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Abstract:

This study aimed to determine whether burnout and occupational stress were predictors
of teachers’ turnover intent. Utilizing a descriptive survey approach, data were collected,
processed, tabulated, and analyzed using frequencies, percentages, means, and averages.
A total of 105 teachers from Malapatan 2 District under the Department of Education
served as respondents, selected through simple random sampling. The study revealed
high levels of occupational stress, teacher burnout, and turnover intent. Results further
showed a significant relationship between occupational stress and turnover intent.
Among the domains, curricular stress was identified as the key predictor of turnover
intent under occupational stress, while attitude towards students was the domain under
burnout that predicted turnover intent. These findings established a solid foundation for
future research on teacher retention. These may contribute to the body of knowledge by
emphasizing the role of stress and burnout in influencing teachers’ intent to leave the
profession.
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1. Introduction

The Philippine Department of Education (DepEd) faces a significant crisis as many
educators leave for better opportunities abroad, driven by insufficient salaries,
challenging working conditions, and limited career advancement. The rapid integration
of technology in classrooms further exacerbates this issue, acting as a "techno-stressor"
that leads to burnout and increases teachers' desire to leave the profession. This exodus
creates a severe "brain drain" that threatens the stability and quality of education in the
Philippines as teachers seek financial stability and professional growth elsewhere
(Cahilog & Sarong, 2023; Califf & Brooks, 2020; Santiago et al., 2022).

In addition, the workplace atmosphere significantly affects employee retention,
especially among teachers. Educators often base their decision to stay or leave on how
they experience their daily responsibilities and the general culture of their school. When
teachers repeatedly consider resigning, it usually signals deeper issues related to
dissatisfaction and a lack of connection to their work. Addressing high turnover is
essential to maintaining organizational stability, as the intention to leave is one of the
most reliable indicators of an employee's likelihood to depart (Liu & Onwuegbuzie, 2020;
Tran & Smith, 2023; Torres, 2019).

Building on this, a school's organizational structure and operational practices
greatly affect teacher retention. A teacher's dedication to the profession plays a crucial
role in determining whether they remain in or leave their position. This sense of
commitment, combined with other influencing factors, directly affects their job
satisfaction and level of engagement. As such, schools must take proactive steps to
uncover and address the underlying causes of teacher turnover to build a more stable,
motivated, and engaged workforce. Since employees' intention to leave is the strongest
indicator of actual attrition, addressing these factors becomes vital for maintaining
organizational effectiveness and long-term sustainability in educational institutions
(Santoro, 2019; Zivkovié et al., 2024).

Consequently, elevated teacher turnover rates impair instructional continuity and
escalate recruitment, hiring, and training expenses. Occupational stress and burnout are
the most commonly referenced factors influencing turnover intention. Teaching
professionals routinely confront intense pressures from excessive workloads,
bureaucratic obligations, resource limitations, and emotional depletion. These
compounding stressors frequently lead to chronic fatigue and professional burnout,
which, when unmitigated, often precipitate serious considerations of career
abandonment. An in-depth analysis of the interplay of occupational stress, burnout
syndrome, and attrition intentions is essential for effective intervention techniques.

Thus, this study aimed to develop a complete support plan to keep teachers from
leaving their jobs, improve their mental health and job satisfaction, and ultimately
provide the best learning environments by keeping faculty members stable.
Understanding and addressing employee turnover is fundamental because it remains a
costly and persistent challenge for human resource management worldwide. Research
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from South Africa highlights the substantial financial burden turnover places on
organizations. Beyond recruitment and training expenses, high turnover negatively
impacts existing staff morale, increases workload, complicates planning, and
detrimentally affects overall organizational efficiency and performance (Khan et al., 2023;
Kyriakides et al., 2020; Maree, 2024).

Specifically, in Laguna, Philippines, a developed Structural Equation Model has
identified key variables directly influencing an individual's intent to stay for years within
an organization. These include outside workplace features, educational attainment, and
job happiness. Specifically, individuals with higher educational attainment tend to
remain with organizations for shorter periods. People with higher educational
qualifications often do not stay long in one organization. On the other hand, employees
who feel satisfied in their roles and have a favorable view of their work environment are
more likely to stay for a longer time. Things like how well they perform, chances for
promotion, opportunities to grow professionally, and regular salary increases all play a
big part in keeping them motivated and committed. In particular, being recognized and
rewarded for good performance makes training, recognition, and mentorship important
for enhancing an employee's performance and strengthening their long-term
commitment to the company (Qin, 2021; Rasanen et al., 2020; Tamundong et al., 2024).

Locally, the issue of high personnel turnover is fundamental in the Sarangani
School District's Division Office. Some teachers have quit their jobs to look for better jobs
in other countries. The department might lose its highly skilled and effective instructors
if these numbers keep increasing. Thus, it could significantly affect the quality of
education in the area. This problem needs to be dealt with right away.

Numerous studies have explored the link between occupational stress, burnout,
and employee turnover across local and international settings; limited research has
specifically addressed public school teachers in geographically isolated and
underdeveloped areas such as Sarangani Province. While existing studies have explored
turnover intention in urbanized areas or generalized work environments, limited
empirical evidence addresses how the unique challenges faced by teachers in rural or
underserved divisions contribute to occupational stress and burnout, ultimately
influencing their intention to leave.

Furthermore, many of the interventions suggested in previous studies fail to
consider regions like Sarangani's unique socio-economic and cultural contexts. These
one-size-fits-all approaches often overlook the lived realities of teachers in remote and
resource-constrained environments, limiting their effectiveness. To bridge this gap, the
present study investigates the psychosocial and organizational factors influencing
teachers' intentions to leave, aiming to develop a context-sensitive framework tailored to
educators' specific needs and challenges in geographically isolated and underdeveloped
areas.
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2. Literature Review

This section presents the related literature, articles, and studies that support the research
study.

Teaching is a complicated job in schools, and teachers must develop various skills
and abilities throughout their careers. This constant development can put much stress on
teachers. Researchers have shown that academics, especially those who work in colleges
and universities, have more work-related stress than people in other professions. These
numbers from Education Support back up the claim that 72% of teachers said they were
anxious at work, and 63% said they were considering quitting their jobs. This trend of
teachers being more stressed out has been a big worry for a long time, and newer research
has shown how common and damaging it is (Aziku & Zhang, 2024; Lambert et al., 2019;
Xu & Wang, 2023).

Additionally, stress is still a challenging notion to define, with researchers utilizing
a variety of models to explain negative stress experiences. A widely accepted theoretical
model of stress, coping, and its relationships to health and well-being, the Transactional
Theory of Stress and Coping (TTSC), was developed. Individual evaluation is the core
component of the model; three types of cognitive appraisal, primary, secondary, and
reappraisal, actively influence how people interact with their environment and respond
to stress. Recent research continues to explore and apply the TTSC model as a stress
management framework in various contexts, including the role of social media in coping
(Minihan et al., 2022; Sun et al., 2023; Wu et al., 2024).

On the other hand, occupational stress contributes to employee illness, which has
resulted in high absenteeism, high staff turnover, low productivity, early retirement, and
strikes. High levels of occupational stress have also been linked to various adverse health
outcomes, with studies showing that workers exposed to high-pressure environments,
such as healthcare workers during the COVID-19 pandemic, experienced significant
mental health challenges, faced considerable mental health concerns, such as depression,
anxiety, sleep disturbances, and emotional distress (Lai et al., 2020; Ogba et al., 2020;
Spielberger & Reheiser, 2020).

To begin with, occupational stress, often called workplace stress, happens when
someone has to deal with more than they can handle quickly. The stress levels of a person
who has trouble managing and contributing to their work are greatly affected by the
problems they face. It causes both physical and mental strain. For example, studies using
Bayesian network methods in high-demand jobs like correctional institutions show that
chronic stress causes people to have higher job expectations, and conflicting roles increase
the risk of burnout, which can seriously impact an individual's health and job
performance.

About this, organizational resources, including the psychosocial safety climate
(PSC), influence an employee's work environment. PSC reflects the organization's
commitment to prioritizing psychological health and well-being through supportive
policies, practices, and procedures. It represents management's efforts to create a work
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environment that safeguards and enhances employees' mental health. Consequently,
workplaces with alow PSC are more susceptible to occupational stress (Chambers, Mack,
et al., 2019; Lee et al., 2019; Moreno et al., 2020).

Conversely, academic staff deal with work-related stress in different ways. Some
choose healthy coping methods, like exercise, support, and time management, which
have helped them feel less stressed at work and stay healthy. Some people, on the other
hand, choose passive ways to deal with their problems, such as drinking too much, doing
drugs, smoking, and eating poorly. A survey of teachers at an American college shows
that most of them use drugs and alcohol as unhealthy ways to deal with stress.
Researchers say that using drugs and alcohol may help people deal with the stress of
school, even though these substances worsen stress in the long run (Johari, 2020;
Kakemam et al., 2019; Grigsby et al., 2019).

Indeed, workplace stress prevents employees from performing their professional
responsibilities. The occurrence of aggressive conduct in the workplace significantly
affects both productivity and levels of stress. Nevertheless, additional problems such as
the likelihood of experiencing harassment, ostracism, and stalking can exert a detrimental
effect on morale, result in heightened stress levels, and have an emotional effect on well-
being (Marais-Opperman, 2020; Rasool et al., 2020; Wang et al., 2020).

Consequently, how job stress is when creating workplace treatments is of utmost
relevance. Experts define job-related stress as a harmful reaction when individuals face
excessive or unreasonable demands in the workplace. In the United Kingdom, nearly
440,000 workers reported that work-related stress, depression, or anxiety negatively
affected their health, leading to the loss of approximately 9.9 million workdays during
2014-2015. The Health and Safety Executive (HSE) report (2015) further revealed that
stress was present daily in public service sectors, with a prevalence rate of 1,380 cases
and an incidence rate of 740 cases per 100,000 employees (Durak & Saritepeci, 2019;
McCarthy, 2019; Shen & Slater, 2021).

Additionally, physical sickness, psychological distress, and mental illness can all
be work stressors. Due to disordered parenting, the current rise in work stress has led to
the global and national recession, job instability, and work intensity, all of which result
in higher workloads and more interpersonal conflicts. People appear to experience stress
at work when they try to manage their obligations, tasks, or other types of pressure
related to their professions and run into difficulties, strain, anxiety, or worry. Stress at
work is caused by exposure to various work stressors (Faisal et al., 2019; Li et al., 2019;
Prasad et al., 2020).

Moreover, depending on the features of the workplace, work pressures can take
on a variety of shapes and may even be particular to a company or an industry. Academic
theories on stress highlight multiple contributing factors, including difficult life
experiences, demanding situations, and the body's physical and emotional responses.
Some models also emphasize the dynamic exchange between individuals and their
environments as a source of stress. However, there remains a noticeable gap between
how stress is in scholarly frameworks and how it is commonly used in everyday
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language, particularly regarding the idea that stress results from a mismatch between
external demands and one's perceived ability to cope. There are many ways to define
stress, both in scholarly literature and in reports from laypeople (Bhui et al., 2021; Chitra,
2020; Durak & Saritepeci, 2019).

For instance, multiple personal, social, environmental, and work-related aspects
need to be defined and interpreted to understand the meaning of stress, and there needs
to be more agreement on the conceptualizations of stress. Although it has ideas that
control or power about gender and class are related to stress, theories of stress do not
explicitly account for them. For instance, participants believed stress to be a feminine
quality linked to weakness, so few people acknowledge it (Faisal et al., 2019; Kakemam et
al., 2019; Kumara, 2021).

According to the study, work-related stress is any unpleasant emotion that impairs
individuals' ability to cope and feel good about themselves. One of the most common
things instructors report experiencing that dramatically impacts their ability to do their
work is related to their work-related stress. It is an integral component of teachers' well-
being, their physical health, the school's stability, effectiveness, and students' academic
accomplishment. The functioning and efficiency of an educational system are
interdependent on the significance of teachers' health. As a result, managing workplace
stress should go hand in hand with encouraging mental wellness to increase the school's
overall efficacy (Lee et al., 2022; Li et al., 2019; McCarthy, 2019).

Meanwhile, a 2017 CNN PH study on Filipino Top Causes of Stress, headlined 23%
of Filipinos were stressed out at work due to management, deadlines, workload, and,
occasionally, coworkers. The top 5 factors contributing to employee stress were poor pay,
insufficient personnel, corporate culture, a lack of work-life balance, and supervisor
assistance. These sorts of stress, which are listed in the Philippine Inquirer article "Work-
related stress affects one's life, dealing with it is essential, can lead to low-quality work
and increase the risk of hypertension and heart disease among Filipino employees
(Minihan et al., 2022; Parveen & Bano, 2019; Perez et al., 2023).

On the other hand, chronic stress or job-related stress leads to a high turnover rate,
absenteeism, disengagement from work, and demotivation. Chronic stress or work-
related stress might impact the effectiveness of the teaching. Numerous elements that
affect an individual, including their workload, pupils, paperwork, sudden system
changes, coworkers, and personal issues, can contribute to stress. Everyone can
experience adverse effects from stress, but stress is inescapable and cannot be avoided.
Considering this, stress is essential to a person's existence. The key is establishing the
proper balance to develop stress as a good stress that fosters and enhances performance.
Teachers are reportedly among the people who deal with stress regularly (Ogba et al.,
2020; Prasad et al., 2020; Shen & Slater, 2021).

Also, teaching is one of the most stressful professions, comparable to other high-
demand occupations such as nursing and medicine. Teachers often say their jobs are
stressful because they work in unsafe places, do not have enough teaching materials, or
do not have enough help to achieve professional standards. Institutional demands, such
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as the need for measurable results, too much administrative control, and regular
performance reviews, make stress levels even higher. Additionally, teachers often face
personal manifestations of stress, including emotional exhaustion and affective
dysregulation. These patterns suggest that occupational stress in teaching is not only
pervasive but often unavoidable, given the complex demands of the profession (Kim et
al., 2022; Siddiqui & Soomro, 2019; Sokal et al., 2020).

Meanwhile, learning outcomes are primarily the ability to complete or carry out
the descriptions, duties, and responsibilities expected of that position or role. Internal and
external forces, such as the environment, social interactions, and personal motivation, can
contribute to the quality of teaching activities. In the Philippines, the full implementation
of the government's Enhanced Basic Education Act of 2013, or Republic Act 10533,
entitled 12 Years of Basic Education, significantly changes the public description of
teachers' jobs. With these changes ushering in improvements to the education system,
teachers to achieve good results while managing heavy administrative tasks, adapting to
a changing student population, and participating in various seminars, reports, and
training, which can eventually lead to psychological problems such as stress, job
dissatisfaction, disengagement, and in the worst case, suicide, depression, and anxiety
(Marais-Opperman, 2020; Rasool et al., 2020; Wang et al., 2020).

Moreover, unfavorable beliefs about the nature of stressors impact how work-
related stress manifests itself. Workplace pressures are particular to many professions
due to increased demands in today's competitive workforce. Similar jobs can be affected
by work-related stresses such as a severe workload, disagreements with coworkers, a lack
of job control, job insecurity, a lack of incentive, a poor working environment, and
managerial support, depending on the setting. Lack of job satisfaction, psychological
stress, poor mental and physical health, excessive absenteeism, rates of change and
intention to resign, mistakes and accidents, and burnout can all come from ignoring these
work-related stress issues. All of these were, therefore, influencing the organization's
overall efficiency and profitability (Durak & Saritepeci, 2019; McCarthy, 2019; Shen &
Slater, 2021).

On the other hand, although it is impossible to eradicate work-related stress from
daily life completely, appropriate stress management techniques can significantly and
consistently lessen it. Effective stress management techniques increase employee quality
of life, lower healthcare expenses, and improve organizational productivity. Coping
involves an individual's ongoing effort to manage thoughts and actions in response to
internal or external challenges they perceive as overwhelming or difficult to control.
Building resilience through deliberate, intentional, and preventive stress management is
essential for sustaining well-being and performance, especially in high-pressure
professions (Johari, 2020; Kakemam et al., 2019; Parveen & Bano, 2019).

In addition to the commonly recognized problem-focused and emotion-focused
strategies, many scholars highlight a broader range of coping approaches that individuals
use in the face of stress. These include active coping, careful planning, setting aside
distractions, seeking practical help or emotional support, finding meaning through
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religion, expressing emotions, reframing situations positively, and temporarily
distancing oneself mentally or behaviorally. Choosing the right coping strategies plays a
vital role in managing stress at work and the everyday pressures that come with it. When
individuals cope well, they protect their emotional and mental health and contribute
more consistently to meaningful outcomes, especially in research settings, where stress
can affect how participants respond (Faisal et al., 2019; Kakemam et al., 2019; Kumara,
2021).

2. Teacher Burnout

Teacher burnout is a serious mental illness that lowers teachers' morale, self-esteem, and
physical energy. This tiredness often happens when there is an imbalance between high
psychological job demands, like workload, work pace, and emotional demands, and
insufficient job resources, like control over tasks or social support. Political reforms that
add more rules and remove teachers' freedom make these high demands harder to meet.
Dramatically affects teachers' health and ability to stay in their jobs. In the end, fixing
these simple problems is important for keeping the love of learning and valuable
knowledge alive. Teacher morale directly affects how well students do, especially when
there are not enough teachers (Bostrom et al., 2020; Leitao et al., 2021; Traunmiiller et al.,
2019).

Consequently, educators dealing with health issues like depression or chronic
illness may face premature retirement or reduced performance, and those experiencing
burnout can recover with proper support and interventions. Schools can help teachers
preserve their well-being and long-term professional effectiveness by implementing
proactive stress-management strategies. This approach benefits both students and
faculty, as teacher morale directly impacts entire learning communities (Mahmoodi-
Shahrebabaki, 2019; Saloviita & Pakarinen, 2021; Wang et al., 2020).

Moreover, burnout is a persistent, unfavorable psychological state arising from the
cumulative impact of work-related pressures on teachers, especially in emotionally
demanding professions. Burned-out teachers exhibit three key symptoms: emotional
exhaustion, depersonalization, and decreased personal accomplishment. Exhaustion
occurs when a teacher believes all their "emotional resources” have been depleted, feeling
mentally and emotionally drained. Depersonalization manifests as a growing sense of
detachment, where a person withdraws from students, colleagues, and even personal
relationships. Reflects a chronic negative mental state influenced by prolonged exposure
to job-related stressors (Pyhalto et al., 2021; Salmela-Aro et al., 2019; Shen et al., 2020).

In addition, the term "burnout syndrome" was used initially in two scholarly
articles by Herbert Freudenberger and Sigmund Ginsburg published in 1974. Burnout
syndrome is a consequence of inadequate stress management in the workplace.
Conversely, Ginsburg stopped looking into burnout, and Freudenberger finally accepted
the idea of the creator. Freudenberger also said the word was already popular in many
other publications (Drugalya, 2020; Santoro, 2019).
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However, the World Health Organization (WHO) now recognizes burnout as an
occupational syndrome that can happen at work for a long time. It can show up as
emotional exhaustion, detachment, and reduced effectiveness at work. This condition
impairs cognitive and emotional functioning and creates significant organizational costs
through increased absenteeism, turnover, and health-related expenses. Ultimately,
burnout's multifaceted nature stems from individual vulnerabilities and environmental
stressors, requiring comprehensive workplace interventions (Akin, 2019; Leitao et al.,
2021; Skaalvik & Skaalvik, 2020).

Furthermore, behavioral, psychological, and bodily symptoms of burnout are all
considered occupational side effects. Physical symptoms include feeling uncomfortable
and tired, headaches, and immunological and respiratory issues. Psychological signs of
burnout include impatience, frustration, loss of motivation, low energy, low self-esteem,
insomnia, and mental illnesses. Behavioral signs include job discontent, cynicism, self-
doubt, and absenteeism (Gomez-Dominguez et al., 2022; Rajendran ef al., 2020).

In addition, health, education, social services, and finance professionals are the
primary subjects of burnout syndrome research. According to research, occupations
requiring high worker demand, stress, and social contact are more likely to experience
burnout syndrome. However, other professional groups are reportedly more susceptible
to burnout, even though the disease disproportionately impacts medical employees;
these include representatives from human resources, education, and advocacy (Akin,
2019; Costea et al., 2020; Gémez-Dominguez et al., 2022).

Moreover, burnout is a serious risk for employees who work with clients or
provide services. It can make them sick, cause them to miss work, and cause rapid
change. Burnout is a significant cause of psychological and physical problems, such as
being unhappy at work, missing work, and having symptoms and disorders of mental
illness. Many things can lead to job burnout, such as bad working conditions, high stress
levels, emotional demands, and problems balancing work and family. However, recent
developments in occupational health science suggest a shift in how job-related distress
moves towards understanding it within the framework of depression research. This new
perspective considers that the long-favored construct of burnout and its measures have
proved problematic, thus advocating for tools like the Occupational Depression
Inventory to assess work-attributed depressive symptoms (Bianchi et al., 2021;
Mahmoodi-Shahrebabaki, 2019; Pressley, 2021).

Also, losing all motivation at their job can lead to job burnout and feelings of stress
or sadness. It is caused by extreme stress, although specific types of worry and problems
at work are more likely to be the cause. Numerous factors contribute to this disease,
including professional aspects, lifestyle choices, and personality qualities. Some
businesses and industries experience burnout far more frequently than others (Bottiani et
al., 2019; Pyhalto et al., 2021; Rajendran et al., 2020).

Additionally, stress reactions are more likely to manifest when employment
expectations are too high to handle. Employee absenteeism, intention to quit, low work
satisfaction, negative attitudes, and lack of interest are also associated with burnout.
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Some factors, such as a lack of control, ill-defined professional objectives, dysfunctional
workplace interactions, activity extremes, social isolation, and an unbalanced work-life
schedule, can lead to employment difficulties (Bianchi et al.,2021; Saloviita & Pakarinen,
2021; Santoro, 2019).

On the other hand, the World Health Organization's International Classification
of Diseases identifies burnout as a distinct occupational syndrome rather than
exhaustion. As Jones, Schenk, and the WHO noted, burnout represents an employee's
intense and negative response to prolonged work-related stress. It can manifest through
emotional exhaustion, reduced professional effectiveness, and a growing sense of
detachment from job responsibilities (Skaalvik & Skaalvik, 2020; Traunmidiller et al., 2019).
In particular, burnout, which can happen when a worker cannot cope with stress, is also
a physical and psychological response to extreme workplace pressures. Burnout-causing
stressors are frequently recurring, severe, continuing, and uncontrollable. Burnout can
cause significant psychological and physiological issues, such as depression and high
blood pressure, if it is left untreated. Burnout can hinder performance at all
organizational levels by significantly affecting the production and productivity of people,
teams, and entire organizations (Costea et al., 2020; Demur, 2020; Jones & Schenk, 2020).

Moreover, human service careers that need intense client-employee relationships
frequently experience high levels of work stress, high workloads, a lack of resources, and
deadline pressure, which can cause workplace stress, resulting in burnout. When people
cannot manage their work-related stress effectively, imbalances between employees and
their workplace surroundings might develop. These roles are characterized by high
workloads, limited resources, time pressures, and the emotional burden of caregiving, all
of which contribute to chronic workplace stress (Leung et al., 2022; Mahmoodi-
Shahrebabaki, 2019; Saloviita & Pakarinen, 2021).

Additional pressures and burnout can also worsen when there is role conflict or
job ambiguity, among other things. People are said to be in a state of role ambiguity when
they do not know their job. For instance, the workplace might ask people to do more than
one job at once, which makes it hard to finish everything. This uncertainty often leads to
frustration, reduced efficiency, and increased emotional exhaustion, contributing to
burnout (Madigan & Kim, 2021; Pressley, 2021; Pyhalto et al., 2021).

Furthermore, workplace burnout is a common problem that can seriously affect
the organization and the individual, such as lower productivity, strained professional
relationships, and worse mental and physical health. This syndrome erodes job
satisfaction and team dynamics and significantly increases turnover rates, as affected
employees often resign. It lowers productivity, hurts professional relationships, and
lowers mental and physical health, which makes people less happy at work and breaks
up teams. The harmful effects of burnout last a long time, and they have ripple effects
that hurt people's health and the stability of institutions (Awan et al., 2023; Koutsimani et
al., 2019; Saloviita & Pakarinen, 2021).
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3. Turnover Intention

When an employee leaves a company for good and ends their working relationship with
the company, that is called employee turnover. In this unstable business world, where
companies are losing many employees, it is hard to build a successful business if it keeps
losing potential workers. Losing skilled workers repeatedly makes work slower, less
efficient, and costs money and people. A stable and high-performing workforce is
important for an organization's long-term success, but it is hard to do when people leave.
Understanding the factors that influence employees' decisions to leave an organization,
such as job satisfaction, leadership quality, workplace culture, and opportunities for
career advancement, is essential (Deloitte, 2020; Hom et al., 2021; Li & Yao, 2022).

Likewise, employers must understand and assess the factors that lead to the
retention of employees. Turnover intention is the voluntary decision of employees to
resign from their current positions due to an absence of satisfactory work experience in
the workplace. Furthermore, workplace attrition is a well-researched aspect of
organizational behavior that interests employers and employees and is crucial to the
system's success. The significance of turnover analysis is its capacity to assist the
organization in predicting and comprehending the actual resignation of employees,
which is essential for the decision-making process of management, including
employment and employee investment (Erro-Garcés & Ferreira, 2019; Ertiirk, 2022;
Shibiti, 2019).

Furthermore, the current global turnover rate is 13.2%. The average turnover rate
in Asia is 12.4%. South Korea has the lowest turnover rate at 8.4%. The Philippines'
turnover rate of 14.2% is higher than the average for Asia and the world, which is
surprising. Due to a higher turnover rate, organizations in the Philippines are more likely
to spend more on their rehiring process. The variance in turnover rates between countries
is due to cultural factors such as workplace and job characteristics (Lee, 2019; Qin, 2021;
Rasanen et al., 2020).

On the other hand, retaining capable and satisfied employees is critical to any
firm's development, sustainability, and financial well-being. For an organization to
thrive, it must actively identify and understand the key factors contributing to employee
turnover. Because the employee-organization connection is mutual, considering the
elements influencing employee turnover intention is critical (Grant et al., 2019a; Hu, 2020;
Praharsini & Yasa, 2020).

Moreover, people spend a long time in the work environment. The quality of these
working conditions increases their motivation and allows them to feel good about
themselves. Reducing these problems in professional life and improving the efficiency of
organizations gave rise to the concept of the quality of teachers' work.

Additionally, the quality of a teacher's work is a concept that requires improving
working conditions, job satisfaction, productivity, and social balance; a technique that
aims to create better working conditions by changing the existing working environment
and contributing to improving the quality of life, while increasing the productivity of the
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organization and trying to improve the skills of the workers work in the organization and
ensure their rights. satisfaction (Califf & Brooks, 2020; Nguyen et al., 2022; Promchart &
Potipiroon, 2020).

Further, intention to quit is an employee's plan and consideration of leaving the
current job at some point, intention to voluntarily change job or organization, tendency
to leave the organization on their own, reaction employee awareness of the organization's
working conditions; an employee's intention or desire to leave the organization where
they work. Employees may believe that it is more beneficial for them to leave the
organization and look for another organization or job if they are dissatisfied with their
current job and expectations are not met (salary, promotion, peer groups, attitudes of
school ~management, organizational culture, organizational and employer
dissatisfaction), organizational and individual inability to achieve common goals (Li et
al., 2021; Liu et al., 2021; Maryam et al., 2021).

Furthermore, turnover intention occurs when employees are unwilling to work
longer hours for the organization they now work for. Some modifications to the
employee's working environment will eliminate the employee's inclination to leave,
while job satisfaction, employment possibilities, investments, rewards, and penalties,
among other things, prevent employee turnover intentions. Wages, career and
advancement chances, profession, stress, and working conditions induce employee
turnover intentions. The employee who intends to leave will be more indifferent to
unfavorable work practices he has previously undergone for various reasons and will
harm the organization by being more reckless (Fu et al., 2022; Sevik, 2019; Yada et al.,
2020).

Consequently, in educational organizations, turnover intention refers to a teacher's
desire to leave the profession. Qualified instructors are directly tied to increasing
students' performance and the educational system's future success because they play a
crucial role in enhancing the overall educational process and their contributions to
improving students' academic achievement. It can also harm teaching quality since
teachers' intentions to leave the profession may lead to fewer teaching efforts. Teachers'
job satisfaction enhances the quality of education and training, as satisfied teachers are
more likely to deliver effective and efficient instruction. (Grant et al., 2019; Hu, 2020; Park
& Johnson, 2019).

Moreover, employee turnover is the percentage of people who leave a company in
a specific period compared to the average number of people who work there. Another
way to say "employee turnover" is "the movement of people in the job market”. This movement
can occur between companies, stages of unemployment and employment, and between
occupations and jobs. Understanding these dynamics is crucial for organizations to
develop effective retention strategies and maintain operational stability (Califf & Brooks,
2020; Nguyen et al., 2022; Promchart & Potipiroon, 2020).

Furthermore, turnover is a significant worry for many companies since it raises
costs, especially in jobs with low compensation. Several factors influence an
organization's turnover rate, which can come from employees and employers.
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Compensation, benefits, earnings, and job analysis are such factors. According to the
researchers, turnover costs a company indirect and direct expenses, including human
resources, training, advertising, retention, and productivity loss (Aziz et al., 2021; Hu,
2020; Park & Johnson, 2019).

However, many academics have traditionally viewed employee turnover and job
satisfaction as inversely related. Conversely, an opposing viewpoint exists. For example,
broader constructs such as commitment and job satisfaction cannot fully explain the
specialized concept of employee turnover. Several factors may influence employee
turnover and job satisfaction, including salary, stress, work environment, and training.
Therefore, understanding the complex interplay of these variables is essential to
developing effective strategies to reduce turnover and improve employee satisfaction
(Erro-Garcés & Ferreira, 2019; Ertiirk, 2022; Shibiti, 2019).

Also, different people use different techniques of turnover. For example, a person
with a cheerful demeanor is less likely to leave his or her job. In some cases, an
organization may be aware of the factors that cause an employee to leave their job, which
may assist an organization in lowering the rate by implementing various problem-
solving methods, such as confirming that employees have a high level of job satisfaction.
Furthermore, individuals with a high turnover intention are generally perceived as less
effective and are constantly looking for a method to quit the firm. Many experts have
demonstrated that the fundamental cause for the increasing rate of personnel turnover in
the workplace is a lack of job satisfaction. Individuals dissatisfied with their jobs are more
likely to leave the company (Demir, 2020; Li & Yao, 2022; Puranitee et al., 2019).

4. Material and Methods

This study employed a quantitative research design, specifically a descriptive
correlational approach, to examine the relationship between occupational stress, teacher
burnout, and turnover intent. Rooted in the postpositivist paradigm, the research focused
on objectivity, observable data, and logical analysis while acknowledging the limitations
of measurement. The research instruments and procedures were designed to allow
replication, comparison, and verification of results. The primary instrument used was a
researcher-adapted questionnaire composed of closed-ended items rated on a five-point
Likert scale, ranging from Strongly Agree (5) to Strongly Disagree (1). This instrument
was validated by experts to ensure internal consistency and relevance to the research
objectives.

Participants in the study were 105 public elementary school teachers from twelve
schools in the Malapatan 2 District, representing a substantial portion of the 141 teachers
in the district. The sample size was determined using Slovin’s formula, and simple
random sampling was employed to give each teacher an equal chance of selection. This
ensured that the sample was representative and inclusive. The participants’ number, sex,
and age group were also documented to aid in the analysis of demographic influences.
Data collection used multiple modes, including online forms, printed surveys, and face-
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to-face interviews, all containing the same structured set of questions. This multi-format
approach improved participation rates and ensured reliability and consistency in the
responses.

Table 1: Distribution of the Respondents

Name of School Population Size Sample Size
Akbual IP 8 6
Alna Integrated School 12 9
Calay IP 9 7
Del Hilado Elementary School 10 7
Francisco A. Cagang Elem. School 9 7
Libi Integrated School 12 9
Dolores Yatoy Integrated School 12 9
Policarpo H. Millona Central Integrated School 22 16
Rancho IP 5

Tocablao Elementary School 7 5
Tusan IP 8 6
Tuyan Integrated School 27 20
Total 141 105

A separate section was prepared to define abbreviated terms used in the study, such as
TPB (Theory of Planned Behavior), COR (Conservation of Resources), and FSHC (Firm-
Specific Human Capital), ensuring clarity for all readers. Overall, the materials and
procedures used in this study were rigorously designed and implemented to support the
reliability, validity, and ethical integrity of the research findings.

Established on the Theory of Planned Behavior (TPB) framework, this study
explores turnover intentions by examining how individual attitudes, perceived social
expectations (subjective norms), and the sense of control over one's actions influence the
decision to remain in or exit the teaching profession. According to TPB, a teacher's
intention to leave the profession is shaped by their belief about the outcomes of staying
or leaving, their perceived social pressure, and their control over the decision. If a teacher
believes that leaving the profession will lead to better personal or professional outcomes
and feels empowered to make that choice, turnover intent will likely increase. TPB is
beneficial in explaining how intentions evolve into actual behavior in the context of job
dissatisfaction.

Moreover, the Demand-Control Model by Karasek (1979) addresses occupational
stress. This model posits that job strain is highest when employees face high demands
but have little control over their work. In the context of teaching, excessive workload,
time pressure, and lack of autonomy contribute significantly to occupational stress. When
demands outweigh the teacher's ability to manage them, stress levels rise, potentially
leading to burnout and increased intent to leave. Highlights the importance of enhancing
teacher autonomy and providing support systems for greater decision-making control to
mitigate stress and improve retention.
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Additionally, the Conservation of Resources (COR) Theory by Hobfoll (1989) is
particularly relevant to understanding burnout and its link to turnover intent. COR
theory suggests that individuals strive to obtain, retain, and protect their valued
resources such as energy, time, and emotional stability. Burnout occurs when teachers
continually lose these resources due to prolonged stress without adequate replenishment
or support. This emotional exhaustion and sense of depletion fuel a desire to leave the
profession, thus reinforcing turnover intent. The theory underscores how resource loss,
more than the absence of gains, can disproportionately negatively impact teacher well-
being and career commitment. Moreover, the Firm-Specific Human Capital (F.S.H.C.)
Theory by Becker (1975) supports these main theories, emphasizing the importance of
tirm-specific skills and the cost implications of turnover. This theory explains why
organizations have a vested interest in minimizing teacher attrition. When teachers leave,
schools lose the investment in their training and accumulated knowledge tailored to their
specific educational context. The theory underscores the broader organisational
consequences of high turnover rates and reinforces the need for retention strategies.
Retaining experienced teachers helps maintain instructional continuity and strengthens
school culture, which is crucial for student achievement and institutional stability.

Thus, these theories provide a multidimensional framework for understanding the
complex interplay between occupational stress, burnout, and turnover intentions. They
inform this study's investigation into how individual perceptions, working conditions,
and institutional support shape teachers' decisions to remain or leave the profession. This
comprehensive perspective is essential for developing targeted interventions that
address the root causes of teacher attrition.

Figure 1 presents the study's conceptual framework, which follows an input-
output model. The framework outlines the key variables, occupational stress, teacher
burnout, and turnover intent, as inputs that inform the development of an intervention
program as the study's output. These interconnected variables reflect the realities
educators face in increasingly demanding work environments. Systematically analyzing
these factors, the framework guides the formulation of targeted strategies to reduce
stress. Indeed, this framework highlights a critical progression: unresolved occupational
stress often escalates into teacher burnout, manifesting as emotional and psychological
exhaustion. This burnout is a primary precursor to increased turnover intent as educators
seek relief from overwhelming demands. Recognizing this linear and cyclical relationship
among stress, burnout, and turnover intent is fundamental to designing effective and
comprehensive intervention strategies.
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Input

Output

Occupational Stress

e curricular stress

e co-curricular stress

e classroom
management stress

e working condition
stress

Teacher Burnout

e career satisfaction

e perceived
administrative
support

e adapting to job-
related stress

o attitudes towards
students

Turnover Intent

job satisfaction
working conditions
supervisory support
pay

external opportunities

Intervention
Program

training

Figure 1: The Conceptual Framework of the Study

As one of the core inputs, occupational stress encompasses stressors related to
curriculum implementation, co-curricular responsibilities, classroom management, and
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working conditions. It arises when the job demands exceed an individual's ability to cope
within a limited timeframe. Due to multiple and often conflicting roles in instruction,
documentation, and administrative tasks, educators, especially in basic and higher
education, are vulnerable to chronic stress. Research has shown that high occupational
stress contributes to physical and emotional problems, including increased risks of
cardiovascular disease, burnout, and job dissatisfaction (Kumara, 2021; Lambert et al.,
2019; Parveen & Bano, 2019).

Teacher burnout, the second primary input, refers to the emotional and
psychological exhaustion caused by prolonged exposure to stress without adequate
coping mechanisms or support. Includes diminished career satisfaction, low perceived
administrative support, difficulty adapting to job-related stress, and deteriorating
attitudes toward students. Burnout mediates occupational stress and turnover intent,
emphasizing its significance in understanding teacher attrition. Turnover intent, the third
input variable, reflects an educator's inclination to leave the profession or transfer to
another institution. Job satisfaction, working conditions, supervisory support,
compensation, and access to professional development opportunities shape this intent.
Elevated turnover intent often signals a workforce that feels undervalued, unsupported,
and overwhelmed, which can severely undermine educational quality and institutional
stability. Addressing these underlying factors to retain skilled educators

To address these issues, the study proposes the E.E.].S. (Equipping Educators for
Job Stress) Program as its output. Intervention applies evidence-based strategies to
alleviate stress, prevent burnout, and decrease turnover intent. The program integrates
organizational support and individual coping mechanisms through cognitive-behavioral
techniques, peer support systems, and leadership development for better workload
management, the E.E.].S. The program focuses on stress management and professional
well-being, supporting teachers in building resilience.

4.1 Research Locale

The researcher conducted this study in the unique and diverse Malapatan 2 District in
the Municipality of Malapatan, Sarangani Province, under the leadership of Mrs. Glenda
L. Elem, the Public Schools District Supervisor. The district is a coastal municipality that
covers 16.73% of the province’s total land area, with a population of 80,741, as per the
2020 Census, and a population density of 133 people per square kilometer. Malapatan is
a vibrant and dynamic research locale, known for its diverse culture, active community
involvement, and growing educational initiatives.

Culturally, people living in Malapatan come from many different tribes, including
our Muslim brothers and sisters. Fishing is one of the main ways that people in the
municipality make money because the sea surrounds it. There are many beach resorts in
the municipality. Malapatan has many natural resources and different cultures, with
people from indigenous tribes like Blaan and Tboli and other migrant groups. The
municipality honors its cultural heritage through several local festivals that showcase
traditional music and dance. These events help people feel like they are part of a
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community and unite them. The district's diverse population needs interventions that
carefully use the community's strengths while maximizing spatial benefits, addressing

systemic problems, and inequities.
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Figure 2: The Philippine Map and the Locale of the Study
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4.2 Research Instrument

The study utilized an adapted survey questionnaire to measure occupational stress,
teacher burnout, and teachers' turnover intentions. To ensure contextual relevance, the
researcher sought the assistance of expert validators in modifying the instrument to align
with the specific characteristics of the study locale. A total of five (5) expert validators
participated in the validation process, which involved assessing item clarity, conceptual
alignment with the research objectives, and the overall appropriateness of the
questionnaire for the target teacher population. Feedback from the validators was
carefully reviewed and integrated to enhance the instrument’s validity and ensure it
accurately captured the constructs under investigation.

Table 2: Scale and Interpretation Guide for Measuring Level of Occupational Stress
Scale Range Description Interpretation

5 420 — 5.00 Strongly This means the level of occupational stress is very high and is

Agree always true.

4 3.40 - 4.19 Agree This rr'leans the level of occupational stress is high, and is true
oftentimes.

3 9 60 — 3.39 Fair This Ir.leans the level of occupational stress is fair, and it is true
sometimes.

5 1.80 - 2.59 Disagree This means the level of occupational stress is low, which is
rarely true.

Strongly This means the level of occupational stress is very low, which

1 1.00-1.79

Disagree is never true.

On the other hand, it was the responsibility of the evaluators to complete the validation
forms that the researcher provided. Additionally, the participants list all the suggestions
in the tool's comment section. After the validators and evaluators had checked the
questionnaires, the researcher considered all the ideas and comments and reflected them
on the paper. After considering all the suggestions and feedback, the researcher sent her
advisor a copy of the tool. Before finalizing the instrument, the researcher asked a small
group with characteristics similar to the target population to complete a test. This step
ensured that the survey questions were precise, reliable, and appropriate.

Correspondingly, the researcher designed the burnout questionnaire using a
framework that offers insights into early conceptualizations of teacher burnout and
focuses on modern stress dynamics in professional environments related to occupational
stress. These tools were aligned with the study’s objectives to ensure content validity and
relevance to the participants’ experiences. This rigorous process of development and
refinement strengthened the overall reliability and validity of the research instruments
used in the study. Lastly, the turnover intent questionnaire examines factors contributing
to employee turnover.
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Table 3: Scale and Interpretation Guide for Measuring Level of Burnout

Scale | Range | Description | Interpretation
5 420 - 5.00 Strongly | This means the level of burnout is very high and is true all the
Agree time.
4 3.40 -4.19 Agree This means the level of burnout is high and is true oftentimes.
3 2.60 - 3.39 Fair This means the level of burnout is fair and is true sometimes.
2 1.80-2.59 | Disagree | This means the level of burnout is low and is rarely
1 1.00-1.79 St.rongly This means the level of burnout is very low, which is never true.
Disagree

The reliability analysis results, as presented in Table 4, indicate that the instruments used
to measure occupational stress and burnout exhibit strong internal consistency.
According to widely accepted reliability standards, a Cronbach's Alpha coefficient of 0.89
for the occupational stress scale is excellent. This high coefficient means that the items on
the occupational stress scale are very similar and measure the same, ensuring the data on
teachers' occupational stress levels is accurate and reliable.

Similarly, the burnout scale also had a Cronbach's Alpha of 0.87, which is also very
reliable. The high-reliability scores of both the burnout and turnover intent scales indicate
that these tools are well-designed to produce consistent and dependable results.
Specifically, the burnout scale effectively measures teachers' mental, emotional, and
physical exhaustion. As a result, using these reliable instruments enhances the overall
validity of the study's findings.

Table 4: Reliability Analysis of the Occupational
Stress and Burnout Scales Using Cronbach’s Alpha

Scale Number of Items Cronbach’s Alpha Interpretation

Occupational Stress 19 0.89 Excellent Reliability

Burnout 20 0.87 High Reliability
4.3 Data Collection

The first step of the data collection is to secure the approval letters. First, the researcher
secured the approval letter from the Dean of the RMMC Graduate School and the needed
clearance. After that, once the clearance was released, the researcher sought an approval
letter from the Schools Division superintendent of the Sarangani Division. Then, the
researcher sought approval from the Public Schools District Supervisor of Malapatan 2
District and the school heads of the concerned schools.

Subsequently, the next phase of the data collection is to secure permission from
the participants. The researcher first visited the respondents' schools to arrange the
schedule for the actual conduct of the survey. In this study, the researcher made sure that
she would not disrupt classes and would firmly adhere to the mandate of the Department
of Education about the No Disruption of Classes policy. Thus, the researcher
administered the survey during the most convenient time for the teachers.

During the actual interview, the researcher first oriented the respondents to the
goals and objectives of the study. The researcher informed the respondents that their
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participation in the study was essential and that their input would significantly
contribute to the success of the research. The researcher also oriented them on how to
answer the survey questionnaires correctly. The researcher asked the respondents if they
had questions about the items presented in the instrument and encouraged them to ask
freely. The most important thing the researcher told them was that all the collected data
would be kept private and no one else could see their answers.

4.4 Statistical Tools

Mean, Pearson's Product Moment of Correlation (Pearson's r), and Multiple Regression
were used to determine and evaluate the strength of the corresponding responses of the
said respondents based on the indicated statement of the problems. The researcher gave
a full explanation and interpretation of the study's results, showing them in text and table
form. The gathered data for this study utilized the following tools:

e Mean. This tool was used to determine what represents the typical value or
average of the responses. It measures teachers' occupational stress, burnout, and
turnover intent in answer to research objectives 1,2, and 3.

e Pearson's Product-Moment Correlation (Pearson's r). This tool would indicate
how the linear correlation between two variables is assessed on an interval or ratio
scale, in which the significant relationship between the specified variables in this
study was determined in answer to research objective 4.

e Multiple Regression. This tool was used to determine the domain of occupational
stress and burnout that predicts the turnover intent of teachers. It evaluates how
these independent variables (occupational stress and burnout) impact the
dependent variable (turnover intent), identifying which factors are the strongest
predictors in answer to research objective 5.

4. Results and Discussion

This chapter presents the data and interpretation on the level of occupational stress of the
teachers, the level of burnout of the teachers, the level of the teachers' turnover, the
significant relationship between burnout and teachers' turnover intent and occupational
stress and teachers' turnover intent, and the domain that predicts teachers' turnover
intent. These data are essential for understanding teachers' challenges and potential
effects on the education system.

4.1 The Level of Occupational Stress

Table 5 presents the level of occupational stress experienced by teachers, analyzed using
mean scores and descriptive interpretations based on a five-point Likert scale. Results
show that teachers experience substantial occupational stress, particularly in the areas of
curricular, co-curricular, and classroom management. The mean scores for these stress
domains were 3.90, 3.40, and 3.70, respectively, all falling within the high range. These
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findings suggest that teachers frequently encounter challenges associated with their core
teaching responsibilities.

In terms of curricular stress, the data revealed high levels of pressure stemming
from managing academic workloads, fulfilling strict curriculum requirements, and
addressing students’ diverse learning needs. Teachers often feel overwhelmed due to the
need to design engaging and effective lessons while ensuring that all students, regardless
of ability, receive quality instruction. The elevated stress levels in this category are
compounded by time constraints, performance evaluations, and the expectation to
maintain consistent academic outcomes. Co-curricular stress was also notably high, with
teachers often required to participate in activities beyond the classroom, such as coaching
sports, managing school events, or preparing students for competitions. These
responsibilities place additional demands on their time and energy, often disrupting
work-life balance. Tasks that are not directly related to instruction still consume
significant effort and can contribute to feelings of fatigue and time insufficiency.

Classroom management stress scored similarly high, indicating that teachers
regularly face challenges in maintaining order, motivating disengaged learners,
accommodating various learning styles, and managing student behavior. The need to
supervise students during non-instructional times and to create a positive and supportive
classroom environment further adds to their workload. These stressors, though part of
routine teaching, accumulate and impact emotional and physical well-being.

In contrast, the domain of working conditions received an overall mean of 3.00,
categorized as moderately high. This suggests that stress related to the physical and
administrative environment is sometimes true and generally manageable. Teachers
indicated difficulties with factors such as environmental discomfort (e.g., noise or
temperature issues) and paperwork. However, these concerns did not reach the same
intensity as those associated with teaching and student engagement. The presence of peer
support, clear expectations, and effective communication from leadership helps mitigate
stress in this area, maintaining performance levels despite occasional disruptions, and
providing access to micro-credentialing programs that promote continuous learning.

Table 5: The Level of Occupational Stress of Teachers

. Mean L.
Indicators =105 Description
Curricular Stress
1. ]u'gghng sch.ool—.related responsibilities, such as grading papers, during 410 Agree
dedicated family time.

2. Spending additional time preparing students for competitions that take 420 Strongly
place beyond regular school hours. ' Agree
3. Working with classes that have diverse cognitive levels, making it
. . . 3.50 Agee

challenging to cater to individual learning needs.
4. Navigating relationships with colleagues, which may involve differing

. . . 3.40 Agree
opinions, conflicts, or collaborative challenges.
5. Facing inspections or evaluative situations in the classroom, which can 430 Strongly
create pressure to meet certain standards. ] Agree
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Total ‘ 3.90 ‘ High
Co-Curricular Stress

1. Participating in trips with students, potentially involving added 320 Fair
responsibilities and stressors outside of the regular teaching environment. ]
2. Preparing students for competitions that occur during regular school
. . . 3.50 Agree
hours, impacting normal teaching schedules.
3. Actively engaging in contests alongside students, possibly leading to
s . 4.00 Agree
additional stress related to performance expectations.
4. Providing extra assistance to a struggling student to help them improve 310 Fair
academically. :
5. Working with colleagues to prepare students for competitions, requiring
. . o 3.30 Agree
effective collaboration and communication.
Total 3.40 High
Classroom Management
1. Encm‘lragmg a calm and focused atmosphere in the classroom conducive 400 Agree
to learning.
2. Establishing and upholding a structured and orderly environment to
a1 . - 3.60 Agree
facilitate effective learning.
3. Collaborating with students who may need additional motivation to 3.40 Aoree
enhance their learning experience. ' &
4. Guiding and supporting children who constructively display high energy 3.80 Agree
or excitement. ' 8
5. Supe.rV1smg and ensuring the well-being of students during designated 410 Agree
break times.
6. Cultivating a positive and uplifting mood for every student within the 3.40 Agree
classroom.
Total 3.70 High
Working Conditions
1. Conducting lessons amidst external noise challenges, such as street .
. 2.40 Disagree
disturbances.
2. Delivering instruction in less-than-ideal thermal conditions, such as 3.00 Fair
excessively cold temperatures. ]
3. Mana.gi.ng.paperwork and documents pertaining to administrative 350 Agree
responsibilities.
M tel
Total 3.00 oderately
High
4.2 The Level of Burnout

Table 6 presents the data on the level of burnout of teachers. Mean and description were
used to treat the gathered data. The findings indicate that teacher burnout is generally
high and is frequently true, particularly in the areas of career satisfaction, perceived
administrative support, and students’ attitudes. In contrast, the data show that burnout
related to adapting to job-related stress falls within the moderately high range, meaning
it is sometimes true.

The overall mean of 3.60 in the career satisfaction domain indicates that many
teachers are increasingly dissatisfied with their profession. This dissatisfaction is
commonly linked with symptoms of burnout, such as declining job performance,
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frequent absences, decreased interest in professional development, work-life imbalance,
emotional exhaustion, and reduced overall satisfaction in teaching. Teachers may
experience a loss of passion for teaching, a sense of regret regarding their career choice,
and lower motivation to engage fully in their instructional duties. To address this, school
leaders and policymakers must adopt a whole-person approach, emphasizing the
importance of teacher well-being. This includes providing adequate resources, emotional
and professional support, stress-reduction programs, flexible working conditions, and
meaningful professional development opportunities aimed at restoring purpose and
enthusiasm in teaching.

The mean score of 3.50 in perceived administrative support also reflects a high
level of burnout. Although many teachers acknowledge receiving some support from
administrators, a significant portion still feels underappreciated, inadequately guided, or
insufficiently recognized. This lack of consistent and meaningful support contributes to
emotional fatigue and feelings of isolation. When administrative decisions are perceived
as detached from classroom realities, teachers may feel undervalued or ignored, which
exacerbates their stress and sense of burnout. These findings highlight the importance of
improving communication, feedback systems, and supportive leadership practices to
better align administrative actions with teachers’ needs.

Burnout is also high in relation to students” attitudes, with a mean of 3.70. Teachers
frequently report emotional exhaustion caused by dealing with student misbehavior,
disrespect, lack of preparedness, and negative attitudes. These behavioral challenges
contribute to frustration, classroom disruption, and lower instructional effectiveness. The
persistence of such issues can diminish teacher morale and make the classroom
environment more stressful. Addressing these concerns requires clear behavioral
policies, consistent disciplinary strategies, and the integration of guidance and support
services to promote a more respectful and conducive learning atmosphere.

Meanwhile, the dimension of adapting to job-related stress yielded a lower mean
of 2.80, categorized as moderately high. While not as intense as the other areas, it still
indicates that some aspects of burnout, such as physical fatigue, occasional depression,
or stress-induced health concerns, are sometimes true for teachers. Signs such as
increased absenteeism, reduced engagement in lesson planning, irritability, and
emotional exhaustion suggest that while some teachers are managing their stress, others
are beginning to show signs of burnout. Over time, this can lead to a reduced sense of
accomplishment, motivation, and overall job satisfaction if not adequately addressed.

In summary, the findings highlight the urgent need for comprehensive burnout
prevention and wellness programs for teachers. Burnout is driven not only by student
behavior but also by organizational factors like heavy workloads and lack of support. A
holistic and sustained approach is essential to promote teacher well-being and retention.
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Table 6: The Level of Burnout of Teachers

Indicators nM:;)r; Description
Career Satisfaction
1. I eagerly anticipate opportunities to teach in the future. 4.00 Agree
2.1 am pleased with my decision to pursue teaching as a career. 3.10 Fair
3.1 find that teaching is more fulfilling than I initially expected 3.30 Fair
4.1 would still choose to become a teacher if I had to do it all over again 4.00 Agree
5.1 eagerly look forward to every teaching day. 3.60 Agree
Total 3.60 High
Perceived Administrative Support
1. I get adequate praise from my supervisors for a job well done. 3.30 Fair
2. I feel that my administrators are willing to help me with classroom 4.00 Agree
problems should they arise.
3. I believe that my efforts in the classroom are appreciated by the 3.60 Agree
administrators.
4. My supervisors give me more praise than criticism. 3.20 Fair
5. My administrators help me with my classroom problems. 3.50 Agree
Total 3.50 High
Adapting To Job-Related Stress
1. I feel depressed because of my teaching experiences. 2.10 Disagree
2. The teaching day is so tiring. 3.40 Agree
3. My physical illness might be related to my stress with teaching. 3.70 Agree
4.1 find it difficult to calm down after a day of teaching. 2.00 Disagree
5. The stresses in the job are more than I can bear. 3.00 Fair
Total 280 | Moderately
High
Students’ Attitude
1. Students act disrespectfully in the class. 3.40 Agree
2. Students are not decent. 420 | Strongly Agree
3. Students come to school unprepared for learning. 3.40 Agree
4. Students come to school with bad attitudes. 3.80 Agree
Total 3.70 High

4.3 The Level of the Teachers’ Turnover Intent

Table 7 presents the results on teachers” turnover intent, analyzed using mean scores and
descriptive statistics. The findings indicate a high level of turnover intent, which is often
true across key dimensions, including job satisfaction, working conditions, supervisory
support, pay, and external opportunities and training.

The domain of job satisfaction showed an overall mean of 3.60, suggesting that
many teachers frequently consider leaving the profession due to dissatisfaction with their
roles. Contributing factors include limited opportunities for career advancement, lack of
autonomy in teaching decisions, unaligned assignments, and frustration with current
salary levels. When educators feel undervalued or unfulfilled, their motivation to remain
in the profession declines, increasing the likelihood of attrition.

Similarly, working conditions yielded a mean score of 3.70, indicating frequent
dissatisfaction. Some aspects, such as classroom conditions and facilities, were rated
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moderately, but high workloads, large class sizes, and limited collegial support were
cited as major stressors. These conditions negatively impact teachers' well-being and job
satisfaction, making them more inclined to seek alternative employment opportunities.

The level of supervisory support also scored 3.70, revealing that teachers often feel
unsupported by school leadership. Concerns include unequal enforcement of rules,
insufficient qualifications of supervisors, and a perceived focus on criticism rather than
constructive feedback. This lack of meaningful support erodes trust and contributes to a
workplace culture where teachers feel undervalued and demotivated.

Pay emerged as a significant factor, with the highest mean score of 3.80, suggesting
that dissatisfaction with compensation is frequently true among respondents. Teachers
reported that their salaries were inadequate to support their basic needs, were not
reflective of their workload, and lacked fairness in comparison to other professions. This
financial strain can compel educators to pursue better-paying opportunities outside the
teaching profession. Such dissatisfaction not only impacts morale but also reduces
teachers' long-term commitment to their current institutions.

Lastly, the domain of external opportunities and training received a high mean
score of 3.70, indicating that teachers are often drawn to outside opportunities due to
limited professional growth within their current roles. The perception that teaching has
low social recognition and prestige, coupled with unfair access to professional
development, further intensifies turnover intentions. This highlights the importance of
establishing clear, equitable, and accessible professional development pathways to retain
skilled educators.

In conclusion, these results emphasize the urgent need to address compensation,
workplace conditions, and growth opportunities. When teachers are fairly compensated,
supported by leadership, and offered clear pathways for advancement, they are more
likely to stay engaged and committed to the profession. Failure to act may result in
continued teacher attrition, disrupting student learning and weakening the overall
stability of the educational system. Therefore, proactive retention strategies must be
prioritized to foster a more sustainable and resilient teaching workforce.

Table 7: The Level of the Teachers” Turnover Intent

Indicators nM=i?)151 Description
Job Satisfaction

1. Lack of career advancement. 420 | Strongly Agree
2. Teachers’ interest in the teaching profession. 3.40 Agree

3. Dissatisfaction with current salary. 3.80 Agree

4. Insufficient control in running teaching activities. 3.20 Fair

5. Assign sections and periods based on teachers’ willingness. 3.60 Agree
Total 3.60 High
Working Conditions

1. The conduciveness of the classroom condition. 3.00 Fair

2. Good school facilities (staff room, recreation centre, toilet, internet 3.40 Fair
access, etc.).
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3. High workload. 420 | Strongly Agree
4. Collegial relationship among teachers. 3.80 Agree

5. A large number of students in a classroom. 4.00 Agree
Total 3.70 High
Supervisory Support

1. Rules and regulations are not applied equally. 3.20 Fair

2. Teachers’ positive attitude towards school leaders. 4.00 Agree

3. School supervisors are not well qualified to supervise schools. 3.10 Fair

4. Supervisors are more fault-finders than constructive in giving support to 440 | Strongly Agree

teachers.

5. Supervisors are not well committed to discharging their responsibilities. 4.00 Agree
Total 3.70 High

Pay

1. Teachers have low salaries. 4.70 | Strongly Agree
2. Non-teaching professions have high salaries 2.00 Disagree

3. Inadequate income to support the family and meet other obligations 450 | Strongly Agree
4: Poor living environment (housing, transport, and health insurance not 3,50 Agree
given to teachers)

5. Unfair career structure & salary scale 4.50 | Strongly Agree
Total 3.80 High
External Opportunities and Training

1 Better pay is offered to non-teaching occupations with the same 200 Fair
qualifications.

2. A lower level of recognition for teachers by government officials than for 400 Agree

other professions.

3. The teaching profession has a very low social status compared to other 420 | Strongly Agree

professions.

4. High mismatch of teachers’ income and market situation. 3.50 Agree

5. The opportunity for professional development is minimal. 490 | Strongly Agree
6. Th.e selection of teachers for a professional development opportunity is 3.40 Agree
unfair.

Total 3.70 High

4.4 The Significant Relationship Between Burnout and Teachers’ Turnover Intent
Table 8 presents the significant relationship between burnout and teachers’ turnover
intent. Pearson’s Product-Moment Coefficient of Correlation was used to treat the data
gathered.

It shows that when the burnout and teachers' turnover intent are tested, the Alpha
level of .05 with a sample size of 103 is used. The table shows that the computed Pearson's
Product Moment Coefficient of Correlation value was 0.81. It is more significant than the
tabular value of .190, which led to rejecting the null hypothesis. The level of teachers'
burnout significantly influenced teachers' turnout intent.

Table 9 presents the significant relationship between occupational stress and
teachers’ turnover intent. Pearson’s Product-Moment Coefficient of Correlation was
utilized to treat the data gathered.
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Table 8: The Significant Relationship Between Burnout and Teachers’ Turnover Intent

rxy value
Variables Df n=105 Decision Analysis
Computed | Tabular
Burnout
;se.aCherSI 103 0.81 0.190 Rﬁject the r.1u11 There is a sign.iﬁcant
Turnover ypothesis. relationship.
Intent

Findings show that the level of occupational stress and teachers' turnover intent was
tested through the Alpha level of .05 with a sample size of 103. The table shows that the
computed Pearson's Product Moment Coefficient of Correlation value is 0.80. It was more
significant than the tabular value of .190, which led to rejecting the null hypothesis. The
level of teachers' occupational stress significantly influenced teachers' turnover intent.

Table 10 presents that the domain of occupational stress and burnout significantly
predicts the turnover intent of teachers. Since the probability value is p <0.05. R 2 value
of .801 implies that 80.1% of the occupational stress and burnout best predict the turnover
intent of teachers, while other factors influenced the remaining 19.99%. It revealed that
the t-values of occupational stress regarding curricular, co-curricular, classroom
management, and working condition stress are 200, .199, 1.189, and .146, respectively.
Further, it revealed that the t-values of burnout regarding career satisfaction, perceived
administrative support, adapting to job-related stress, and attitudes towards students
were .210, .110, .248, and .700, respectively.

Table 9: The Significant Relationship between
Occupational Stress and Teachers” Turnover Intent

rxy value
Variables Df n=105 Decision Analysis
Computed | Tabular
Occupational
3:888 103 0.80 0190 Rﬁject tlﬁe r.1ull There is a sign.ificant
Turmnover ypothesis. relationship.
Intent

Therefore, among the four domains of occupational stress, the best domain that
significantly predicted the turnover intent of teachers was curricular stress, with p=.004.
The best domain that significantly predicted the turnover intent in terms of burnout is
attitudes toward students, with a coefficient of 3.548 and p=.004, which is less than the
0.05 significance level.
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Table 10: The Domain of Occupational Stress and
Burnout that Predicts Teachers” Turnover Intent

. Turnover intent

Occupational stress
B t-value p-value

Curricular stress .200 2.21 .004
Co-curricular stress 199 1.099 .002
Classroom management stress 189 1.029 .003
Working condition stress. 146 2.01 .002
Burnout
Career satisfaction .210 2.784 .003
Perceived administrative support 11 1.50 .002
Adapting to job-related stress 248 1.981 .003
Attitudes towards students .700 3.548 .004
R .801
R-square 490
F-value 100.91
P-value .000

5. Recommendations

The results of this study support the global call for Sustainable Development Goal 4 (SDG
4), which aims to provide everyone with access to high-quality education and
opportunities to learn throughout their lives. To reach this goal, teachers' well-being and
ongoing involvement must be at the heart of educational systems. This study found that
many teachers have high levels of stress at work, high levels of burnout, and a strong
desire to leave their jobs. These issues point to problems in the system that make it harder
to provide a good education. So, national and local education authorities should spend
money on policies that put teachers first and help them with things like managing their
workload, getting fair pay, getting help with their mental health, and getting better at
their jobs. It is important to make schools safe and well-equipped so that teachers can do
their jobs well and stay in them.

At the local level, particularly within the Sarangani Division, the immediate
beneficiaries of these recommendations include teachers, school heads, and learners.
School leaders must foster a culture of open communication, fair supervisory practices,
and responsive support systems. Teachers are encouraged to prioritize self-care,
participate in stress management programs, and collaborate in building peer support
networks. Moreover, learners should be aware of their role in promoting a respectful and
positive classroom environment. Several indicators rated as "Fair" or "Moderately High,"
such as administrative support, working conditions, and career satisfaction, can be
improved to "High" levels through targeted interventions like improved facility
provisions, mentorship programs, recognition systems, and equitable access to training
opportunities. Future researchers are encouraged to explore evidence-based solutions
that address these areas, contributing to sustainable and transformative change in the
teaching profession.
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6. Conclusion

The results of this study showed that teachers are under much stress and are burning out,
which significantly affects their plans to leave the profession. Teachers' daily challenges
were evident in the curriculum's demands, classroom management, and co-curricular
responsibilities. Even though the stress level from working conditions was only
moderately high, it still added to the overall stress that teachers felt.

Similarly, it was also found that teachers were very burned out, especially
regarding how happy they were with their jobs, how much support they got from their
bosses, and how students acted. These results show how hard it is to be a teacher
emotionally and mentally, especially when the administration does not give enough
support and the students act out. The study also found that teachers had a hard time
handling stress at work, which could make them tired and less motivated, which could
be bad for their health and work.

Also, statistical analyses showed a strong link between teachers' desire to leave
their jobs and stress and burnout. Students' attitudes were the best predictor of whether
or not they would leave, meaning how they act in class and interact with teachers daily
significantly impacts whether or not a teacher stays or leaves. How students behave
significantly affects a teacher's decision to stay or leave.

Acknowledgements
The completion of this study is attributed to the support, guidance, and encouragement
from many individuals whom the researcher extends her heartfelt appreciation.

First and foremost, the researcher would like to extend her heartfelt appreciation
to her adviser, Dr. Noe P. Garcia, RGC, LPT, for his unwavering support, expertise, and
patience throughout this journey. His insights and guidance were instrumental in the
completion of this study.

The researcher is also profoundly grateful to Geraldine D. Rodriguez, EdD, LPT,
Chair of the Panel of Examiners, for her valuable recommendations and for steering the
researcher in the right direction. Her sincere thanks to the members of the panel, Ms.
Jocelyn S. Jimenez, EdAD, LPT and Mr. Francisco M. Espinosa, EdD, LPT, for their
constructive feedback and encouragement.

The researcher would also like to express her gratitude to the Schools Division
Superintendent, the principal, and the teachers of Malapatan II, whose cooperation and
assistance made the data collection for this research possible.

A special note of thanks to the researcher’s family for the unconditional love and
support, whose love and prayers kept her going.

Above all, the researcher is eternally grateful to the Almighty God for granting her
the strength, wisdom, and perseverance to complete this thesis. His grace has guided the
researcher every step of the way.

Thank you all for being part of this journey.

European Journal of Education Studies - Volume 12 | Issue8 | 2025 580


about:blank
about:blank
about:blank
about:blank
about:blank

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS’ TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

Conflict of Interest Statement
The researcher declares that there are no conflicts of interest.

About the Author(s)

Karen S. Ladres is a candidate for the degree of Master of Arts in Educational
Management at Ramon Magsaysay Memorial Colleges, Graduate School, General Santos
City, Philippines, while also serving as a Teacher at Tuyan Integrated School. Email:

ladreskaren@gmail.com, karen.ladres@deped.gov.ph

Noe P. Garcia Doctor of Philosophy in Institutional Development and Management,
Guidance Director of Ramon Magsaysay Colleges and faculty of the RMMC Graduate
School

Email: drnoepgarciargcl2@gmail.com

References

Akin, M. A. (2019). An investigation into teacher burnout concerning some variables.
International Journal of Progressive Education, 15(4), 47-65.
https://doi.org/10.29329/ijpe.2019.203.4

Awan, S., Ahmed, I, Ali, S.,, & Mahmood, K. (2023). Workplace burnout and its
organizational consequences: A systematic review. Journal of Occupational Health
Psychology, 28(1), 12-25. https://doi.org/10.5867465

Aziku, L., & Zhang, W. (2024). Systematic review of teacher well-being research during
the COVID-19 pandemic. Frontiers in Psychology, 15.
https://doi.org/10.3389/fpsyg.2024.1427979

Aziz, S., Mahmood, R., & Khan, M. A. (2021). Factors influencing employee turnover
intention: The role of career development and compensation. Journal of Business
Research, 134, 230-239. https://doi.org/10.1016/j.jbusres.2021.05.015

Bhui, S. A., Abdalla, S. M., & Strazdins, L. (2021). The cost of turnover: Exploring human
resource investment and its effect on organizational performance. Journal of Human
Resource Management, 58(4), 345-359. DOI: 10.1108/JHRM-12-2020-0053

Bianchi, R., Schonfeld, I. S., & Laurent, E. (2021). From burnout to occupational
depression: Recent developments in research on job-related distress and
occupational health. Frontiers in  Public Health, 9, Article 796401.
https://doi.org/10.3389/fpubh.2021.796401

Bostrom, M., Bjorklund, C., Bergstrom, G., Nybergh, L., Schafer Elinder, L., Stigmar, K.,
Wahlin, C., Jensen, I., & Kwak, L. (2020). Health and work environment among
female and male Swedish elementary school teachers—A cross-sectional study.
International Journal of Environmental Research and Public Health, 17(1), 227.
https://doi.org/10.3390/ijerph17010227

Bottiani, J. H., Duran, C. A. K,, Pas, E. T., & Bradshaw, C. P. (2019). Teacher stress and
burnout in urban middle schools: Associations with job demands, resources, and

European Journal of Education Studies - Volume 12 | Issue8 | 2025 581


about:blank
about:blank
about:blank
about:blank
about:blank
mailto:ladreskaren@gmail.com
mailto:karen.ladres@deped.gov.ph
mailto:drnoepgarciargc12@gmail.com
https://doi.org/10.29329/ijpe.2019.203.4
https://doi.org/10.5867465
https://doi.org/10.3389/fpsyg.2024.1427979
https://doi.org/10.1016/j.jbusres.2021.05.015
https://doi.org/10.3389/fpubh.2021.796401
https://doi.org/10.3390/ijerph17010227

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS' TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

effective classroom practices. Journal of School Psychology, 77, 36—
51. https://doi.org/10.1016/}.jsp.2019.10.002

Cahilog, D. T., & Sarong, J. S. (2023). Exploring the motivations and challenges of teachers
leaving DepEd for overseas opportunities. Randwick International of Education and
Linguistics Science Journal, 4(3), 516-534. https://doi.org/10.47175/rielsj.v4i3.754

Califf, C. B., & Brooks, S. (2020). An empirical study of techno-stressors, literacy
facilitation, burnout, and turnover intention as experienced by K-12 teachers.
Computers & Education, 157, 103971. https://doi.org/10.1016/j.compedu.2020.103971

Chambers Mack, J., Johnson, A., Jones-Rincon, A., Tsatenawa, V., & Howard, K. (2019).
Why do teachers leave? A comprehensive occupational health study evaluating
intent-to-quit in public school teachers. Journal of Applied Biobehavioral Research,
24(1), €12160. https://doi.org/10.1111/jabr.12160

Chitra, A. (2020). Study on impact of occupational stress on job satisfaction of teachers
during Covid-19 pandemic period. Global Development Review, 4(2), 52-62.
https://doi.org/10.5281/zenod0.4567890

Costea, D.-C., Marcau, O., & Mocean, A. (2020). Curricular stress demands systemic
reforms: realistic timelines and institutional support. Journal of Curriculum Studies,
52(4), 512-536. Retrieved from https://doi.org/10.1080/00220272.2020.1751234

Deloitte. (2020). Global Human Capital Trends 2020: The social enterprise at work:
Paradox as a path forward. Deloitte Insights.
https://www?2.deloitte.com/content/dam/insights/us/articles/HCTrends2020/DI
HC-Trends-2020.pdf

Demur, S. (2020). The role of self-efficacy in job satisfaction, organizational commitment,
motivation and job involvement. Eurasian Journal of Educational Research, 20(85),
205-224. https://doi.org/10.14689/ejer.2020.85.10

Drugalya, M. (2020). Factors influencing employee turnover intention: Evidence from the
education sector. International Journal of Educational Management, 34(6), 1234-1250.
DOI: 10.1108/IJEM-03-2020-0192

Durak, H. Y., & Saritepeci, M. (2019). Occupational burnout and cyberloafing among
teachers: Analysis of personality traits, individual and occupational status
variables as predictors. The Social  Science  Journal, 56(1), 69-87.
https://doi.org/10.1016/j.s0scij.2018.10.011

Erro-Garcés, A., & Ferreira, S. (2019). Do better workplace environmental conditions
improve job satisfaction? Journal of Cleaner Production, 219, 936-948.
https://doi.org/10.1016/j.jclepro.2019.02.138

Ertiirk (2022). — Insufficient pay and weak managerial relations are closely tied to
turnover intentions among educators, with compensation emerging as a key
tactor. Educational Management Administration & Leadership, 50(2), 300-317.
https://doi.org/10.1177/17411432211050010

Faisal, F., Noor, N., & Khair, A. (2019). Causes and consequences of workplace stress
among Pakistani university teachers. Bulletin of Education and Research, 41(3),
45-60. https://doi.org/10.34286/ber.41.3.19-5

European Journal of Education Studies - Volume 12 | Issue8 | 2025 582


about:blank
about:blank
about:blank
about:blank
about:blank
https://doi.org/10.1016/j.jsp.2019.10.002
https://www.google.com/search?q=https://doi.org/10.47175/rielsj.v4i3.754
https://doi.org/10.1016/j.compedu.2020.103971
https://doi.org/10.1111/jabr.12160
https://doi.org/10.5281/zenodo.4567890
https://doi.org/10.1080/00220272.2020.1751234
https://www2.deloitte.com/content/dam/insights/us/articles/HCTrends2020/DI_HC-Trends-2020.pdf
https://www2.deloitte.com/content/dam/insights/us/articles/HCTrends2020/DI_HC-Trends-2020.pdf
https://doi.org/10.14689/ejer.2020.85.10
https://doi.org/10.1016/j.soscij.2018.10.011
https://doi.org/10.1016/j.jclepro.2019.02.138
https://doi.org/10.1177/17411432211050010
https://doi.org/10.34286/ber.41.3.19-5

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS' TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

Fu, W, Pan, Q., Zhang, C., & Cheng, L. (2022). Influencing factors of Chinese special
education teacher turnover intention: Understanding the roles of subject well-
being, social support, and work engagement. International Journal of Developmental
Disabilities, 68(3), 342-353. https://doi.org/10.1080/20473869.2020.1780553

Goémez-Dominguez, V., Navarro-Mateu, D., Prado-Gascd, V. J., & Gémez-Dominguez, T.
(2022). How much do we care about teacher burnout during the pandemic: A
bibliometric review. International Journal of Environmental Research and Public
Health, 19(12), 7134. https://doi.org/10.3390/ijerph19127134

Grant, A. A,, Jeon, L., & Buettner, C. K. (2019). Relating early childhood teachers' working
conditions and well-being to their turnover intentions. Educational Psychology,
39(3), 294-312. https://doi.org/10.1080/01443410.2018.1543856

Grigsby, T. ]J., Forster, M., Sussman, S., & Unger, J. B. (2019). The relationship of stress,
substance use, and academic coping among college faculty. Journal of American
College Health, 67(7), 615-623. https://doi.org/10.1080/07448481.2018.1504792

Hom, P. W., Lee, T. W,, Shaw, J. D., & Hausknecht, J. P. (2021). One hundred years of
employee turnover theory and research. Journal of Applied Psychology, 106(3), 274—
285. https://doi.org/10.1037/apl0000716

Hu, S. (2020). Understand the turnover intention among kindergarten teachers in Chinese
Mainland. Journal of Research, Policy & Practice of Teachers and Teacher Education,
10(1), 96-110. https://doi.org/10.37134/jrpptte.vol10.1.8.2020

Johari, F. S. (2020). Work-related stress and coping strategies: Systematic. International
Journal of Academic Research in Business and Social Sciences, 10(6), 1022-1035.
https://doi.org/10.6007/IJARBSS/v10-i6/7469

Jones, M., & Schenk, C. (2020). Understanding burnout in high-stress occupations: A
WHO-aligned approach. Journal of Occupational Health Psychology, 25(4), 345-359.
https://doi.org/10.1037/0cp0000192

Kakemam, E., Raeissi, P., Raoofi, S., Soltani, A., Sokhanvar, M., Visentin, D. C., & Cleary,
M. (2019). Occupational stress and associated risk factors among nurses: A cross-
sectional study. Contemporary Nurse, 55(2-3), 237-249.
https://doi.org/10.1080/10376178.2019.1647791

Khan, Z. U., Alam, N., Badar, A., & Ahmad, M. B. (2023). Impact of employee turnover
on organizational profit with moderating role of recruitment. Bulletin of Business
and Economics, 12(4), 162-171. https://doi.org/10.53032/bbe.2023.12.4.19

Kim, L. E., Oxley, L., & Asbury, K. (2022). "My brain feels like a browser with 100 tabs
open": A longitudinal study of teachers” mental health and well-being during the
COVID-19 pandemic. British Journal of Educational Psychology, 92(1), 299-318.
https://doi.org/10.1111/bjep.12450

Koutsimani, P., Montgomery, A., & Georganta, K. (2019). The relationship between
burnout, depression, and anxiety: A systematic review and meta-analysis.
Frontiers in Psychology, 10, 284. https://doi.org/10.3389/fpsyg.2019.00284

Kumara, P. (2021). A study of the relationship between occupational stress and emotional
intelligence of degree college teachers. Turkish Journal of Computer and Mathematics

European Journal of Education Studies - Volume 12 | Issue8 | 2025 583


about:blank
about:blank
about:blank
about:blank
about:blank
https://doi.org/10.1080/20473869.2020.1780553
https://doi.org/10.3390/ijerph19127134
https://doi.org/10.1080/01443410.2018.1543856
https://doi.org/10.1080/07448481.2018.1504792
https://doi.org/10.1037/apl0000716
https://doi.org/10.37134/jrpptte.vol10.1.8.2020
https://doi.org/10.6007/IJARBSS/v10-i6/7469
https://doi.org/10.1037/ocp0000192
https://doi.org/10.1080/10376178.2019.1647791
https://doi.org/10.53032/bbe.2023.12.4.19
https://doi.org/10.1111/bjep.12450
https://doi.org/10.3389/fpsyg.2019.00284

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS' TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

Education (TURCOMAT), 12(3), 3490-3493.
https://doi.org/10.17762/turcomat.v12i3.1234

Kyriakides, L., Creemers, B. P. M., & Antoniou, P. (2020). Teacher job satisfaction: The
importance of school working conditions and teacher characteristics. Education
Today, 70(1), 17-29. https://doi.org/10.1080/00131911.2019.1705247

Lai, J.,, Ma, S., Wang, Y., Cai Z., HuJ.,, Wei N., Wu ], Du H., Chen T,, Li R, Tan H., Kang
L., Yao L., Huang M., Wang H., Wang G., Liu Z., & Hu S. (2020). Factors associated
with mental health outcomes among health care workers exposed to Coronavirus
Disease 2019. JAMA Network Open, 3(3), €203976.
https://doi.org/10.1001/jamanetworkopen.2020.3976

Lambert, C., Brown, P., & Thompson, G. (2019). Stress in the classroom: Teachers'
perceptions and experiences. Educational — Researcher, 48(6), 403—411.
https://doi.org/10.3102/0013189X19860124

Lambert, R., Boyle, L., Fitchett, P., & McCarthy, C. (2019). Risk for occupational stress
among US kindergarten teachers. Journal of Applied Developmental Psychology, 61,
13-20. https://doi.org/10.1016/j.appdev.2018.07.003

Lee, ]., Henning, R., & Cherniack, M. (2019). Correction workers’ burnout and outcomes:
a Bayesian network approach. Journal of Occupational and Environmental Medicine,
61(11), 934-940. https://doi.org/10.3390/ijerph16020282

Lee, M., Coutts, R,, Fielden, J., Hutchinson, M., Lakeman, R., Mathisen, B., ... & Phillips,
N. (2022). Occupational stress in university academics in Australia and New
Zealand. Journal of Higher Education Policy and Management, 44(1), 57-71.
https://doi.org/10.1080/1360080X.2021.1934246

Lee, Y. H. (2019). Emotional labor, teacher burnout, and turnover intention in high-school
physical education teaching. European Physical Education Review, 25(1), 236-253.
https://doi.org/10.1177/1356336X17719559

Leitao, J., Pereira, D., & Gongalves, A. (2021). Quality of work life and contribution to
productivity: Assessing the moderator effects of burnout syndrome. International
Journal  of Environmental Research and  Public Health, 18(5), 2425.
https://doi.org/10.3390/ijerph18052425

Leung, L., Chan, R. C. H,, & Ho, G. W. K. (2022). Burnout in social workers: A systematic
review and meta-analysis of prevalence and associated factors. International Social
Work, 65(1), 38-56. https://doi.org/10.1177/0020872820972419

Li R, & Yao, M. (2022). What promotes teachers' turnover intention? Evidence from a
meta-analysis. Educational Research Review, 37, 100477.
https://doi.org/10.1016/j.edurev.2022.100477

Li, X, Guo, Y., & Zhou, S. (2021). Chinese preschool teachers' income, work-family
conflict, organizational commitment, and turnover intention: A serial mediation
model. Children and Youth Services Review, 128, 106005.
https://doi.org/10.1016/j.childyouth.2021.106005

Li, Y., Sun, X, Ge, H,, Liu, J., & Chen, L. (2019). The status of occupational stress and its
influence on the quality of life of copper-nickel miners in Xinjiang, China.

European Journal of Education Studies - Volume 12 | Issue8 | 2025 584


about:blank
about:blank
about:blank
about:blank
about:blank
https://doi.org/10.17762/turcomat.v12i3.1234
https://doi.org/10.1080/00131911.2019.1705247
https://doi.org/10.1001/jamanetworkopen.2020.3976
https://doi.org/10.3102/0013189X19860124
https://doi.org/10.1016/j.appdev.2018.07.003
https://doi.org/10.3390/ijerph16020282
https://doi.org/10.1080/1360080X.2021.1934246
https://doi.org/10.1177/1356336X17719559
https://doi.org/10.3390/ijerph18052425
https://doi.org/10.1177/0020872820972419
https://doi.org/10.1016/j.edurev.2022.100477
https://doi.org/10.1016/j.childyouth.2021.106005

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS' TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

International Journal of Environmental Research and Public Health, 16(3), 353.
https://doi.org/10.3390/ijerph16030353

Liu, F., Chen, H,, Xu, J., Wen, Y., & Fang, T. (2021). Exploring the relationships between
resilience and turnover intention in Chinese high school teachers: Considering the
moderating role of job burnout. International Journal of Environmental Research and
Public Health, 18(12), 6418. https://doi.org/10.3390/ijerph18126418

Liu, S., & Onwuegbuzie, A. J. (2020). Teacher job satisfaction and turnover intention: A
multilevel analysis. Journal of Educational Administration, 58(2), 221-239.
https://doi.org/10.1108/JEA-11-2019-0182

Madigan, D. J., & Kim, L. E. (2021). Does teacher burnout affect students? A systematic
review of its association with academic achievement and student-reported
outcomes. International  Journal of Educational Research, 105, 101714.
https://doi.org/10.1016/j.ijer.2020.101714

Mahmoodi-Shahrebabaki, M. (2019). Teacher burnout. The TESOL Encyclopedia of English
Language Teaching, 1-8. https://doi.org/10.1002/9781118784235.eelt0964

Marais-Opperman, V. (2020). Stress, coping strategies, perceived personal control and
well-being at work of teachers (Doctoral dissertation, North-West University).
https://doi.org/10.1080/14330237.2021.1875561

Maree, E. (2024). Exploring turnover intentions of employees at a South African
government education council. South African Journal of Human Resource
Management, 22(1). https://doi.org/10.4102/sajhrm.v22i1.2251

Maryam, S. Z., Alij, F., Rizvi, M., & Farooq, S. (2021). Demonstrating the motivational scale

for commitments toward teachers' turnover intentions using self-determination
theory: A case of higher education institutions in Pakistan. International Journal of
Educational Management, 35(2), 365-381. https://doi.org/10.1108/IJTEM-02-2020-0058

McCarthy, C. J. (2019). Teacher stress: Balancing demands and resources. Phi Delta
Kappan, 101(3), 8-14. https://doi.org/10.1177/0031721719885909

Minihan, E., Adamis, D., Dunleavy, M., Martin, A., Gavin, B., & McNicholas, F. (2022).
COVID-19 related occupational stress in teachers in Ireland. International Journal of
Educational Research Open, 3, 100114. https://doi.org/10.1016/j.ijedro.2021.100114

Moreno Fortes, A., Tian, L., & Huebner, E. S. (2020). Occupational stress and employees'
complete mental health: a cross-cultural empirical study. International Journal of
Environmental Research and Public Health, 17(10), 3629.
https://doi.org/10.3390/ijerph17103629

Nguyen, H. T., Tran, M. L., & Pham, T. Q. (2022). Teacher turnover intentions: The
influence of compensation, career growth, and work environment in Southeast
Asia. Asia Pacific Journal of Education, 42(1), 83-99.
https://doi.org/10.1080/02188791.2021.1990983

Ogba, F. N., Onyishi, C. N., Victor-Aigbodion, V., Abada, I. M., Eze, U. N., Obiweluozo,
P. E, ... & Onwu, A. O. (2020). Managing job stress in teachers of children with
autism: A rational emotive occupational health coaching control trial. Medicine,
99(36). https://doi.org/10.1097/MD.0000000000021651

European Journal of Education Studies - Volume 12 | Issue8 | 2025 585


about:blank
about:blank
about:blank
about:blank
about:blank
https://doi.org/10.3390/ijerph16030353
https://doi.org/10.3390/ijerph18126418
https://doi.org/10.1108/JEA-11-2019-0182
https://doi.org/10.1016/j.ijer.2020.101714
https://doi.org/10.1002/9781118784235.eelt0964
https://doi.org/10.1080/14330237.2021.1875561
https://doi.org/10.4102/sajhrm.v22i1.2251
https://doi.org/10.1108/IJEM-02-2020-0058
https://doi.org/10.1177/0031721719885909
https://doi.org/10.1016/j.ijedro.2021.100114
https://doi.org/10.3390/ijerph17103629
https://doi.org/10.1080/02188791.2021.1990983
https://doi.org/10.1097/MD.0000000000021651

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS' TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

Park, H., & Johnson, S. M. (2019). Teacher turnover: Causes, consequences, and solutions.
Education Policy Analysis Archives, 27, 1-27. https://doi.org/10.14507/epaa.27.3590

Parveen, H., & Bano, M. (2019). Relationship between teachers' stress and job satisfaction:
Moderating role of teachers' emotions. Pakistan Journal of Psychological Research,
34(2), 437-456. https://doi.org/10.33824/P]PR.2019.34.2.19

Perez, R. B., Valera, J. S, & Limos-Galay, J. A. (2023). Teacher learning skills and
adaptability to change of secondary school teachers in Rizal District. International
Journal of Research, 11(2), 17-30. https://doi.org/10.5861/ijrsm.2023.1013

Praharsini, I. G. A. A., & Yasa, I N. (2020). Understanding employee turnover intention:
the role of perceived organizational support and job satisfaction. International
Research  Journal of Management, IT and Social Sciences, 7(1), 195-201.
https://doi.org/10.21744/ijmis.v7n1.1160

Prasad, K. D. V., Vaidya, R. W., & Mangipudi, M. R. (2020). Effect of occupational stress
and remote working on psychological well-being of employees: An empirical
analysis during the COVID-19 pandemic concerning the information technology
industry in Hyderabad. Indian Journal of Commerce and Management Studies, 11(2),
1-13. https://doi.org/10.18843/ijems/v11i2/01

Pressley, T. (2021). Factors contributing to teacher burnout during COVID-19. Educational
Researcher, 50(5), 325-327. https://doi.org/10.3102/0013189X211004138

Promchart, K., & Potipiroon, W. (2020). Transformational leadership and turnover
intentions among schoolteachers in the deep south of Thailand. The Journal of
Behavioral Science, 15(2), 16-37. https://doi.org/10.14456/tjbs.2020.12

Puranitee, P., et al. (2019). Burnout syndrome in medical students: A systematic review
and meta-analysis. PLOS ONE, 14(9). https://doi.org/10.1371/journal.pone.0222939

Pyhalto, K., Pietarinen, J., Haverinen, K., Tikkanen, L., & Soini, T. (2021). Teacher burnout
profiles and proactive strategies. European Journal of Psychology of Education, 36(1),
219-242. https://doi.org/10.1007/s10212-020-00465-6

Qin, L. (2021). Country effects on teacher turnover intention: A multilevel, cross-national
analysis. Educational Research for Policy and Practice, 20(1), 79-105.
https://doi.org/10.1007/s10671-020-09269-3

Rajendran, N., Watt, H. M., & Richardson, P. W. (2020). Teacher burnout and turnover
intent. The Australian Educational Researcher, 47(3), 477-500.
https://doi.org/10.1007/s13384-019-00371-x

Rasanen, K., Pietarinen, J., Pyhalto, K., Soini, T., & Vaisanen, P. (2020). Why leave the
teaching profession? A longitudinal approach to the prevalence and persistence of
teacher turnover intentions. Social Psychology of Education, 23, 837-859.
https://doi.org/10.1007/s11218-020-09567-x

Rasool, S. F., Wang, M., Zhang, Y., & Samma, M. (2020). Sustainable work performance:
The roles of workplace violence and occupational stress. International Journal of
Environmental Research and Public Health, 17(3), 912.
https://doi.org/10.3390/ijerph17030912

European Journal of Education Studies - Volume 12 | Issue8 | 2025 586


about:blank
about:blank
about:blank
about:blank
about:blank
https://www.google.com/search?q=https://doi.org/10.14507/epaa.27.3590
https://doi.org/10.33824/PJPR.2019.34.2.19
https://doi.org/10.5861/ijrsm.2023.1013
https://www.google.com/search?q=https://doi.org/10.21744/ijmis.v7n1.1160
https://doi.org/10.18843/ijcms/v11i2/01
https://doi.org/10.3102/0013189X211004138
https://doi.org/10.14456/tjbs.2020.12
https://doi.org/10.1371/journal.pone.0222939
https://doi.org/10.1007/s10212-020-00465-6
https://doi.org/10.1007/s10671-020-09269-3
https://doi.org/10.1007/s13384-019-00371-x
https://doi.org/10.1007/s11218-020-09567-x
https://doi.org/10.3390/ijerph17030912

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS' TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

Salmela-Aro, K., Upadyaya, K., Vinni-Laakso, ]., & Hietajarvi, L. (2019). Teacher burnout
and engagement: Associations with students' academic achievement and well-
being. Learning and Instruction, 61, 126-135.
https://doi.org/10.1016/j.learninstruc.2019.01.001

Saloviita, T., & Pakarinen, E. (2021). Teacher burnout explained: Teacher-, student-, and
organisation-level variables. Teaching and Teacher Education, 97, 103221.
https://doi.org/10.1016/j.tate.2020.103221

Santiago, N. M., II, Santos, T. D., & Centeno, A. K. S. (2022). Factors affecting teachers’
turnover: Basis for a proposed retention program. International Journal of
Multidisciplinary: Applied Business and Education Research, 3(9), 1791-1797.
https://doi.org/10.11594/ijmaber.03.09.18

Santoro, D. A. (2019). The problem with stories about teacher "burnout". Phi Delta Kappan,
101(4), 26-33. https://doi.org/10.1177/0031721719892971

Sevik, H. (2019). The effect of organizational justice, psychological contract and job
satisfaction on turnover intention. Journal of Human Resources Development and
Management, 21(1), 1-15. https://doi.org/10.15405/jhrm.2019.01.01

Shen, B.,, McCaughtry, N., Martin, J., Garn, A., Kulik, N., & Fahlman, M. (2020). The
relationship between teacher burnout and student motivation. Teaching and
Teacher Education, 89, 102990. https://doi.org/10.1016/j.tate.2019.102990

Shen, P., & Slater, P. F. (2021). The effect of occupational stress and coping strategies on
mental health and emotional well-being among university academic staff during
the COVID-19 outbreak. International Education Studies, 14(3), 82-95.
https://doi.org/10.5539/ies.v14n3p82

Shibiti, R. (2019). Satisfaction with retention factors in relation to job embeddedness of
public-school teachers. SA Journal of Human Resource Management, 17(1), 1-9.
https://doi.org/10.4102/sajhrm.v17i0.1204

Siddiqui, F. A., & Soomro, N. P. (2019). Emotional intelligence, occupational stress,
problem-focused and active avoidance coping strategies of female teachers. Bahria
Journal of Professional Psychology, 18(2), 55-70.
https://doi.org/10.58800/bjpp.v18i2.12

Skaalvik, E. M., & Skaalvik, S. (2020). Teacher burnout: Relations between dimensions of
burnout, perceived school context, job satisfaction and motivation for teaching. A
longitudinal study. Teachers and Teaching, 26(7-8), 602-616.
https://doi.org/10.1080/13540602.2021.1913404

Sokal, L., Trudel, L. E., & Babb, J. (2020). Canadian teachers' attitudes toward change,
efficacy, and burnout during the COVID-19 pandemic. International Journal of
Educational Research Open, 1, 100016. https://doi.org/10.1016/j.ijedro.2020.100016

Spielberger, C. D., & Reheiser, E. C. (2020). Measuring occupational stress: The job stress
survey. In Occupational stress (pp. 51-69). CRC Press.
https://doi.org/10.1201/9781003072430-7

Sun, X., Li, B. J.,, Zhang, H., & Zhang, G. (2023). Social media use for coping with stress
and psychological adjustment: A transactional model of stress and coping

European Journal of Education Studies - Volume 12 | Issue8 | 2025 587


about:blank
about:blank
about:blank
about:blank
about:blank
https://doi.org/10.1016/j.learninstruc.2019.01.001
https://doi.org/10.1016/j.tate.2020.103221
https://doi.org/10.11594/ijmaber.03.09.18
https://doi.org/10.1177/0031721719892971
https://www.google.com/search?q=https://doi.org/10.15405/jhrm.2019.01.01
https://doi.org/10.1016/j.tate.2019.102990
https://doi.org/10.5539/ies.v14n3p82
https://doi.org/10.4102/sajhrm.v17i0.1204
https://doi.org/10.58800/bjpp.v18i2.12
https://doi.org/10.1080/13540602.2021.1913404
https://doi.org/10.1016/j.ijedro.2020.100016
https://doi.org/10.1201/9781003072430-7

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS' TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

perspective. Frontiers in Psychology, 14, 1140312.
https://doi.org/10.3389/fpsyg.2023.1140312

Tamundong, M. E., Tan, V. M., & Arreglado, T. R. (2024). Perceived organizational
support, job satisfaction, and turnover intention among selected BPO employees
in Metro Manila: Basis for. Digital Journal Philippines, 1(1), 7-19.
https://doi.org/10.62718/vmca.bf-baiij.2.1.5C-0624-026

Torres, A. C. (2019). Teacher retention: A review of turnover intention predictors in K-12
schools. Urban Education, 54(6), 782-812. https://doi.org/10.1177/0042085918783054

Tran, H., & Smith, C. (2023). Examining the predictors of teacher turnover intentions
during challenging times. Teaching and Teacher Education, 124, 104368.
https://doi.org/10.1016/].tate.2023.104368

Traunmiiller, C., Stefitz, R., Gaisbachgrabner, K., Hofmann, P., Roessler, A., &
Schwerdtfeger, A. R. (2019). Psychophysiological concomitants of burnout:
Evidence for different subtypes. Journal of Psychosomatic Research, 118, 41-48.
https://doi.org/10.1016/j.jpsychores.2019.01.009

Wang, P., Chu, P., Wang, J., Pan, R., Sun, Y., Yan, M,, ... & Zhang, D. (2020). Association
between job stress and organizational commitment in three types of Chinese
university teachers: Mediating effects of job burnout and job satisfaction. Frontiers
in Psychology, 11, 576768. https://doi.org/10.3389/fpsyg.2020.576768

Wy, J. R, Chan, F., Iwanaga, K., & Myers, O. M. (2024). The transactional theory of stress
and coping as a stress management model for students in Hispanic-serving
universities. In Student Affairs for Hispanic-Serving Institutions. 1GI Global.
https://doi.org/10.1080/07448481.2025.2461598

Xu, Y., & Wang, Y. (2023). Job stress and university faculty members' life satisfaction: The
mediating role of emotional burnout. Frontiers in Psychology, 14, 1111434.
https://doi.org/10.3389/fpsyg.2023.1111434

Yada, T., Raikkonen, E., Imai-Matsumura, K., Shimada, H., Koike, R., & Jappinen, A. K.
(2020). Prosociality as a mediator between teacher collaboration and turnover
intention. International Journal of Educational Management, 34(3), 535-548.
https://doi.org/10.1108/IJEM-10-2018-0309

Zivkovic’, A, éebalj, D., & Franjkovic, J. (2024). Prediction of the Employee Turnover
Intention Using Decision Trees. In Proceedings of the 26th International
Conference on Enterprise Information Systems - Volume 2: ICEIS 325-336.
https://doi.org/10.5220/0012538400003690

European Journal of Education Studies - Volume 12 | Issue8 | 2025 588


about:blank
about:blank
about:blank
about:blank
about:blank
https://doi.org/10.3389/fpsyg.2023.1140312
https://doi.org/10.62718/vmca.bf-baiij.2.1.SC-0624-026
https://doi.org/10.1177/0042085918783054
https://doi.org/10.1016/j.tate.2023.104368
https://doi.org/10.1016/j.jpsychores.2019.01.009
https://doi.org/10.3389/fpsyg.2020.576768
https://doi.org/10.1080/07448481.2025.2461598
https://doi.org/10.3389/fpsyg.2023.1111434
https://doi.org/10.1108/IJEM-10-2018-0309
https://doi.org/10.5220/0012538400003690

Karen S. Ladres, Noe P. Garcia
OCCUPATIONAL STRESS AND BURNOUT TOWARDS TEACHERS' TURNOVER INTENT:
BASIS FOR A PROPOSED “EQUIPPING EDUCATORS FOR JOB STRESS” PROGRAM

Creative Commons licensing terms

Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall not
be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and inappropriate
or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access Publishing
requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes under a
Creative Commons Attribution 4.0 International License (CC BY 4.0).

European Journal of Education Studies - Volume 12 | Issue8 | 2025 589


about:blank
about:blank
about:blank
about:blank
about:blank
about:blank

