
 

 

European Journal of Foreign Language Teaching 
ISSN: 2537 - 1754 

ISSN-L: 2537 - 1754 

Available on-line at: www.oapub.org/edu 

 

Copyright © The Author(s). All Rights Reserved.                                                                                                                  

© 2015 – 2019 Open Access Publishing Group                                                                                                                            1 

doi: 10.5281/zenodo.2542838 Volume 4 │ Issue 1 │ 2019 

 

CRITICAL THINKING AS A 21st CENTURY SKILL:  

CONCEPTIONS, IMPLEMENTATION AND CHALLENGES 

 IN THE EFL CLASSROOM 

 
Salamah Embark Salehi  

University of Sabratha, 

Libya  

  

Abstract 

This qualitative research explores the conceptions, implementation and challenges of 

critical thinking in the FL classroom. 24 Libyan EFL university instructors participated 

in this study though completing an open-ended questionnaire sent via FB messenger. 

The content analysis applied to the participants’ answers revealed different conceptions 

and misconceptions of critical thinking. It also revealed that the majority of the 

participants implemented critical thinking in different aspects of their teaching. Some 

social, cultural and administrative barriers limited the effectiveness of this 

implementation. Nevertheless, the development of this kind of thinking for 21st century 

EFL learners is a necessity, not an option. 
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1. Introduction 

 

The 21st century has witnessed significant changes in all aspects of life, including 

education. 21st school students should develop different skills from those developed by 

students in the last century. 21st schools and universities as well should prepare 

students for a different social life, a different economic world and a more demanding 

and skills-oriented workplace. It is the century of digital literacies, technological 

advances, multicultural societies, human mobility, global communication, social 

networking, innovations and creativity and inclusiveness. In other words, 21st century 

students need to develop the necessary 21st century skills. Like other countries, Libya 

aims to develop its education in all aspects of methods of teaching, learning materials 

and assessment strategies for all subjects in order to prepare its citizens for living 

effectively in the changing globe. This study therefore aims to investigate some Libyan 

EFL university instructors’ conceptions and implementation of ‘Critical Thinking’ as a 
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21st century skill and to explore their views about the challenges they encounter in this 

process. This investigation was conducted through answering these questions:  

 What are the Libyan EFL university instructors’ conceptions of critical thinking? 

 What are the challenges these instructors encounter in integrating critical 

thinking in their teaching?  

 

2. 21st Century Skills  
 

The recent literature on education reforms and curriculum development focuses on the 

demand for 21st century skills and their integration and implications in classrooms 

(Savu et al. 2014; Cox, 2014; Boholano, 2017). Accordingly, the concept of 21st century 

skills has become very popular in this literature recently (Robinson & Kay, 2010; 

Fandiño, 2013; Savu et al. 2014; Cox, 2014; Boholano, 2017). However, there is a lack of 

consensus about what it really means and what skills it exactly refers to. There is an 

obvious overlap between this concept with other labels such as transferable skills and 

soft skills (Cox, 2014). For example, these skills were defined in Malaysian 21st century 

skills instrument (M-21CSI) as five distinctive elements: i) Digital age literacy; ii) 

Inventive thinking; iii) Effective communication; iv) High productivity; and iv) Spiritual 

value (Soh, et al. 2012). Nevertheless, there seems to be an agreement about describing 

‘critical thinking’, ‘communication’, ‘creativity’, and ‘collaboration’ as 21st century skills 

(Walser, 2008; Nadire, 2009; Black, 2009; Bashir, 2013; Mathis, 2013; Bialik & Fadel, 2015; 

Uehara, 2016).  

 P21's Framework for 21st Century Learning is the most widely cited document in 

the writings about the 21st century skills. This popularity reflects the fact that this 

framework has been carefully designed to offer clear guidelines for implementing these 

skills this document was first introduced in 2002 as a conclusion of input received from 

teachers, education experts, and business leaders in USA. It clearly describes the skills, 

knowledge and expertise 21st century students should possess in order to succeed in job 

market and life. It also outlines the support needed for leading the reform towards this 

end (P21 Partnership for 21st Century Learning, 2007; Wilson, et al., 2000). This 

framework therefore represents the main reference for this paper. 

 

3. Critical Thinking 

 

The concept of critical thinking applies to all sorts of knowledge and implies the true 

engagement of learners in the process of knowledge construction through reflecting and 

thinking deeply. Curiosity and questioning are necessary characteristics of those who 

think critically as they always try to find answers for the questions they raise. The term 

appeared in the literature in the mid-twentieth century through critical philosophy 

(Rezaei, et al. 2011) with the notion of looking for evidence to support claims or beliefs 

(Hughes, 2014). Brown and Keeley (2007:2) defined critical thinking in terms of a set of 

qualities and abilities including: ‚1. awareness of a set of interrelated critical questions; 2. 

ability to ask and answer critical questions at appropriate times; and the; 3. desire to actively use 
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the critical questions‛. Throughout this paper, the concept of critical thinking will be 

defined according to these characteristics. More recently, Hughes (2014:2) outlined the 

main ideas implied in the definitions of critical thinking of more than 100 English 

language teachers in a recent online webinar. These ideas implied: questions raising, 

questioning views, ideas and research results, evaluating information, analyzing and 

selecting materials, reflective reasoning, formulating and defending opinions, 

encouraging learner autonomy and independent learning, making sound decisions, 

problem solving and identifying subjective views (of their own and of others) and 

weaknesses and strengths.  
 

3.1 Critical Thinking in the EFL Classroom  

The literature provides a strong evidence for the successful integration of critical 

thinking in EFL classroom instructions and for realizing language learners’ criticality 

and language competence. EFL learners were found making associations and 

interpretations through using background knowledge and some ‚traces of nascent 

criticality‛ (Pineda-Báez, 2009:58). In this regard, Brown and Keeley (2007) 

recommended training students to ask the right questions in order to develop their 

ability to react critically to written essays, websites, claims and arguments. This will 

also promote their abilities for to judging the quality of lectures and lessons, forming 

their own arguments, writing critical essays and participating in class. Florea and 

Hurjui (2014) proposed some active-participative methods and techniques for working 

in small groups to develop critical thinking. Rezaei, et al. (2011) believed in the value of 

debates, media analyses, problem solving tasks and self and peer assessment for 

promoting students’ critical thinking and highlighted the benefits of encouraging 

students to raise questions for the same purpose. Kim and Pollard (2017) recommended 

teachers to act as facilitators to create a critical thinking atmosphere. Similarly, Hughes 

(2014) outlined some interesting activities for promoting critical thinking in the 

language classroom including: 1) developing a critical mind set; 2) opinion and reason 

generator; 3) critical questioning; 4) recognizing context; 5) making connections 

between topics;6) evaluating the reliability of sources; 7) stance; 8) identifying main 

arguments and supporting evidence; 9) fact or opinion; 10) vague or accurate; 11) where 

is it from?; 12) reading between the lines; 13) false conclusions; 14) writing headlines; 

15) find the expression; 16) predicting the content of the text; 17) practicing the 

language for expressing critical thinking; 18) a for-and-against essay; 19) preparing a 

group discussion; 20) assessing presentation (for learning the procedures of these 

activities, see Hughes, 2014,8-26). In performing all these activities in classrooms, the 

instructors have to modeling critical thinking as this gives students not only a model, 

but also scaffolding and helps in building trust between instructors and students 

(Brookfield, 1997).  
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4. Challenges of Implementing Critical Thinking in the EFL Classroom 

 

Introducing innovations into educational contexts is often faced by resistance and 

challenges. Portelli (1994) referred to the misunderstanding of the conception and the 

difficulty of promoting in actual teaching. Some teachers’ conservative educational 

ideology with traditional attitudes and beliefs about teaching and learning is another 

serious challenge. This ideology shapes these teachers’ teacher-centred approaches of 

teaching which do not promote critical thinking. The classes of these teachers tend to be 

strictly controlled and do not offer any opportunities for independent learning or 

inquiry-based learning. This can make the process of leading these teachers to change 

their attitudes and beliefs to align with progressive ideas about language teaching and 

learning very challenging. This is connected with the third challenge of ‚the soft liberal 

position‛ and the risks associate with it regarding the amount of freedom to be given to 

learners in their critical thinking and decision-making. The principal of critical thinking 

philosophy is not to limit, influence or interfere with learners’ freedom to question and 

criticize. Any correction or intervention of the teacher with students’ choices or 

decisions will be considered as imposition of his/her views on them and as a violation 

of critical thinking principles. Another challenge is related to ‘’critical and feminist 

pedagogy‛ in terms of limiting critical thinking influence on performing the desired 

actions. Encouraging a detachment between the agent and the action and the researcher 

with the object of investigation is a fundamental feature of critical thinking pedagogy. 

This perspective argues that critical thinking is not a subject of teaching and that 

learners can become critical thinkers through their experiences in life. Therefore, 

creating an inquiry—based learning environment in classrooms and offering learners’ 

sufficient opportunities for practicing this thinking represents a main task for language 

teachers. Moreover, teaching for critical thinking is not a risk-free endeavor as it implies 

democracy which may involve embarrassment for teachers, students, parents or head 

teachers. Recently, Qing (2013) investigated the challenges that faced promoting critical 

thinking among Chinese college students and suggested some strategies for 

overcoming these challenges. Most of the challenges were related to the different roles 

of instructors and students. The findings of Kim and Pollard (2017) also reported 

students’ resistance to this paradigm and the activities associated with it such as group 

work. By the same token, Aliakbaria and Sadeghdaghighib (2013) explored the views of 

100 EFL Iranian educators about the barriers to critical thinking implementation and 

found students’ attitudes and expectations, self-efficacy constraint and teachers’ lake of 

critical thinking as major obstacles. Brookfield (1997) highlighted the importance of 

surrounding the learner with those who practice critical thinking as this can lead him to 

develop similar attitudes and practices. Koosha and Yakhabi (2013) considered this 

factor as responsible for the failure in implementing CLT in FL contexts. 
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5. Methodology  

 

This study adopts a qualitative approach of investigation. 23 Libyan EFL university 

instructors working in different universities across the country (Sabratha, Zawia, 

Tripoli, Marghab, Al-Asmariaya, Bengazi) were involved in this study through 

answering four open-ended questions sent to them via Facebook messenger. They were 

selected as colleagues of the researcher and this encouraged them to willingly 

participate and to write full answers. The questions were: a) what does ‘critical thinking 

mean to you?; b) Have you integrated critical thinking in any aspect of your teaching (method, 

materials, assessment)?. If yes, please write some examples of this integration. c) what are the 

challenges of implementing critical thinking in your classroom? d) what are the effective 

strategies for promoting critical thinking in language classrooms? The thematic method was 

applied for analyzing the participants’ responses as this method has been found useful, 

comprehensive and flexible for analyzing qualitative data (Ibrahim, 2012). The 

identified themes were grouped in four distinctive categories and discussed 

accordingly. 

 

6. Results 

 

Q1. What does ‘critical thinking’ mean to you? 

The participants reported different definitions of critical thinking. Some of these 

definitions implied relevant principles of critical thinking whereas some others reflected 

a lack of understanding of this concept. Below are some of the participants’ definitions 

of critical thinking: 

 It means thinking twice, thinking out of the box and reflecting on what to do and 

knowing how to do it. 

 It means asking, analyzing, participating and giving feedback 

 Critical thinking is to let the learner/student know about their mistakes and weaknesses. 

Instead of only marking the mistakes, the instructor can make that in the form of 

questions that may help the learner/student find an alternative for their wring answer. 

 It is helpful to teach them think of the dimensions of making correct answers. Knowledge 

is about HOW and WHY things are so and so, not about HOW MUCH the 

student/learner has in his/her memory.  

 Students have to be makers of knowledge, not only users. No need for making more copies 

of old products. 

 Critical thinking is a way of changing and solving learning problems. It is a strategy of 

thinking about thinking that improves student work in order to be of good quality by 

making judgments, applying assessment forms and dealing with knowledge 

constructions.  

 to think clearly and rationally. 
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 the thinker (the student) analyzes the knowledge or data and makes his own idea about 

the knowledge ….Thus students will acquire new knowledge that enables them to 

analyze, criticize independently. 

 it means developing students’ ability to think deeply while processing new information 

 critical thinking is a new concept for me. 

 it is not related to language teaching and learning. It is about psychology.  

 

Q2. Have you integrated critical thinking in any aspect of your teaching (method, 

materials, assessment)? If yes, please write some examples of this integration. 

Seventeen of the participants answered ‘yes’ about implementing critical thinking in 

their teaching and they reported different aspects of this implementation. The following 

statements explain some of these aspects: 

 I develop critical thinking through using two main wh-words namely ‚why‛ and ‚how‛. 

Such questions always urge my students to think twice between the lines.  

 Concerning materials, I usually consider my students’ background knowledge and use it 

as a starting point for my lectures.  

 I use critical thinking when I teach courses such as teaching methodology, language 

testing, instructional strategies and speaking and listening 

 I raise some controversial questions to create discussions 

 I sometimes use assessment to motivate my students to encourage to participate.  

 I use wh- question words and I insist on applying what is being learned rather than just 

restating what is represented. 

 In teaching Translation courses, the students have to know why their translations could 

be wrong and what if some words are replaced with others.  

 In writing courses, the compositions produced by students can be raised and checked 

with critical feedback. 

 I encourage students to give opinions and make careful judgments about the good and 

bad written assignments.  

 In reading, I always ask the students to read and think critically to reflect on what they 

read. 

 The other six instructors did not integrate critical thinking in their teaching. Two 

of them believed that this concept is not relevant to language teaching and learning. 

One of them wrote: ‚I did not implement critical thinking because I think it is not related to 

language teaching and learning. I always focus on developing students’ communication skills in 

English which is the main goal of their learning‛. 

 Another instructor added: ‚I myself do not have the ability to think critically and 

therefore it is not easy for me to integrate it in my teaching. I think neither the teachers nor the 

students are ready for this kind of teaching and learning‛. 

 

Q3. What are the challenges of teaching critical thinking in your classroom? 

The challenges reported by the participants were mostly context-based and related to 

students, instructors, school and home. Below are some examples of their responses: 
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 student’s inability to cope with this kind of thinking.  

 students’ inefficiency or awareness about critical thinking different issues.  

 lack of sufficient time. 

 difficulty of measurement. 

 lack of effective communication.  

 lack of problem-solving skills. 

 home: home environment does not helpful for creating good thinkers. 

 lack of facilities that help in implementing learning activities for promoting critical 

thinking in language classrooms. 

 

Q4. What are the effective strategies for promoting critical thinking in language 

classrooms? 

The participants emphasized some teaching techniques and strategies that can help in 

promoting students’ critical thinking. They suggested the following: 

 urging students to look for reasons, implied messages, and possible application for what 

is being learned. 

 promoting team work.  

 less direct questions. More critical, indirect and deep questions.  

 brainstorming for solving problems or to creating good ideas. 

 giving enough time for implementing critical thinking. 

 more comparison and contrast tasks to develop critical thinking. 

 

7. Discussion  

 

Integrating critical thinking in teaching English in Libyan universities represents a 

challenging task for instructors and its development seems to be a far-reaching goal for 

students. There are different factors intertwined to complicate the integration of this 21st 

century skill. Although most of the participant instructors reported different 

experiences about their implementation of this skill in their teaching, they all agree 

about the existence of serious challenges that hinder this implementation. Previous 

research also confirmed this result (Qing, 2013; Aliakbaria & Sadeghdaghighib, 2013; 

Kim & Pollard, 2017).  

 Seventeen of the participants’ definitions of critical thinking reflect their different 

understandings of this concept. Believing that actions and behaviors are constructed 

according to conceptions and understanding (Kennedy, 2010; Ur, 2012), these 

instructors’ implementation of critical thinking should vary from one classroom to 

another. This variation was reflected in their reference to the aspects of teaching in 

which they integrated critical thinking. These participants shared the belief about the 

possibility of integrating this kind of thinking in teaching all language skills. This 

finding has been confirmed by the results of similar studies conducted in other FL 

contexts (Savu, et al. 2014; Cox, 2014; Fandiño, 2013; Kanokpermpoo, 2012; Uehara, 

2016; Black, 2009; Khatib et al., 2012).  
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 Regarding the fundamental principles of critical thinking, most of the 

participants implied these principles in their definitions. Relevant notions such as 

reflection, problem-solving, raising questions, constructive learning, thinking about 

thinking, decision-making, self-assessment, rationality and ideas generation were either 

clearly stated or implied in the participants’ definitions. The same principles were 

emphasized in the definitions of this concept in the literature (Brown & Keeley, 2007; 

Rezaei, et al. 2011; Hughes, 2014; Kim & Pollard, 2017). However, misconception of this 

notion was noted in the definitions provided by six instructors. These instructors 

admitted their lack of understanding of this concept and they questioned its relevance 

and usefulness for language teaching and learning. They believed that EFL instructors 

should focus more on developing students’ communication skills which represents the 

main goal of language learning. Similar misconceptions were also identified among the 

participant university instructors of Marin and Pava (2017). 

 The integration of critical thinking in language teaching and learning can be 

manifested in different aspects including methods of instruction, learning materials and 

assessment strategies. The participants reported examples of their implementation of 

critical thinking in teaching reading, writing and grammar. Encouraging students to 

question all information they read was emphasized by the instructors. Critical thinking-

promoted activities such as problem solving, group discussion, self and peer reflection 

were also reported as common practices by seventeen of the participants. Many 

researchers consider the language classroom as an appropriate context for introducing 

and implementing critical thinking (Savu, et al., 2014; Cox, 2014; Fandiño, 2013; 

Kanokpermpoo, 2012; Uehara, 2016; Black, 2009; Khatib et al., 2012). Rezanejad (2014) 

and Hughes (2014) urged language teachers to integrate this kind of thinking in their 

teaching and emphasized the need for developing language materials that offer the 

opportunity for engaging students in tasks and activities that require deep thinking and 

reflection. The EFL university instructors in Libya enjoy a considerable degree of 

autonomy as they are always the decision-makers about managing the 

teaching/learning process. This offers them the chance for choosing their approaches of 

instructions, learning materials and assessment strategies which provides good 

conditions for integrating critical thinking. They still need to implement more tasks and 

activities that challenge students’ cognitive abilities in order to engage them in deep 

thinking. For example, project activities have been reported as useful for enhancing 

critical thinking by 220 teachers who participated in a study conducted by (Papak, et al. 

2017) in Croatia.  

 However, the instructors still need to promote their understanding of critical 

thinking as a cognitive activity and to develop their skills about its effective 

enhancement among students. It was not a sudden that six instructors of the 

participants clearly expressed their unfamiliarity with this concept and considered it as 

irrelevant to language teaching and learning. The negative attitudes of these instructors 

towards critical thinking will not encourage them to integrate it in their teaching as 

happened with the participant teachers in the study of Shahrebabaki and Notash (2015). 
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Therefore, the universities should offer their instructors training courses and 

workshops about the appropriate integration of critical thinking in language education. 

It is also important to focus on promoting the instructors’ positive attitudes towards 

this notion. The training framework which was developed by Duron, et al. (2006) covers 

the most important areas for developing this kind of thinking among the instructors. 

This makes it a good choice for any training programme aiming at the development of 

critical thinking. 

 There are serious challenges and barriers to the implementation of critical 

thinking in language teaching and learning. All the participants emphasized this issue 

and reported about their own experiences with some of these challenges. They 

attributed these challenges to different reasons including home, school, student and 

teacher.  

 All the participants believed that Libyan EFL university students are not ready 

for this kind of thinking and that it will not be easy for them to develop it. They 

attributed this issue to parents’ treatment of their children at home which is based on 

the fixed principle of ‘listen’ and ‘obey’. Culturally and socially, it is not acceptable for 

children to question their parents’ opinions or decisions or to be engaged in discussions 

or in solving problems. The negative influence of this factor on implementing 

innovations in ELT was also reported by (Koosha & Yakhabi, 2013). This negative 

attitude of the instructors may be related to the democracy element involved in critical 

thinking as explained by (Portelli, 1994). The majority of the participants reported 

insufficiency of time as a serious barrier to implementing critical thinking. Although the 

literature did not refer to time as a barrier for implementing this kind of thinking, the 

reason for the instructors’ consideration of time as a challenge could be explained by 

referring to the impact of examinations on their teaching. Examination-based teaching 

puts these instructors under the pressure of the need for covering a pre-determined set 

of topics in a given number of lectures. Accordingly, the participants referred to the 

traditional approaches of assessment as another barrier. The same conclusion was 

reached by Orafi and Borg (2009) and by Shihibah (2011) from the same context. 

Regarding the assessment of critical thinking, the literature does not provide clear 

guidelines or effective strategies for this process. Based on his belief that critical 

thinking is a socially constructed process and contextual in nature, Brookfield (1997) 

challenged the use of standardized tests for assessing critical thinking and offered 

locally grounded strategies. Stein, et al. (2003) shared the same belief and suggested an 

assessment tool and a product for assessing critical thinking skills. Contextually and 

culturally speaking, assessing critical thinking seems to be a very challenging task for 

the instructors in Libyan universities. If they are interested in applying this strategy, 

they need to consider the social and cultural factors before the educational ones.  

 The participants with these attitudes towards the integration of critical thinking 

reported some techniques, strategies and activities which helped them in implementing 

critical thinking in language teaching and learning. Their belief about the usefulness of 

these techniques, strategies and activities has been based on their own classroom 
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successful experiences. They suggested encouraging students to look for reasons, to 

raise questions and to analyze information as effective strategies for enhancing critical 

thinking. Involving students’ in reflecting on their own works and on the works of their 

peers is another technique reported by the participants. Engaging students in group 

and project works could also have a positive impact on developing students’ critical 

thinking. The belief about the effectiveness of these techniques and strategies was also 

shared by (Keeley, 2007; Rezaei, et al. 2011; Huges, 2014; Florea & Hurjui, 2014; Kim & 

Pollard, 2017). As mentioned earlier about the extent of autonomy and freedom Libyan 

university instructors enjoy in choosing their methods of instructions and teaching 

materials, they have the opportunity to apply these strategies, techniques and activities 

in their teaching for critical thinking. This teacher autonomy can foster learner a 

autonomy which is a requirement for developing critical thinking (Ok, 2016). 

 Six of the participants expressed their negative attitudes towards integrating 

critical thinking in language teaching and learning. This negative attitude did not 

encourage them to use any strategies or techniques that foster critical thinking or to 

adapt learning materials that contain activities or tasks which require true engagement 

of students in solving problems or debating arguments. The relationship between 

attitudes and actions was strongly emphasized by many researchers (Ajzen, 2005; 

Azizinezhad, et al., 2013; Shahrebabaki & Notash, 2015). These participants’ negative 

attitudes could be explained by referring to the challenges, they considered as serious 

barriers to the implementation of critical thinking in language teaching and learning in 

the Libyan context. Having such negative attitudes, the instructors are not expected to 

implement critical thinking in their teaching. Therefore, it is very important to start by 

changing the instructors’ attitudes before introducing this concept into schools and 

universities in Libya and similar FL contexts.  

 

7.1 Useful Implications 

The findings of this study have useful implications for promoting EFL learners’ critical 

thinking. Reading this paper can enhance EFL instructors’ awareness about the 

importance of developing this kind of thinking among their students and they can also 

learn about the strategies and activities they can implement to achieve this goal. Policy 

makers and course designers can understand their role in this process and identify the 

kind of support they should offer for universities and instructors.  

 

7.2 Limitations 

Adopting a qualitative approach of investigation with a small sample represents an 

obvious limitation for this study which does not allow for generalizing its results. 

Despite the useful insights brought by the findings of this study, a better understanding 

of this issue can be achieved through involving a larger number of instructors through a 

survey questionnaire. Moreover, there is a need for exploring Libyan EFL university 

students’ conceptions of critical thinking for better understanding of this phenomenon.  
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8. Conclusion 

 

English language classrooms represent an appropriate context for implementing critical 

thinking. EFL teachers can integrate it in different aspects of teaching and learning 

including methods of instructions, strategies of assessment and learning materials. The 

ideal method for fostering this kind of thinking among students is through providing 

them with a model of critical thinker instructor and engaging them in tasks and 

activities that involve analysis, synthesis, reflection and solving problems. However, 

there are certain social, cultural and administrative barriers which hinder the 

implementation of critical thinking in English language teaching and learning in FL 

contexts including Libya. Nevertheless, as a 21st century skill, critical thinking becomes 

a necessity for 21st century EFL learners, not an option. Providing an appropriate 

atmosphere for developing this skill is a multidisciplinary process and requires 

cooperation and mutual understanding among all those who are involved in the 

teaching/learning process. 

 

 

References  

 

Ajzen, I. 2005. The influence of attitudes on behavior. ResearchGate. 

 https://www.researchgate.net/publication/264000974.  

Aliakbaria, M.; Sadeghdaghighib, A. 2013. Teachers' perception of the barriers to critical 

 thinking. Procedia - Social and Behavioral Sciences, vol. 70,pp: 1 – 5. doi: 

 10.1016/j.sbspro.2013.01.031. www.sciencedirect.com.  

Azizinezhad, M; Hashemi, M.; Darvishi, S. 2013. Relationship between EFL teachers’ 

 attitudes, teaching techniques and classroom (large and small). 3rd World 

 Conference on Learning, Teaching and Educational Leadership (WCLTA-2012). 

 Procedia - Social and Behavioral Sciences, vol. 93,pp: 134 – 137. 

 https://ac.els-cdn.com/S1877042813032680/1-s2.0-S1877042813032680-

 main.pdf?_tid=64b03078-c441-4149-a1e3-

 906660c4a06b&acdnat=1527633887_a628947c6b1d4f726e35d9326cbf78f1.  

Bashir, A. 2013. An exploratory study of 21st century skills development among 

 educators and students engaged in an online collaborative educational and 

 cultural program. PhD Thesis Submitted to the Graduate School at Appalachian 

 State University. 

 https://libres.uncg.edu/ir/asu/f/Bashir,%20Arshad_2013_Dissertation.pdf.  

Bassham, G., Irwin, W., Nardone, H., & Wallace, J. M. (2011). Critical Thinking: A 

 student's Introduction. New York: McGraw-Hill. 

Black, R. 2009. English-Language Learners, Fan Communities, and 21st-Century Skills. 

 Journal of Adolescent & Adult Literacy 52(8).688-697. doi:10.1598/JA AL.52.8.4. 

 https://pdfs.semanticscholar.org/d9b4/c3c01df299ee54676b8078b47597c8d5ad32.p

 df.  

https://www.researchgate.net/publication/264000974
http://www.sciencedirect.com/
https://ac.els-cdn.com/S1877042813032680/1-s2.0-S1877042813032680-main.pdf?_tid=64b03078-c441-4149-a1e3-
https://ac.els-cdn.com/S1877042813032680/1-s2.0-S1877042813032680-main.pdf?_tid=64b03078-c441-4149-a1e3-
https://libres.uncg.edu/ir/asu/f/Bashir,%20Arshad_2013_Dissertation.pdf
https://pdfs.semanticscholar.org/d9b4/c3c01df299ee54676b8078b47597c8d5ad32.pdf
https://pdfs.semanticscholar.org/d9b4/c3c01df299ee54676b8078b47597c8d5ad32.pdf


Salamah Embark Saleh  

CRITICAL THINKING AS A 21st CENTURY SKILL:  

CONCEPTIONS, IMPLEMENTATION AND CHALLENGES IN THE EFL CLASSROOM

 

European Journal of Foreign Language Teaching - Volume 4 │ Issue 1 │ 2019                                                                 12 

Boholano, H. 2017. Smart social networking: 21st century teaching and learning skills. 

 Research in Pedagogy, Vol. 7,( 1), pp. 21‐29. 

Brookfield, S. 1997. Assessing critical thinking. New Directions for Adult and 

 Continuing Education, no. (75), Jossey-Bass Publishers. Pp: 17-29. 

 https://dental.nyu.edu/content/dam/nyudental/docume.  

Brown, M.N. and S.M. Keeley, 2007. Asking the right questions: A guide to critical 

 thinking. Pearson Prentice Hall: New Jersey. 

Coffey, H. 2016. Bloom's Taxonomy.  

Cox, C. 2014. 21st Century Skills and Principles of Flow in the Foreign Language 

 Classroom". MA Thesis: Brigham Young University. 

 https://scholarsarchive.byu.edu/etd/4197.  

Daniela, L. Ed. 2014. The Teacher of the 21st Century: Quality Education for Quality 

 Teaching. Cambridge: Cambridge Scholars Publishing. 

 http://www.cambridgescholars.com/download/sample/61587.  

Duron, R. & Limbach, B. & Waugh, W. 2006. Critical thinking framework for any 

 discipline. International Journal of Teaching and Learning in Higher Education 2006, 

 Vol. 17, (2), pp:160-166. http://www.isetl.org/ijtlhe/pdf/IJTLHE55.pdf.  

Elfatihi, M. 2017. A rationale for the integration of critical thinking skills in EFL/ESL

 Instruction. Higher Education of Social Science, Vol. 12, (2), pp. 26-31.  

Fandiño, Y. 2013. 21st Century Skills and the English Foreign Language Classroom: A 

 Call for More Awareness in Colombia. Gist Education and Learning Research 

 Journal, 7, pp. 190-208 . ISSN 1692-5777. 

Fahim, M.; Rezanejad, A. 2014. Critical Thinking in the EFL Context of Iran. 

 International Journal of Applied Linguistics & English Literature. Vol. 3, ( 4),pp.: 128-

 135.  

Florea, N.; Hurjui, E. 2014. Critical thinking in elementary school children. The 6th 

 International Conference Edu World 2014 ‚Education Facing Contemporary 

 World. Procedia - Social and Behavioral Sciences. Vol. 180,pp: 565 – 572. / doi: 

 10.1016/j.sbspro.2015.02.161. 

Helen B. 1 Original scientific paper Cebu Normal University UDK: 37.012 .45 Creative 

 Commons Attribution 4.0 International License Smart Social Networking: 21st 

 Century Teaching And Learning Skills. 

Hughes, J. 2014. Critical Thinking in the Language Classroom. Eli. 

 https://www.ettoi.pl/PDF_resources/Critical_ThinkingENG.pdf.  

Ibrahim, A. 2012. Thematic analysis: a critical review of its process and evaluation. West 

 East Journal of Social Sciences. Vol. 1,( 1). 

 https://fac.ksu.edu.sa/sites/default/files/ta_thematic_analysis_dr_mohammed_al

 hojailan.pdf.  

John P. Portelli, J. 1994. The challenge for teaching for critical thinking. McGill Journal of 

 Education, Vol.29, (2),pp:137-152.  

 http://john-peter-portelli.com/wp-content/uploads/2013/05/The-Challenge-of-

 Teaching-for-Critical-Thinking.pdf.  

https://dental.nyu.edu/content/dam/nyudental/docume
https://scholarsarchive.byu.edu/etd/4197
http://www.cambridgescholars.com/download/sample/61587
http://www.isetl.org/ijtlhe/pdf/IJTLHE55.pdf
https://www.ettoi.pl/PDF_resources/Critical_ThinkingENG.pdf
https://fac.ksu.edu.sa/sites/default/files/ta_thematic_analysis_dr_mohammed_alhojailan.pdf
https://fac.ksu.edu.sa/sites/default/files/ta_thematic_analysis_dr_mohammed_alhojailan.pdf
http://john-peter-portelli.com/wp-content/uploads/2013/05/The-Challenge-of-Teaching-for-Critical-Thinking.pdf
http://john-peter-portelli.com/wp-content/uploads/2013/05/The-Challenge-of-Teaching-for-Critical-Thinking.pdf


Salamah Embark Saleh  

CRITICAL THINKING AS A 21st CENTURY SKILL:  

CONCEPTIONS, IMPLEMENTATION AND CHALLENGES IN THE EFL CLASSROOM

 

European Journal of Foreign Language Teaching - Volume 4 │ Issue 1 │ 2019                                                                 13 

Kanokpermpoon, M. 2012. 21st century language learning and teaching: 

 implementation of ICT-Oriented Language education. Research Gate:  

Kennedy, C. 2010. Conceptions of learning and teaching: impact on the perceptions of 

 quality. International Journal of Arts & Science, 3 (17), 111-122. 

Khatib, M.; Marefat, F.; Ahmadi, A.; Tabataba, A. 2012. Enhancing critical thinking 

 abilities in FL classrooms: through written and audiotaped dialogue journals. 

 Humanity & Social Sciences Journal 7 (1): 33-45. ISSN 1818-4960 © IDOSI 

 Publications, 2012 DOI: 10.5829/idosi.hssj.2012.7.1.1104 

 https://pdfs.semanticscholar.org/caff/1ae335f1090cb19bc4e1ff76ea49e4f86b64.pdf.  

Kim, M.; Pollard, V. 2017. A modest critical pedagogy for English as a foreign language 

 education. Education as Change, Vol. 21,( 1), pp. 50–72. 

 www.educationaschange.co.za.  

Koosha, M. & Yakhabi, M. 2013. Problems Associated with the Use of Communicative 

 Language Teaching in EFL Contexts and Possible Solutions. International Journal 

 of Second Language Teaching and Research, Vol. 1, ( 2), pp.: 63-76. 

Marin, M. & Pava, L. 2017. Conceptions of critical thinking from university EFL 

 teachers. English Language Teaching; Vol. 10, (7). ISSN 1916-4742 E-ISSN 1916-4750. 

 https://files.eric.ed.gov/fulltext/EJ1144349.pdf.  

Mathis, W. 2013. Twenty-first-century skills and implications for education. Research 

 based options for education policymaking. http://nepc.colorado.edu.  

Maya Bialik, M. & Fadel, C. 2015. Skills for the21st Century: What Should Students 

 Learn? Center for Curriculum Redesign-Boston, Massachusetts-

 www.curriculumredesign. or http://curriculumredesign.org/wp-

 content/uploads/CCR-Skills_FINAL_June2015.pdg.  

Nadire, C. 2009. New trends in 21st Century English. 

 https://www.researchgate.net/publication/229395107_New_trends_in_21st_Cent

 ury_English_learning.  

 https://greatlakescenter.org/docs/Policy_Briefs/Research-Based-Options/08-

 Mathis-21stCentury.pdf.  

Ok, S. 2016. Autonomy in an EFL teacher training context: trainee teacher perceptions of 

 instructor expectations. Australian Journal of Teacher Education Vol. 41, ( 3) , p p: 

 66-86. https://files.eric.ed.gov/fulltext/EJ1096790.pdf.  

Papak, P. & Vujičić, L. & ŽeljkaIvković, Z. 2017. Project activities and encouraging 

 critical thinking: exploring teachers’ attitudes. c e p s Journal ,Vol.7, (3), pp: 27-46. 

 https://www.pedocs.de/volltexte/2017/14905/pdf/cepsj_2017_3_PejiPapak_Vujii_I

 vkovi_Project_activities.pdf.  

Pennycook, A. 1994. The Cultural Politics of English as an International Language. 

 Teacher Talking to Teacher: Vol. III, ( 3), pp. 21-23. Harlow, Essex, UK: Longman 

 Group Limited. http://www.tnewfields.info/Articles/PDF/reviewPennycook.pdf. 

Pineda-Báez, C. 2009. Critical Thinking in the EFL Classroom: The Search for a 

 Pedagogical Alternative to Improve English Learning.  

https://pdfs.semanticscholar.org/caff/1ae335f1090cb19bc4e1ff76ea49e4f86b64.pdf
http://www.educationaschange.co.za/
https://files.eric.ed.gov/fulltext/EJ1144349.pdf
http://nepc.colorado.edu/
http://www.curriculumredesign/
http://curriculumredesign.org/wp-content/uploads/CCR-Skills_FINAL_June2015.pdg
http://curriculumredesign.org/wp-content/uploads/CCR-Skills_FINAL_June2015.pdg
https://www.researchgate.net/publication/229395107_New_trends_in_21st_Century_English_learning
https://www.researchgate.net/publication/229395107_New_trends_in_21st_Century_English_learning
https://greatlakescenter.org/docs/Policy_Briefs/Research-Based-Options/08-Mathis-21stCentury.pdf
https://greatlakescenter.org/docs/Policy_Briefs/Research-Based-Options/08-Mathis-21stCentury.pdf
https://files.eric.ed.gov/fulltext/EJ1096790.pdf
https://www.pedocs.de/volltexte/2017/14905/pdf/cepsj_2017_3_PejiPapak_Vujii_Ivkovi_Project_activities.pdf
https://www.pedocs.de/volltexte/2017/14905/pdf/cepsj_2017_3_PejiPapak_Vujii_Ivkovi_Project_activities.pdf


Salamah Embark Saleh  

CRITICAL THINKING AS A 21st CENTURY SKILL:  

CONCEPTIONS, IMPLEMENTATION AND CHALLENGES IN THE EFL CLASSROOM

 

European Journal of Foreign Language Teaching - Volume 4 │ Issue 1 │ 2019                                                                 14 

P21 Partnership for 21 Century Learning: Framework for 21st century skills. 2007. 

 http://www.p21.org/our-work/p21-framework. A framework was designed by as 

 a coalition bringing together the business community, education leaders, and 

 policymakers in USA.  

Reed, J.H. 1998. Effect of a model for critical thinking on students' achievement in 

 primary source document analysis and interpretation, argumentative reasoning, 

 critical thinking disposition and history content in a community college course. 

 (a PhD dissertation) University of south Florida. Retrieved April 28, 2018 from 

 www.criticalthinking.org.  

Rezaei, S.; Derakhshan, A.; Bagherkazemi, M. 2011. Critical Thinking in Language 

 Education. Journal of Language Teaching and Research, Vol. 2,(4), pp. 769-777. ISSN 

 1798-4769.  

Robinson, S. & Kay, K., 2010. 21 century knowledge and skills in educator preparation. 

 This paper has been produced as part of a collaborative project by the American 

 Association of Colleges of Teacher Education and the Partnership for 21st 

 Century Skills (P21). Pearson,  

Qing, X. 2013. Fostering critical thinking competence in EFL classroom. Studies in 

 Literature and Language. Vol. 7, (1), pp. 6-9. 

 DOI:10.3968/j.sll.1923156320130701.2717. 

 http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.904.1695&rep=rep1&ty

 pe=pdf.  

Savu, E.; Chirimbu, S.; Dejica-Cartis, A. 2014. What skills do foreign languages teachers 

 need in the 21st century? Professional Communication and Translation Studies, 7 (1-

 2), p:151-158.  

Shahrebabaki, M. &Notash, M. 2015. Teachers’ and learners’ attitudes towards critical 

 thinking skills: a case study in the Iranian EFL context. Journal of Applied 

 Linguistics and Language Research, Vol.2, (2), pp. 93-106.  

Soh, T. &; Osman, K. & Arsad, N. 2012. M-21CSI: A Validated 21st Century Skills 

 Instrument for Secondary Science Students. Asian Social Science; Vol. 8, (16). 

Stein, B. & Haynes, A. & Unterstein, J. 2003. Assessing critical thinking skills. Research 

 Gate: 

 https://www.researchgate.net/publication/229021823_Assessing_critical_thinking

 _skills.  

Uehara, S. 2016. Task-based English language teaching, 21st century skills, and learner 

 perceptions through the Marshmallow Challenge. 

 https://www.researchgate.net/publication/303994599_Task-.  

Ur, P. 2012. A course in English language teaching. Cambridge: Cambridge University 

 Press. 

Walser, N. 2008.Teaching 21st century skills: what does it look like in practice? Harvard 

 Education Letter. 

 https://www.siprep.org/uploaded/ProfessionalDevelopment/Readings/21stCentu

 rySkills.pdf.  

http://www.p21.org/our-work/p21-framework
http://www.criticalthinking.org/
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.904.1695&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.904.1695&rep=rep1&type=pdf
https://www.researchgate.net/publication/229021823_Assessing_critical_thinking_skills
https://www.researchgate.net/publication/229021823_Assessing_critical_thinking_skills
https://www.researchgate.net/publication/303994599_Task-
https://www.siprep.org/uploaded/ProfessionalDevelopment/Readings/21stCenturySkills.pdf
https://www.siprep.org/uploaded/ProfessionalDevelopment/Readings/21stCenturySkills.pdf


Salamah Embark Saleh  

CRITICAL THINKING AS A 21st CENTURY SKILL:  

CONCEPTIONS, IMPLEMENTATION AND CHALLENGES IN THE EFL CLASSROOM

 

European Journal of Foreign Language Teaching - Volume 4 │ Issue 1 │ 2019                                                                 15 

Wilson, C.; Miles, C.; Baker, R; Shoenberger, R. 2000. Learning outcomes for the 21st 

 century: report of a community college study. © League for Innovation in the 

 Community College. 

Yamith José Fandiño 2* Universidad de la Salle Gist Education and 

 LEarninGrEsEarchJournaL. Vol. 1692-5777, (7). pp. 190-208. 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Salamah Embark Saleh  

CRITICAL THINKING AS A 21st CENTURY SKILL:  

CONCEPTIONS, IMPLEMENTATION AND CHALLENGES IN THE EFL CLASSROOM

 

European Journal of Foreign Language Teaching - Volume 4 │ Issue 1 │ 2019                                                                 16 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
Creative Commons licensing terms 

Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms 
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community 

to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that 
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this 
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Foreign Language 

Teaching shall not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright 
violations and inappropriate or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the 

Open Access Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-
commercial purposes under a Creative Commons Attribution 4.0 International License (CC BY 4.0). 

https://creativecommons.org/licenses/by/4.0/

