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Abstract: 

This study aimed to explore the reality of educational inclusion for students with hearing 

disabilities in mainstream classrooms and to examine the impact of inclusive education 

on their academic and social development. It also sought to identify the main challenges 

experienced by these students within inclusive educational settings from their own 

perspectives. The study adopted a qualitative research approach, as it was considered 

appropriate for understanding students’ personal experiences. Data were collected 

through semi-structured interviews and direct observations. The study sample consisted 

of 30 students with hearing disabilities enrolled in mainstream schools in East Jerusalem, 

who were purposively selected based on their direct experience with inclusive education. 

In addition, interviews were conducted with teachers and parents to obtain a 

comprehensive understanding of the inclusion process. The findings revealed that 

educational inclusion had positive effects on many participants, including improving 

academic achievement, developing social skills, enhancing self-confidence, and 

increasing opportunities for interaction with peers. However, the results also indicated 

that students continued to face several challenges, such as communication difficulties in 

the classroom, insufficient educational support services, limited adaptation of teaching 

strategies to their individual needs, and differences in the level of acceptance among 

teachers and classmates. These challenges affected their academic participation and social 

integration. The study recommended strengthening inclusive education practices, 

enhancing teacher preparation and professional development, providing appropriate 

assistive technologies and educational resources, and promoting cooperation among 

schools, families, and relevant institutions to improve the quality of educational services 

and support the successful academic and social inclusion of students with hearing 

disabilities in mainstream schools. 
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1. Introduction 

 

In the late twentieth century, the concept of inclusion emerged as a modern philosophy 

and approach in special education, emphasizing the rights, dignity, and social 

participation of individuals with disabilities. Inclusive education aims to provide 

children with disabilities equal opportunities to access education, develop a sense of 

belonging, and participate actively within their communities rather than being isolated 

from society. The movement toward inclusion was strengthened by international efforts, 

including the United Nations’ emphasis on the right of persons with disabilities to 

education and employment. Consequently, many countries have adopted inclusive 

education policies that place students with disabilities in mainstream schools alongside 

their peers, with appropriate support services to promote academic, social, and personal 

development (Khader, 2005; Nematian et al., 2025). 

 Supporters of full inclusion argue that students with disabilities should be 

educated in regular classrooms while receiving the necessary therapeutic, educational, 

and social support services. Inclusion requires mainstream schools to respond effectively 

to the diverse needs of all learners and to create learning environments that accommodate 

individual differences (Dickinson et al., 2020). In the Israeli educational system, policies 

emphasize placing students with disabilities in the least restrictive environments and 

providing support within their local communities. Successful inclusion requires that 

students with special educational needs attend mainstream schools in their 

neighborhoods while receiving appropriate educational adaptations and resources 

(Caron & Karth, 2021). Furthermore, effective inclusion depends on collaboration 

between general and special education teachers to ensure that students receive adequate 

support that enables them to reach their full potential (Anderson & Boyle, 2019). 

 The Israeli education system, particularly within Arab-sector schools, faces several 

challenges regarding the implementation of inclusive education for students with 

disabilities. According to the World Bank (2021), approximately 15% of the world’s 

population experiences some form of disability-related challenge, and individuals with 

disabilities often face social and economic disadvantages compared with non-disabled 

individuals. These challenges may lead to exclusion from education, limited participation 

in society, and unequal access to educational resources and opportunities (Ahmed, 2015). 

Studies indicate that Arab-sector schools in Israel continue to experience difficulties in 

effectively integrating students with hearing disabilities into mainstream education. 

These schools often face limitations related to resources, funding, and inclusive practices 

compared with some Jewish-sector schools that have developed more comprehensive 

support systems for students with special educational needs. In addition, family 

awareness and support play an essential role in strengthening students’ confidence and 

helping them overcome classroom challenges (Cohen, 2015). 

 Despite the increasing emphasis on inclusive education, there remains a gap in the 

literature regarding the inclusion of students with hearing disabilities in Arab-sector 

schools in East Jerusalem. There is limited official data concerning the prevalence of 
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hearing disabilities, the number of students with hearing impairments enrolled in 

mainstream elementary schools, and their proportion compared with other students 

(Feniger et al., 2021). Therefore, further research is needed to understand the experiences, 

challenges, and support needs of students with hearing disabilities within inclusive 

educational settings. The findings of such studies can contribute to developing evidence-

based recommendations for effective school policies, improving educational practices, 

enhancing the use of assistive technologies, and supporting the development of 

comprehensive inclusive programs that promote the academic and social participation of 

students with hearing disabilities (Alas, 2017; Feniger et al., 2021). 

 

2. Literature Review 

 

Educational inclusion has become one of the fundamental principles in contemporary 

education systems, reflecting a shift from segregation and separation toward providing 

equal educational opportunities for all learners regardless of their abilities or disabilities. 

This approach is based on the belief that students with disabilities have the right to 

participate in mainstream educational environments, receive appropriate support, and 

develop academically, socially, and emotionally alongside their peers. The 

implementation of inclusive education requires not only placing students with 

disabilities in regular classrooms but also adapting teaching methods, learning 

environments, and support services according to their individual needs. Within this 

context, the inclusion of students with hearing disabilities represents an important area 

of research due to the specific challenges they may encounter related to communication, 

academic participation, and social interaction. Therefore, understanding the principles of 

inclusion, the role of educational support systems, and the barriers affecting successful 

inclusion is essential for developing effective practices that promote meaningful 

participation and achievement for students with hearing disabilities in mainstream 

schools. 

 

2.1 The Concept of Educational Inclusion and Its Importance for Students with 

Disabilities 

Educational inclusion emerged as a modern philosophy in special education during the 

late twentieth century, emphasizing the right of students with disabilities to receive 

education within mainstream schools alongside their peers. Inclusion aims to enhance 

students’ sense of belonging, self-worth, equality, and participation in society. It has 

shifted the perspective of disability from isolation and segregation toward providing 

equal opportunities and supportive environments that enable students with disabilities 

to learn, work, and participate actively in their communities. The United Nations’ 

emphasis on the rights of persons with disabilities to education and employment 

contributed to the global movement toward inclusive education systems (Khader, 2005). 

Inclusive education is based on the principle that mainstream schools should respond to 
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diverse learners’ needs by providing appropriate educational support, accommodations, 

and individualized services (Dickinson et al., 2020). 

 

2.2 Educational Inclusion of Students with Disabilities in Mainstream Schools 

Successful inclusion requires adapting educational environments, teaching strategies, 

and support services according to students’ individual needs. Inclusive education does 

not mean simply placing students with disabilities in regular classrooms; rather, it 

requires cooperation between general and special education teachers to provide effective 

support and meaningful participation. Students should receive differentiated instruction, 

appropriate learning objectives, and necessary assistance to achieve their full potential 

(Anderson & Boyle, 2019). In Israel, educational policies emphasize placing students with 

disabilities in the least restrictive environments and supporting their integration within 

local mainstream schools to promote social participation and educational equality (Karn 

& Kart, 2021). 

 

2.3 Inclusion of Students with Hearing Disabilities in Mainstream Education 

Students with hearing disabilities face unique challenges within inclusive educational 

settings, particularly related to communication, classroom participation, and access to 

learning content. Although inclusion provides opportunities for academic development 

and social interaction, its success depends on the availability of assistive technologies, 

appropriate teaching methods, and trained teachers who understand the needs of 

students with hearing disabilities. Research indicates that many students with disabilities 

continue to experience barriers related to insufficient educational resources, limited 

teacher preparation, and inadequate adaptation of learning environments. Therefore, 

effective inclusion requires systematic support that addresses both academic and social 

aspects of students’ development (Ahmed, 2015). 

 

2.4 Challenges of Inclusive Education in the Arab Education Sector in Israel 

The implementation of inclusive education in Arab schools in Israel faces several 

structural and educational challenges. Studies indicate that Arab schools experience 

difficulties related to limited resources, lower financial support, and fewer inclusive 

practices compared with some other educational sectors. These challenges may 

negatively affect the quality of services provided to students with disabilities, including 

students with hearing disabilities. In addition, the lack of accurate statistical data 

regarding the number of students with hearing disabilities integrated into mainstream 

schools creates difficulties in planning effective educational policies and intervention 

programs (Cohen, 2015; Feniger et al., 2021). Despite these challenges, the role of school 

principals, teachers, and families remains essential in developing supportive 

environments and promoting equal participation for all students. 
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2.5 The Role of Teachers, Families, and Support Systems in Successful Inclusion 

Teachers play a central role in the success of educational inclusion through developing 

positive attitudes, implementing appropriate teaching strategies, and creating supportive 

classroom environments. Collaboration between special education teachers, mainstream 

teachers, families, and educational professionals is necessary to ensure that students with 

disabilities receive continuous support. Family involvement also contributes significantly 

to students’ confidence, adaptation, and academic success, as cooperation between home 

and school helps generalize learned skills across different environments (Cohen, 2015). 

Therefore, successful inclusion requires a comprehensive approach based on 

cooperation, accessibility, and commitment to the educational rights of students with 

disabilities. 

 These findings agree with Masturihi (2021) and Al Amide (2022), who showed that 

successful inclusion depends on the support available in the school. “Unlike Noor & 

Shyanto (2026), my study found bullying and social isolation because of limited school support”. 

It found that inclusion improved social acceptance and students’ relationships. 

 The findings are consistent with Vygotsky’s Sociocultural Theory and 

Bronfenbrenner’s Ecological Systems Theory, which emphasize the importance of school 

support, social interaction, and the learning environment for successful inclusion. 

 

3. Material and Methods  

 

3.1 Research Methodology 

This study adopted a qualitative research methodology within a qualitative research 

design, as it was considered the most appropriate approach for exploring the lived 

experiences of students with hearing disabilities who are included in mainstream 

classrooms. Qualitative research is particularly suitable for studies that aim to 

understand individuals’ perceptions, experiences, challenges, and the meanings they 

assign to social and educational phenomena. Unlike quantitative approaches that focus 

mainly on measuring variables, qualitative methodology allows researchers to gain an 

in-depth understanding of participants’ personal experiences within their natural 

contexts (Bloomfield & Fisher, 2019). Furthermore, qualitative research is associated with 

interpretivist and constructivist perspectives, which emphasize that individuals 

construct different meanings based on their experiences and social environments 

(Erciyes, 2020). 

 The qualitative approach was selected because the purpose of this study was not 

only to identify whether educational inclusion positively or negatively affects students 

with hearing disabilities, but also to explore how these students experience inclusion 

academically and socially, and what challenges they encounter in their daily school lives. 

Through direct observation and semi-structured interviews, the study aimed to reveal 

aspects of inclusion that may not appear through quantitative measurements, such as 

feelings of acceptance, communication difficulties, classroom participation, and 

relationships with teachers and peers. Therefore, the qualitative methodology provided 
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a deeper and more realistic understanding of the educational inclusion experience and 

contributed to identifying the factors that influence the success or failure of inclusive 

practices. 

 The study was conducted through face-to-face interviews with students enrolled 

in the school where the researcher works, in addition to non-face-to-face interviews with 

students outside the researcher’s workplace through communication platforms, with the 

cooperation of teachers and families who contributed to facilitating access to participants. 

The researcher also relied on direct observation to gain a broader understanding of 

students’ interactions within inclusive classroom environments. The analysis of 

participants’ responses revealed differences in their experiences, with some students 

describing positive outcomes of inclusion, while others highlighted ongoing challenges 

related to support services, communication barriers, and classroom adaptations. This 

variation reflects differences in the level of support, acceptance, and preparedness within 

inclusive educational environments. 

 

3.2 Study Sample 

The study sample consisted of 30 students with hearing disabilities who were integrated 

into mainstream classrooms in regular schools in East Jerusalem. The sample was 

selected purposively rather than randomly, as is common in qualitative research, because 

participants needed to have direct experience with educational inclusion and the ability 

to provide meaningful information related to the research objectives. Purposive sampling 

enables researchers to select individuals who possess specific characteristics and 

experiences relevant to the phenomenon under investigation (Etikan et al., 2016; Cebeci 

& Ghorbani, 2020). 

 Participants were selected based on several criteria. First, all participants were 

students with hearing disabilities enrolled in inclusive classrooms within mainstream 

schools. Second, the sample included students with different degrees of hearing loss, 

ranging from mild to moderate and severe hearing disabilities, in order to capture diverse 

experiences and challenges. The sample also considered differences in gender, age, and 

educational stage to provide a broader understanding of the educational and social 

experiences of students with hearing disabilities. 

 The selection of this sample was based on the researcher’s professional experience 

and direct involvement in inclusive educational settings. The researcher has more than 

twelve years of experience working in inclusive schools affiliated with the Israeli Ministry 

of Education in East Jerusalem, which provided practical knowledge of the challenges 

faced by students with special educational needs. Through this professional experience, 

the researcher identified a gap between theoretical policies of inclusion and their actual 

implementation within classrooms. Although there are positive educational attitudes 

toward inclusion among special education professionals, practical challenges remain, 

particularly regarding teacher preparation, classroom support, educational resources, 

and adaptation of teaching strategies to meet the needs of students with hearing 

disabilities. 
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 Therefore, the purposive selection of participants aimed to provide a realistic 

representation of students who experience inclusion on a daily basis. The sample was 

chosen to generate rich and detailed descriptions of students’ academic and social 

experiences and to contribute to developing recommendations based on real educational 

practices. The purpose of the sample was not statistical generalization but rather 

achieving a deeper understanding of the phenomenon of educational inclusion and 

identifying factors that may improve inclusive practices in mainstream schools. 

 

3.3 Data Collection Instrument 

The main instrument used in this study was the semi-structured interview. Semi-

structured interviews are widely used in qualitative research because they provide a 

balance between guidance and flexibility, allowing researchers to ask prepared questions 

while giving participants sufficient space to express their experiences freely and 

introduce new themes related to the research topic (Kallio et al., 2016). This method was 

selected because it was appropriate for exploring the personal experiences of students 

with hearing disabilities and understanding the academic, social, and emotional 

dimensions of their inclusion experience. 

 The interview questions were developed based on the objectives of the study and 

previous literature related to educational inclusion and hearing disabilities. The 

questions covered several main areas, including students’ experiences in mainstream 

classrooms, academic challenges, communication difficulties, relationships with teachers 

and peers, available support services, and the impact of inclusion on their social 

development and self-confidence. The questions were formulated using clear and 

accessible language appropriate to the participants’ educational and cultural 

backgrounds. 

 Several criteria were considered when selecting participants for the interviews, 

including: being a student with a hearing disability integrated into a mainstream 

classroom, having sufficient experience within an inclusive educational setting, 

possessing the ability to communicate and express experiences verbally, in writing, or 

through supportive communication methods, and representing diversity in terms of 

gender and degree of hearing loss. These criteria aimed to ensure that the collected data 

would be rich, diverse, and directly relevant to the research questions. 

 Before conducting the actual interviews, a pilot study was carried out with a small 

group of students outside the original sample. The purpose of the pilot phase was to 

evaluate the clarity of the questions, estimate the time required for interviews, examine 

the effectiveness of communication methods, and identify any difficulties participants 

might experience. Based on the pilot results, some questions were simplified, 

reorganized, and adjusted to make them clearer and more suitable for students with 

hearing disabilities. 
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3.4 Data Collection Procedures 

The researcher conducted individual interviews with 30 students with hearing 

disabilities, considering differences in gender, age, educational stage, and severity of 

hearing loss. Fifteen participants were students from the school where the researcher 

works, while the remaining participants were reached through cooperation with 

teachers, schools, and families. The interviews were conducted in suitable and quiet 

environments to ensure participants’ comfort and encourage open expression. 

 Some interviews were conducted face-to-face, while others were conducted 

remotely through communication platforms or voice calls depending on participants’ 

circumstances and accessibility needs. The duration of each interview ranged 

approximately between 30 and 45 minutes. Five interviews were audio-recorded after 

obtaining participants’ consent to ensure accurate documentation of responses, while 

additional field notes were written regarding participants’ body language, tone of voice, 

and level of interaction, as these elements contributed to a deeper interpretation of 

qualitative data. 

 

3.5 Data Analysis 

The collected data were analyzed using thematic analysis. This method was selected 

because it allows researchers to identify, organize, and interpret recurring patterns and 

themes within qualitative data. The researcher reviewed the interview transcripts, coded 

meaningful statements, grouped related codes into broader categories, and developed 

major themes representing students’ experiences of educational inclusion. The analysis 

focused on identifying positive and negative aspects of inclusion, including academic 

development, social participation, communication barriers, classroom support, and 

environmental challenges. 

 The analysis process was conducted manually without relying on specialized 

qualitative analysis software. The researcher extracted the main themes and sub-themes 

emerging from participants’ responses and organized them into analytical tables to 

facilitate interpretation and comparison between participants’ experiences. 

 

3.6 Ethical Considerations 

Several ethical principles were considered throughout the research process. First, 

informed consent was obtained from participants after explaining the purpose of the 

study, procedures, and their rights. Participation was voluntary, and participants had the 

right to withdraw at any stage without any consequences. Second, confidentiality and 

privacy were maintained by protecting participants’ identities and ensuring that 

collected information was used only for scientific research purposes. Finally, all collected 

data were stored securely and handled responsibly to protect participants’ personal 

information and ensure adherence to research ethics standards. 
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4. Results 

 

The analysis of the semi-structured interviews with students with hearing disabilities 

integrated into mainstream classrooms revealed several central themes related to their 

educational experiences, academic and social development, and the challenges they 

encounter within inclusive educational settings. The findings reflected that inclusion is a 

complex experience influenced by multiple factors, including the availability of support 

services, teachers’ preparedness, classroom environment, peer acceptance, and the 

individual characteristics of each student. The following themes present the main results 

emerging from the participants’ narratives and discuss them in relation to the objectives 

of the study and previous literature. 

 

Theme 1: The impact of educational inclusion on students’ academic and social 

experiences 

 The findings indicated that educational inclusion provided students with hearing 

disabilities with opportunities to participate in mainstream learning environments and 

interact with their hearing peers, which positively influenced their academic and social 

development. Many participants described inclusion as a valuable experience that 

increased their sense of belonging, improved their confidence, and allowed them to 

develop social relationships. However, some participants reported that the benefits of 

inclusion depended greatly on the level of support provided within the classroom. When 

teachers adapted their teaching methods and offered appropriate assistance, students felt 

more capable of participating and achieving academically. These findings support the 

view of Dickinson et al. (2020), who emphasized that successful inclusion requires schools 

to respond to diverse learners’ needs through flexible educational practices. Similarly, 

Anderson and Boyle (2019) highlighted that inclusive education is effective when 

students receive appropriate instructional strategies and support services that enable 

them to reach their potential. 

 

Theme 2: Communication barriers as a major challenge affecting classroom participation 

 The findings showed that communication difficulties represented one of the most 

significant challenges experienced by students with hearing disabilities in mainstream 

classrooms. Participants explained that difficulties in hearing teachers’ explanations, 

following classroom discussions, and participating in group activities sometimes limited 

their academic engagement and created feelings of frustration. The results suggest that 

inclusion alone is insufficient unless communication accessibility is ensured through 

appropriate strategies, assistive technologies, and teacher awareness. This finding is 

consistent with previous research indicating that students with hearing disabilities may 

experience reduced participation when classrooms do not provide suitable 

communication support. The importance of adapting learning environments and 

providing equal access to educational content was also emphasized by Cohen (2015), who 
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noted that effective inclusion requires awareness and support from both educational 

institutions and families to help students overcome classroom challenges. 

 

Theme 3: The importance of teacher preparedness and professional support in successful 

inclusion 

 The results revealed that teachers play a central role in determining the quality of 

the inclusion experience for students with hearing disabilities. Participants indicated that 

supportive teachers who understood their needs and modified teaching approaches 

contributed significantly to their academic success and emotional well-being. In contrast, 

limited teacher knowledge about hearing disabilities and insufficient preparation created 

barriers to effective participation. The findings demonstrate that inclusive education is 

not only a matter of placing students with disabilities in mainstream classrooms but also 

requires qualified teachers who possess the knowledge and skills needed to address 

individual differences. This result agrees with Anderson and Boyle (2019), who stressed 

the importance of collaboration between general and special education teachers to 

provide meaningful support for students with disabilities. Furthermore, it aligns with the 

findings of Al-Rifai (2018), who identified a lack of teacher preparation as one of the major 

obstacles affecting the success of inclusive education programs. 

 

Theme 4: The role of social acceptance and peer relationships in the inclusion experience 

 The findings demonstrated that peer acceptance and social interaction were 

important factors influencing students’ sense of belonging within mainstream 

classrooms. Participants explained that positive relationships with classmates increased 

their confidence and reduced feelings of isolation, while negative attitudes or lack of 

understanding from peers created social barriers. This indicates that successful inclusion 

requires not only academic adaptation but also the development of an inclusive social 

environment where diversity is respected. The results support the argument presented 

by Khader (2005), who emphasized that inclusion contributes to strengthening 

individuals’ sense of belonging and active participation in society. Moreover, the findings 

correspond with those of Bader and Sweisi (2023), who found that positive attitudes 

among school staff and peers are essential for improving the inclusion experiences of 

students with autism and other disabilities. 

 

Theme 5: The need for cooperation between schools, families, and support professionals 

 The findings highlighted that cooperation between families, teachers, and 

specialized professionals is a key factor in improving the effectiveness of educational 

inclusion. Participants emphasized that communication between school and family 

helped teachers better understand students’ needs and supported the development of 

appropriate educational plans. In addition, collaboration with special education 

professionals and the use of assistive resources contributed to reducing learning barriers. 

These findings confirm the importance of a comprehensive support system surrounding 

students with disabilities. Previous studies have similarly emphasized that successful 
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inclusion requires coordinated efforts among educational institutions, families, and 

policymakers. According to Finiger et al. (2021), strengthening inclusive educational 

policies and improving available resources are necessary steps toward creating effective 

inclusion systems, particularly in contexts where official data and support structures 

remain limited. 

 

Theme 6: The gap between inclusive education policies and practical implementation 

 The findings revealed a noticeable gap between the theoretical principles of 

inclusion and their actual implementation in mainstream schools. Although participants 

recognized the value of inclusive education and its potential benefits, they also described 

ongoing difficulties related to limited resources, insufficient classroom adaptations, and 

inconsistent support services. This suggests that the success of inclusion depends not 

only on adopting inclusive policies but also on transforming these policies into daily 

educational practices. The findings are consistent with previous research conducted by 

Abu Obeid (2025) and Hussein and Abdel Khalek (2024), who identified institutional 

barriers, limited resources, and challenges faced by teachers as major factors influencing 

the effectiveness of inclusion programs. Therefore, improving inclusive education 

requires continuous evaluation, teacher training, and investment in support systems to 

ensure that students with hearing disabilities receive equitable educational 

opportunities. 

 

5. Discussion 

 

The present study aimed to explore the experiences of students with hearing disabilities 

who are integrated into mainstream classrooms and to examine the academic and social 

impact of inclusive education, as well as the challenges they encounter within inclusive 

educational settings. The findings revealed that educational inclusion is a complex 

process influenced by multiple factors, including the availability of educational support, 

teachers’ preparedness, classroom environment, peer acceptance, and the adaptation of 

teaching strategies to meet students’ individual needs. The results indicate that inclusion 

can provide important opportunities for academic progress and social participation; 

however, its success depends on the quality of implementation rather than merely 

placing students with hearing disabilities in regular classrooms. 

 The findings showed that many students perceived educational inclusion as a 

positive experience that contributed to improving their social relationships, increasing 

their confidence, and providing opportunities for interaction with hearing peers. 

Participants indicated that being part of mainstream classrooms helped them feel a sense 

of belonging and reduced feelings of isolation. These findings are consistent with the 

principles of inclusive education, which emphasize that inclusion is not only physical 

placement in the classroom but also meaningful participation and equal opportunities for 

learning. Similar findings were reported by Anderson and Boyle (2019), who emphasized 

that successful inclusion requires appropriate educational support, differentiated 
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teaching methods, and collaboration between general and special education teachers to 

enable students with disabilities to reach their full potential. The results also align with 

Dickinson et al. (2020), who highlighted that inclusive education requires schools to 

respond effectively to diverse student needs and provide an environment that supports 

participation and equality. 

 Despite the positive aspects of inclusion, the study revealed several challenges 

experienced by students with hearing disabilities, particularly communication barriers 

within the classroom environment. Participants reported difficulties in following 

classroom discussions, understanding teachers’ explanations, and participating fully in 

learning activities when appropriate communication supports were unavailable. These 

challenges indicate that physical inclusion alone does not guarantee educational equality. 

Students require accessible communication methods, assistive technologies, visual 

supports, and teachers who understand the specific needs of students with hearing 

disabilities. This finding supports the results of Finiger et al. (2021), who indicated that 

there is still a gap between inclusive education policies and their practical 

implementation, particularly regarding the availability of resources and effective support 

systems for students with disabilities in Arab-sector schools in Jerusalem. 

 The study also found that teachers’ preparedness and professional knowledge 

play a central role in determining the success of inclusion. Participants emphasized that 

differences in teachers’ awareness, teaching approaches, and ability to adapt classroom 

activities significantly affect their educational experiences. When teachers provide 

flexible instruction, encourage participation, and create supportive classroom 

environments, students experience greater academic and social success. However, 

insufficient training and limited awareness among some teachers may create barriers to 

effective inclusion. These findings correspond with the study of Al-Rifai (2018), which 

identified lack of teacher preparation and insufficient educational resources as among the 

main obstacles facing inclusive education. Similarly, Abu Obeid (2025) found that 

teachers reported several barriers to integrating students with autism in mainstream 

schools, including limited resources, difficulties adapting teaching practices, and 

challenges in meeting individual needs, which reflects the broader challenges faced by 

inclusive education systems. 

 Another important finding was the significant role of social acceptance and peer 

relationships in students’ inclusion experiences. Participants described that positive 

attitudes from classmates enhanced their confidence and encouraged their participation, 

while negative attitudes or misunderstanding of their disability could lead to feelings of 

exclusion. This finding emphasizes that inclusion is not only an educational process but 

also a social process requiring awareness among all members of the school community. 

The results are consistent with Bader and Sweisi (2023), who examined attitudes of 

general school staff toward integrating students with autism and found that positive 

attitudes and awareness among school personnel contribute significantly to improving 

inclusion outcomes. Therefore, developing inclusive school cultures that promote respect 

for diversity is essential for supporting students with disabilities. 

about:blank
about:blank
about:blank
about:blank
about:blank


Dima Majed Zalloum  

INTEGRATING STUDENTS WITH HEARING IMPAIRMENTS INTO REGULAR CLASSROOMS:  

AN APPLIED ANALYTICAL STUDY IN REGULAR SCHOOLS IN EAST JERUSALEM 

 

European Journal of Education Studies - Volume 13 │ Issue 7 │ 2026                                                                                  1647 

 The findings further indicated the importance of cooperation between schools, 

families, and professionals in supporting students with hearing disabilities. Participants 

highlighted that communication between parents, teachers, and specialists contributes to 

a better understanding of students’ needs and improves educational planning. Effective 

collaboration allows the development of individualized support strategies and ensures 

continuity between home and school environments. This finding supports Cohen’s (2015) 

argument that family support and awareness are essential factors that help students with 

disabilities develop confidence and overcome educational challenges. 

 Overall, the findings demonstrate that inclusive education for students with 

hearing disabilities has the potential to improve academic achievement, social 

participation, and self-confidence; however, successful inclusion requires comprehensive 

support systems rather than simple placement in mainstream classrooms. The study 

highlights the need to reduce the gap between inclusive education policies and actual 

classroom practices through teacher training, improved resources, technological support, 

and stronger cooperation among educational stakeholders. These conclusions are 

consistent with previous research emphasizing that effective inclusion depends on 

creating accessible, supportive, and responsive learning environments that recognize 

students’ abilities and individual differences rather than focusing only on their 

disabilities. 

 

6. Conclusion  

 

This study explored the experiences of students with hearing disabilities who are 

integrated into mainstream classrooms, focusing on the impact of inclusive education on 

their academic and social development and identifying the main challenges they face 

within inclusive learning environments. The findings demonstrated that educational 

inclusion can provide significant benefits for students with hearing disabilities by 

enhancing their sense of belonging, improving their social interaction with peers, 

increasing their self-confidence, and creating greater opportunities for academic 

participation. However, the study also revealed that the success of inclusion is not 

determined only by placing students in regular classrooms, but rather by the extent to 

which schools provide appropriate educational, social, and technological support. 

 The results highlighted that students with hearing disabilities continue to 

experience several challenges that may limit the effectiveness of inclusion, including 

communication difficulties, insufficient adaptation of teaching strategies, limited 

availability of assistive technologies, and differences in teachers’ preparedness and 

awareness. These challenges indicate the importance of moving from the concept of 

physical integration toward meaningful inclusion, where students are active participants 

in classroom activities and receive the necessary support to achieve their academic and 

social potential. 

 The study emphasizes that effective inclusive education requires a comprehensive 

approach based on cooperation between general education teachers, special education 
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teachers, families, and educational institutions. Preparing teachers through professional 

development programs, improving classroom accessibility, providing appropriate 

support services, and promoting positive attitudes toward disability are essential steps 

for ensuring successful inclusion. Furthermore, creating a school culture based on 

acceptance, respect, and recognition of individual differences contributes significantly to 

improving the educational experiences of students with hearing disabilities. 

 In conclusion, inclusive education represents an important opportunity for 

students with hearing disabilities to participate equally in educational and social life. 

Nevertheless, achieving successful inclusion requires continuous efforts to bridge the gap 

between educational policies and practical implementation. By addressing existing 

barriers and strengthening support systems, mainstream schools can become more 

responsive environments that enable students with hearing disabilities to learn, 

communicate, and develop alongside their peers. The findings of this study provide 

insights that may contribute to improving inclusive practices and guiding future research 

and educational policies related to students with hearing disabilities. 
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