantly check for student
understanding. This critical direct instruction component requires teachers to consider
the step-by-step processes that students must follow to identify when students need help
understanding or have misconceptions (Anwar, 2018; El Soufi & See, 2019; Hodgkins &
Bullard, 2019).
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9. Recommendations

To enhance the educational experience for kindergarten learners, educators and schools
could integrate explicit instruction strategies into their teaching methods, as
demonstrated by the significantly improved performance in the experimental group.

Additionally, a continuous assessment of kindergarten learners' performance
should be maintained to promptly identify those who are facing challenges in meeting
the learning standards and adapt the teaching methods accordingly. Recognizing the
diversity of the learners' needs, educators should consider differentiated instruction
techniques to accommodate varied learning styles. Professional development
opportunities should be given to educators, particularly in early childhood education,
including training in the effective implementation of explicit instruction.

Moreover, continuous monitoring and evaluation of instructional methods are
essential to ensure alignment with the desired learning outcomes. Adequate resource
allocation, such as instructional materials and technology should be prioritized to
support effective teaching. Encouraging peer collaboration and the sharing of best
practices can provide valuable insights into effective teaching methods, while further
research on the specific elements of successful explicit instruction can lead to more
targeted strategies.
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