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Abstract:

The current study aimed to reveal the relationship between mindfulness and academic
engagement among university students in light of some variables. To achieve the
objectives of the study, a sample of (537) male and female students was selected from
the Al Qasimi Academic College of Education, within the Green Line in the city of Baqga
Al Arabiya by purposive sample method, mindfulness scale and academic engagement
scale were applied to them. The results showed that the level of academic engagement
was high among the sample. The results also showed that there were statistically
significant differences attributable to gender, as the arithmetic mean for females was
higher than that of males, and there were no differences attributable to the academic
specialization variable. The results showed a positive relationship between academic
engagement and the dimensions of mindfulness: observing, describing, non-reactivity,
interacting to inner experience, and acting with awareness.
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1. Introduction

Individuals in all areas of their lives are exposed to many psychological, social,
emotional and academic pressures. So, these pressures negatively or positively affect
their engagement in different fields. Maybe the most important thing that concerns
those in charge of the educational process in all educational and higher education
institutions is the attempt to increase the engagement, involvement and participation of
students in the educational process and increase their interaction.

Educational institutions have recently made every possible effort to provide
education that fully engages students in the learning process through the efforts of
teachers, faculty members and educational process administrators to urge students to
achieve engagement in the learning environment (Karki et al., 2020).
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The university education stage is one of the most prominent educational stages
where students engage in their specializations and the subsequent theoretical and
practical study courses and various activities. Academic engagement occurs at this
stage when students delve deeply into learning activities and when they become
cognitively, emotionally and socially immersed in the various courses, activities and
academic tasks. Academic engagement also occurs when students achieve positive
social interactions with each other (Hattie, 2003).

Recently, the concept of mindfulness has received a great deal of attention and
has been suggested as a common factor across schools of psychotherapy, educational
and cognitive psychology (Kabat-Zinn, 2003). The benefits of mindfulness are reflected
in that it benefits the mental and physical health of the individual. It also involves an
aspect of fundamental psychological change that is reflected in increased awareness of
thoughts, feelings, and sensations in the present moment. Over time, it can help to
realize the distance between observing experiences and responding to them through
awareness and monitoring different cognitive processes. The ultimate goal of practicing
mindfulness is to make healthier decisions based on productive mental habits (Walach
et al., 2007).

The relationship between mindfulness and academic engagement can be
described by the fact that students who possess higher levels of mindfulness have
higher levels of observation, description and awareness. Through mindfulness, the
individual manifests his feelings towards himself; he touches his feelings, thoughts, and
experience, and he becomes within the scope of awareness, thus increasing his levels of
academic engagement, and he becomes more immersed in academic activities and tasks
(Malinowski & Lim, 2015).

2. Literature Review

Amerstorfer et al. (2021) confirmed that academic engagement occurs among university
students through deep learning concepts, going beyond some concepts of surface
learning, such as content memorizing, fulfilling the requirements to achieve a passing
grade in the course, repetition, and rote memorization. Engagement is a more general
concept that includes drawing students’ attention to intensive thinking activities such
as analyzing concepts, understanding, rationalization of procedures and deriving
meaning. It also includes social engagement with peers and teachers. This engagement
is in the form of sharing experiences, knowledge, opinions and support.

Academic engagement is defined as the amount of physical, psychological,
cognitive, social, and emotional energy that a student expends in the academic
institution that he belongs to so that this energy is invested in areas such as
participation in classroom and extra-curricular activities and achieving positive social
interaction with students and faculty members (Astin, 1993).

Schaufeli and Bakker (2006) also define it as the student's success with the
activities provided by the academic institution, in addition to the circumstances
surrounding the individual that enhance continuity within the academic institution so
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that this situation makes the student vital, cognitively flexible and actively participated
within the classroom. Schreiber and Yu (2016) define it as the student’s success in the
activities provided to him by the academic institution, in addition to the circumstances
surrounding the individual that enhance his continuity within the academic institution,
and this is determined through purposeful activities, positive interaction and
perception of the educational environment. Academic engagement refers to the levels of
effort expended or participation devoted by students in meaningful academic and
educational activities. Academic engagement is directly linked to academic outcomes,
future work orientation and students’ career success (Karki et al., 2020).

It can be said that there are two types of engagement in educational institutions
in general: academic engagement and social engagement. Academic engagement is
defined as the student's ability to benefit from academic experience based on the
student's academic performance and intellectual development within a specific
educational environment. This requires that the student be able to meet the educational
requirements of the academic institution. Moreover, the institution should also be able
to meet the students' educational desires. Therefore, academic engagement often
depends on the amount of energy expended in the learning process, getting good
grades, and interacting with faculty (Astin, 1975).

Whereas Social engagement refers to the student’s level of social participation
and interactions with other students. This may include developing friendships, joining
clubs and organizations and informal interactions with faculty and staff members to
discuss or support social issues. Thus, academic and social engagement involves
interactions with students and faculty members, focuses on intellectual fields, and
supports emotional and psychological quality of life (Tinto, 1975).

It can be said that academic engagement is considered a proposed treatment for
students' low academic motivation and achievement. Levels of academic engagement
can also be controlled by creating diversity in learning environments, so such diversity
may impose new responses from students that meet the requirements of academic
engagement. Teacher behaviors and school climate also affect academic engagement in
one way or another (Ogbu, 2003).

Prospero & Vohra-Gupta (2007) emphasized that the student's engagement in the
university or college when starting learning has great importance. University is a new
stage that the student experiences and it has its own characteristics and different stages.
To achieve engagement, the student must abandon some previous academic and social
experiences, such as the nature of studying and the quality of social relationships.
Through academic engagement, the difficulties faced by students are overcome, and
they can face various challenges, identify problems, and propose solutions to them with
complete efficiency and effectiveness.

Recently, Mindfulness has become a means of drawing university students'
attention, enhancing opportunities to increase their academic engagement, and
achieving and promoting their mental health. Mindfulness is a way to teach students to
pay attention to what is happening at the present time in the cognitive, emotional, and
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physical fields and even the external environment considering the presence of levels of
cognitive curiosity associated with mindfulness among students (Galante et al., 2021).

Mindfulness can be defined as a state of awareness of an individual’s experience
or momentary experience (Brown & Ryan, 2003). It can also be defined as the support
that is used to develop a mental ability that makes awareness of one's experience and
experiences at its highest levels (Kabat-Zinn, 2005). Black (2011) also defined it as a
means of developing self-knowledge and wisdom. Gehart& Gehart (2012) defined it as
a mental state that forms a set of skills and techniques that help the individual become
aware of what is around him and increase his attention. Neff & Dahm (2015) defined it
as seeing painful thoughts and emotions as they are without suppressing or avoiding
them.

It can be said that mindfulness facilitates the student's engagement in his
academic environment. Primarily, through the student’s awareness of his experience
and what is happening around him helps develop his cognitive processes and makes
the learning process positive and effective. It also increases the possibility of the
student’s participation in various academic activities and tasks. Moreover, it brings the
student to the stage of optimal psychological flow. This stage cannot be reached by the
student without complete immersion and engagement in the elements of the
educational process (Miralles-Armenteros et al., 2019).

Mindfulness also contributes to developing brain function, especially in the right
hemisphere, enabling the student to participate and making the learning process
available to him. Mindfulness also improves the student’s psychological health and
enhances the quality of his emotional life, thus keeping him away from negative
academic emotions and feelings such as anxiety, tension, and boredom. When a student
becomes more attentive and willing to perform tasks, he thus reduces his levels of
psychological distress, improves memory, raises levels of creativity, increases levels of
motivation and becomes engaged in many different academic activities (Axelrod &
Santagata, 2021).

Baer et al. (2006) presented an improved model of mindfulness consisting of five
dimensions. These dimensions are considered the most popular when talking about
mindfulness, which the researcher adopted in this study. These dimensions are
Observing: It is evident that the individual feels about himself and seeks his emotions,
thoughts, and experience, and this is all within the realm of awareness and realization.
Describing: description is represented by the individual’s ability to define his feelings
and talk about them. It also includes defining beliefs, opinions and expectations. Acting
with Awareness: the most prominent characteristic of mindfulness is that it is the
individual’s awareness of what is happening around him. Even when he is not
Concentrating, he must be under awareness, attention and awareness. Awareness is
concerned with the individual’s present time. Non-judging of inner experience: this
dimension is linked to the dimension of awareness, so the individual does not make any
judgments about his thoughts, feelings, knowledge, and experience except under
awareness as they are logical or illogical. Non-reactivity interacting with inner
experience: Non-reactivity to inner experience refers to the individual’s ability to
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control his emotions toward his painful and difficult thoughts and not to have these
emotions control his thinking.

Some previous studies that have been conducted dealt with the relationship
between academic engagement and mindfulness, in addition to revealing differences in
academic engagement in the light of some variables.

Casuso-Holgado et al. (2013) conducted a study aimed at revealing the
relationship between academic engagement and academic achievement. To achieve the
objectives of the study, a sample of (304) male and female students at the University of
Malaga was selected, and the academic engagement scale was applied to them while
achievement was measured by the cumulative average. The results showed that the
level of academic engagement among students was medium.

Malinowski and Lim (2015) conducted a study that aimed to build a causal
model of the relationships between positive affect, hope, optimism, well-being,
mindfulness and engagement with work in considering that mindfulness and
engagement are mediating variables. To achieve the objectives of the study, a sample of
(299) individuals was selected in the United Kingdom. Positive emotions scale,
mindfulness scale and engagement scale were applied to them. The results showed that
mindfulness positively predicted engagement. The amount of explained variance of
engagement was (0.145) of the total variance.

Al-Janadi and Talap (2016) conducted a study that aimed to reveal the
perspective of future time in the light of academic engagement and academic
achievement among a sample of female university students. To achieve the objectives of
the study, a sample of (180) female students in the Department of Psychology at Qassim
University was selected. The perspective of future time scale, academic engagement
scale and academic achievement test were applied to them. The results showed that
there were statistically significant differences in the responses of the study sample
members on the academic engagement scale, for the largest arithmetic mean was for the
humanities specialization.

Mahmoud (2017) conducted a study that aimed to identify the academic self-
concept and the level of academic ambition and their relationship to academic
engagement among university students. To achieve the objectives of the study, a sample
of (150) male and female students at Qassim University was selected. The academic
ambition scale, academic engagement scale, and academic self-scale were applied to
them. The results showed that there were no statistically significant differences in the
responses of the study sample members on the academic engagement scale due to
gender.

Minkos et al. (2018) conducted a study aimed to reveal the effect of mindfulness
on academic engagement. To achieve the objectives of the study, a sample of (40) male
and female students at the University of Connecticut was selected. The mindfulness
scale and the academic engagement observation checklist were applied to them. The
results showed that students with high mindfulness showed an increase in academic
engagement.
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Miralles-Armenteros et al. (2019) conducted a study that aimed to build a causal
model of the relationship between mindfulness, empathy, academic performance and
academic engagement. To achieve the objectives of the study, a sample of (210) male
and female students at the University in Spain was selected. The mindfulness scale, the
empathy scale and the academic engagement scale were applied to them. The academic
performance was measured by GPA. The results showed a positive, indirect, and
statistically significant relationship between mindfulness and academic engagement.

A study conducted by Elphinstone et al. (2019) aimed to build a causal model of
the relationship between mindfulness, academic engagement and the ability to adapt.
To achieve the objectives of the study, a sample of (725) male and female students at the
University of Technology in Australia was selected. The mindfulness scale, academic
engagement, and ability to adapt scale were applied to them. The results showed that
mindfulness is directly and positively related to academic engagement.

Al-Najjar (2020) also conducted a study aimed at revealing the relationship
between mindfulness, the need for knowledge and academic engagement among
postgraduate students at the faculty of education. To achieve the objectives of the study,
a sample of (105) students was selected and divided into (22) professional diploma
students, (67) private diploma students, (15) master's students at Kafr Sheikh
University. The mindfulness scale that Hassan translated (2017), the need for
knowledge scale that Manchawi translated (2015) and the academic engagement scale
were applied to them. The results showed a positive relationship between the
dimensions of mindfulness and academic engagement.

Azila-Gbettor et al. (2021) also conducted a study that aimed to predict academic
engagement through mindfulness and hope. To achieve the objectives of the study, a
sample of (542) male and female students at the Ho Technical University in Ghana was
selected. The mindfulness scale, hope scale and academic engagement scale were
applied to them. The results showed that there is a positive and statistically significant
relationship between mindfulness and students’ academic engagement expectations.
The results also showed that mindfulness mediates the positive relationship between
hope and academic engagement.

Aylan and Al-Radam (2021) conducted a study that aimed to build an academic
engagement scale and determine its level considering some variables. To achieve the
objectives of the study, a sample of (250) male and female students at the Libyan
University of Wasit was selected, and the academic engagement scale was applied to
them. The results showed that the level of academic engagement was high among
students.

Riggs (2022) conducted a study aimed at revealing the effect of mindfulness on
academic engagement. To achieve the objectives of the study, a sample of (34) students
was selected in a private school in the state of Kentucky, where the sample formed the
experimental group according to the one-group design (a single case experimental
design), and they were trained in mindfulness skills. After completing the training,
their levels of academic engagement were noted via an observation list containing
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indicators of the integration process. The results showed that mindfulness skills are
effective in increasing students' academic engagement.

Liu et al. (2022) also conducted a study aimed at revealing the effect of
mindfulness on the academic engagement of students who learn Chinese as a second
language. To achieve the objectives of the study, a sample of (1693) male and female
students at the Anhui Provincial Institute was selected. The academic engagement scale
and mindfulness scale were applied to them. The results show that mindfulness is a
positive variable that can be predicted in academic engagement.

2. Study Problem

The study problem emerged from the results of some previous studies (Malinowski &
Lim, 2015; Minkos et al., 2018; Miralles-Armenteros et al.,, 2019). These results
demonstrated the importance of achieving academic engagement for students within
their different academic environments. It also showed that there are variables that may
positively affect academic engagement and may increase its various levels. The
researcher, by virtue of his work as a school principal, noticed that students do not have
the characteristics of academic engagement such as vitality, cognitive flexibility, and
effective participation within the classroom. Also, their interaction with the elements of
the educational environment is very harmful, and their awareness of it is minimal,
which affects the outcomes of the educational process in a very negative way. Since the
results of the previous studies mentioned above recommended the mindfulness
variable in influencing levels of academic engagement, the researcher decided to study
these variables.

Accordingly, this study came to reveal the relationship between mindfulness and
academic engagement among university students in light of some variables through the
following questions:

1) What is the level of academic engagement among university students, and does
it differ according to gender and specialization?

2) Is there a statistically significant relationship between the dimensions of
mindfulness and academic engagement among university students?

3. Importance of Study

3.1 Theoretical Importance

This study is considered a new addition to the Arab Library, as it will provide the
library with new information about the relationship between the variables of the study.
In addition, it will provide postgraduate students and researchers in the psychological
and educational fields with tools of scales of these variables and other
recommendations and proposals for conducting similar studies.
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3.2 Practical Importance

This study will help students and educators of the educational process improve the
students’ levels of academic engagement by increasing the students’ levels of awareness
of what is around them and the experience; thus, based on theoretical literature, it will
provide sample members with ways that increase their levels of mindfulness, and thus
it develops and advances academic engagement through these variables. This study
will also provide educators of the educational process with methods that will enable
them to develop the dimensions of the educational environment in order to achieve
academic engagement. Teaching and evaluation methods, social relations between
students and teachers, as well as the physical environment related to public facilities
and various services are improved.

3.3 Procedural Definitions

3.3.1 Academic Engagement

Afifi (2016) defines it as the amount of behavioral, emotional, and cognitive energy that
a student expends in the academic institution to which he belongs so that this energy is
invested in various fields, such as the behavioural domain, the emotional domain, and
the cognitive domain. It is procedurally known as the score obtained by the student by
answering the items of the academic engagement scale used in this study.

3.3.2 Mindfulness

Baer et al. (2006) defined it as an individual's ability to deal with events and stimuli
within five dimensions. It is procedurally known as the score obtained by the student
by answering the items on the mindfulness scale.

3.4 Limitations
The results of this study were determined as follows:

e The study sample consists of students of Al Qasimi Academic College of
Education, who were selected by the available method within the second
semester of the academic year 2022-2023.

e  Measurement tools and their connotations of validity and reliability.

4. Material and Methods

This study adopted the descriptive correlational approach to suit the nature of the
study.

4.1 Study Population

The study population consisted of all students of Al Qasimi Academic College of
Education within the Green Line in the city of Baga Al Arabiya, where their number
reached (3,500) students, according to the statistics of the Admission and Registration
Department.
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4.1 Study Sample
The study sample consisted of (537) male and female students, who were selected by
the available sample method for the second semester of the academic year 2022-2023.

4.2 Study Tools

4.2.1 Mindfulness Scale

The five-dimensional mindfulness scale (Baer et al., 2006) was used. Al-Faqir and
Mugqabla (2021) translated its items and confirmed its validity and reliability
implications on a sample of Yarmouk University students in Jordan. The scale consists
of (36) items based on five dimensions: Observing, Describing, Acting with Awareness,
Non-judging of inner experience and Non-reactivity to inner experience.

4.2.1.1 Face Validity

To verify the validity of the scale, it was presented to a group of (9) jurors with
expertise in the field of educational psychology, measurement and evaluation, and they
were asked to carry out the modification procedures. The jurors noted to delete two
items.

4.2.1.2 Construct Validity

The construct validity of the Mindfulness scale was confirmed by applying it to a pilot-
study sample consisting of (50) male and female students. The value of the corrected
correlation coefficient between the item score and the total score for its field was
extracted. The values of the corrected correlation coefficients ranged between (0.90-
0.35), which indicates the construct validity of the scale (Leech & Onwuegbuzie, 2011).

4.2.1.3 Reliability

The internal consistency reliability coefficients (Cronbach alpha) and test-retest
reliability were calculated. The values of the Cronbach alpha and test-retest reliability
coefficients were respectively for the field of Observing (0.93, 0.91), Describing (0.90,
0.88), Acting with Awareness (0.81, 0.84), Non-judging of inner experience (0.70, 0.75),
Non-reactivity to inner experience (0.75, 0.77), and for total scale (0.75, 0.80); this
indicates that the scale has a high degree of reliability (Chang et al., 1983).

4.2.2 Academic Engagement Scale

The researcher used the Afifi (2016) academic engagement scale. This scale consists of
(61) items divided into three dimensions: behavioral engagement (22) items, emotional
engagement (21) items, and cognitive engagement (18) items.

4.2.2.1 Face Validity

The jurors noted that an item should be deleted from the behavioral engagement
dimension due to its inappropriateness for the academic context, and linguistic
modifications should be made to some items.
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4.2.2.2 Construct Validity
The corrected correlation coefficients between the item score and the total score for its
tield ranged between (0.32-0.78).

4.2.2.3 Reliability

The values of Cronbach's alpha coefficients and test-retest reliability were, respectively,
for the behavioral dimension (0.90, 0.88), the emotional dimension (0.90, 0.91), the
cognitive dimension (0.87, 0.90), and the overall scale (0.93, 0.91).

5. Results and Discussion

RQ1: What is the level of academic engagement among university students, and does it
differ according to gender and specialization?

To answer this question, the means and standard deviations of academic
engagement and its dimensions were calculated among the study sample members, as
shown in Table 1.

Table 1: Means and standard deviations of academic
engagement and its dimensions among members of the study sample

Rank | Engagement and Dimensions Mean Std. Deviation Level
1 Cognitive 3.83 0.59 High
2 Behavioral 3.77 0.61 High
3 Emotional 3.60 0.58 Medium
Academic Engagement 3.73 0.51 High

It is clear from Table 1 that the level of academic engagement was high, and cognitive
engagement ranked first within the high level, followed by behavioral engagement
within the high level and the emotional engagement within the medium level.

This result can be attributed to the fact that students tend to engage cognitively
by performing difficult tasks, mentally following lectures, mastering performance in
academic courses, reviewing assignments and research in order to discover and correct
errors, taking notes, planning topics, analyzing the main ideas into their components,
and applying them in practical life. The students attempt to link ideas to each other to
facilitate their study, aspiring to do more than what is required in various academic
tasks and searching for areas of agreement and difference between new information
and special experiences. Students also strive to be involved in the university’s
regulations and laws, not to miss classes, and participate with colleagues in discussions
of academic tasks and requirements, which raise their levels of behavioral engagement.
Regarding emotional engagement, it can be said that students feel pleasant emotions at
the university, such as reassurance, comfort, and happiness. They also respect opinions
and appreciate everything that happens within the university in terms of activities and
events.
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The means and standard deviations were calculated for the responses of the
study sample members on the academic engagement scale according to gender and
academic specialization, and Table 2 shows this:

Table 2: Means and standard deviations of the responses of study sample members
on the academic engagement scale according to gender and academic specialization

Gender Mean Std. Deviation
Scientific 3.6712 0.54415
Male Humanitarian 3.6116 0.44254
Total 3.6372 0.48765
Scientific 3.7502 0.52502
Female Humanitarian 3.7623 0.51596
Total 3.7567 0.51954
Scientific 3.7323 0.52931
Total Humanitarian 3.7249 0.50226
Total 3.7282 0.51420

It is noted from Table 2 that there are apparent differences between the means of the
responses of the study sample members on the academic engagement scale according to
the gender and academic specialization. To reveal the differences between the averages
of the responses of the study sample members on the academic engagement scale
according to gender and academic specialization, a 2 way-ANOVA without interaction
was used. Table 3 shows this:

Table 3: Results of a 2 way-ANOVA without-interaction for the responses of study sample
members on the academic engagement scale according to gender and academic specialization

Source Type III Sum of Squares df Mean Square F Sig.
Gender 1.388 1 1.388 5.280 0.022
Specialization 0.003 1 0.003 0.012 0.914
Error 140.326 534 0.263

Corrected Total 141.721 536

It is noted in Table 3 that there are statistically significant differences at the level of
significance (o= 0.05) for the responses of the study sample on the academic
engagement scale due to gender, where the mean for females was higher than males.
The results also showed that there were no statistically significant differences at the
level of significance (o= 0.05) for the responses of the study sample on the academic
engagement scale due to the academic specialization.

This result can be attributed to the fact that females are more interested in
learning than males. Their level of motivation is relatively higher than males, as
indicated by Singh et al. (2002). They also make great efforts when facing challenges and
problems and participate deeply in work, tasks, and academic activities, allowing them
to experience enthusiasm, inspiration, pride, challenge, and a sense of importance.
Therefore, this leads them to increased levels of dedication. When females achieve some
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requirements of academic engagement, they participate in these activities through
learning many useful things during their studies and their levels of motivation increase.

The result of specialization can be attributed to the fact that all university
students, regardless of their academic specializations, are required to achieve academic
engagement and be involved in various tasks and activities. Furthermore, all
specializations contain tasks, activities, and educational experiences that require
students within the academic institution to implement and engage. For example, the
languages significant requires the student to enrol in listening and speaking skills, go to
language laboratories, and interact with the tasks presented by the faculty member. The
statistics student also must engage in computer laboratories to learn statistical
portfolios for different statistical software such as (SPSS, SAT, AMOS, TAT) and others.

This result can also be attributed to the feeling of the importance of fulfilling
university graduation requirements for all students, regardless of their majors, as this
can only be achieved by achieving at least moderate levels of academic engagement. It
can also be said that students' attitudes towards academic engagement are the same.
History students and physics students may be happy and proud when they succeed in a
certain task, while they feel sad and embarrassed when they fail in another.

The result of the current study agreed with the result of the study of Aylan & Al-
Radam (2021), which showed that the level of academic engagement was high among
students. While the result of the current study differed from the result of the study of
Casuso-Holgado et al. (2013), Al-Janadi and Talap (2016), and Mahmoud (2017).

RQ2: Is there a statistically significant relationship between the dimensions of
mindfulness and academic engagement among university students?

To answer this question, the Pearson correlation coefficient was calculated
between the dimensions of mindfulness and academic engagement, as shown in Table
4.

Table 4: Pearson correlation coefficient between the
dimensions of mindfulness and academic engagement

Observe Describe Act aware Non-Judge Non-React
Behavioral 188" .308" 160" -0.023 1727
Emotional 0.055 208" 158" -0.070 d177
Cognitive 175" 263" 189 -0.017 144
Academic engagement 159" 299" 193" -0.043 167

**_Correlation is significant at the 0.01 level (2-tailed).

It is noted from Table 4 that the values of the statistically significant correlation
coefficient between academic engagement as a whole and the dimensions of
mindfulness ranged between (0.16-0.30), where the relationship between academic
engagement and observing, describing, non-reactivity to inner experience, and acting
with awareness was positive, while the relationship between academic engagement and
non-judging of inner experience is not statistically significant.
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This result can be attributed to the fact that the individual who monitors himself
continuously feels it and perceives its emotions, thoughts, and experience, which are all
within the scope of awareness and perception. Observing, as confirmed by De Jong &
Westerhof (2001), makes what the student perceives actually more important than what
others notice about him because students’” perceptions direct their educational behavior
based on their visions. The student’s observation of his behaviors, emotions, and
thoughts makes him appreciate his academic behavior in a way that is not exaggerated.
Hence, it helps him make honest judgments about the extent of his participation in
various academic tasks and activities. While the description helps the student to
identify his feelings and talk about them, it also includes identifying beliefs, opinions,
and expectations. For example, when a student describes his feelings as hostile toward
the educational process, he thus identifies his problem and describes the phenomenon
that made him unable to achieve academic engagement. He expresses his problem
through description to others who can help him and identify his most prominent
expectations and beliefs. If his levels of mindfulness are high, he basically goes beyond
helping others and works consciously until he achieves what is required of him. Hence,
working consciously is an essential factor in increasing levels of academic engagement,
as it makes the student aware of what is happening around him and increases his levels
of attention, concentration, and awareness.

This is not only the most prominent requirement for academic engagement, as it
depends on attention and concentration, but it is also an essential requirement for it
(Trowler, 2010). When students are attentive, they are more likely to actively participate
in their learning and focus on the task at hand. Without attention, it will be difficult for
students to deal with the material or activity, absorb information and engage in
classroom activities.

Non-reactivity to inner experience also means the individual’s ability to control
his emotions toward his painful and complex thoughts, and these emotions do not
control his thinking. This logically leads to increased levels of academic engagement, so
the student is able to control his negative emotions and does not let them control him.
In this case, he reflects this control towards increasing levels of academic engagement
and exploits them to achieve this engagement (Sidelinger et al., 2015).

The result of the current study agreed with the result of (Malinowski & Lim,
2015; Minkos et al., 2018; Miralles-Armenteros et al., 2019).

6. Recommendations

In the light of the results, the study led to the following recommendations:

e Encouraging university students to feel about themselves, to explore their
emotions, thoughts, and experiences within the scope of awareness and
understanding to identify and talk about their feelings and to work with high
awareness and attention.

e Maintain high levels of academic engagement among students, especially males.
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7. Conclusion

The current study aimed to find out the relationship between academic engagement
and mindfulness. Based on the findings, it is logical to conclude that high levels of
mindfulness among university students increase their academic engagement and
enhance their integration into curricular and extracurricular activities at universities.

Conflict of Interest Statement
The author declares no conflicts of interest.

About the Author(s)

Mohamad Mostfa Egbaria is the principal of a primary school, holding a doctorate
degree in educational psychology from Yarmouk University, and his research and
publications focus on mindfulness, constructive thinking and academic engagement
among students at school and university. He also has a number of published research
on some field. ORCID iD: 0009-0001-4145-1057.

References

Afifi, S. (2016). The relative contribution of emotional creativity and study strategies to
the dimensions of academic integration in light of gender and specialization
among university students. College of Education Journal of Psychological Sciences,
40(3), 119-257.

Al-Janadi, L., & Talap, S. (2016). The perspective of future time in light of academic
integration and academic achievement among a sample of female university
students. Educational sciences. 24(3), 312- 344.

Al-Najjar, H. (2019). Mental alertness and its relationship to the need for knowledge and
academic integration among graduate students at the College of Education.
Journal of the College of Education in Benha, 120(3), 93-155.

Amerstorfer, M., & Freiin von Miinster-Kistner, C. (2021). Student Perceptions of
Academic Engagement and Student-Teacher Relationships in Problem-Based
Learning. Frontiers in Psychology, 12, 1-18.
https://doi.org/10.3389%2Ffpsyg.2021.713057

Astin, A. W. (1993). Involvement the cornerstone of excellence. Change: The Magazine of
Higher Learning, 17(4), 35-39. https://doi.org/10.1080/00091383.1985.9940532

Astin, W. (1975). Preventing students from dropping out. San Francisco: Jossey-Bass.
Retrieved from
https://books.google.ro/books/about/Preventing Students from Dropping Out.
htmI?id=iubXuQEACAA]J&redir esc=y

Axelrod, I, & Santagata, L. (2021). Evaluating a Mindfulness-Based Intervention to
Improve Academic Engagement. Journal of Applied School Psychology. Vol. ahead-
of-print No. ahead-of-print. 1-21. https://doi.org/10.1080/15377903.2021.1941472

European Journal of Education Studies - Volume 11 | Issue 8 | 2024 292


https://doi.org/10.3389%2Ffpsyg.2021.713057
https://doi.org/10.1080/00091383.1985.9940532
https://books.google.ro/books/about/Preventing_Students_from_Dropping_Out.html?id=iubXuQEACAAJ&redir_esc=y
https://books.google.ro/books/about/Preventing_Students_from_Dropping_Out.html?id=iubXuQEACAAJ&redir_esc=y
https://doi.org/10.1080/15377903.2021.1941472

Mohamad Mostfa Egbaria
THE RELATIONSHIP BETWEEN MINDFULNESS AND ACADEMIC
ENGAGEMENT AMONG UNIVERSITY STUDENTS IN LIGHT OF SOME VARIABLES

Aylan, R., & Al-Radam, Y. (2021). Academic integration among history department
students. International Journal of Humanities and Social Sciences, 20, 94-110.

Azila-Gbettor, M., Mensah, C., Atatsi, A., & Abiemo, K. (2021). Predicting students'
engagement from hope and mindfulness. Journal of Applied Research in Higher
Education. Vol. ahead-of-print No. ahead-of-print. Retrieved from
https://eric.ed.gov/?id=E]1357722

Baer, A., Smith, T., Hopkins, J., Krietemeyer, J., & Toney, L. (2006). Using self-report
assessment methods to explore facets of mindfulness. Assessment, 13, 27-45.
Retrieved from https://doi.org/10.1177/1073191105283504

Black, S. (2011). A brief definition of mindfulness. Behavioral Neuroscience, 7(2), 109.
Retrieved from https://bacdenniston.wordpress.com/wp-
content/uploads/2014/09/brief definition.pdf

Brown, W., & Ryan, M. (2003). The benefits of being present: Mindfulness and its role in
psychological well-being. Journal of Personality and Social Psychology, 84(4), 822—
848. https://doi.org/10.1037/0022-3514.84.4.822

Casuso-Holgado, M. J., Cuesta-Vargas, A. 1., Moreno-Morales, N., Labajos-Manzanares,
M. T., Baron-Lopez, F. J., & Vega-Cuesta, M. (2013). The association between
academic engagement and achievement in health sciences students. BMC Medical
Education, 13(1), 1-7. Retrieved from
https://bmcmededuc.biomedcentral.com/articles/10.1186/1472-6920-13-33

Chang, D. (1983). A minimal model of spontaneous CP violation with the gauge group
SU (2) Lx SU (2) Rx U (1) B- L. Nuclear Physics B, 214(3), 435-451.
https://doi.org/10.1016/0550-3213(83)90243-2

De Jong, R., & Westerhof, K. (2001). The quality of student ratings of teacher behaviour.
Learning Environments Research, 4, 51-85. Retrieved from
https://link.springer.com/article/10.1023/A:1011402608575

Elphinstone, B., Whitehead, R., Tinker, S. P., & Bates, G. (2019). The academic benefits of
‘letting go’: The contribution of mindfulness and nonattachment to adaptability,
engagement, and grades.  Educational = Psychology,  39(6), 784-796.
https://psycnet.apa.org/doi/10.1080/01443410.2019.1588228

Galante, ]., Stochl, ], Dufour, G., Vainre, M., Wagner, P.,, & Jones, B. (2021).
Effectiveness of providing university students with a mindfulness-based
intervention to increase resilience to stress: 1-year follow-up of a pragmatic
randomised controlled trial. ] Epidemiol Community Health, 75(2), 151-160.

Gehart, D. R, & Gehart, D. R. (2012). Foundational Mindfulness-and Acceptance-
Informed Interventions and Practices. Mindfulness and Acceptance in Couple and
Family Therapy, 135-157. Retrieved from
https://link.springer.com/chapter/10.1007/978-1-4614-3033-9 7

Hattie, C. (2003). Teachers make a difference: What is the research evidence? ACER Res.
Confer. 1-17. Retrieved from

https://research.acer.edu.au/cgi/viewcontent.cgi?article=1003&context=research c

onference 2003

European Journal of Education Studies - Volume 11 | Issue 8 | 2024 293


https://eric.ed.gov/?id=EJ1357722
https://doi.org/10.1177/1073191105283504
https://bacdenniston.wordpress.com/wp-content/uploads/2014/09/brief_definition.pdf
https://bacdenniston.wordpress.com/wp-content/uploads/2014/09/brief_definition.pdf
https://doi.org/10.1037/0022-3514.84.4.822
https://bmcmededuc.biomedcentral.com/articles/10.1186/1472-6920-13-33
https://doi.org/10.1016/0550-3213(83)90243-2
https://link.springer.com/article/10.1023/A:1011402608575
https://psycnet.apa.org/doi/10.1080/01443410.2019.1588228
https://link.springer.com/chapter/10.1007/978-1-4614-3033-9_7
https://link.springer.com/chapter/10.1007/978-1-4614-3033-9_7
https://research.acer.edu.au/cgi/viewcontent.cgi?article=1003&context=research_conference_2003
https://research.acer.edu.au/cgi/viewcontent.cgi?article=1003&context=research_conference_2003

Mohamad Mostfa Egbaria
THE RELATIONSHIP BETWEEN MINDFULNESS AND ACADEMIC
ENGAGEMENT AMONG UNIVERSITY STUDENTS IN LIGHT OF SOME VARIABLES

Kabat-Zinn, J. (2003). Mindfulness-based interventions in context: Past, present, and
future. Clinical Psychology: Science and Practice, 10, 144-156. Retrieved from
https://doi.org/10.1093/clipsy.bpg016

Karki, P., Chaudhury, S., & Patangia, B. (2020). Academic Engagement among College
Students in Urban Bangalore: Exploring Institutional and Individual Level
Determinants of Academic Engagement. i-Manager’s Journal on Educational
Psychology, 14(2), 24. Retrieved from
https://www.proquest.com/openview/327264753657fa59609b4£c522373edc/1?pg-
origsite=gscholar&cbl=2030629

Leech, N. L., & Onwuegbuzie, A. ]J. (2011). A typology of mixed methods research
designs.  Quality &  Quantity, 43,  265-275.  Retrieved  from
https://link.springer.com/article/10.1007/s11135-007-9105-3

Liu, W., Gao, Y., Gan, L., & Wu, J. (2022). The Role of Chinese Language Learners'
Academic Resilience and Mindfulness in Their Engagement. Frontiers in
Psychology, 13. 1-32. https://doi.org/10.3389%2Ffpsyg.2022.916306

Mahmoud, H. (2017). Academic self-concept and the level of academic ambition and
their relationship to academic integration among a sample of university students.
Educational Sciences, Cairo University - Graduate School of Education, 25 (2), 602- 646.
Retrieved from https://ijonses.net/index.php/ijonses/article/download/342/pdf

Malinowski, P., & Lim, J. (2015). Mindfulness at work: Positive affect, hope, and
optimism mediate the relationship between dispositional mindfulness, work
engagement, and well-being. Mindfulness, 6(6), 1250-1262. Retrieved from
https://link.springer.com/article/10.1007/s12671-015-0388-5

Minkos, M. L., Chafouleas, S. M., Bray, M. A., & LaSalle, T. P. (2018). Brief report: A
preliminary investigation of a mindful breathing intervention to increase
academic engagement in an alternative educational setting. Behavioral Disorders,
43(4), 436-443. Retrieved from https://doi.org/10.1177/0198742917740870

Miralles-Armenteros, S., Chiva-Gomez, R., Rodriguez-Sanchez, A., & Barghouti, Z.
(2019). Mindfulness and academic performance: The role of compassion and
engagement. Innovations in Education and Teaching International, 58(1), 3-13.
Retrieved from https://doi.org/10.1080/14703297.2019.1676284

Neft, D, & Dahm, A. (2015). Self-Compassion: What it is, what it does, and how it relates to
mindfulness. New York: Springer. https://link.springer.com/chapter/10.1007/978-
1-4939-2263-5 10

Ogbu, U. (2003). Black American students in an affluent suburb: A study of academic
disengagement. Mahwah, NJ: Lawrence Erlbaum.
https://psycnet.apa.org/record/2003-04692-000

Prospero, M., & Vohra-Gupta, S. (2007). First generation college students: Motivation,
integration, and academic achievement. Community College Journal of Research and
Practice, 31(12), 963-975. https://doi.org/10.1080/10668920600902051

Riggs, L. (2022). Effects of a mindfulness-based intervention on students' academic
engagement, frequency of disruptive behavior, and overall mood states.

European Journal of Education Studies - Volume 11 | Issue 8 | 2024 294


https://doi.org/10.1093/clipsy.bpg016
https://www.proquest.com/openview/327264753657fa59609b4fc522373edc/1?pq-origsite=gscholar&cbl=2030629
https://www.proquest.com/openview/327264753657fa59609b4fc522373edc/1?pq-origsite=gscholar&cbl=2030629
https://link.springer.com/article/10.1007/s11135-007-9105-3
https://doi.org/10.3389%2Ffpsyg.2022.916306
https://ijonses.net/index.php/ijonses/article/download/342/pdf
https://link.springer.com/article/10.1007/s12671-015-0388-5
https://doi.org/10.1177/0198742917740870
https://doi.org/10.1080/14703297.2019.1676284
https://link.springer.com/chapter/10.1007/978-1-4939-2263-5_10
https://link.springer.com/chapter/10.1007/978-1-4939-2263-5_10
https://psycnet.apa.org/record/2003-04692-000
https://doi.org/10.1080/10668920600902051

Mohamad Mostfa Egbaria
THE RELATIONSHIP BETWEEN MINDFULNESS AND ACADEMIC
ENGAGEMENT AMONG UNIVERSITY STUDENTS IN LIGHT OF SOME VARIABLES

Community College Journal of Research and Practice, 28(12), 90-111. Retrieved from
https://ir library.louisville.edu/cgi/viewcontent.cgi?article=5150&context=etd

Schaufeli, B. & Bakker, B. (2006). The measurement of work engagement with a short
questionnaire: across-national study. Educational and Psychological Measurement,
66(4), 701-716. Retrieved from
https://www.wilmarschaufeli.nl/publications/Schaufeli/251.pdf

Schreiber, B., & Yu, D. (2016). Exploring student engagement practices at a South
African university: student engagement as a reliable predictor of academic
performance. South African Journal of Higher Education, 30(5), 157-175. Retrieved
from https://repository.uwc.ac.za/handle/10566/3915

Sidelinger, R. J., Bolen, D. M., McMullen, A. L., & Nyeste, M. C. (2015). Academic and
social integration in the basic communication course: Predictors of students' out-
of-class communication and academic learning. Communication Studies, 66(1), 63-
84. https://doi.org/10.1080/10510974.2013.856807

Singh, K., Chang, M., & Dika, S. (2022). Ethnicity, self-concept, and school belonging;:
Effects on school engagement. Educational Research for Policy and Practice, 9, 159-
175. http://dx.doi.org/10.1007/s10671-010-9087-0

Singh, K., Granville, M., & Dika, S. (2002). Mathematics and science achievement:
Effects of motivation, interest, and academic engagement. The journal of
educational research, 95(6), 323-332. http://dx.doi.org/10.1080/00220670209596607

Tinto, V. (1975). Dropout from higher education: A theoretical synthesis of recent
research. Review of educational research, 45(1), 89-125.

Trowler, V. (2010). Student engagement literature review. The higher education academy,
11(1), 1-15. Retrieved from https://www.advance-he.ac.uk/knowledge-
hub/student-engagement-literature-review

Walach, H., Nord, E., Zier, C., Dietz-Waschowski, B., Kersig, S., & Schupbach, H. (2007).
Mindfulness-based stress reduction as a method for personnel development: A
pilot evaluation. International Journal of Stress Management, 14(2), 188-198.
Retrieved from https://psycnet.apa.org/doi/10.1037/1072-5245.14.2.188

European Journal of Education Studies - Volume 11 | Issue 8 | 2024 295


https://ir.library.louisville.edu/cgi/viewcontent.cgi?article=5150&context=etd
https://www.wilmarschaufeli.nl/publications/Schaufeli/251.pdf
https://repository.uwc.ac.za/handle/10566/3915
https://doi.org/10.1080/10510974.2013.856807
http://dx.doi.org/10.1007/s10671-010-9087-0
http://dx.doi.org/10.1080/00220670209596607
https://www.advance-he.ac.uk/knowledge-hub/student-engagement-literature-review
https://www.advance-he.ac.uk/knowledge-hub/student-engagement-literature-review
https://psycnet.apa.org/doi/10.1037/1072-5245.14.2.188

Mohamad Mostfa Egbaria
THE RELATIONSHIP BETWEEN MINDFULNESS AND ACADEMIC
ENGAGEMENT AMONG UNIVERSITY STUDENTS IN LIGHT OF SOME VARIABLES

Creative Commons licensing terms

Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in @ manner that
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall
not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and
inappropriate or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access
Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes

under a Creative Commons Attribution 4.0 International License (CC BY 4.0).

European Journal of Education Studies - Volume 11 | Issue 8 | 2024 296


about:blank

