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Abstract: 

This case study examines the design and implementation of an innovative Year 6 

Humanities and Social Sciences (HASS) Civics and Citizenship lesson within an 

Australian primary school context. Drawing on multiliteracies pedagogy and 

gamification, the project integrates digital technologies—including Padlet and 

curriculum-aligned virtual tours—to foster student engagement, agency, and 

multimodal meaning-making. Informed by theories of multiliteracies, digital pedagogy, 

and ethical technology integration, the lesson moves beyond didactic instruction towards 

a student-centred, collaborative learning environment that reflects the complexities of 

contemporary digital societies. The project is situated within a broader discussion of 

algorithmic capitalism, teacher professional agency, and the ethical responsibilities 

associated with educational technology use, including student wellbeing, data privacy, 

and cognitive load. Using a bottom-up innovation lens supported by change 

management theory, the case study highlights the conditions required for sustainable 

pedagogical innovation, including leadership endorsement, peer collaboration, and 

ongoing professional learning. The findings suggest that when pedagogical intent leads 

technology selection, innovative practices can enhance conceptual understanding, critical 

thinking, and inclusion without compromising student safety or equity. This paper 

contributes to Australian educational discourse by offering an evidence-informed, 

ethically grounded model for integrating innovative pedagogy and technology in 

primary civics education. 

 

Keywords: innovative pedagogy; multiliteracies; gamification in education; digital 

pedagogy; civics and citizenship education 

 

1. Introduction 

 

Peters (2020) suggests that innovation relates to the increased use of technology in the 

delivery of pedagogical approaches. However, expanding on his definition, he stipulates 

that, due to the unprecedented expansion of technology, we now live in an algorithmic 
 

i Correspondence: email markmcinnes@hotmail.co.uk, mmcinnes5@myune.edu.au  

http://oapub.org/edu/index.php/ejes
about:blank
http://dx.doi.org/10.46827/ejes.v13i3.6493
mailto:markmcinnes@hotmail.co.uk
mailto:mmcinnes5@myune.edu.au


Mark Stuart McInnes 

CASE STUDY OF BEST PRACTICE: INNOVATIVE PEDAGOGY AND INTEGRATED TECHNOLOGY 

 

European Journal of Education Studies - Volume 13 │ Issue 3 │ 2026                                                                                  2 

capitalism society, and that the digital data created can lead to manipulation and control. 

Similarly, Kalantzis and Cope (2010) emphasise that society is characterised by 

knowledge, and that knowledge and creativity should be interconnected in teachers' 

pedagogical approaches to create a transformative paradigm, rather than a didactic one. 

Therefore, teachers should embrace technology while using caution to ensure it is used 

correctly, with care and consideration of the diverse needs of students, as the primary 

focus when designing and implementing any innovative approach (Robert et al., 2025; 

Robinson et al., 2020). As shown in Figure 1 is Robinson et al.'s. (2020) proposed a 

theoretical framework to provide a caring online learning environment.  

 
Figure 1: Theoretical Framework to Provide a Caring Online Learning Environment 

 
Note: From “Designing with Care: Towards a Care-entered Model for Online Learning design” by H. Robinson, 

M. Al-Freih, and W. Kilgore, 2020, The International Journal of Information and Learning Technology, 

37(3), 99–108. (https://doi.org/10.1108/IJILT-10-2019-0098). Copyright 2020 by Emerald Publishing Limited. 

 

 In light of Peters’ (2020) description and caution regarding innovation, this project 

outlines the school's innovation practices and proposes a lesson that incorporates 

innovative pedagogy and technology. Innovation will be used to teach an Australian 

class of Year 6 primary students a Humanities and Social Sciences (HASS) Civics and 

Citizenship lesson, namely “the key institutions of Australia's system of government, how it is 

based on the Westminster system, and the key values and beliefs of Western democracies" and 

communicate their findings (Australian Curriculum and Reporting Authority [ACARA], 

2025a, AC9HS6K06, AC9HS6S07). Furthermore, this lesson provides an opportunity to 

integrate curriculum by incorporating digital technologies (ACARA, 2025e; Fleet, 2020; 

Hussein, 2025). The project reflects an increased awareness of the change management 

process by viewing the project through a bottom-up innovation lens, while consideration 

has been given to sustainability allowing the project to be successful beyond an 

individual classroom, to include leadership support, peer collaboration and shared 
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professional learning, all consistent with research that promotes a combination of top-

down support bottom-up innovation (Fullan, 2007; Roger, 2003; Englund et al., 2017). To 

support continual improvement, the project incorporates an extended embedded 

feedback loop. This feedback loop includes formative student feedback, teacher 

reflection, and peer-sharing dialogue. Careful consideration has been given to the lesson 

length, with best-practice advice provided to teachers to help ensure the project's success. 

 

2. School Context 

 

The school where the author is situated currently has 652 students enrolled in 

Kindergarten to Year Six. The school scores highly on the Index of Community Socio-

Educational Advantage (ICSEA) with a score of 1051. The ICSEA uses two data sources, 

including Australian Bureau of Statistics (ABS) census data alongside details of school 

enrolment records. The two sets of data provide information on parent occupation, 

education level, language background and socioeconomic status. The ICSEA data range 

from 500 (extremely low socioeconomic disadvantage) to 1300 (very advantaged). An 

ICSEA score of 1051 suggests that the school is in a middle-class socioeconomic area 

(ACARA, 2025b). However, the schools’ NAPLAN results are not reflective of the ICSEA 

score of the school, with all results for Years Three and Five, being either close to or below 

the expected result (ACARA, 2025c). 

 The school employs a diverse approach to the use of technology. Firstly, all 

students have their own iPad from Year Three, which Falloon (2023) describes as a 

‘gamechanger,' enabling teachers to integrate technology into their students’ learning. 

However, Christ et al. (2023) importantly note that the use of iPads has had mixed results 

concerning students’ literacy learning; therefore, caution must be taken when selecting 

when to integrate technology, including the use of iPads in the education discourse. This 

caution is especially relevant given the schools below average NAPLAN results for 

literacy (ACARA, 2025c) The school also employs the use of gamification in mathematics 

whereby using a digital multiplication tables fluency intervention, namely Times Tables 

Rock Stars (University of Southampton Educational Psychology Research Group, 

[USEPRG], 2025) that helps to support students learning and increase engagement in 

their multiplication fluency (Triantafyllou et al., 2025). However, USEPRG (2025) and 

Robert et al. (2025) highlight the risks of using such innovation, including an 

overemphasis on speed and competition, which may disadvantage some learners and 

cause unnecessary anxiety. Teachers being aware of this downside to the use of 

technology is important because all teachers have a common law duty of care to their 

students, while also required to comply with the Department of Education policy to 

ensure that students safety and well-being is a priority, which extends to the appropriate 

use of technology in education (ACARA, 2025d; Department of Education Western 

Australia [DoWE], 2019; Fuchs, 2024). 

 The school also utilises an online assessment tool, namely Brightpath, which 

samples students' work. The software is used to compare data of results to other students 

within the class, year group, school, and against other schools (University of Western 
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Australia, 2019). The use of Brightpath as an innovative technology aligns with Peters 

(2020) stipulation that knowledge has become the dominant discourse in innovation and 

is closely aligned with the neoliberal view of education as a commodity, which is 

supported by Kalantzis and Cope (2010), who suggest that we have become an economy 

based on knowledge.  

 While the use of Times Tables Rock Stars and Brightpath is a school-wide 

initiative, the application of innovative pedagogy and technologies varies among 

teachers. The differential in the use of innovation in the classroom ecology can be 

attributed to what Lun Wu et al. (2023) describe as teachers being the gatekeepers of 

technology. This notion of gatekeeping directly influences a teacher's choice of 

technology integration and how students learn. Lun Wu et al. (2023) and Francom and 

Moon (2018) posit that the digital literacy confidence of individual teachers influences 

this choice. This notion of being gatekeepers of technology aligns with Kalantzis and 

Cope (2010), who suggest that teachers dictate the form of communication patterns in 

their classrooms, for example, the use or lack of use of technology, the use of textbooks, 

and whether students work collaboratively or independently.  

 

3. Innovative Pedagogy 

 

Therefore, this project will outline how innovative pedagogy that values the human 

capacity of students and their ability to be creative will be used to teach a Year Six class 

of students a civics and citizenship lesson from the Australian curriculum focused "on the 

key institutions of Australia' ’s system of government, how it is based on the Westminster 

system." (ACARA, 2025a). The lesson plan, as outlined in Appendix A, will teach students 

in Year Six the key differences between the Houses of Parliament in the United Kingdom 

and Australia, and how the Australian system of government is modelled on the 

Westminster system. The lesson will be the fourth lesson in a sequence of several HASS 

lessons. Two innovative pedagogical approaches will be employed in the lesson to create 

an engaging and interactive classroom environment, where students will be provided 

with learning experiences that foster a sense of belonging (Hussein, 2025; Howell, 2019; 

Kalantzis & Cope, 2010; Laid & Adlaon, 2025).  This engagement and sense of belonging 

will occur through the lesson content and the innovative way it is delivered. Therefore, 

providing students the opportunity to gain a deeper understanding of the content, while 

also developing their critical thinking skills, providing them the best opportunity to fulfil 

the learning outcomes to their highest ability (Duchesne et al., 2021; Howell, 2019; 

Kalantzis & Cope, 2010; Laid & Adlaon, 2025).   

 

4. Multiliteracies Pedagogy 

 

The first innovative pedagogy is the conceptual framework of multiliteracies pedagogy, 

first introduced in the seminal work of The New England Group (1996) (Cazden et al., 

1996). This seminal work remains important today and can be considered innovative 

pedagogy due to the significant increase in the use of technology both outside and within 
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schools. Despite its initial inception almost thirty years ago, it remains innovative due to 

the essential skills that students must acquire and the inclusion of digital formal learning 

in the intended curriculum (ACARA, 2025d). In the 21st century, students must become 

knowledgeable about a diverse range of texts and digital practices (ACARA, 2025d; 

Cazden et al., 1996; Cope & Kalantzis, 2009; Hout et al., 2025; Howell, 2019; Kalantzis & 

Cope, 2010; Tan & McWilliam, 2009). 

 Multiliteracies pedagogy has four defined components of situated practice, 

whereby the students makes meaning in relation to the real world, overt instruction, 

which is the scaffolding provided by the teacher to enable students to develop mastery 

of the content, critical framing, placing the learned content into a social context and 

transformed practice where the students become the developers of their futures through 

meaning making (Cazden et al., 1996). However, Kalantzis and Cope (2008) later renamed 

the same principles as experiencing, conceptualising, analysing, and applying, 

respectively, as shown in Figure 2 (Cope & Kalantzis, 2009; Kalantzis & Cope, 2010). Cope 

and Kalantzis (2009) stipulate that multiliteracies pedagogy is a bottom-up approach to 

teaching that provides students with agency in their learning and in the divergent 

communities of students' lives. 

 
Figure 2: Multiliteracies as a Pedagogical Tool 

 
Note: From New Learning Online: Visual Overview Multiliteracies in Infographics by B. Cope and M. Kalantzis, 

2025 (https://newlearningonline.com/multiliteracies/visual-overview). Copyright 2025 by New Learning 

Online. 

 

 Kalantzis and Cope (2010) suggest that the traditional classroom consisted of the 

transmission of knowledge from teacher to students, which was often undertaken in a 

rudimentary manner. Employing a multiliteracies pedagogy moves away from such a 

didactic approach and enables diverse students to engage with multimodal texts that 

genuinely reflect the complexities of the 21st century (Mirhosseini & Emadi, 2022). Hout 

et al. (2025) support this theory by stipulating that a multiliteracies pedagogy enables 
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students to engage collaboratively with a diverse range of meanings, such as text, image, 

and sound, and to participate in multimodal ways through integrated technology, as 

illustrated in Figure 3. This multimodality is important, as Karkar Esperat (2024) 

describes multiliteracies as multimodal and includes digital technologies that can help 

create an inclusive classroom. 

 
Figure 3: Transpositions between Forms of Meaning 

 
Note: From New Learning Online: Visual Overview Multiliteracies in Infographics by B. Cope and M. Kalantzis, 

2025. (https://newlearningonline.com/multiliteracies/visual-overview). Copyright 2025 by New Learning 

Online. 

 

 In the experience of the known section of the lesson, students will be shown 

images, as shown in Figures 4 and 5, of Westminster Parliament and the Australian 

Parliament. They will work collaboratively to discuss what they already know about each 

place, which will provide a diagnostic assessment. 
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Figure 4: Image of Australia Parliament 

 
Note: From Entrance to Australia Parliament House by S. Also, n.d. 

(https://openverse.org/image/42958438-e9af-4f7f-8275-

e2031ba65dfd?q=Australia+parliament+house&p=4). CC BY-SA 2.0 

 

Figure 5: Image of Westminster 

 
Note: From Westminster by Tolomea, n.d. (https://openverse.org/image/4fe6f2f3-8345-4a3f-b7a3-

e2fa371aa3c5?q=Westminster&p=63) CC BY-SA 2.0 

 

 To experience the new and conceptualise it, students will use innovative 

technology to take virtual tours around the Australian Parliament and Westminster, 

guided by the teacher. Applying and analysing will occur when students have a choice 

of how they present their understanding and differences between the two systems of 
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government by completing a summative assessment challenge, by producing a poem 

with some artwork, an infographic, or a video presentation. Alternative multimodal 

forms of presentation are available for consideration in other lessons in the sequence, as 

shown in Figure 6. However, limiting it to a selection of three will make it easier for 

students to process, while still affording them choice, which will ensure they have agency 

over their learning and can use the most suitable multimodal mode of meaning that suits 

them best (Cope & Kalantzis, 2009; Hussein, 2024; Mirhosseini & Emadi, 2022; Tan & 

McWilliam, 2009). 

 
Figure 6: Written Text: Genres 

 
Note: From New Learning Online: Visual Overview Multiliteracies in Infographics by B. Cope and M. Kalantzis, 

2025 (https://newlearningonline.com/multiliteracies/visual-overview). Copyright 2025 by New Learning 

Online. 

 

5. Gamification 

 

The second innovative pedagogy that will be implemented is gamification. Triantafyllou 

et al. (2025) and Zeng et al. (2024) describe gamification pedagogy as a tool that can be 

used to engage students in their educational journey and support their learning process 

by incorporating elements of game design into an educational environment. Examples of 

game design include point systems, leaderboards, and badges (Fuchs, 2024). The term 

‘gamification’ was first introduced by Nick Pelling in 2008 and gained worldwide 

recognition in industry and academia, as cited by Zeng et al. (2024). Extensive research 

indicates that introducing gamification to an educational setting can enhance a student's 

educational experience by providing an incentive for students to work towards their 

goals, which can improve engagement and reduce unproductive behaviours (Li et al., 

2023; Triantafyllou et al., 2025; Weller, 2020; Zeng et al., 2023). However, Li et al. (2023) 

and Zeng et al. (2023) both suggest that the use of gamification has mixed results in 
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education. A notable concern is the use of gamification as a short-term mechanism, such 

as for one week. Therefore, to overcome this issue, the project plans to include 

gamification throughout the sequence of several HASS lessons, recognising Li et al.'s 

(2023) suggestion that a longer-term intervention yields far better benefits in student 

motivation and supports sustained, deeper learning. Similarly, Fuchs (2024) argues that 

gamification pedagogy may not be effective if the game elements are not closely aligned 

with the learning objectives. Therefore, the game elements will be aligned to the learning 

outcomes of the lesson plan.  

 Weller (2020) discusses how the element of gaming in pedagogy provides students 

with a concept of rewards. Zeng et al. (2023) go further and posit that the mechanics of 

gamification play a key role in ensuring the success of gamification pedagogy. The 

mechanics of gamification are important; for example, consideration was given to using 

a points system or a leadership board, which Zeybek and Saygı (2023) suggest are the 

most popular game elements. However, concern was raised that the inclusion of such 

elements may induce a competitive culture that creates unnecessary pressure to perform 

and can create anxiety in students (Fuchs, 2024). Such pressure and anxiety would have 

the opposite effect, discouraging students from engaging and improving their learning, 

and teachers have a responsibility for their students’ well-being when using digital 

technology (ACAR, 2025d). Therefore, the following game elements, as described by 

Zeng et al. (2023), will be included in the lesson are: 

• Challenges: a challenge will be set to students to explain the differences between 

the House of Parliament in the United Kingdom and Australia, and how the 

Australian system of government is modelled on Westminster. 

• Badges: a series of badges, as shown in Figure 7, to be awarded to students once 

they accomplish the set challenge. Other badges will be available during the 

sequence of lessons, for example, commenting and providing peer feedback. 

• Feedback: Immediate feedback is an essential part of gamification pedagogy. 

Therefore, instant feedback will be provided to students with appropriate 

scaffolding, allowing students to correct mistakes immediately, improving their 

learning experience (Dehghanzadeh et al., 2023). The use of instant feedback 

serves as formative assessment. 
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Figure 7: Display of Available Badges 

 
Note: From the author, (2025). No copyright. 

 

 Gamification pedagogy is an important aspect of the lesson and overall sequence 

of HASS lessons, as it aligns well with the multiliteracies pedagogy that is also used. 

Zeybek and Saygı (2023), Zeng et al. (2023), and Steinkuehler & King (2009) highlight the 

modal diversity that gamification pedagogy allows, while interaction with diverse 

modes, coinciding with social interactions, is central to multiliteracies pedagogy (Cope & 

Kalantzis, 2009; Kalantzis & Cope, 2010). 

 

6. Innovative Technology 

 

Fuchs (2024) suggests that there is increasing pressure on teachers to be more innovative 

and to integrate technology in their pedagogy to improve educational outcomes. At the 

same time, Howell (2019) places this use of technology in the term ‘digital pedagogy' that 

incorporates teachers’ being digital content creators whereby higher order thinking in 

students is created through collaborative learning, technology innovators that 

determines the type of learning, for example discovery learning which fits well with the 

multiliteracies pedagogy framework, and digital fluency whereby teachers develop their 

technology skills. Howell’s (2019) suggestions support Fuchs (2024) as certification of the 

pressures to keep up with the technology available in the 21st century, which is ever 

evolving. In addition to the pressure of being knowledgeable and competent in digital 

technology, teachers also have a responsibility to teach digital technology to their 

students as part of the intended curriculum and as part of the general capabilities of the 

curriculum (ACARA, 2025d; ACARA, 2025e). Despite these challenges, Peters (2020) 
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argument about the difference between a good education and an effective education must 

be considered when deciding what technology to integrate into the classroom 

environment. Therefore, pedagogical decision making must be clarified to address the 

scope and length of the lesson design, with a greater emphasis on pedagogical intent 

rather than the breadth of technological applications (Englund et al., 2017). 

 Wang et al. (2025) suggest that technology in education has the potential to be 

transformative, with a strong focus on collaboration and student engagement. While 

Blume & Bündgens-Kosten (2023) recognise how digital pedagogy can provide greater 

equity and inclusion for heterogeneous students. Therefore, teachers must aim to develop 

a high level of digital pedagogy and be adaptable to their environment. However, it is 

recognised that teachers have varying levels of digital pedagogy, which will affect the 

integration of technology. This differential in the use of innovation in the classroom 

ecology can be attributed to what Lun Wu et al. (2023) describe as teachers being the 

gatekeepers of technology. This notion of gatekeeping directly influences a teacher's 

choice of technology integration and how students learn. Lun Wu et al. (2023) and 

Francom and Moon (2018) posit that the digital literacy confidence of individual teachers 

influences this choice. This notion of being gatekeepers of technology aligns with 

Kalantzis and Cope (2010), who suggest that teachers dictate the form of communication 

patterns in their classrooms, for example, the use or lack of use of technology, the use of 

textbooks, and whether students work collaboratively or independently. In the advent of 

an algorithmic capitalism society influenced by digital knowledge, technology must be 

embedded into pedagogical approaches to ensure that students feel connected to their 

learning, providing agency in their educational journey (Kalantzis & Cope, 2010; Robert 

et al., 2025). Frost and Ackrill (2025) support Kalantzis and Cope's (2010) stipulation that 

creativity and knowledge can be integrated through learning by design, suggesting that 

technology can be a critical aspect of curriculum design processes that include 

curriculum, pedagogy, and assessment criteria to provide a purposeful pedagogy. Such 

a curriculum design leads to a more effective understanding for students. In considering 

teachers' digital pedagogy, this project lesson incorporates two forms of innovative 

technology, namely, the Web 2.0 tool Padlet and the use of virtual tours, as both are 

sufficiently easy to use and navigate for both teachers and students (Weller, 2020).  

 

7. Padlet 

 

Watson (2012) describes Web 2.0 as a system that is based on the online integration of 

participation, sharing and collaboration, while Moudatsaki et al. (2025) propose that Web 

2.0 promotes a new ideal way of student participation through different online tools, 

including content sharing sites, which Padlet can be considered as. Padlet is a Web 2.0 

tool, which Weller (2020) and Kobayashi (2024) as a form of online communication, 

exemplifying good practice in integrating technology into educational discourse. In 

contrast, a traditional discussion board within a learning management system (LMS) is 

text-based with limited multimodal functionality. An LMS is not as engaging as Padlet 

and requires technical skills to create, which may be limiting for teachers, whereas Padlet 
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is immediate and is both synchronous, occurring live and asynchronous, occurring at any 

time (Cope & Kalantzis, 2009; Kalantzis & Cope, 2010; Karkar Esperat, 2024; Peters, 2020; 

Wang et al., 2025; Weller, 2020). In comparison to LMS discussion boards, Padlet is 

designed to be easy to use and encourage engagement through its multimedia 

functionality, including videos, websites, images, and text, which align with the 

multimodal learning principles of multiliteracies pedagogy (Cope & Kalantzis, 2008; 

Kalantzis & Cope, 2010; Jill et al., 2025; Wang et al., 2025; Weller, 2020). Consideration was 

also given to the use of the online Web 2.0 tool Zoom. However, as Varkey et al. (2022) 

highlight, it only has synchronous capability, limiting its usage with students to 

designated class time and does not have the same multimodal aspects as Padlet. 

Furthermore, Hidayat (2022) suggest that Zoom is a better tool for online distance 

learning rather than in an asynchronous environment. 

 Padlet provides an asynchronous learning environment that Varkey et al. (2022) 

posit fosters a student-centred learning environment that promotes the flow of ideas and 

encourages critical thinking. The way Padlet will be used for the lesson in this project, 

and the overall sequence of HASS lessons, is that all learning materials will be provided 

to students on the platform, as shown in Figure 8. These learning materials include 

videos, infographics, PowerPoint presentations, links to websites, and virtual tours, 

supporting the multiliteracies pedagogy approach (Alhadi & Mugaddam, 2024; Jill et al., 

2025; Karkar Esperat, 2024; Metha, 2021; Wang et al., 2025). 

 
Figure 8: Screenshot of Padlet 

 
Note: From the author, (2025). (https://padlet.com/markmcinnes/mr-m-s-australian-civic-and-citizenship-

coabjmetekmdbfjz). No copyright. 

 

 As active participation can strengthen memory retention and incorporate critical 

thinking, students will work in pairs during and in small groups (Blume & Bündgens-

Kosten, 2023; Laid & Adlaon, 2025). Students will access the virtual reality tours from the 

Padlet tiles and complete a challenge, namely, plan and create a video, write a poem with 

a piece of artwork, or design and create an infographic that explains their new learning 
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of Australia’s Parliament system of government and how it is based on the Westminster 

system in the United Kingdom. Each student will add their completed challenge to the 

Padlet board to share their work with the entire class. Each challenge, which integrates 

the spatial contiguity principle, whereby learning is enhanced when related words and 

pictures are placed together, is a key consideration. The multimedia principle, when 

learning is improved due to pictures and words, not just words alone as described by 

Varkey et al. (2022), incorporates the pedagogies of multiliteracies and gamification, 

promoting collaborative learning, which has the advantage of acquiring additional new 

knowledge and inspires students to post to the wall of the Padlet due to its design and 

multimodality (Arochman et al., 2024; Jill et al., 2025; Mehta et al., 2021; Varkey et al., 2022; 

Wang et al., 2025).  

 Zapata et al. (2025) argue strongly that feedback is a crucial part of learning. To 

create a social learning environment in line with multiliteracies pedagogy, students will 

provide peer feedback by commenting on their peers' submitted work on the Padlet wall. 

Providing peer feedback, it encourages higher levels of responsibility and higher-order 

thinking, and importantly, the ability to learn additional new knowledge from their peers 

(Alhadi & Mugaddam, 2024; Kobayashi, 2024; Wang et al., 2025; Zapata et al., 2025). 

Students will complete exit notes as encouraged by Varkey et al. (2022), who suggest that 

the use of exit tickets in an asynchronous classroom encourages students to employ 

metacognitive strategies with the learning materials, as they are required to briefly 

summarise at the end of the lesson in the form of an exit note and provide excellent 

formative feedback to the teacher. 

 

8. Virtual Tours 

 

Cliffe (2017) describes a virtual tour as an attempt to place students in a real-world, 

specific location, as shown in Figures 9 and 10, without the associated costs of attending 

that location. Providing students with real life applications in their learning, like a virtual 

tour can provide students with increased engagement, more inclusivity and the benefit 

of viewing a location in the safe environment of the classroom, while at the same time 

providing them with an immersive experience and developing their technology skills 

(Cliffe, 2017; Hussein, 2024; Ng et al., 2023). Careful consideration was given to include 

virtual tours of locations relevant to the curriculum being learned, as Cliffe (2017) 

highlights that unless the tour is aligned to the curriculum, it is unlikely to enhance a 

student's learning experience. 
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Figure 9: Screenshot of Virtual Tour of Westminster Parliament, United Kingdom 

 
Note: From UK Parliament: Virtual Tour, by UK Parliament, 2025 

(https://virtualtour.parliament.uk/palaceofwestminster). Copyright 2025 by UK Parliament. 

 
Figure 10: Screenshot of Australia Parliament: Virtual Tour by Parliament of Australia 

 
Note: From Parliament of Australia: Explore Parliament House on a Guided Tour: Go on a Virtual Tour, 

by Parliament of Australia, n.d. (https://virtualtour.aph.gov.au/#?). Copyright CC BY-NC-ND 4.0 Deed.  

 

 In the lesson, the teacher will provide careful, direct instruction to scaffold the 

students, aiding them in navigating the virtual tours, building on their own abilities, and 

improving their digital capabilities (Kalantzis & Cope, 2010; Robinson, 2020). Students’ 

will be given the agency to explore the topic in their pre-designated small groups, 

working collaboratively and taking notes in preparation for their chosen challenge. 

Allowing students to explore virtual tours in small groups will promote a collaborative 

learning environment while providing them with the opportunity to gain hands-on 
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experience without the need to attend the location in person (Cardona et al., 2023; 

Kalantzis & Cope, 2010).  

 The use of Virtual Reality VR, as described by Park and Koo (2025), is a technology 

that provides the user with a sense of immersion and presence in another reality, 

powered by computer graphics that create a 3D environment. Consideration was given 

to the use of VR in the lesson, as Robert et al. (2025) highlight how VR is becoming more 

advanced and is regularly used in higher education. However, Park and Koo (2025) raise 

serious concerns about the use of VR, citing cybersickness as a sensation like motion 

sickness in users. This consideration is important because the age group of students who 

will be taught this lesson is only ten to twelve years old, and it is the responsibility of 

teachers to provide a safe learning environment. Therefore, the use of VR was 

disregarded.  The use of virtual tours is another innovative strategy to enhance students' 

engagement and motivation to learn content knowledge, thereby improving their 

learning process (Lin et al., 2022; Kalantzis & Cope, 2010; Peters, 2020).  

 

9. Opportunities and Considerations 

 

While the original proposed lesson in this project demonstrates strong pedagogical 

alignment, such as the multiliteracies pedagogy and ethically considered integration of 

technology, namely the use of Padlet, gamification, and virtual reality tours, to be 

successfully implemented, it must be understood within the broader context of 

educational change. Innovation within teaching and learning rarely occurs in isolation; 

rather, it is shaped by institutional culture at a macro level, including the available 

infrastructure and human factors at meso and micro levels, which influence how change 

is experienced in school and classroom practices (Englund et al., 2017; Phillips, 2007). At 

a classroom level, a multiliteracies pedagogy offers significant benefits and opportunities 

to students, including agency, inclusion, collaborative learning, and engagement 

achieved through multimodal meaning making (Cope & Kalantzis, 2009; Cope & 

Kalantzis, 2025). However, the increased neoliberal influence that takes precedent over 

pedagogical choices in favour of a results-driven market competition has significantly 

limited teachers' independence to design and deliver the curriculum, undermining 

inclusive approaches (Allan & Persson, 2016; Barow & Berhanu, 2021; Göransson et al., 

2017; OECD, 2023; Mutuota, 2024). Unfortunately, this tension reflects institutional norms 

that privilege pedagogical approaches that are more text-centred and measurable in 

relation to academic outputs over creative and multimodal learning. Therefore, teachers 

are required to justify the use of innovative practices through evidence-based design and 

a clear curriculum alignment (Englund et al., 2017; Phillips, 2007; Tan & McWilliam, 2009).  

 Using a change management lens as a framework to view the project represents it 

as a bottom-up innovation initiated at the classroom level, which requires top-down 

complementary support to ensure the project's sustainability beyond an individual 

teacher's practice. Such top-down support could include leadership endorsement, 

professional learning opportunities for staff, and increased planning time, which would 

align with best practice research that indicates effective change occurs when top-down 
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and bottom-up approaches work simultaneously (Englund et al., 2017; Fullan, 2007; 

Phillips, 2007; Rogers, 2003). Vescio et al. (2008) suggest that professional learning 

communities improve teaching practice through a collective dialogue. To support this 

assertion, a further critical aspect to ensure the long term success and sustainability of the 

project is peer collaboration, as professional dialogue provides the opportunity for 

teachers to negotiate shared understandings of workload, risk, digital competence and 

pedagogical values that supports the gradual concept change that is needed for 

technology enhanced teaching (Englund et al., 2017; Fullan, 2007; Vescio et al., 2008; 

Wenger, 1998). 

 In relation to the length of the lesson, research on technology-enhanced and active 

participation in learning activities emphasises the importance of monitoring students' 

cognitive load, time on task and student understanding of the content that they are 

undertaking to ensure that the lesson remains manageable and meaningful (Beckman et 

al., 2029; Tharayil et al., 2028). Beckham et al. (2019) clearly argues foe lessons that allow 

for student self-regulation, monitoring student engagement and adjusting the 

pedagogical instruction accordingly. Therefore, the project has positioned evaluation of 

pacing and scope as an ongoing process that is informed by student engagement, learning 

outcomes and professional reflection. If, for any reason, the student begins to lose interest 

in the content of the lesson, the teacher must draw the lesson to a natural close and revisit 

the learning outcome during the next timetabled lesson (Beckham et al., 2019; Falloon, 

2023; Tharayil et al., 2028). 

 Teachers must be aware of possible resistance from students who are accustomed 

to more traditional text-based learning structures and struggle to learn in a new approach 

to teaching. This resistance can be overcome by supporting students in unlearning 

passive modes of engagement, which requires explicit meta-instruction that includes 

clear explanations of the learning intentions, assessment criteria, along with the rationale 

and benefits of using multimodal and collaborative learning (Maddahi, 2025; Tharayil, 

2018). At the same time, Beckman et al. (2019) posit that students' understanding of tasks 

and associated expectations should be closely aligned with their self-regulation and 

ability to complete set tasks successfully.  

 Therefore, clarity and feedback is a crucial part of this with a constant feedback 

loop by means of exit tickets, discussions with students, monitoring students interactions 

on the Padlet platform with the teacher also providing open and transparent feedback to 

students (Engeness & Gamlem, 2025; Vescio et al., 2008) are essential components of any 

innovative lesson design and have been incorporated into this project. Engeness and 

Gamlem (2025) suggest that, due to the ever-changing digital landscape and the inherent 

structural and cultural constraints within educational discourse, adaptability is required 

from both students and teachers. However, Mouta et al. (2025) caution that teachers retain 

professional agency through evidence-informed pedagogical decision-making, the 

ethical selection of learning technologies, and advocacy for collaborative learning, while 

continual professional development provides teachers with an opportunity to explore an 

ever-evolving world of technology within the educational landscape. Recognising that 

there are both limitations and opportunities when introducing emerging technologies 
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within education enables it to be enacted responsibly rather than idealistically. This 

responsible enactment is achieved through a teacher's reflexive practice, professional 

learning practices, digital pedagogies, institutional support and ethical engagement with 

peers (Beckman et al., 2028; Englund et al., 2017; Maddahi, 2025; Mouta et al., 2025; Smith 

et al., 2025; Tharayil, 2018). 

 

10. Emerging Themes and Future Impacts 

 

Educational technology is a fast-paced, emerging trend with increasing complexity as 

platforms, pedagogical norms, and digital practices continue to grow and evolve in 

response to social, technological, and institutional changes; they become less predictable, 

at times confusing teachers (Fuchs, 2024; Howell, 2019). Research suggests that teachers 

must prepare for the future of learning to be integrated with emerging technologies and 

must tolerate a certain degree of uncertainty, adopting adaptive, principles-based 

approaches that do not rely solely on specific tools or platforms (Englund et al., 2017; 

Phillips, 2007; Falloon, 2023). In response to such uncertainty, the project prioritises a 

pedagogical intent over novel technologies; therefore, enabling flexibility and 

transferability as the environment changes. A significant emerging theme in educational 

discourse is the increasing presence of large commercial providers, commonly referred 

to as Big Tech companies. These commercial platforms now commonly operate within 

education as part of a broader, analytical, data-driven ecosystem that relies on analytics, 

user engagement metrics, and the monetisation of digital activity (Selwyn, 2020; 

Williamson et al., 2020).  

 Although digital tools used in the project, namely Padlet, provide valuable 

opportunities for collaboration, multimodal expression, and social presence, their use 

also raises ethical concerns related to student privacy, surveillance, and decision-making 

(Selwyn, 2020; Williamson et al., 2020; Wang et al., 2025). To address these concerns, 

teachers must engage critically with the selection of technology and also model 

transparent, safe and ethical digital practices that foreground student wellbeing and 

informed participation (Robert et al., 2025; Robinson et al., 2020). As the learning analytics 

and data of Big Tech companies continue to expand at a significant rate, learning analytics 

data are collected on students, for example, the engagement ratio on the Padlet platform, 

which can be used in learning environments to inform educational decision-making 

(Ifenthaler & Schumacher, 2016). However, as Ifenthaler and Schumacher (2016) 

rightfully argue, this collection of student data also represents a critical concern in the 

ethical considerations of how it is collected and used.  

 It is for this reason of Big Tech and the monetisation of data and analytics that 

Selwyn (2020) argues that far greater learner agency and ethical consideration should be 

given with respect to the datafication of students' learning. By embedding critical digital 

and information literacies at the forefront of the project, such as explicitly explaining how 

the Padlet platform functions, how data is generated and why that tool has been selected, 

provides students with the opportunity to engage with technology thoughtfully rather 

than consuming it uncritically (Gikas & Grant, 2013; Selwyn, 2020; Wang et al., 2025). 

about:blank
about:blank
about:blank
about:blank
about:blank


Mark Stuart McInnes 

CASE STUDY OF BEST PRACTICE: INNOVATIVE PEDAGOGY AND INTEGRATED TECHNOLOGY 

 

European Journal of Education Studies - Volume 13 │ Issue 3 │ 2026                                                                                  18 

Using such an approach aligns with Falloon's (2023) stipulation that priority should be 

given to ensuring students understand the technology that they are using and that ethical 

participation in digital learning environments is the norm. 

 Post-pandemic learning created the advancement of blended learning, a flexible 

approach, and online collaboration that has shaped the future of pedagogical 

developments, with such approaches becoming increasingly normalised. While the 

pandemic necessitated emergency remote teaching and learning, it also accelerated the 

adoption of technology in the classroom (Bond et al., 2021; Williamson et al., 2020). 

Nevertheless, research indicates that for any innovative practice to be sustained, it 

requires pedagogical expertise, rather than the use of surface-level technological tools 

(Englund et al., 2017; Falloon, 2023). By placing relational pedagogy, structured 

scaffolding, and student wellbeing at the centre of the project, it addresses the issue of 

surface technological use, ensuring that the technology is used to enhance the learning 

process rather than driving it (Gikas & Grant, 2013; Jill et al., 2025). Teacher preparedness 

for the future of technology integration into teaching is less about predicting or rapidly 

adapting to emerging tools, rather it is more about designing and delivering a 

pedagogical approach that is ethical and well considered. It should include relational 

capacities that will help respond to ongoing educational change, while supporting 

students on their educational journey. The project, therefore, provides innovation in a 

responsible way that is contextual, evidence-informed, and grounded in care for students 

and teachers alike (Cope & Kalantzis, 2009; Englund et al., 2017; Phillips, 2007; Robert et 

al., 2025; Robinson et al., 2020). 

 

11. Conclusion 

 

Innovative pedagogies such as multiliteracies and gamification are integrated with 

innovative technology, including Padlet and virtual tours, motivating students and 

engaging them in real-world experiences. By working collaboratively, a critical aspect of 

multiliteracies pedagogy, it creates high-order thinking and mastery of content 

knowledge, improving students' academic and social outcomes. Approaching pedagogy 

in the way outlined in this project enables teachers to develop their digital literacy and 

provide a safe learning environment for their students while not blocking them from 

accessing 21st-century Web 2.0 applications. However, careful consideration must be 

made when planning to ensure that the appropriate technologies and pedagogical 

choices work together and are delivered in a safe learning environment. 
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Appendix A: Lesson Plan 

 
Learning area HASS: Civics and Citizenship 

Lesson topic Australian and Westminster Parliaments 

Date and time 29 November 2025 1000am 

Overall duration 

(time) 
90 minutes 

Curriculum links AC9HS6K06, AC9HS6S07 and AC9TDI6P07 

Objectives 

By the end of this lesson, students will be able to: 

• Recognise key similarities and differences between the Australian Parliament 

and the Westminster system. 

• Navigate and extract information from two virtual tours (AU Parliament & 

Westminster). 

• Collaboratively analyse information and contribute to group discussion. 

• Communicate their learning through a chosen creative assessment (video, 

infographic or poem and artwork) 

Lesson preparation 

 

• Ensure internet access and devices for students. 

• Preload the two virtual tours onto Padlet 

• Create QR code for Padlet 

• Display images of both Parliaments as prompts for current knowledge. 

• Prepare printed discussion scaffold sheets and comparison charts. 

• Make differentiated templates ready (sentence starters, graphic organisers, 

extension prompts). 

Materials 

• Student laptops or iPads 

• Two images of parliaments 

(Australian and 

Westminster) 

• Comparison chart handouts 

• Challenge task instructions 

(video / infographic / poem) 

• Whiteboard & markers 

 

Resources 

 

• Virtual Tour of Australian 

Parliament 

• Virtual Tour of Westminster 

Parliament 

 

• Scaffold sheets: 

“What I Already Know” pair-

and-share sheet 

Venn diagram / comparison 

chart 

Examples 

infographic/video/poem 

(teacher-provided) 

Key terminology 

 

• Parliament 

• House of Representatives 

• Senate 

• House of Commons 

• House of Lords 

• Democracy 

 

Key 

features 

• Structure of Australian 

Federal Parliament 

• Structure of the Westminster 

system 

• Purpose of Upper & Lower 

Houses 

• Physical layout of chambers 

(symbolism, traditions, 

design) 

• How virtual tours can show 

features of government 

places 

Learning strategies 

& activities: 

Introductory 

(10 minutes) 

Warm-Up Pair and Share (using the two images) 

Display both images on the screen. 
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 Students work in pairs with the prompt sheet: 

What do you notice? 

What is similar / different? 

What clues tell you this is a place of government? 

Students write 3–4 dot points of prior knowledge. 

Quick group share-back: pairs offer observations. 

Learning strategies 

& activities: 

developmental 

 

Teacher explains they will explore how Australia’s Parliament is based on the 

Westminster system but has important differences. They will use virtual tours to 

collect evidence to compare both. 

 

Scaffolding: How to Use the Virtual Tours (10 min) 

Teacher models: 

How to navigate each tour, where to look for descriptions, labels and 

information icons, how to take notes or screenshots, safe and appropriate online 

behaviour (links to AC9TDI6P07) 

Students complete a short, guided practice on their devices. 

 

Small-Group Investigation (20 min) 

Students work in groups of 3–4 using a scaffolded comparison chart. 

They must gather information from both virtual tours to answer questions such 

as: 

Australian Parliament 

What are the two houses called? 

What colour is the chamber? 

What symbols or traditions do you notice? 

 

Westminster Parliament 

What are the two houses called? 

What colour is the chamber? 

What traditions or symbols do you see? 

 

Comparison 

What is the same? 

What is different? 

Why might Australia have changed parts of the original Westminster system? 

Teacher circulates, prompting deeper thinking and providing targeted support. 

Group Synthesis (10 min) 

Groups prepare a concise summary (either written or verbal) of: 

“Three similarities and three differences between the systems.” 

A couple of groups share their findings with the class. 

Individual Creative Challenge (35 min) 

Students choose one challenge to demonstrate knowledge (AC9HS6S07 + 

AC9TDI6P07): 

 

Option A: Plan and Create a Short Video 

Use iMovie or Canva 

Explain the difference between Australia’s and Westminster’s Parliaments. 

Option B: Design and Produce an Infographic 

Use Canva or Google Draw. 

Include at least 5 facts and 2 visuals from the virtual tours. 

Option C: Write a Poem and draw piece of artwork 
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Provide structure templates (free verse, acrostic, or rhyming). 

Poem must reference key government features. 

Students begin creating; final completion may continue next lesson. 

Learning strategies 

& activities: 

concluding 

 

Exit Ticket (5 min) 

Students complete exit ticket on Padlet including one of the below: 

One similarity between the systems 

One difference 

One new thing I learned 

One question I still have 

Differentiation 

 

For students needing support / neurodiverse students: 

Provide visual schedules and clear instructions. 

Use simplified comparison charts with sentence starters: 

“One thing I see is…” 

“In Australia, the lower house is called…” 

Allow movement breaks. 

Provide noise-reducing headphones and quiet workspace. 

Allow use of dictation tools for written components. 

Offer an alternative task: draw a labelled diagram instead of an    

infographic/video. 

For extension / high-capacity students: 

Add challenge questions: 

“Why might Australia have adopted a different method for selecting the 

Senate?” 

“How might the structure of parliament affect laws?” 

Allow students to research additional features (e.g., role of the Monarch, history 

of Westminster). 

Encourage creation of a persuasive video explaining which system is more 

representative. 

Include optional deeper digital elements: animated infographics 

Key questions 

 

What are the key features of both parliaments? 

How does Australia’s government structure show influence from the 

Westminster system? 

Why is it important that citizens understand how parliament works? 

How do virtual tours help us learn about places we cannot visit? 

Assessment of 

student learning 

Diagnostic 

Pair and share what already know 

 

Formative 

Pair and share observations 

Group comparison chart 

Exit tickets 

Teacher questioning during tours 

 

Summative 

Individual creative product (video, infographic, or poem), assessed for: 

Accuracy of information, clear communication, use of correct terminology, 

evidence of comparison and appropriate choice and use of digital tools. 
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