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Abstract:  

School organizational climate is the visceral 'sense' of safety and belonging that people 

experience on site. This present study aimed at describing the effect of principals’ 

transformational leadership and teachers’ socioeconomic status on school 

organizational climate in the Elementary Schools of Boven Digoel Regency, Papua? Two 

problem statements guided the study as follows: (a) does principals’ transformational 

leadership effect positively and significantly on school organizational climate in the 

elementary schools of Boven Digoel Regency, Papua? and (b) does teachers’ 

socioeconomic status effect positively and significantly on school organizational climate 

in the elementary schools of Boven Digoel Regency, Papua?  A purposive sampling was 

used to obtain 217 drawn from amongs 412 elementary schools’ teachers of Boven 

Digoel Regency, Papua. Data were analysed quantitatively using Statistical Package for 

the Social Sciences (SPSS) version 21. Findings of the study showed that: (a) principals’ 

transformational leadership effects positively effect on school organizational climate in 

the elementary schools of Boven Digoel Regency, Papua; and (b) teachers’ 

socioeconomic status effect positively and significantly on school organizational climate 

in the elementary schools of Boven Digoel Regency, Papua. These findings might be 

worthwhile for the Head of Education Office at regional government level to take an 

effort of improving both principals’ transformational leadership and teachers’ 
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socioeconomic status in order that school organizational climate is condusive for all on 

site.  

 

Keywords: transformational leadership, socioeconomic status, school organizational 

climate, principal, teachers 

 

1. Introduction 

 

Schools, just like other organizations, are a series of interactions occuring among the 

principal, teachers, students, parents, and the wider community. These interactions may 

affect all the individuals in a school as well as affect the total environment and the 

climate of the school (Vasquez, 1995). Vary of studies have been conducted on the topic 

of school organizational climate (e.g. Mendel et al., 2002; Arani & Abbasi, 2004; 

Vasquez, 2015; Werang & Lena, 2014; Werang et al., 2016), but the lack of studies on this 

topic in the elementary schools of Boven Digoel District makes this present study 

robust.  

 This present study aims to describe the effect of principals’ transformational 

leadership and teachers’ socioeconomic status on school organizational climate in the 

elementary schools of Boven Digoel District, Indonesia. To describe the effect of both 

principal transformational leadership and teachers’ socioeconomic status, we employed 

a quantitative approach using survey research design which we briefly explain below. 

 

2. Related Literature  

 

2.1 School Organizational Climate 

Organizational climate is the visceral 'sense' of safety and belonging that people 

experience on site. In school settings, organizational climate is of interest to principals, 

teachers, parents, and students as it has found to affect students’ outcomes, including 

cognitive and affective behavior, psychomotor, values, and personal growth (Arani & 

Abbasi, 2004).  

 Sweetland and Hoy (2000, p. 704) aptly denoted that “the concept of school climate 

itself is defined in myriad ways and is often merely a slogan rather than a carefully defined and 

meaningful construct”. Sweeney (1988) defined climate as a combination of values, 

beliefs, and attitudes shared by all those who have roles to play in the school. Similarly, 

Mitchell et al. (2010) defined school climate as the shared beliefs, values, and attitudes 

that shape interactions between the students, teachers, and school principals. Whereas 
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National School Climate Center (2017, p. 1) viewed school climate as the quality and 

character of a school which is based on patterns of students’, parents’, and schools’ 

personel experince of school life and reflects norms, goals, values, interpersonal 

relationships, teaching and learning practices, and organizational structures. Despite of 

no single defition of school organizational climate, scholars seem to agree that the 

school climate is the sum total of attitudes and behaviors elicited by the school's 

policies, practices and physical environment; staff interactions with peers and students; 

opportunities for student engagement and leadership; and beliefs and attitudes 

students bring to the school from their families and the community (Community 

Matters, n/d.).  

 School climate has been measured along two dimensions of  interpersonal 

interactions with regard to principal’s behavior and teachers’ behavior. Principal’s 

behavior comprised of four aspects:  (a)  aloofness:  refers  to  principal’s behavior  that  

characterized  by  a  formal  and impersonal   relationship,   (b)   production   emphasis:   

refers   to   principal’s  behavior   that characterized  by  a  close  supervision  that  uses  

directions  and  stereotyped  communication channels, (c) trust: refers to principal’s 

behavior that characterized by an evident effort to move the organization forward, and 

(d) consideration: refers to principal’s behavior that characterized by a human 

relationship with teachers; while teachers‟ behavior comprised of four aspects: (a) 

disengagement: refers to teachers‟ tendency to be non-chalant and merely routinized in 

task oriented situation, (b) hindrance: refers to teachers‟ feeling that the principal 

bothers them with routine duties and other commitments that do not relate to the actual 

job of teaching and which they consider as unnecessarily encroaching on their time, (c) 

esprit: refers to morale felt as a result of social-needs satisfaction while teachers still 

enjoy a sense of task accomplishment, and (d) intimacy: refers to teachers‟ enjoyment of 

friendly social relations with other teachers [Adejumobi & Ojikutu, 2013; Selamat et al., 

2013].   

 

2.2 Principal Transformational Leadership and School Climate 

The central issue in contemporary school principals’ leadership is participation in the 

process of making decission (Werang, 2014a). Principals who are secure their leadership 

skills will be confident when distributing responsibility. Owens (2004) in his study 

argued that a healthy organization should empower people at all levels of the 

organization that might foster leadership and motivation. Simple action by the school 

principal such as smiling and asking about family matters can make a teacher feel 
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encouragement and a deeper connection the school community as a whole (Littleford, 

2007). 

 There are various types of leadership. In this study we focus only on the 

transformational leadership style as it emerged as the most popular approach to explain 

leaders’ way of directing organizations in modern world (Werang, 2015). 

Transformational leadership theory has continually emphasized the importance of 

leaders’ influence on followers’ emotional states (Ashkanasy & Tse, 2000). Meanwhile 

Northouse (2007) defined tranformational leadership as the ability to get people who 

want to change, improve, and be led. Tansformational leaders are those who stimulate 

and inspire all the followers to attain  extraordinary outcomes and, in the process, 

develop their own leadership capacity (Werang, 2015). Bass and Riggio (2008) asserted 

that transformational leaders help followers grow and develop into leaders by 

responding to individual followers’ needs by both empowering them and aligning the 

objectives and goals of the individual followers, the leaders, the group, and the larger 

organization.  

 Principal’s transformational leadership is known as one of the factors influencing 

school organizational climate. Mendel et al. (2002) study the relationship between 

positive school climate and leadership styles of principals, based on teachers’ 

perceptions of their principals and climate. They conclude that a principal with a 

collaborative style contributes to a positive school climate. “A principal’s method of 

administration, or leadership style, may affect the morale and productivity of teachers, as well as 

the entire climate of the school” (Mendel et al., 2002,p.3). In the similar way, Lashway 

(2003) stated that effective principals lead school transformation with positive school 

climates, effective instruction, increase parental involvement, and increase student 

academic achievement. In the words of Hord (2004), principals have the opportunity to 

nurture the human capacities needed for communication by helping staff relate to each 

other, providing some social activities for staff members to get to know each other on a 

personal level, and creating a caring environment. Besides, Werang & Lena (2014) and 

Werang (2015) also found that a positive and significant relationship between school 

principals’ leadership and school organizational climate. These findings lead us to 

hypothesize the following:  

 Hypothesis 1: Principals’ transformational leadership (idealized influence, 

inspirational motivation, intellectual stimulation, and individualized consideration) will 

positively and significantly effect on school organizational climate (aloofness, 

producation emphasis, trust, consideration, disengagement, hindrance, esprit, and 

intimacy) in the Christian Elementary Schools of Boven Digoel District, Papua.  
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2.3 Teacher SES and School Organizational Climate 

There are various definitions of socioeconomic status. American Psychological 

Associatian (n/d.) viewed socioeconomic status as the social standing or class of an 

individual or group which is often measured as a combination of education, income, 

and occupation. Meanwhile Wikipedia, The Free Encyclopedia (n/d.), viewed 

socioeconomic status is an economic and sociological combined total measure of a 

person's work experience and of an individual's or family’s economic and social 

position in relation to others, based on income, education, and occupation. Whereas 

Burden and Byrd (1990 as cited in Werang et al., 2017, p. 24) defined SES as a measure 

of a family’s relative position in a community, determined by a combination of income, 

occupation, and level of education. 

 Despite of no single definition of socioeconomic status, what is consistent in the 

literature is that socioeconomic status refers to the social outstanding based on 

education, income, and occupation status. Socioeconomic status in this present study 

refers to teachers’ socioeconomic status. Teachers’ socioeconomic status has been found 

as one of the factors influencing school organizational climate. Werang et al. (2017, p. 

33) described of how teachers’ socioeconomic status influencing school organizational 

climate as follows: 

 

 “Low-SES teachers are sometimes entering the classroom with all the burdensome 

 thoughts and feelings of how to caring their sick family member, to rent housing, to pay 

 electricity arrears, to meet child(ren)’s need for school, and so on. They looked somehow 

 too tired and exhausted. This fact can directly impact on teacher’s work of teaching and 

 relations at school.” 

 

 Besides, Eggen & Kauchak (2004 as cited in Werang et al., 2017, p. 25) regarded 

teachers’ socioeconomic status as one of the most powerful factor related to school’s life 

and performance. Teachers’ socioeconomic status provides a sence of their social-

economic standing in a community, how much flexibility the have in where they live or 

what they buy, how much influence they have on political decision making, and the 

educational opportunities their children have (Eggen & Kauchak, 2004 as cited in 

Werang 2014b, p. 437).These findings lead us to hypothesize the following: 

  Hypothesis 2: Teachers’ socioeconomic status (the availability of family basic 

needs, the availability of learning facilities at home, and teacher’s social position in his 

or her respective community) will positively and significantly effect on school 

organizational climate (aloofness, producation emphasis, trust, consideration, 
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disengagement, hindrance, esprit, and intimacy) in the elementary schools of Boven 

Digoel District, Papua.  

 

2.4. Analytical Framework of the Study 

Based on related literature examining the effect of principals’ transformational 

leadership and teachers’ socioeconomic status on school organizational climate, the 

analytical framework of this present study is as presented in Figure 1. 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Analytical Framework of the Study 

 

3. Method of the Study 

 

3.1 Research Design and Participants 

The nature of the study is a quantitative research approach that is conducted using 

survey researcj design as it sought to establish the effect of principals’ transformational 

leadership and teachers’ socioeconomic status on school climate in the elementary 

schools of Boven Digoel District, Indonesia. We employed a survey research design due 

to that: (a) high representativeness; (b) low cost; (c) convenient data gathering; (d) good 

statistical significance; (e) little researchers subjectivity; and (f) precise results. 

 Three  quantitative  questionnaires  using  Likert  Scale  was  administered  217 

elementary schools’ teachers of Boven Digoel District who are samples/respondents. 

Null hypothesis that were examined in this study as follow: (a) there is no significant 

effect of principals’ transformational leadership on  school organizational climate in  the 

elementary schools of Boven Digoel District, Indonesia; and (b) there is no significant 

effect of teachers’ socioeconomic status on school organizational climate in the 

elementary schools of Boven Digoel District, Indonesia. Data were analyzed 

Principal’s 

Transformational 

Leadership (X
1
) 

School 

Organizational 

Climate (Y) 

Teachers’ 

Socioeconomic Status 

(X
2
) 

px
1
y 

px
2
y 



Basilius Redan Werang, Anak Agung Gede Agung 

THE EFFECT OF PRINCIPALS’ TRANSFORMATIONAL LEADERSHIP AND TEACHER SOCIOECONOMIC 

STATUS ON SCHOOL ORGANIZATIONAL CLIMATE IN THE ELEMENTARY SCHOOLS OF  

BOVEN DIGOEL DISTRICT, PAPUA, INDONESIA

 

European Journal of Education Studies - Volume 3 │ Issue 7 │ 2017                                                                                    63 

quantitatively using Statistical Package for  the  Social  Science  (SPSS) program for 

Windows version 21. 

 

3.2 Measures 

Principals’ transformational leadership. Principals’ transformational leadership was 

measured by modifying Multifactor Leadership Questionnaire (MLQ) Form 6S [Bas & 

Avolio, 1997]  item-item into 12 positive statements which are distributed over four 

dimensions of transformational leadership (idealized influence, inspirational 

motivation, intellectual stimulation, and individual consideration). The inventory uses a 

four point scale (4 = strongly agree and 1 = strongly disagree). In this context of view, 

respondents are requested to respond each statement on a scale of four alternatives, that 

are strongly agree (SA), agree (A), disagree (D) and strongly disagree (SD). Sample 

items include “School principal makes teachers feel good to be around him/her”, 

“School principal provides appealing images about what teachers can do”, “School 

principal enables teachers to think about old problems in new ways”, and “School 

principal helps teachers develop themselves”. 

 Teacher’s  SES.  Teachers’ SES  was  measured  by  modifying  Albatch,  Amove,  

and  Kelly  (1982)  and Woolfolk’s (1993) descriptors into 26 positive statements which 

are distributed over three dimensions of SES (the availability of family basic needs, the 

availability of learning facilities at home, and teacher’s social position in his or her 

respective community). The inventory used a four point scale (4 = strongly agree and 1 

= strongly disagree). Respondents are requested to respond each statement on a scale of 

four alternatives, that are strongly agree (SA), agree (A), disagree (D) and strongly 

disagree (SD). Sample of items include “I am satisfy with the level of pay I receive”, 

“Home where my family and I stay is our own”, “my monthly salary is enough to pay 

electricity arrears”, “my monthly salary is enough for child(ren)’s education”, “My 

salary is enough to provide learning facilities at home”, “I feel supported, valued, and 

appreciated by my community”. 

 School Climate. School climate was measured by modifying Halpin & Croft’s 

(1963) Organizational Climate Descriptive Questionnaire (OCDQ) item-item into 29 positive 

statements which are distributed over eight dimensions of school climate (aloofness, 

production emphasis, trust, consideration, disengagement, hindrance, esprit, and 

intimacy). The inventory uses a four point scale (4 = strongly agree and 1 = strongly 

disagree). In this context of view, respondents are requested to respond each statement 

on a scale of four alternatives, that are strongly agree (SA), agree (A), disagree (D) and 

strongly disagree (SD). Sample items include “teachers seek special favors from the 
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principal”, “teachers interrupt other faculty members who are talking in staff meeting”,  

“teachers  have  too  many  committee  requirements”,  “teachers  know  the  family 

background of other faculty members”, “the principal goes out of his way to help 

teachers”, and “the principal help teachers solve personal problem”. 

 

4. Results of the Study 

 

The study aims to describe the effect of principal transformational leadership and 

teachers’ socioeconomis status on school organizational climate in the elementary 

schools of Boven Digoel Regency, Papua, Indonesia. As stated above, we employed the 

use of Statistical Package for the Social Sciences (SPSS) version 21 in order to have an 

accurate results of data analysis. The result of data analysis of the effect of principal 

transformational leadership on school organizational climate in the elementary schools 

of Boven Digoel Regency is reflected in the Tabel 1 below. 

 

Table 1: Result of Data Analysis of the Effect of Principal Transformational Leadership on 

School Organizational Climate 

Model Summary 

Model R 

R 

Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

Change Statistics 

R Square 

Change 

F 

Change df1 df2 

Sig. F 

Change 

1 .595a .354 .351 5.58428 .354 117.873 1 215 .000 

a. Predictors: (Constant), Transf_Leadership      

 

Meanwhile the result of data analysis of the effect of teachers’ socioeconomic status on 

the school organizational climate in the elementary schools of Boven Digoel Regency is 

reflected in the Table 2 below.  

 

Table 2: Result of Data Analysis of the Effect of Teachers’ Socioeconomic Status on  

School Organizational Climate 

Model Summary 

Model R 

R 

Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

Change Statistics 

R Square 

Change 

F 

Change df1 df2 

Sig. F 

Change 

1 .644a .415 .412 5.31627 .415 152.281 1 215 .000 

a. Predictors: (Constant), Socioeconomic_Status      
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Based on the results of data analysis as they are presented in Table 1 and Table 2, 

empirical model of the effect of principals’ transformational leadership and teachers’  

socioeconomic status on school organizational climate in the elementary schools of 

Boven Digoel District, Indonesia is as reflected in Figure 2 below. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2: Empirical Model of the Study 

 

The results of data analysis as they are reflected in Figure 2 show that: 

a. Principals’ transformational leadership has a positive and significant effect on 
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(α = 0.05). As the significant value (p-value) is less than 5 %, our research 

hypothesis that principals’ transformational leadership (idealized influence, 

inspirational motivation, intellectual stimulation, and individualized 

consideration) will significantly effect on school organizational climate 

(aloofness, producation emphasis, trust, consideration, disengagement, 

hindrance, esprit, and intimacy) in the elementary Schools of Boven Digoel 

District, Indonesia, is accepted.  In other words, at the alpha (α)’s level of 0.05, 

the null hypothesis that principals’ transformational leadership has no significant 

effect on school organizational climate in the elementary schools of Boven Digoel 

District, Indonesia, is rejected. 

b. Teachers’ socioeconomic status has a positive and significant effect on school 

organizational climate as the R2 value of 0.415 is significant at p = 0.000 (α = 0.05). 
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teachers’ socioeconomic status (the availability of family basic needs, the 

availability of learning facilities at home, and teachers’ social position in his or 

her respective community) will significantly effect on school organizational 

climate (aloofness, producation emphasis, trust, consideration, disengagement, 

hindrance, esprit, and intimacy) in the elementary Schools of Boven Digoel 

District, Indonesia, is accepted. In other words, at the alpha (α)’s level of 0.05, the 

null hypothesis that teachers’ SES has no significant effect on school 

organizational climate in elementary schools of Boven Digoel District, Indonesia, 

is rejected.  

 

5. Discussion 

 

Principals are of important in setting expectations for teachers and students and, in 

turn, overrides other issues such as teaching evironment and school climate as general. 

Winter and Sweeney (1994 as cited in Tajasom & Ahmad, 2011) stated as follows,  

 

 “Administrators can improve school climate and student achievement by understanding 

 their role in the school environmet and working to improve them. Successful principals 

 encourage risk-taking and support good ties. When principals back teachers, are fair and 

 trust-worthy, and are genuinely concerned about teacher growth, teachers go the extra 

 mile” (p. 318).  

 

Having good principal who view teachers and students as part of his or her school 

family is a key to boost school climate and teachers’ morale.  Results of data analysis 

shows a positve and significant effect of principals’ transformational leadership on 

school organizational climate in the elementary schools of Boven Digoel District, 

Indonesia. This means that change one point in independent variable “principals’ 

transformational leadership” will strongly effect on dependent variable “school 

organizational climate”. In other words, as the value of R2 is positive and significant, it 

shows that when the research variable “principals’ transformational leadership” 

increases or decreases then the variable “school organizational climate” wil aslo 

increases or decreases. This finding is in line with Holley’s (1995 as cited in Tajasom & 

Ahmad, 2011) finding that leadership style of administrators can create a climate that is 

condusive and supportive of the instructional emphases in the school. This finding is 

also in line with Bailey’s (1988 as cited in Tajasom & Ahmad, 2011) finding that high 
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school principals who desire to improve their school climate need to exhibit high task 

and high relationship behavior with their teachers.  

 Teachers are still men and women who, just like others, likely to feel more fit and 

enjoy a socioeconomic status of which their needs are adequately met, both physical, 

psychological, and socio-cultural. The results of data analyisis also shows a positive and 

significant effect of teachers’ socioeconomic status on school organizational climate in 

the elementary schools of Boven Digoel District, Indonesia. This means that change one 

point in independent variable “teachers’ socioeconomic status” will strongly effect on 

dependent variable “school organizational climate”. In other words, as the value of R2 is 

positive and significant, it shows that when the research variable 

“teachers’socioeconomic status” increases or decreases then the variable “school 

organizational climate” wil aslo increases or decreases. This finding is in line with 

Eggen and Kauchak’ s (2004) findings which regarded teachers’ socioeconomic status as 

one of the most powerful factor related to school’s life and performance. This finding is 

also in line with Werang et al.’ (2017) findings that teachers with low-socioeconomic 

status are often entering the classroom with all the burdensome thoughts and feelings 

of how to caring their sick family member, to rent housing, to pay electricity arrears, to 

meet child(ren)’s need for school, and so on. They looked somehow too tired and 

exhausted. This fact can directly impact on teacher’s work of teaching and relations at 

school.   

 

6. Conclusions 

 

This present study provides a closer look on the effect of principal transformational 

leadership and teachers’ socioeconomic status on school climate in elementary schools 

of Boven Digoel District, Indonesia. Based on the results of data analysis that have 

already been discussed, the conclusions depicted from the results of the study are 

follows: 

a. Principals’ transformational leadership has a positive and significant effect on 

school organizational climate in the elementary schools of Boven Digoel District, 

Indonesia. It is indicated by the R2 value of 0.354 is significant at p = 0.000. It 

means that school organizational climate in the elementary schools of Boven 

Digoel District is of 35.4 % explained by principals’ transformational leadership, 

while the rest of 64.6 % is explained by other research variables which are not the 

focus of this present study. 
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b. Teachers’ socioeconomic status has a positive and significant effect on school 

organizational climate in the elementary schools of Boven Digoel District, 

Indonesia. It is indicated by the R2 value of 0.415 is significant at p = 0.000. It 

means that school organizational climate in the elementary schools of Boven 

Digoel District is of 41.5 % explained by teachers’ socioeconomic status, while the 

rest of 58.5 % is explained by other research variables which are not the focus of 

this present study. 

 Practical implications of this present study is that if the Head of Education Office 

at regional government level desires to improve school organizational climate in the 

elementary schools of Boven Digoel District then he/she has to make sure that 

principals’ transformational leadership and teachers’ socioeconomic status are at high 

level. Since there is still lack of studies on this topics in Boven Digoel District context, 

findings of this present study may theoretically add the existing literature on the topics 

of principals’ transformational leadership, teachers’ socioeconomic status, and school 

organizational climate.  

 

 

References 

 

1. Adejumobi, F. T. & Ojikutu, R. K. (2013). School Climate and Teacher Job 

Performance in Lagos State Nigeria”. Discourse Journal of Educational Research, 

1(2), 26-36. 

2. Ahmad, I., & Khan, N. (2012). Relationship between parental socioeconomic 

conditions and students’ academic achievements: A case of district dir. 

Timergara, Pakistan. Global Advance Research Journal of Educational Research and 

Review, 1(7), 137-142. 

3. Albatch, P. G., Amove, R. F., & Kelly, G. P. (1982). Comparative education. New 

York: McMillan Publishing Co, Inc. 

4. American Psychological Association. (n/d.). Socioeconomic Status. Available at: 

http://www.apa.org/topics/socioeconomic-status/ (accessed on 4 May 2014). 

5. Arani, A. M. & Abbasi, P. (2004). Relationship between Secondary School 

Teachers’ Job Satisfaction and School Organizational Climate in Iran and India. 

Pakistan Journal of Psychological Research, 19(1-2), 37-49.  

6. Ashkanasy, N. M. & Tse, B. (2000). Transformational Leadership as Management 

of Emotion: A Conceptual Review. In C.E.G. Hartel & W. J. Zerbe (Eds.), 

http://www.apa.org/topics/socioeconomic-status/


Basilius Redan Werang, Anak Agung Gede Agung 

THE EFFECT OF PRINCIPALS’ TRANSFORMATIONAL LEADERSHIP AND TEACHER SOCIOECONOMIC 

STATUS ON SCHOOL ORGANIZATIONAL CLIMATE IN THE ELEMENTARY SCHOOLS OF  

BOVEN DIGOEL DISTRICT, PAPUA, INDONESIA

 

European Journal of Education Studies - Volume 3 │ Issue 7 │ 2017                                                                                    69 

Emotions in the Workplace: Research, Theory, and Practice (pp. 221-25). Westport, CT: 

Quorum Books. 

7. Bass, B. M. & Avolio, B. J. (1997). Full Range Leadership Development: Manual for 

Multifactor Leadership Questionnaire. CA: Mind Garden. 

8. Community Matters. (n/d.). The Importance of School Climate. Available at: http:// 

community-matters.org/our-approach/importance-of-school-climate (accessed on 

4 May 2017). 

9. Halpin, A. & Croft, D. (1963). The Organizational Climate of Schools. Chicago: The 

University of Chicago. 

10. Hord, S.M. (2004). Professional Learning Communities: An Overview. In S. Hord 

(ed.), Learning Together, Leading Together: Changing Schools Through Professional 

Learning Communities. New York: Teachers College Press. 

11. Lashway, L. (2003). Transforming Principal Preparation. Eric Digest 473 360. 

Available at: https://eric.ed.gov/?id=ED473360 (accessed on 15 August 2013) 

12. Littleford, A. R. (2007). Principal Leadership and Its Perceived Influence on Teacher 

Morale in Elementary Schools. Ed.D. Dissertation. East Tennessee University. 

Available at: www.dc.etsu.edu/etd/2138/  (accessed 12 March 2013).  

13. Mendel, C.M., Watson, R. L. and MacGregor, C. J. (2002). A study of Leadership 

Behaviors of Elementary Principals Compared with Schools Climate. Eric Digest 

471 556. Available at: https://eric.ed.gov/?id=ED471556 (accessed on 15 August 

2013) 

14. Mitchell, M. M.; Bradshaw, C. P. & Leaf, P. J. (2010). Student and Teachers’ 

Perceptions of  School Climate: A Multilevel Exploration of Patterns of 

Discrepancy. Journal of School Health, 80(6), 271-279.  

15. National School Climate Center. (2017). School Climate. Available at: 

http://www.schoolclimate.org/climate/  (accessed on 10 June 2017).  

16. Northouse, P. G. (2007). Leadership: Theory and Practice. Thousand Oaks, CA: Sage. 

17. Owens, R. G. (2004). Organizational Behavior in Organization. New York: Pearson. 

18. Selamat, N.; Samsu, N. Z.; & Kamalu, N. S. M. (2013). The Impact of 

Organizational Climate on Teachers’ Job Performance. Educational Research 

eJournal, 2(1), 71-82. 

19. Sweeney, J. (1988). Tips for Improving School Climate. Arlington, VA: American 

Association of School Administration.  

20. Sweetland, S. R. & Hoy, W. K. (2000). School Characteristics and Educational 

Outcomes: Towards an Organizational Model of Student Achievement in Middle 

Schools. Educational Administration Quarterly, 36(5), 703-729.  

https://eric.ed.gov/?id=ED473360
http://www.dc.etsu.edu/etd/2138/
https://eric.ed.gov/?id=ED471556
http://www.schoolclimate.org/climate/


Basilius Redan Werang, Anak Agung Gede Agung 

THE EFFECT OF PRINCIPALS’ TRANSFORMATIONAL LEADERSHIP AND TEACHER SOCIOECONOMIC 

STATUS ON SCHOOL ORGANIZATIONAL CLIMATE IN THE ELEMENTARY SCHOOLS OF  

BOVEN DIGOEL DISTRICT, PAPUA, INDONESIA

 

European Journal of Education Studies - Volume 3 │ Issue 7 │ 2017                                                                                    70 

21. Tajasom, A. & Ahmad, Z. A. (2011). Principals’ Leadership Style and School Climate: 

Teachers’ Perspective from Malaysia. Available at: 

https://www.researchgate.net/.../241675457_Principals'_leaders... (accessed on 8 

February 2016). 

22. Vasquez, D. (2011). Organizational Climate and Student Achievement in Belizean 

Secondary Schools. Ed.D. Dissertation. Oklahoma State University. Available at: 

https://shareok. org/.../School%20of%20Teaching%20and%20 (accessed on 2 

February 2015).  

23. Werang, B. R., Lewaherilla, E. D. & Irianto, O. (2017). The Effect of Teachers’ 

Socioeconomic Status on Elementary Schools’ Life in Indonesia: An Empirical 

Study in the Elementary Schools of Merauke District, Papua. International Journal 

of Research Studies in Management, 6(1), 23-37. 

24. Werang, B. R.; Loupatty, M. & Tambajong, H. (2016). The Effect of Principals’ 

Transformational Leadership on Schools’ Life in Indonesia: An Empirical Study 

in the Elementary Schools of Merauke District, Papua, Indonesia. International 

Journal of Research in Social Studies, 6(10), 256-273. 

25. Werang, B. R. (2015). A Study of Relationships in Christian Primary Schools of 

Boven Digoel Regency, Papua, Indonesia. The International Journal of Educational 

Organization and Leadership, 22(2), 25-31. 

26. Werang, B. R. & Lena, L. (2014). Relationship between Principal’s Leadership, 

School Organizational Climate, and Teachers’ Job Performance at State Senior 

High Schools in Merauke Regency – Papua – Indonesia. International Journal of 

Education and Research, 2(6), 635-640. 

27. Werang, B. R. (2014a). Principal’s Managerial Skills, School Organizational 

Climate, and Teachers’ Work Morale at State Senior High Schools in Merauke 

Regency-Papua- Indonesia. International Journal of Science and Research, 3(6), 691-

695 

28. Werang, B. R. (2014b). Teachers’ Socioeconomic Status and Its Relationship with 

Teachers’ Work Morale and Teachers’ Job Performance at State Senior High 

Schools in Merauke Regency – Indonesia. International Journal of Science and 

Research, 3(8), 436-440.  

29. Wikipedia, The Free Encyclopedia. (n/d.). Socioeconomic Status. Available at: 

https://en.wikipedia.org/wiki/Socioeconomic_status (accessed on 4 May 2014). 

30. Woolfolk, A. E. (1993). Educational Psychology. Boston: Allyn and Bacon.  

 

 
 

https://www.researchgate.net/.../241675457_Principals'_leaders
https://en.wikipedia.org/wiki/Socioeconomic_status


Basilius Redan Werang, Anak Agung Gede Agung 

THE EFFECT OF PRINCIPALS’ TRANSFORMATIONAL LEADERSHIP AND TEACHER SOCIOECONOMIC 

STATUS ON SCHOOL ORGANIZATIONAL CLIMATE IN THE ELEMENTARY SCHOOLS OF  

BOVEN DIGOEL DISTRICT, PAPUA, INDONESIA

 

European Journal of Education Studies - Volume 3 │ Issue 7 │ 2017                                                                                    71 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Creative Commons licensing terms 

Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms 

will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community 

to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that 

makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this 

research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall 

not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and 

inappropriate or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access 

Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes 

under a Creative Commons Attribution 4.0 International License (CC BY 4.0).  

https://creativecommons.org/licenses/by/4.0/

