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Abstract: 

The education system of any country shapes its society by socializing youth with skills, 

values, and attitudes. Bangladesh declared its National Curriculum Framework 2021, 

which replaced the National Curriculum 2012 nine years ago, so the New Curriculum 

Framework is the first country’s curriculum framework of the 21st century, which is 

known for competency-based education. The New Curriculum Framework mainly 

focuses on competency, which is interdisciplinary and skill-based education. 

Components of competency-based education are knowledge, skill, values, and attitudes, 

which provide interdisciplinary, comprehensive and flexible knowledge as the demand 

of the 21st century. This curriculum framework states how the learning experience will 

change — learners will be instructed in the classroom with real-life experience and 

content, and they will examine societal norms and values and be active in bringing about 

positive changes in society by eliminating all forms of discrimination. Therefore, a gender 

transformative approach has been adopted in this curriculum, through which every 

learner seeks to analyze gender roles by transforming unequal gender norms, roles, and 

relations to gender equality while working towards redistributing the economy and 

services in society to be more equal. Thus, in this study, we have covered the SWOT 

Analysis of the New National Curriculum Framework 2021 and the analysis of textbook 

content. Thus, this study reveals the implementation of NCF - 2021 by analyzing 

Strength, Weakness, Opportunity and Threat.   
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1. Introduction  

 

The National Curriculum Framework-2021 was released on October 21, 2021, by 

the National Curriculum and Textbook Board (NCTB) of Bangladesh. According to NCF-

2021, "In order to ensure that the knowledge and understanding of the definitions, features, 

mechanisms, and importance of competency-based education are reflected in curriculum design 

and implementation, competency-based education has been conceptualized based on the global 

definition and the national context". The spirit of all historical movements of Bangladesh is 

the background from which the concept of competency was inspired in this curriculum 

and established close interrelationships among the four elements: knowledge, skills, 

values, and attitudes (National Curriculum Framework, 2021). Competency-Based 

Curriculum (CBC) was implemented in various educational systems around the world 

(Timothy & Hollan, 2024), including Bangladesh, with the aim of improving the quality 

of education and preparing students for the demands of the 21st century. In Bangladesh, 

the introduction of CBC in the education system has undergone timely decisions since 

the old curriculum is flawed in the limitations of the instructional design and evaluation 

system. In this competency-based curriculum, pupils experience their learning with 

a new instructional design; therefore, the gender discussion in this curriculum prefers a 

fresh look at the prevalent gender approach.  

 According to NCF-2021, “a gender transformative approach has been adopted in this 

curriculum, through which every learner, irrespective of gender, will not only be able to grow 

equally but also learn to question the existing power structure and take steps to find and eliminate 

discriminatory elements from their family and environment.” As this curriculum focuses on 

experiential learning rather than traditional rote memorization, students will get out of 

the classroom environment and get hands-on experience with the people of the society 

through the learning process of group work, project works, problem-solving, identifying 

social problems, and trying to solve them. On the Global Gender Gap Report 2023, 

Bangladesh secured the 59th position globally with a score of 72.2%, an improvement 

from the 71st position from the 2022 iteration of the same report. The most significant 

increase in gender parity was in education, achieving a score of 93.6%. While the gender 

equality rate in terms of women’s empowerment in politics ranks seventh in the world 

with a score of 55.2%, the rate of women's participation in the economy ranks much 

lower, with a score of 43.8%, ranked 139 globally (WEF, 2023). In this regard, 

a competency-based curriculum will play a timely role in achieving full gender 

awareness at all levels by making pupils responsible citizens, as through this education, 

a student gets an opportunity to identify and solve gender-based problems through an 

experiential learning process. To make the student a sophisticated analyst and neutral 

observer of social problems and to know and analyze those problems, the new 

curriculum's textbooks have changed the areas of learning competency, learning content, 

and learning experience. Therefore, we conducted the study to analyze the concepts of 

gender in the new curriculum textbooks from class six to class eight of 2024, where we 
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analyzed the gender concepts in the learning areas of History and Social Science, 

Wellbeing, Art and Culture, Life and Livelihood through the SWOT model.  

 

2. Objectives of the Study  

 

The specific objectives of this study are to:  

1) explore various aspects from the gender perspective of NCF-2021 and its salient 

features.  

2) demonstrate how the learning of area-wise competencies and the subject-wise 

competencies are dedicated to gender education.  

 

3. Review of the Relevant Literature  

 

3.1. Competency-based Curriculum (CBC)  

Carrying a variety of meanings and implications of the words like competence and 

competency, the meaning of CBC could vary from context to context. As early as the 16th 

century, the terms "competence" and "competency" were used in Western Europe 

(Mulder, 2007). Selznick created the idea of competence as early as 1957 (Alainati, 

AlShawi, & Al-Karaghouli, 2010). It was first applied to characterize the behaviors of 

students and teachers in the realm of education (Hoffmann, 1999) (Barman & Konwar, 

2011). By highlighting Bangladesh's National Curriculum Framework 2021 (National 

Curriculum Framework, 2021), we demonstrated the fluidity of the definition of 

"competency" as it is applied in research throughout the globe. Various notions of 

competency have been applied in professional, training, and educational contexts 

(Kennedy, Hyland, & Ryan, 2009). A limited definition of competency has been used in 

certain instances where skills and competency are practically interchangeable (Adam, 

2002) (National Curriculum Framework, 2021). Competency is defined by the National 

Curriculum Framework 2021 as knowledge, skills, behaviors, and attitudes. Learners 

attain competence when they use information and skills in a variety of contexts, both 

within and outside of the classroom, in a confident, effective, and adaptable manner 

(National Curriculum Framework, 2021)  

 The process of developing a curriculum often starts with determining the needs of 

the target audience through scenario analysis. The philosophy, psychology, and 

sociology of the relevant parties are then taken into consideration while deciding on the 

national and state educational objectives (Molla, 2014). As explained in UNESCO’s In 

Progress Reflection No.11 on Current and Critical Issues in Curriculum, Learning & 

Assessment, a nation's curriculum serves as the means by which it equips its people with 

the information, abilities, attitudes, and values essential for both individual and societal 

growth. Thus, curricula ought to address the demands of both the country and each 

individual citizen (Kabita & Ji, 2017). A curriculum that emphasizes certain abilities or 

skills that students must acquire to thrive in the real world is known as a competency-

based curriculum (Roy, 2023). Although there are many ways to define competency, a 
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general idea has gradually come to be understood as follows: a learner is deemed 

competent in a given context if they are able to function there with the necessary 

knowledge, skills, attitudes, morality, and other characteristics (Kennedy, Hyland, & 

Ryan, 2009).  

 It can be very difficult to build any competencies unless learners are related to their 

own settings; hence, taking into account one's own context is the most crucial notion 

when creating a competency-based curriculum (National Curriculum Framework, 2021). 

When Kenya began implementing competency-based curricula, the majority of Kenyans 

believed that a competency-based approach (CBA) was necessary to encourage 

application rather than just information accumulation (Kabita & Ji, 2017). Based on the 

results of a needs assessment study conducted in 2016, international best practices in 

education systems and curriculum reforms, and a desire to give learning greater purpose, 

the Kenyan Institute of Curriculum Development (KICD) decided to approach 

curriculum reforms using a competency-based approach (CBA) (Kabita & Ji, 2017). In the 

case of Bangladesh, the curricular framework's concepts have all been thought to be 

heavily influenced by the spirit of Bangladesh's Liberation War (National Curriculum 

Framework, 2021). For the meaning of “competency,” NCF 2021 explained it as motivated 

by the spirit of the Liberation War: the capacity to adjust to changing settings based on a 

mix of knowledge, skills, beliefs, and attitudes (National Curriculum Framework, 2021). 

As stated by the National  

 Curriculum Framework (2021) states, “in the context of Bangladesh, competency has 

been defined as a combination of four elements. These are: values, attitudes, skills, and knowledge.”  

 
Figure 1: Four elements of competency adopted  

from National Curriculum Framework 2021, P.19 

 

3.2. Gender Transformative Approach  

The phrase "gender transformative" is attributed to Gita Rao Gupta (2000), who first 

described a range of distinct kinds of methods for addressing gender, sexuality, and HIV 

in a speech in 2000 (Casey, Carlson, Bulls, & Yager, 2016). In education, it is about 

providing children, adolescents, and young people in all of their variety with inclusive, 
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equitable, high-quality education and cultivating a gender-just environment (UNESCO, 

2021). By eradicating disparities, gender-transformative education totally changes 

educational institutions. Gender Transformative Education challenges power structures, 

rethink gender norms and binary thinking and raises critical awareness about the 

underlying causes of inequality and oppressive systems. It does this by utilizing every 

aspect of an educational system, from policies to pedagogies to community engagement. 

The goal is to transform stereotypes, attitudes, norms, and practices (UNESCO, 2021).  

 Given the gravity of the current state of affairs, Bangladesh is eager to change 

society and adopt a more gender-friendly mindset. Hence, the National Curriculum 

Framework 2021 intends to make generations of pupils who “will question rather than 

merely follow the prevailing norms and values of society and be active in bringing about positive 

change in society by eliminating all forms of discrimination” (National Curriculum 

Framework, 2021). Using this technique will primarily help individuals of all genders 

(male, female, third gender, and so on) to engage in learning activities without facing 

prejudice, develop skills according to their capacities, and become capable of making 

their own decisions (National Curriculum Framework, 2021). Because of the curriculum's 

emphasis on experiential learning, students are no longer limited to the classroom; 

instead, they may learn from relevant and real-world experiences in their own families 

and communities. As a result, these learning opportunities will be planned so that 

students may confront the gender inequality that permeates society and engage in 

interaction with many stakeholders within their fields through a variety of activities.  

 
Figure 2: Experiential Learning Cycle adopted from Class Six Teachers’ Guide, P. 11 

 

3.3. SWOT Analysis  

Swot analysis is a method used to assess an object's advantages, disadvantages, 

opportunities, and threats in order to build initiatives, curriculum, etc. It is a technique 

for methodically organizing and assessing any project, individual, sector, or company 
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based on these four criteria. It includes the thorough examination of both the internal and 

external components of the business or process in order to determine its viability and 

success (C.R & K.B, 2023). Although it is disputed because Mr. Albert Humphery never 

claimed to be the creator, it is thought by a number of writers that he invented SWOT 

analysis in 1960. Its four letters stand for "strength," "weakness," "opportunity," and 

"threat," with "strength" and "weakness" standing for internal elements and "opportunity" 

standing for external ones. It has previously been utilized to analyze the initiatives of 

different corporate organizations, assisting them in making wise decisions. Of course, 

there have been various methods to strategy formulation since then that need alternative 

ways of thinking—chief among them being Porter's work 6, 7. Nonetheless, the practice 

of analyzing internal and external assessments using a SWOT method and looking for a 

match between the two viewpoints is still widely used. Despite their doubts about its use, 

modern strategy textbooks nonetheless feel compelled to incorporate SWOT analysis 

(Hill & Westbrook, 1997). However, the education sector now also uses it. It works well 

to close knowledge gaps between teachers' pedagogical expertise and the practical 

applications of critical thinking in the classroom (AlMarwani, 2020).  

 Henry Mintzberg established the "Design School Model," whose primary tool is 

SWOT analysis. According to (C.R & K.B, 2023). Mintzberg divided strategic 

management into two schools of thought: prescriptive schools, which included design, 

planning, and positioning schools, and descriptive schools, which included 

entrepreneurial, cognitive, learning, political, cultural, and environmental schools. Using 

the SWOT paradigm, NAEM successfully performed research on ICT in ELT at the 

primary level (Ashrafuzzaman, Babu, & Begum, 2010). Textbooks continue to be a 

popular teaching tool and are used as an implement of the curriculum. The ESP textbook 

underwent a SWOT analysis (Wisniewska, 2011). Even though SWOT analysis isn't used 

much in textbook analysis just now, it's becoming a powerful tool for making wise choices 

and strategies.  

 

4. Study Method  

 

The research is based on deep analysis of the textbooks. In particular, 12 books have been 

selected and analyzed using the stratified selection principle. Stratification was made 

based on the three components:  

a) learning competency;  

b) learning content; and  

c) learning experience, where we analyze the content from a gender transformative 

approach.  

 The qualitative method was used for analysis of the illustrations, texts, and tasks. 

Several types of indicators have been elaborated for qualitative analysis:  

a) characters and characteristics of men and women;  

b) biographies of men and women;  

c) roles (social, political, cultural, etc.);  
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d) functions; (by qualitative patterns and positioning of the heroes in story making);  

e) gender sensitiveness in learning content;  

f) inclusiveness;  

g) student task; analyzes their strengths, weaknesses, opportunities and threats. 

 Also, using secondary data, this study analyzes gender-responsive teacher tasks, 

teaching methods, teaching materials, school environment, peer relations, and social 

institutions to see how they could participate to ensure experiential learning.  

 

5. Findings  

 

5.1. History and Social Science  

 

A. Class Six  

Learning Competency  
Strength  

• Recognizing one's identity in geographical and diverse contexts and acting responsibly (Textbook, 

p. 2,3).  

• Realize personal identity (Textbook, p. 9) - and social identity (Textbook, p. 10-15).  

• Finding one’s position and responsibility in society (Textbook, p. 3-6).  
 

Weakness  

• There is no specific chapter that is dedicated to child and woman violence and its law (Textbook).  

 

Learning Contents  
Strength  

• Biography of Begum Rokeya (Textbook, p. 7).  

• Individual development (Textbook, p. 129).  

• Precaution about social bullying (Textbook, p. 166).  
 

Weakness  

• A biography of a 21st century icon could be added (Textbook).  

• Illustrate mainstream ethnic group man and woman representation, as this book is accessible for 

all (Textbook, p. 14).  

• The story of Dharmogola is a complex stimulus for figuring out the social structure, a story of child 

marriage and dropout of schoolchildren. In this scenario, the role of society could be added 

(Textbook, p. 125).  

• The role of young boys and girls during the independent war and the torture against children and 

women by Pakistan are absent (Textbook, chapter 8).  
 

Threat  

• There is no specific content towards the third gender (Textbook).  
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Learning Experience  
Strength  

• Active experimentation on personal identity card making (Textbook, p. 9).  

• Abstract conceptualization of social behavior (Textbook, p. 25).  

• The rules to follow in the classroom and school premises (Textbook, p. 28).  

• Concrete experience gender-sensitive ground rules for team formation are instructed (Textbook, p. 

86).  
 

Weakness  

• Absence of reflective observation on social identity card (Textbook, p. 10).  

• Absence of project-based learning experience as a social identity (Textbook, p. 13).  

• Evaluate the pros and cons of social structure from the students’ perspective (Textbook, p. 133).  

• Lack of abstract conceptualization on identifying the major problems (Textbook).  
 

Opportunity  

• As a part of social duty, finding out whether there has been any incident of child marriage in the 

newspaper or locality in the last five days could be added (Textbook).  

• WED approach could be added to the natural conservation chapter (Textbook, p. 74).  
 

Threat  

• Experiential gender biasedness regarding teaching history (Textbook).  

• Learning experience about which examines the real-life scenario of social problems that relate to 

children and gender violence is absent (Textbook).  

 

B. Class Seven  

Learning Competency  
Strength  

• Inclusive in nature and acceptance and understanding gender diversity (Textbook).  

• Women’s role with the change of the social and political changes was highlighted (Textbook).  
 

Weakness  

• There is no chapter on oppression against children and women (Textbook).  

 

Learning Content 
Strength  

• Regarding genders, inclusivity is on the focal point (Textbook, p. 1, 8, 32, 41).  

• Unbiased position on gender roles was adopted in order to implement the transformative 

pedagogical approach by including gender roles knowledge, flexibility, and depictions from 

different cultures (Textbook, p. 11, 32, 35, 94, 128, 130).  

• Content quality is comprehensive and conceptual (Textbook).  

• Ensured inclusion of women’s contribution in the fight for freedom against British Colonial rule 

(Textbook, p. 71).  

• Challenged social stereotypes on gender issues (Textbook, p. 128, 130).  

• The participation of women in directing government was included (Textbook, p. 130).  
 

Weakness  

• Knowledge of gender roles and society’s perceptions of them are inadequate (Textbook).  

• There is no content on the contribution of women in the independence war against Pakistan, like 

Taramon Bibi and Sitara Begum (Textbook, p. 71).  

• There is no learning content about the contribution of women in the present economic 

development of Bangladesh (Textbook, p. 64).  
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Opportunity 

• Challenged social stereotypes on gender issues (Textbook, p. 128, 130).  
 

Threat  

• There is no knowledge on women’s contribution in economic history (Textbook, p. 23-31).  

• Gender biasedness regarding teaching history and towards women was noticed (Textbook).  

  

Learning Experience  
Strength  

• Inclusive in nature and concrete experiences are cooperative and collaborative (Textbook).  

• Active participation of all genders was enforced (Textbook).  

• Abstract conceptualization activities to gather knowledge on gender roles from different 

communities were included (Textbook, p. 38).  
 

Weakness  

• There is no learning experience regarding the third gender with a real-life scenario (Textbook, p. 

41).  

• There is no learning experience regarding the differences between sex and gender (Textbook, p. 

42).  

• There is no learning experience on preventing underage marriage, which should have been there 

to understand questioning the social structure (Textbook, p. 94).  
 

Opportunity  

• Knowledge on gender roles from more communities could be added (Textbook).  

 

B. Class Eight  

Learning Competency  
Strength  

• Promoted freedom of expressing gender identity and promoted acceptance of gender diversity 

(Textbook).  
 

Threat  

• There is no discussion on third gender identity (Textbook, Socialization chapter).  

• There has been no specific discussion about social stereotypes and gender roles (Textbook, 

Socialization chapter).  

 

Learning Content  
Strength  

• Given an example of “satidah protha” to prevent violence against women (Textbook, p. 60).  

• Showing respect for the woman rights movement (Textbook, p. 19) and making effort to socialize 

pupils from a biased free environment (Textbook, p. 93).  

• Acknowledged women’s contribution in the evolution of civilization (Textbook, p. 66, 67).  

• Presenting women’s rights and honor in human civilization from the history of world civilization 

(Textbook, p. 110, 114).  

• Presenting the development history of woman empowerment, especially in world civilization, 

significantly (Textbook, p. 97-104).  

• Described gender discrimination in workplaces and its impact on sustainable development 

(Textbook, p. 176).  

• Gives importance to women’s role in national development (Textbook, p. 104) and illustrate the 

famous Mina cartoon stand against the dowry system (textbook, p. 98).  
 

 

 

about:blank
about:blank
about:blank
about:blank
about:blank


Arpa Barua, Yasin Arafat, A.B.M Feroz Shahriar 

SWOT ANALYSIS OF NATIONAL CURRICULUM FRAMEWORK  

2021 AND ITS TEXTBOOKS FROM GENDER PERSPECTIVE 

 

European Journal of Education Studies - Volume 11 │ Issue 11 │ 2024                                                                                  453 

Weakness  

• Absence of contribution of women in education where political contribution was significantly 

showed (Textbook, p. 105).  

Opportunity  

• Contribution of women in social reformation (Textbook, p. 99) and success stories of women 

empowerment and its importance could be added (Textbook, p. 104).  

 

 

Learning Experience  
Strength  

• By searching for self-identities collectively, it created respect for different genders (Textbook).  

• Group works created respect for the opposite gender (Textbook) and by questioning traditional 

social norms and ideals, as these create discrimination or not (Textbook).  

• Discussion about gender discrimination and gender equity at the workplace (Textbook, p. 176).  

• Abstract conceptualization about women changing phases of political and social arenas (Textbook, 

p. 106).  
 

Weakness  

• More women could be added instead of five men in the individual success story (Textbook, p. 21).  

• Abstract conceptualization about economic discrimination against women could be added 

(Textbook, p. 177).  
 

Opportunity  

• Reflective observation about the success story of women’s empowerment and its importance 

(Textbook, p. 104).  

• Abstract conceptualization about different types of discrimination (Textbook, p. 179).  

• Reflective observation about one’s identity (Textbook, p. 14), active experimentation about societal 

norms (Textbook, p. 101).  

 

5.2. Life and Livelihood  

 

A. Class Six  

Learning Competency  
Strength  

• Changes in occupations of men and women in view of the industrial revolution and development 

of technology in local, national, and international conditions were shown (Textbook, p. 34).  

• Enables one to determine one's own goals and objectives in life by considering one's own 

preferences and abilities and to implement them. (Textbook, p. 38-40).  

• Given multiple ways to identify school or social/local problems as an inclusive team (Textbook, p. 

99).  
 

Opportunity  

• Ability to share responsibilities and attempt solutions could be focused (Textbook, p. 98).  
 

Weakness  

• There is no competency on the change of occupational status of the third gender population 

(Textbook).  
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Learning Content  
Strength  

• Equal representation of boys and girls in family activities were demonstrated (Textbook, p. 3). 

• The illustration on changes in occupation follows a gender balanced approach (Textbook, p. 34).  

• Story making (Textbook, p. 80-83), and group wise communication were included (Textbook, p. 

102).  
 

Weakness  

• The struggle of women workers during COVID-19 could be added (Textbook). And real-life story 

of women absents (Textbook, p. 89-90). 
 

Threat  

• The story about the occupation of indigenous women is absent (Textbook).  
 

Opportunity  

• Learning content about the negative impact of gender violence as well as responsibility could be 

added (Textbook).  

 

Learning Experience  
Strength  

• Concrete experience about work and responsibilities in school (Textbook, p. 19). 

• Concrete experience of working together and becoming responsible with each other (Textbook, p. 

6, 97-98, 107).  

• Concrete experience about how to protect bullying and dropout issues (Textbook, p. 100). 

• Active experimentation of commutation skills (Textbook, p. 106).  
 

Weakness  

• Lacks abstract conceptualization about the struggle of men and women due to changing 

occupation (Textbook, p. 34-37).  

• There are no activities of reflective observation of what types of obstacles pupils faced in order to 

accomplish their dreams (Textbook, p. 91).  

 

B. Class Seven  

Learning Competency  
Strength  

• Collaborative and inclusive. Teacher’s Guide, p. 6). 

• There is no imposition to specific gender to accept specific role and occupation. (Teacher’s Guide, 

p. 7).  
 

Opportunity  

• The contribution of different genders in agriculture, industry, and service sectors could be added 

(Textbook).  

 

Learning Content  
Strength  

• In the case of women’s employment, it made an effort to break gender stereotypes (Textbook, p. 

16). 
 

Weakness  

• Regular gender roles are often neglected (Textbook). 

• There is lack of information on genders contributing in several economic sectors. (Textbook, p. 39-

56). 
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• There is no depiction of the employment rate of genders in various economic sectors (Textbook, p. 

30). 

• There is no case study of women’s success in several occupations (Textbook, p. 35). 
 

Opportunity  

• Information about the contributions of men and women in economic sectors could be elaborated 

(Textbook).  

 

Learning Experience  
Strength  

• Concrete activities didn’t impose any gender roles (Textbook).  

• Activities regarding the ways of adaptability with the changes in sectors taking genders into 

account were included (Textbook, p. 34).  

• Reflective presentation included knowledge of technology regardless of gender (Textbook, p. 53-

55).  

• No indication of imposition of follies regarding financial exchanges toward any specific gender 

(Textbook). 
 

Opportunity  

• Activities regarding the achievement of knowledge of proportions of men and women in different 

sectors could be added (Textbook). 

• There are activities and suggestions on panel discussion with male and female occupants 

(Textbook, p. 33).  

• There could be indication of preventing underage marriage (Textbook, p. 109). 

 

C. Class Eight  

Learning Objectives 
Strength  

• Ensures gender equality by implementing experiential learning (Textbook, p. 6). 

• Encouraging women to choose careers in the STEM sector (Textbook). 
 

Weakness  

• The life and livelihood of third-gender people and their struggle are absent (Textbook). 

• Drawing real examples of women’s participation in various working sectors could be elaborated. 

(Textbook). 

 

Learning Contents  
Strength  

• Represented women as entrepreneurs (Textbook, p. 22). 

• Promoted women’s taking higher education (Textbook, p. 26-28). 

• Participation of women in using technology was present (Textbook, p. 43).  

• Stories were added that represent women in the technological sector (Textbook, p. 114). 
 

Threat  

• Did not make an effort to break gender stereotypes in the case of money management (Textbook, p. 

8). 

• Did not make an effort to break social misconceptions about pursuing occupations like doctors and 

engineers (Textbook, p. 21). 

• Showed biasedness towards women in the garment sector (Textbook, p. 28). 
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Learning Experience  
Strength  

• There were group works, collaborative activities, and abstract conceptualization about 

the presentation of business ideas with added group tasks (Textbook, p. 75).  

• A group task is asked to discuss what needs to be planned to fulfill the dream (Textbook, p. 74). 
 

Threat  

• There were no activities promoting pursuing various careers of indigenous women (Textbook). 

 

5.3. Wellbeing  

 

A. Class Six  

Learning Competency  
Strength  

• Ensuring active participation in identifying and addressing health risks and manifest concepts 

about during adolescence time (Textbook).  

• Strong experience in developing a positive attitude by understanding and caring about one’s own 

and others' feelings was present (Textbook, p. 89).  

• Enables to accept or discard others’ opinions and expresses them by rationally analyzing one's 

abilities and possibilities (Textbook, p. 72-88).  
 

Opportunity  

• The students will know about health protection as well as facing challenges (Textbook, p. 47-50).  

• Providing knowledge that makes students aware of adolescence (Textbook, p. 47-50).  

 

Learning Content  
Strength  

• Margin with appropriate age group and health care during adolescence and personal health and 

hygiene (Textbook, p. 9, 10).  

• Enables family members to express one's feelings, needs, opinions, and knowledge considering 

others' thoughts, feelings and behaviors in different contexts and social contexts (Textbook, p. 89-

122).  
 

Weakness  

• There is no instruction on how to create a gender-friendly environment in the case of outdoor 

games (Textbook, p. 9, 10).  
 

Opportunity  

• Gaining enough knowledge to evaluate themselves and real-life problem-based solutions 

(Textbook, p. 52).  
 

Threat  

• Lack of adolescence risks awareness and knowledge of the demerits of child labor during 

adolescence (Textbook).  

• There is no clear discussion about social and physical issues girls face during puberty (Textbook, p. 

49).  
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Learning Experience  
Strength  

• Active experimentation on Self-awareness as well as being careful about peer groups were present 

(Textbook, p. 56-71).  

• Organizing health fairs and identifying health problems through teamwork (Textbook, p. 30).  

• Creating pupils respect value and expressing feelings and emotions through role-playing 

(Textbook, p. 115).  
 

Weakness  

• Absence of decision-making skills (Textbook, chapter, p. 41-52)  

• Mental illness management. (Textbook, p. 9).  
 

Opportunity  

• Being capable of recognizing problems and seeking solutions and could include active experience 

in taking steps to protect self-respect (Textbook).  

• Gaining experience in the practice of compassion (Textbook, p. 70).  
 

Threat  

• The obstacles of indigenous people during puberty should be added (Textbook, p. 41-55).  

 

B. Class Seven  

Learning Competency  
Strength  

• Participation of all genders were ensured and challenged societal gender norms (Textbook).  

• Protection and inclusion of all genders and use of sound pedagogical approaches were ensured 

(Textbook).  
 

Threat  

• Knowledge of gender-wise nutrition needs was not added (Textbook).  

 

Learning Contents  
Strength  

• Depictions of social pressure on the gender aspects were shown (Textbook, p. 53).  

• Cooperative interactions were promoted (Textbook).  

• Knowledge of laws and required steps to prevent underage marriage were included (Textbook, p. 

65).  

• Knowledge of changing during the puberty period was on point (Textbook).  
 

Opportunity  

• Knowledge of changing during the puberty period could be more elaborated with basic scientific 

explanations (Textbook, p. 55-58).  
 

Threat  

• Gender-wise nutrition needs were not discussed, and lacks proper theoretical knowledge before 

going to the practical implications (Textbook).  

• Knowledge of mental and physical changes during the puberty period was very short, and the 

steps required of girls’ sanitation were inadequate (Textbook).  
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Learning Experience  
Strength  

• Collaborative and cooperative interactional activities were included, and inclusive and responsive 

activities and challenges faced by the adolescents were included (Textbook, p. 54).  

• Finding and solving adolescence problems and changes in an inclusive way (Textbook, p. 65).  

 

 

B. Class Eight  

Learning Competency  
Strength  

• Promoted gender inclusion (Textbook, p. 9-10). Created a sense of respect for any gender 

(Textbook, p. 9-10).  

• Gave effort to break gender stereotypes (Textbook, p. 9-10) and maintained gender sensitivity 

(Textbook, p. 9-10).  
 

Opportunity  

• Presented gender diversity as a power and beauty (Textbook, p. 9-10)  

• Gave effort to break misconceptions about gender and inclusion (Textbook, p. 9-10).  

 

Learning Content  
Strength  

• Suggested to consult with knowledgeable person on contexts regardless of gender (Textbook, p. 2). 

• Gave effort to break traditional gender stereotypes (Textbook, p. 88).  

• Gave effort to breaking gender stereotypes about work (Textbook, p. 17).  

• Inclusion of the opinion of all genders was ensured (Textbook, p. 121).  
 

Weakness  

• Lack of depictions of women on the leadership of a family (Textbook, p. 10). 

• There is no content about the transition to adolescent period of third-gender people (Textbook).  

 

Learning Experience  
Strength  

• There were group activities that promoted assertive communication (Textbook, p. 103).  

• Active experiment on solving the problems related to adolescence was added (Textbook, p. 81).  

• Concrete experiment about conflict management was present (Textbook, p. 115).  

• Mental stress management techniques were included (Textbook).  
 

Weakness  

• Lack of manifest experience about gender-related conflict management (Textbook, p. 113119).  

• Lack of reflective observation about malnutrition (Textbook, p. 87-94).  
 

Opportunity  

• Group activities about first aid treatment (textbook, p. 48) could be included forming an inclusive 

wellbeing club (Textbook, p. 49). 
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5.4. Art and Culture  

 

A. Class Six  

Learning Experience  
Strength  

• Concrete experience about inclusive group tasks on arts and crafts were added (Textbook, p. 56).  

• The role of women in traditional festivals is illustrated (Textbook, p. 73),  

• The role of indigenous women in Jhum cultivation is illustrated (Textbook, p. 75).  
 

Opportunity  

• The experience is organized around national days, which are International Mother Language Day, 

Independence Day, Borsha Boron. But there could be illustrations on other days like Children’s 

Day, Women's Day, and May Day (Textbook).  

 

B. Class Seven  

Learning Experience  
Strength  

• Inclusive in nature, and illustrations of genders in art forms and works were befitting (Textbook).  
 

Threat  

• Famous women artists biographies were not included (Textbook).  

 

C. Class Eight  

Learning Experience  
Strength  

• Included the depiction of all genders in arts and crafts (Textbook).  

• Inclusive group work activities and illustration of indigenous women’s culture (Textbook, p. 24-

25).  
 

Threat  

• There are no biographies about famous women artists of Bangladesh (Textbook).  

 

6. Discussion  

 

Competency-based curriculum learning is accomplished through the organization of 

concrete experiences that fulfill the experiential learning cycle that is discussed in the 

textbooks, and through these learning outcomes, the student's knowledge, skills, 

attitudes, and values are enriched throughout the content. However, with the lack of 

teacher training, lack of proper classroom management, lack of learning environment, 

lack of learning materials, cultural factors, aversion to change, and lack of participation 

of the student's family and society in the learning process, there is a possibility that the 

providing of the student experience is hindered to some extent. So, to complete the 

learning process, some things should be looked at. The significant aspects are:  

 Firstly, it is important to give importance to teacher refresher training. Teachers 

need training on gender transformative pedagogies, enabling them to challenge rigid 

gender norms and make learning environments inclusive and free from stereotypes 

(UNESCO, 2023).  
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 Secondly, the need for a gender-sensitive school environment ensuring a bias-free 

environment that is supportive of students' learning needs and where students can 

express their creative thinking is imperative. In particular, such studies highlighted the 

challenges facing girls with managing menstruation in schools with poor sanitation 

facilities and the potential risks of dropping out in such environments (Sommer, 2010); 

(McMahon, et al., 2011); (Jewitt & Ryley, 2014).  

 Thirdly, family members should provide information through active participation 

in project-based activities that will help students gain concrete learning experiences. 

 Fourthly, the participation of all members of society will play an important role in 

this educational process as the students gain their experience through project work. So, 

if everyone in society gives a cooperative attitude, their learning process will be much 

easier, and the active presence of social and cultural institutions will play a role in 

dynamizing the learning experience, like the class six textbooks show the presence of 

active citizen clubs through which awareness activities are promoted. Students’ 

involvement in activities gave them an opportunity to be involved and demonstrate their 

commitment to social change (RopersHuilman, Carwile, & Barnett, 2005). A Grounded 

Theory on Student Development by Bernardo stresses that although development is 

primarily a personal responsibility, it is concomitantly a responsibility of social agents. 

These are schools, government, civil society, the church, businesses, and other 

organizations that provide a better learning environment for the young.  

 Fifthly, one of the weaknesses of the History & Social Science textbooks we studied 

in the new curriculum is that they did not address any specific unit-wise learning 

experience on children's and women's rights, whereas the previous curriculum had a 

single learning content on it. For example, the Bangladesh and Global Studies textbook 

in 6th grade had "Rights of Children in Bangladesh," "Children’s Growing up and its 

Obstacles in Bangladesh," and the textbook in 7th grade had "Rights of Senior Citizens 

and women in Bangladesh," "Social problems in Bangladesh".  

 Sixthly, teaching materials and teachers need to avoid using text and visual 

representations in the learning materials that reinforce gender-biased roles. They need to 

be aware that in presenting any learning materials, both genders should be given equal 

emphasis to avoid stereotyping. As a result, using gender-sensitive learning materials 

will lead to a good rapport between the teacher and the learners. On the other hand, many 

cases of our learning resources, particularly the instructional materials, do not equally 

consider what roles of both genders must be relegated (Kurki, 2015). For example: 

the depiction of men in leadership and story-making.  

 Seventhly, when teaching methods to integrate and treat both male and female 

learners equally in-class activities, mathematics, and science, teachers should know how 

to plan for both boys and females by creating a class environment with instructional 

methods and materials that support equal learning (Lee, 2021). These skills require 

teachers to be knowledgeable of gender-responsive pedagogy and be skilled in its 

application in the teaching process (DeJaeghere & Wiger, 2013) (Mhewa, Bhalalusesa, & 

Kafanabo, 2020).  
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 Eighthly, in the case of peer groups (Martin, et al., 2013), “children reinforced each 

other to exhibit similar levels of engagement in gender-typed activities, thereby amplifying 

children’s tendencies to segregate by sex” (p. 932). In this way, children themselves become 

primary agents in promoting gender-typical play and behavior. To some extent, while 

conducting the learning experience, the teacher should monitor the group work of the 

students so that the peers do not face gender-biased behavior from each other.  

 

7. Study Limitations and Recommendations for Future Research  

 

This study considered only four subjects for gender analysis; a better scenario could be 

seen if more subjects were considered and compared. We recommend considering 

textbooks of different subjects in future studies to understand if there were any strengths, 

weaknesses, opportunities, and threats in this regard. We also did not discuss the 

quantitative aspects of gender education. Future studies could fill this gap. We 

considered only the analysis of gender education from a pedagogical perspective in 

formal education, not in formal and non-formal education, which limited the scope of 

understanding the whole scenario of gender education. Since non-formal education is 

conducted for dropouts, deprived of educational opportunities, and adults in 

Bangladesh, future studies can be done on how to improve the quality of life of 

disadvantaged women through competency-based education.  

 

8. Conclusion  

 

The National Curriculum Framework 2021 is a comprehensive and extensive policy 

document that intends to make responsible citizens of a person with the intention to 

uphold the spirit of the Liberation War and cherishes the practiced values that were set 

to be exercised by the pupils (National Curriculum Framework, 2021). By moving from 

traditional rote learning to experiential learning, students will be able to identify and 

solve their own problems. NCF 2021 emphasizes holistic development and equity in 

education to promote an accessible and equitable education system to all strata of society. 

Ultimately, positive outcomes are possible through proper implementation of the 

National Curriculum Framework that will help Bangladesh meet the challenges of the 

Fourth Industrial Revolution.  

 

Acknowledgment  

The authors would like to acknowledge all the NCTB authors and editors who wrote the 

new curriculum books under NCF 2021. 

 

Correspondence  

Correspondence concerning the article should be addressed to Arpa Barua, Institute of 

Education and Research, University of Chittagong, Chittagong University Road, 

Hathazari, Chittagong – 4331, Bangladesh. Email: arpabarua711@gmail.com  

about:blank
about:blank
about:blank
about:blank
about:blank
mailto:arpabarua711@gmail.com


Arpa Barua, Yasin Arafat, A.B.M Feroz Shahriar 

SWOT ANALYSIS OF NATIONAL CURRICULUM FRAMEWORK  

2021 AND ITS TEXTBOOKS FROM GENDER PERSPECTIVE 

 

European Journal of Education Studies - Volume 11 │ Issue 11 │ 2024                                                                                  462 

Conflict of Interest Statement 

The authors declare no conflict of interest regarding the publication of this paper.  

 

About the Authors 

Arpa Barua is a 3rd year student in the Institute of Education & Research (IER) at the 

University of Chittagong in Bangladesh. His research interests include curriculum and 

instruction, human study and social science education, politics and education, 

environment education. 

Yasin Arafat is a 3rd year student in the Institute of Education & Research (IER) at the 

University of Chittagong in Bangladesh. His research interests include educational 

psychology, curriculum design, education and economics. 

A.B.M Feroz Shahriar is a 3rd year student in the Institute of Education & Research (IER) 

at the University of Chittagong in Bangladesh. His research interests include educational 

psychology, learning science, science education. 

 

 

Bibliography  

 

Adam, S. (2002). Using learning outcomes. United Kingdom Bologna Seminar. Edinburgh.  

Agol, D., Harvey, P., & Maíllo, J. (2017). Sanitation and water supply in schools and girls' 

educational progression in Zambia. Journal of Water, Sanitation and Hygiene for 

Development, 53-61. http://dx.doi.org/10.2166/washdev.2017.032  

Ahmed, M., Fatema, et al. (December 2022). Art and Culture Class Eight. National 

Curriculum and Textbook Board.  

Ahmed, M., Fatema et al. (December, 2022). Art and Culture Class Six. National 

Curriculum and Textbook Board.  

Ahmed, M., Fatema, et al. (December, 2022). Art and Culture Class Seven. National 

Curriculum and Textbook Board.  

Aktar, M. M. et al. (December, 2022). Life and Livelihood Class Six. National Curriculum 

and Textbook Board.  

Aktar, M. M. et al. (December, 2022). Life and Livelihood Class Seven. National Curriculum 

and Textbook Board.  

Aktar, M. M. et al. (December, 2023). Life and Livelihood Class Eight. National Curriculum 

and Textbook Board.  

Akter, N., Begum et al. (December, 2022). Well-being Class Seven. National Curriculum and 

Textbook Board.  

Akter, N., Begum et al. (December, 2023). Wellbeing Class Six. National Curriculum and 

Textbook Board.  

Akter, N., Hussain et al. (December 2023). Wellbeing Class Eight. National Curriculum and 

Textbook Board.  

about:blank
about:blank
about:blank
about:blank
about:blank
http://dx.doi.org/10.2166/washdev.2017.032


Arpa Barua, Yasin Arafat, A.B.M Feroz Shahriar 

SWOT ANALYSIS OF NATIONAL CURRICULUM FRAMEWORK  

2021 AND ITS TEXTBOOKS FROM GENDER PERSPECTIVE 

 

European Journal of Education Studies - Volume 11 │ Issue 11 │ 2024                                                                                  463 

Alainati, S., AlShawi, S. N., & Al-Karaghouli, W. (2010). The Effect of Education and 

Training on Competency. Abu Dhabi, UAE: European and Mediterranean 

Conference on Information Systems.  

AlMarwani, M. (2020). Pedagogical potential of SWOT analysis: An approach to teaching 

critical thinking. Thinking Skills and Creativity v. 38. 

https://www.sciencedirect.com/science/article/abs/pii/S1871187120302157  

Ashrafuzzaman, M., Babu, R., & Begum, M. (2010). Strength, weakness, opportunity and 

threat (SWOT) analysis of using technology in ELT at primary level. NAEM 

Journal, 70-76. Retrieved from 

https://www.researchgate.net/publication/303404141_SWOT_Analysis_of_Using

_Technology_in_ELT_in_Primary_Level 

Astin, A. W. (1984). Student Involvement: A Developmental Theory for higher education. 

Journal of College Student Development, 518-529. Retrieved from 

https://www.middlesex.mass.edu/ace/downloads/astininv.pdf 

Barman, A., & Konwar, J. (2011). Competency Based Curriculum in Higher Education: A 

Necessity Grounded by Globalization. Lumen Publishing House, 7-15. Retrieved 

from 

https://www.researchgate.net/publication/227452769_Competency_Based_Curric

ulum_in_Higher_Education_A_Necessity_Grounded_by_Globalization_English_

version 

Sharath Kumar C.R and Praveena K.B (2023). SWOT Analysis. International journal of 

advanced research, 744-748. Retrieved from 

https://www.journalijar.com/article/46395/swot-analysis/ 

Casey, E., Carlson, J., Bulls, S. T., & Yager, A. (2016). Gender Transformative Approaches 

to Engaging Men in Gender-Based Violence Prevention: A Review and Conceptual 

Model. Trauma Violence & Abuse 19(2), 1-16. 

http://dx.doi.org/10.1177/1524838016650191  

DeJaeghere, J., & Wiger, N. P. (2013). Gender discourses in an NGO education project: 

Openings for transformation toward gender equality in Bangladesh. Elsevier Ltd, 

557– 565. International Journal of Educational Development 33(6):557–565. 

http://dx.doi.org/10.1016/j.ijedudev.2013.02.002  

Golshirazian, S., Dhillon, M., Maltz, S., Payne, K. E., & Rabow, J. (2015). The Effect of Peer 

Groups on Gender Identity and Expression. International Journal of Research in 

Humanities and Social Studies, 9-17. Retrieved from https://www.ijrhss.org/pdf/v2-

i10/2.pdf 

Gul, S. B. (2014). Grading And Student Evaluation: Challenges and Consequences. 

Excellence International Journal of Scientific Research, 23-27.  

Hill, T., & Westbrook, R. (1997). SWOT Analysis: It's Time for a product recall. Long Range 

Planning 30(1). https://doi.org/10.1016/S0024-6301(96)00095-7  

Hoffmann, T. (1999). The meanings of competency. Journal of European Industrial Training, 

275-285. https://doi.org/10.1108/03090599910284650 

about:blank
about:blank
about:blank
about:blank
about:blank
https://www.sciencedirect.com/science/article/abs/pii/S1871187120302157
https://www.researchgate.net/publication/303404141_SWOT_Analysis_of_Using_Technology_in_ELT_in_Primary_Level
https://www.researchgate.net/publication/303404141_SWOT_Analysis_of_Using_Technology_in_ELT_in_Primary_Level
https://www.middlesex.mass.edu/ace/downloads/astininv.pdf
https://www.researchgate.net/publication/227452769_Competency_Based_Curriculum_in_Higher_Education_A_Necessity_Grounded_by_Globalization_English_version
https://www.researchgate.net/publication/227452769_Competency_Based_Curriculum_in_Higher_Education_A_Necessity_Grounded_by_Globalization_English_version
https://www.researchgate.net/publication/227452769_Competency_Based_Curriculum_in_Higher_Education_A_Necessity_Grounded_by_Globalization_English_version
https://www.journalijar.com/article/46395/swot-analysis/
http://dx.doi.org/10.1177/1524838016650191
http://dx.doi.org/10.1016/j.ijedudev.2013.02.002
https://www.ijrhss.org/pdf/v2-i10/2.pdf
https://www.ijrhss.org/pdf/v2-i10/2.pdf
https://doi.org/10.1016/S0024-6301(96)00095-7
https://doi.org/10.1108/03090599910284650


Arpa Barua, Yasin Arafat, A.B.M Feroz Shahriar 

SWOT ANALYSIS OF NATIONAL CURRICULUM FRAMEWORK  

2021 AND ITS TEXTBOOKS FROM GENDER PERSPECTIVE 

 

European Journal of Education Studies - Volume 11 │ Issue 11 │ 2024                                                                                  464 

Jewitt, S., & Ryley, H. (2014). It’s a girl thing: Menstruation, school attendance, spatial 

mobility and wider gender inequalities in Kenya. Geoforum 56(38):137–147 

 http://dx.doi.org/10.1016/j.geoforum.2014.07.006  

Kabita, D. N., & Ji, L. (2017, June). The Why, What and How of Competency-Based 

Curriculum Reforms: The Kenyan Experience. Current and Critical Issues in 

Curriculum, Learning and Assessment, pp. 1-24.  

Kennedy, D., Hyland, Á., & Ryan, N. (2009). Learning outcomes and competencies. 

Retrieved from 

https://www.researchgate.net/publication/285264101_Learning_outcomes_and_c

ompetencies 

Kurki, S. E. (2015). Investigating Youth Critical Literacy Engagement. Language and 

Literacy, 13-33. http://dx.doi.org/10.20360/G2JC7W  

Lara, H. R. (2017). Role Performance of Social Institutions in student activities. Asia Pacific 

Journal of Multidisciplinary Research, 173-180.  

Lee, S. M. (2021). Exploring Gender-Responsive pedagogy for stem education. 

International Journal for Research, 47-59. Retrieved from 

http://www.iisrr.in/mainsite/wp-content/uploads/2021/10/6.-Shok-Mee-LEE-

Exploring-Gender-Responsive-Pedagogy-for-STEM-Education.pdf 

Martin, C. L., Kornienko, O., Schaefer, D. R., Hanish, L. D., Fabes, R. A., & Goble, a. P. 

(2013). The Role of Sex of Peers and Gender-Typed Activities in Young Children’s 

Peer Affiliative Networks: A Longitudinal Analysis of Selection and Influence. 

Child Development, 921–937. https://doi.org/10.1111%2Fcdev.12032 

McMahon, S. A., Winch, P. J., Caruso, B. A., Obure, A. F., Ogutu, E. A., Ochari, I. A., & 

Rheingans, R. D. (2011). The girl with her period is the one to hang her head’ 

Reflections on menstrual management among schoolgirls in rural Kenya. BMC 

international health and human rights, 1-10. https://doi.org/10.1186/1472-698x-11-7  

Mhewa, M. M., Bhalalusesa, E. P., & Kafanabo, E. (2020). Secondary School Teachers’ 

Understanding of Gender- Responsive Pedagogy in Bridging Inequalities of 

Students' Learning in Tanzania. Papers in Education and Development, 252-279. 

Retrieved from https://journals.udsm.ac.tz/index.php/ped/article/view/4343 

Molla, A. S. (2014, February Tuesday). The Daily Star. Retrieved August 02, 2024, from 

The Daily Star web site: https://www.thedailystar.net/competency-based-general-

school-curriculum9779   

Momen, A. et al. (December, 2022). History and Social Science Class Seven. National 

Curriculum and Textbook Board.  

Momen, A., Alam, et al. (December 2023). History & Social Science Class Eight. National 

Curriculum and Textbook Board.  

Momen, A., Islam at al. (December, 2022). History and Social Science Class Six. National 

Curriculum and Textbook Board, Bangladesh.  

Mukagiahana, J., Sibomana, A., & Ndiritu, J. (2024). Teachers’ understanding of gender 

responsive pedagogy and its application in teaching process: Case after teacher 

training program interventions in Rwanda. Journal of Pedagogical Research, 280-293. 

about:blank
about:blank
about:blank
about:blank
about:blank
http://dx.doi.org/10.1016/j.geoforum.2014.07.006
https://www.researchgate.net/publication/285264101_Learning_outcomes_and_competencies
https://www.researchgate.net/publication/285264101_Learning_outcomes_and_competencies
http://dx.doi.org/10.20360/G2JC7W
http://www.iisrr.in/mainsite/wp-content/uploads/2021/10/6.-Shok-Mee-LEE-Exploring-Gender-Responsive-Pedagogy-for-STEM-Education.pdf
http://www.iisrr.in/mainsite/wp-content/uploads/2021/10/6.-Shok-Mee-LEE-Exploring-Gender-Responsive-Pedagogy-for-STEM-Education.pdf
https://doi.org/10.1111%2Fcdev.12032
https://doi.org/10.1186/1472-698x-11-7
https://journals.udsm.ac.tz/index.php/ped/article/view/4343
https://www.thedailystar.net/competency-based-general-school-curriculum9779
https://www.thedailystar.net/competency-based-general-school-curriculum9779


Arpa Barua, Yasin Arafat, A.B.M Feroz Shahriar 

SWOT ANALYSIS OF NATIONAL CURRICULUM FRAMEWORK  

2021 AND ITS TEXTBOOKS FROM GENDER PERSPECTIVE 

 

European Journal of Education Studies - Volume 11 │ Issue 11 │ 2024                                                                                  465 

Retrieved from https://www.ijopr.com/article/teachers-understanding-of-gender-

responsive-pedagogy-and-its-application-in-teaching-process-case-14206 

Mulder, M. (2007). Competence - The essence and use of the concept in ICVT. Retrieved 

from https://www.researchgate.net/publication/40101702_Competence_-

_The_essence_and_use_of_the_concept_in_ICVT  

National Curriculum Framework. (2021). National Curriculum and Textbook Board, 

Bangladesh.  

Oğuz, A. (2012). Developing a Scale for Attitudes towards the Curriculum Development 

and Instruction Course. Educational Science: Theory and Practice, 854-860. Retrieved 

from https://files.eric.ed.gov/fulltext/EJ981821.pdf 

Ropers-Huilman, B., Carwile, L., & Barnett, K. (2005). Student Activists’ 

Characterizations of Administrators in Higher Education: Perceptions of Power in 

the System. The Review of Higher Education, 295-312. Retrieved from 

https://psycnet.apa.org/record/2005-02963-001 

Roy, J. K. (2023, February 9). Shikkhok Batayon. Retrieved August 06, 2024, from 

http://teacher.gov.bd, 

https://www.teachers.gov.bd/blog/details/684197?page=2608&a-competency-

basedcurriculum-is-a-type-of-educational-approach-that-focuses-on-specific-

competencies-orskills-that-students-need-to-master-in-order-to-succeed-in-the-

real-world    

Sommer, M. (2010). Putting menstrual hygiene management on to the school water and 

sanitation agenda. Practical Action Publishing, 268-278. Retrieved from 

http://dx.doi.org/10.3362/1756-3488.2010.030 

Sommer, M. (2010). Where the education system and women’s bodies collide: The social 

and health impact of girls’ experiences of menstruation and schooling in Tanzania. 

Journal of adolescence, 33(4) 521-529. Retrieved from 

https://doi.org/10.1016/j.adolescence.2009.03.008 

Tariman, J. D. (2020). Gender-Sensitive Instructional Material Designs for Kindergarten. 

Instabright e-Gazette, 2-12. Retrieved from 

https://www.researchgate.net/publication/349194677_Gender-

Sensitive_Instructional_Material_Designs_for_Kindergarten 

Timothy, K., & Hollan, S. H. (2024). Analysis of the Implementation of Competency-

Based Curriculum in the Luganda Language Classroom in Selected Secondary 

Schools in Rubaga Division, Kampala District, Uganda. Journal of Research 

Innovation Implications in Education, 1-16. Retrieved from 

https://jriiejournal.com/wp-content/uploads/2024/04/JRIIE-8-2-001.pdf 

UNESCO. (2021). Gender Transformative Education. New York: UNESCO.  

UNESCO. (2023, November 8). Gender equality in and through the teaching profession, 

Retrieved from https://www.unesco.org/en/articles/gender-equality-and-

through-teaching-profession    

about:blank
about:blank
about:blank
about:blank
about:blank
https://www.ijopr.com/article/teachers-understanding-of-gender-responsive-pedagogy-and-its-application-in-teaching-process-case-14206
https://www.ijopr.com/article/teachers-understanding-of-gender-responsive-pedagogy-and-its-application-in-teaching-process-case-14206
https://www.researchgate.net/publication/40101702_Competence_-_The_essence_and_use_of_the_concept_in_ICVT
https://www.researchgate.net/publication/40101702_Competence_-_The_essence_and_use_of_the_concept_in_ICVT
https://files.eric.ed.gov/fulltext/EJ981821.pdf
https://psycnet.apa.org/record/2005-02963-001
http://teacher.gov.bd/
https://www.teachers.gov.bd/blog/details/684197?page=2608&a-competency-basedcurriculum-is-a-type-of-educational-approach-that-focuses-on-specific-competencies-orskills-that-students-need-to-master-in-order-to-succeed-in-the-real-world
https://www.teachers.gov.bd/blog/details/684197?page=2608&a-competency-basedcurriculum-is-a-type-of-educational-approach-that-focuses-on-specific-competencies-orskills-that-students-need-to-master-in-order-to-succeed-in-the-real-world
https://www.teachers.gov.bd/blog/details/684197?page=2608&a-competency-basedcurriculum-is-a-type-of-educational-approach-that-focuses-on-specific-competencies-orskills-that-students-need-to-master-in-order-to-succeed-in-the-real-world
https://www.teachers.gov.bd/blog/details/684197?page=2608&a-competency-basedcurriculum-is-a-type-of-educational-approach-that-focuses-on-specific-competencies-orskills-that-students-need-to-master-in-order-to-succeed-in-the-real-world
http://dx.doi.org/10.3362/1756-3488.2010.030
https://doi.org/10.1016/j.adolescence.2009.03.008
https://www.researchgate.net/publication/349194677_Gender-Sensitive_Instructional_Material_Designs_for_Kindergarten
https://www.researchgate.net/publication/349194677_Gender-Sensitive_Instructional_Material_Designs_for_Kindergarten
https://jriiejournal.com/wp-content/uploads/2024/04/JRIIE-8-2-001.pdf
https://www.unesco.org/en/articles/gender-equality-and-through-teaching-profession
https://www.unesco.org/en/articles/gender-equality-and-through-teaching-profession


Arpa Barua, Yasin Arafat, A.B.M Feroz Shahriar 

SWOT ANALYSIS OF NATIONAL CURRICULUM FRAMEWORK  

2021 AND ITS TEXTBOOKS FROM GENDER PERSPECTIVE 

 

European Journal of Education Studies - Volume 11 │ Issue 11 │ 2024                                                                                  466 

USAID. (n.d.). Introduction to gender responsive teaching methods. USAID - maternal 

and child survival program. Retrieved from 

https://pdf.usaid.gov/pdf_docs/PNADH663.pdf 

WEF. (2023). Global gender report. Retrieved from 

https://www.weforum.org/publications/global-gender-gap-report-2023/ 

Wisniewska, H. (2011). Modern teaching materials: SWOT analysis of an ESP textbook. 

Pixel International Conferences. Italy: Simonelli Editore. Retrieved from 

https://conference.pixel-

online.net/conferences/edu_future/common/download/Paper_pdf/ENT15-

Wisniewska.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
Creative Commons licensing terms 

Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms 
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community 

to copy, distribute, transmit, or adapt the article content, providing proper, prominent, and unambiguous attribution to the authors in a manner that 
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions, and conclusions expressed in this 
research article are the views, opinions, and conclusions of the author(s). Open Access Publishing Group and the European Journal of Education Studies 

shall not be responsible or answerable for any loss, damage, or liability caused by/arising out of conflicts of interest, copyright violations, and 
inappropriate or inaccurate use of any kind of content related or integrated into the research work. All the published works meet the Open Access 

Publishing requirements and can be freely accessed, shared, modified, distributed, and used for educational, commercial, and non-commercial purposes 
under a Creative Commons Attribution 4.0 International License (CC BY 4.0).  

about:blank
about:blank
about:blank
about:blank
about:blank
https://pdf.usaid.gov/pdf_docs/PNADH663.pdf
https://www.weforum.org/publications/global-gender-gap-report-2023/
https://conference.pixel-online.net/conferences/edu_future/common/download/Paper_pdf/ENT15-Wisniewska.pdf
https://conference.pixel-online.net/conferences/edu_future/common/download/Paper_pdf/ENT15-Wisniewska.pdf
https://conference.pixel-online.net/conferences/edu_future/common/download/Paper_pdf/ENT15-Wisniewska.pdf
about:blank

