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Abstract:  

This study investigates the extent to which students perceive constructive alignment 

among educational components in the General English 3 course at Nam Can Tho 

University, and how such alignment supports achievement of the English proficiency at 

level 3, as defined by Vietnam’s 6-level Foreign Language Proficiency Framework. 

Drawing on Biggs’ (2003) Constructive Alignment theory, the research adopts a 

sequential mixed-methods design, comprising a quantitative survey of 1128 non-English-

major students and qualitative interviews with 25 students. The findings indicate 

moderate to positive perceptions of alignment across key domains, including intended 

learning outcomes (ILOs), course content, teaching methods, and assessment-feedback 

approaches. However, gaps persist in students' understanding of ILOs, active 

engagement in class, and clarity in assessment criteria. The study concludes by offering 

pedagogical recommendations for improving curriculum design, enhancing alignment, 

and supporting students in achieving the required foreign language learning outcomes. 

 

Keywords: constructive alignment, language proficiency at level 3, English language 

education, student perception 

 

1. Introduction 

 

The need for English proficiency is constantly at the top of the list of worries in this era 

of globalization. Stakeholders have responded to this by emphasizing the development 

of a constructive curriculum that meets learners' goals of using English at a high level of 

proficiency, with a focus on the practice of constructive alignment. The constructive 

alignment strategy, which is seen to be a way to help students reach the learning 

objectives, acknowledges that information is created by the students themselves rather 

than being imparted straight from the teacher to students (Biggs, 2003). Given the positive 
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alignment, teachers are essential in creating an active learning environment that supports 

students' learning toward the intended learning outcomes, while students actively create 

their own knowledge through meaning, reflection, and context (Biggs, 2003). Biggs (2003) 

also states that the teacher's planned learning objectives are the things that students 

should understand in order to be able to apply that knowledge by the conclusion of the 

course. Making sure that the teaching and learning activities, as well as the assessment 

tasks, are in line with the intended learning outcomes (ILOs) is a fundamental component 

of creating a curriculum that promotes constructive alignment. Over the past few 

decades, a number of scholars have become interested in putting the constructive 

alignment theory into practice (Fullan, 2007; Braun, 2005; Kozulin, 2004; Brown, 2007; 

Biggs and Tang, 2011; Berry, 2011; Gallagher, 2017; Nicol & Macfarlane-Dick, 2006). 

According to Fullan (2007), for students to be able to apply their university-acquired 

knowledge and skills to future jobs, the learning materials and content must be genuine 

and pertinent to the training program's desired learning outcomes. Similar to this, Braun 

(2005) listed several criteria for the best language resources, such as being educational, 

realistic, illustrative (i.e., based on real-world usage patterns rather than theoretical 

explanations), and current. Since students actively construct their knowledge in a 

meaningful way rather than receiving direct instruction from the teacher in the 

constructive alignment approach, deep learning is more likely to be valued when 

students are inspired to complete difficult but doable tasks (Kozulin, 2004). Furthermore, 

students usually find it easier to negotiate meaning with others through peer teaching 

and group projects rather than one-way lectures (Brown, 2007). Furthermore, students' 

learning is greatly influenced by their past information and experiences; for this reason, 

teaching-learning activities must be well-structured and linked to existing knowledge 

(Brown, 2007).  

 According to Biggs and Tang (2011), the assessment procedures and grading 

standards should be explained to students before the assessment takes place so that they 

have enough time to get ready for the test. Additionally, the assessment procedures and 

grading criteria should be in line with the intended learning outcomes. The goal of 

assessment, according to Berry (2011) and Gallagher (2017), is to determine how learners 

learn, what they can and cannot do, and how to support them in learning more efficiently. 

For this reason, the assessment tasks ought to represent the range of learning outcomes. 

Additionally, teachers can use formative assessment, which is intended to help students 

learn, by testing them frequently to learn more about their learning progress and to help 

them achieve the desired learning outcomes (Nicol & Macfarlane-Dick, 2006). In order to 

give students a constant flow of information that would enable them to recognize their 

strengths and weaknesses and come up with solutions, the teacher would prefer to give 

continuous feedback after each formative assessment. In this sense, students' self-

regulated learning in pursuit of the intended learning outcomes is greatly aided by 

formative assessment and regular feedback (Nicol & Macfarlane-Dick, 2004).  

 The Ministry of Education and Training (MoET) in Vietnam has put into effect a 

law related to educational reform that emphasizes the development of students' 
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knowledge, abilities, and attitudes through learner-centered instruction. Therefore, it is 

expected of education stakeholders to value students' opinions and provide them with a 

top-notch curriculum that enables them to meet their desired learning objectives. 

Furthermore, a framework for assessing the quality of a program is necessary in order to 

evaluate it in higher education. The 2020 ASEAN University Network Quality Assurance 

(AUN-QA) guide to Assessment at Program Level, version 4.0, is one of the most widely 

utilized measurement approaches among educational administrators in ASEAN nations. 

Eight criteria make up the AUN-QA model: output and outcome, academic staff, student 

support services, program structure and content, teaching and learning approach, 

student assessment, facilities and infrastructure, and intended learning objectives (AUN-

QA, 2020). The AUN-QA guide states that the first four criteria—intended learning 

objectives, learning contents, teaching strategies, and assessment techniques—are quite 

similar to the elements of Biggs's (2003) constructive alignment theory. Circular No. 4, 

which established criteria for evaluating the quality of higher education training 

programs, was released by the Vietnamese MoET in 2016 with the purpose of assessing 

the quality of tertiary programs. Eleven criteria for assessing a program's quality were 

outlined in depth and given clear guidance in this publication. According to the third 

criterion, the program's content and structure must be rationally developed in light of the 

learning objectives it seeks to achieve (MoET, 2016a). The MoET then issued Document 

No. 1074/ 2016 with general guidelines on the application of standards for evaluating 

program structures and contents in accordance with Circular No. 4/2016. The curriculum 

should be designed in a way that will help students achieve the desired learning 

outcomes through effective teaching and learning strategies and student assessment 

techniques (MoET, 2016b). In this regard, the training program's curriculum is thought 

to be in line with Biggs's (2003) Constructive Alignment method, which highlights the 

close relationship between assessment, teaching and learning activities, and targeted 

learning objectives.  

 Another change is that, especially during the era of global integration, the English 

language has been crucial in the Vietnamese context. Nguyen and Burns (2017) 

discovered that Vietnamese people must speak English as an international language, at 

least to a level of comprehension, in order to join organizations like the World Trade 

Organization (WTO), the Association of South-East Asian Nations (ASEAN), and the 

Asia Pacific Economic Cooperation (APEC). As a result, the need to study English 

continues to be a top priority. Therefore, it is now more important than ever to have a 

training program that can satisfy the learners' goal for proficient English usage.  

 It is anticipated that non-English majors will be able to meet the output standards 

of language proficiency, particularly level B1, according to the 6-level Foreign Language 

Competency Framework for Vietnam, with the use of Biggs' (2003) Constructive 

Alignment theory in the design of the basic English course. In actuality, though, 

numerous universities continue to administer English courses with a disconnect between 

theory and practice. As the main participants in the educational process, students may 

lack a thorough understanding of the connections between the many educational 
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components of the course they are taking. Their degree of interest, motivation to learn, 

and, eventually, their output outcomes are all directly impacted by this. Specifically, 

General English 3 is one of the foundational courses at Nam Can Tho University that 

helps students meet the output standards for foreign languages. Few studies have, 

however, explicitly looked into how students perceive the degree of relationship between 

elements like learning objectives, course content, teaching strategies, and assessment 

forms. The program's improvement and the quality of the training are hampered by this 

lack of useful information. Thus, the subject matter "Student perceptions of constructive 

alignment in the general English 3 course toward achieving the B1 foreign language proficiency 

outcome" is of crucial significance. In addition to helping to clarify the perspectives of 

students, who are a significant stakeholder in education, the topic offers lecturers and 

schools a useful foundation for reworking the course's methodology, material, and 

evaluation in a way that is more efficient and synchronous. The findings of the study will 

also help achieve the objectives of reaching output standards, enhancing English 

proficiency, and fostering learners' overall development as well as their demands for 

international integration. As a result, the topic aims to address the following two research 

questions:  

• Question 1: How do Nam Can Tho University students perceive the relationship 

between the course's educational elements (intended learning goals, learning 

content, teaching strategies, and assessment techniques) in General English 3?  

• Question 2: How does students' perception of constructive connection affect the 

way they approach learning and prepare for achieving foreign language output 

standards? 

 

2. Literature Review 

 

2.1 Biggs’s (2003) constructive alignment theory 

The "constructive" and "alignment" aspects are the two halves of constructive alignment, 

according to Biggs (2003). While the latter assumes what the teacher does to create a 

learning environment that supports the learning activities in order to achieve the desired 

learning outcomes, the former refers to the idea that students independently construct 

meaning through pertinent learning activities rather than through the explicit 

transmission of knowledge by teachers (Biggs, 2003). The key assumption is that the 

teaching strategies and evaluation tasks are in line with the learning activities 

presupposed in the expected outcomes so that students can be guided toward the 

learning objectives. Defining the intended learning outcomes (ILOs), choosing teaching 

and learning activities that are likely to lead to the ILOs, evaluating students' actual 

performance to see how closely it matches the ILOs, and assigning a final grade are the 

four sequential steps that Biggs (2003) outlined in his theory to specify the levels of 

understanding that teachers want students to achieve. Biggs (2003) went on to explain on 

the processes that should be taken in order to determine which teaching methods and 

learning materials are appropriate, starting with the formulation of the learning 
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outcomes. The assessment activities should then be created with the anticipated results 

and classroom learning experiences in mind. The curriculum creator or course designer 

can determine what the students can do and the degree to which the learning objectives 

are met by using an appropriate assessment. This allows them to make any necessary 

adjustments. 

 

2.2 The relationship between the course General English 3 and the foreign language 

outcome standard level 3 (B1) 

The foreign language output standard level 3/6 according to the 6-level foreign language 

competency framework for Vietnam (Ministry of Education and Training, 2014) is 

defined as the intermediate level of language proficiency, equivalent to level B1 

according to the Common European Framework of Reference (CEFR). At this level, 

learners can communicate independently in familiar situations in daily life, study and 

work. The General English 3 course at Nam Can Tho University is designed to support 

students in achieving these specific requirements through a system of knowledge and 

skills integrated according to practical topics and suitable for non-major language levels.  

About the course content, the course uses the American English File 2 (second edition) 

textbook from Oxford University Press, including language topics and practical skills 

revolving around familiar topics such as: self-introduction, daily routines, vacations, 

personal experiences, social relationships, shopping, fashion, planning, and 

communication at work. These topics are directly compatible with the standard 

communication situations described in the Foreign Language Competency Framework 

Level 3/6. 

 Regarding the language skills, the relationship between the General English 3 

course and the language skills specified in the output standards at level 3 can be 

summarized in the following table: 

 
Table 2.1: The relationship between the General English 3 course and the language skills 

Skill 
Required Language Proficiency at 

Level 3/6 

How General English 3 Supports 

Achievement of Level 3 

Listening 

Understand the main ideas and specific 

information in simple, clear speech on 

everyday topics 

Listening activities related to holidays, airports, 

TV programs, personal stories (Units 2A, 3A, 

4C) 

Speaking 

Participate in conversations on familiar 

situations; describe experiences and 

express opinions 

Practice in dialogues, interviews, oral 

presentations, personal descriptions, and plans 

(Units 1A, 1B, 3B, 4B) 

Reading 
Understand short texts, identify main 

ideas and specific details 

Reading texts on people, travel, technology, 

society; true/false questions, information 

selection (Units 1B, 2B, 3C, 4C) 

Writing 
Write letters, emails, and short 

paragraphs expressing clear ideas 

Writing personal descriptions, recounting 

events, composing personal emails (Units 1B, 

2B, 4B) 
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Regarding autonomy and responsibility, level 3 output standards also aim to develop 

personal abilities such as self-study, language awareness, and integration. The General 

English 3 course creates conditions for students to clearly perceive the importance of 

English in study and career (CO6). At the same time, the course creates opportunities for 

students to actively participate in group activities, discussions, and self-directed learning 

(CO7). 

 Thus, it can be seen that the General English 3 course plays a fundamental and 

practical role in helping students achieve the English output standards of level 3/6, not 

only in terms of language skills but also in terms of learning methods and attitudes 

towards using foreign languages. This is an important stepping stone for students to 

continue to conquer higher levels of ability and develop the ability to use English 

independently in study, career, and life. 

 

2.3 Related Studies 

The effectiveness of matching desired learning outcomes, teaching and learning 

activities, and assessment tasks in a Language Development course was investigated 

quantitatively by Jaiswal (2019) at a Bahraini university. Following the implementation 

of constructive alignment based on Bloom's and SOLO taxonomies, the study found a 

significant improvement in student performance as determined by paired-samples T-test 

analysis of pre- and post-test results. 

 Nguyen (2020) investigated the use of constructive alignment in an AUN-standard 

Speaking course at Van Lang University in Ho Chi Minh City using a qualitative case 

study. Although students acknowledged the advantages of alignment, data from 

interviews and observations in the classroom showed that some learning outcomes were 

not well supported by instructional strategies or evaluation techniques. 

 In another study, Jani et al. (2020) surveyed 142 pre-service teachers in Malaysia 

using a Likert-scale questionnaire and analyzed the data using the Rasch Model. The 

findings showed high levels of student approval for the constructive alignment practices 

used by instructors. The study emphasized the importance of clearly communicated 

learning outcomes and objective assessment criteria using rubrics. 

 In order to investigate how constructive alignment affects learning practices, 

Hailikari et al. (2021) conducted qualitative interviews with 37 students from a Finnish 

institution. The findings demonstrated that whereas traditional lecture-based courses 

resulted in more surface-level learning strategies, active, coordinated teaching activities 

encouraged deeper learning. 

 However, there are still a number of research gaps. First, fundamental English 

courses—which provide the basis for non-English majors in Vietnamese universities—

have received little attention, while the majority of studies have concentrated on 

specialized courses or particular training programs. Second, a lot of research has looked 

at how teachers feel or how well students do academically following pedagogical 

interventions, but not many have looked at how students feel about constructive 

alignment in a particular course. 
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 Third, no study has examined how students' views of constructive alignment 

relate to their goals of reaching the B1 English proficiency standard, particularly in light 

of Vietnam's continued adoption of the Common European Framework of Reference for 

Languages (CEFR). Given these gaps, it is both necessary and significant from a 

theoretical and practical standpoint to undertake a study on students' perceptions of 

constructive alignment in the General English 3 course with an emphasis on the B1 

English competence standard. In order to help students achieve the intended learning 

objectives, the study is theoretically based on Biggs' (2003) idea of constructive alignment, 

which stresses consistency across learning outcomes, teaching and learning activities, 

and assessment tasks. Examining how students view this alignment not only reveals their 

comprehension and attitudes toward the course, but it also makes clear how alignment 

influences students' study strategies and attitudes toward learning. In practice, the study 

can provide specific recommendations for enhancing the integration of teaching, 

learning, and assessment and improving course design, which will help students reach 

the academic program's B1 competency requirement. 

 

3. Methods 

 

3.1 Research Design 

In order to answer the research questions, the current study was created as a descriptive 

investigation using a mixed-method approach, combining qualitative and quantitative 

data. The quantitative questionnaire was created to evaluate students’ perceptions of the 

constructive alignment in the General English 3 course that aids them in obtaining the 

English proficiency outcome at the level 3. In an attempt to obtain more detailed 

information, 25 randomly chosen students from the group participated in semi-

structured interviews to collect the qualitative data. 

 

3.2 Participants  

1128 Nam Can Tho University non-English majors who have finished the General English 

3 course participated in this study. These students had varied degrees of English 

competence, were from different academic disciplines and faculties, and used English 

mostly for academic and future career goals rather than for language specialization. The 

researcher asked 25 of the 1128 students who answered the questionnaire to take part in 

one-on-one semi-structured interviews. The purpose of the interviews was to confirm the 

findings of the questionnaire and learn more about how students felt about the course's 

constructive alignment with the B1 English proficiency standard. Depending on the 

length and complexity of the participants' answers, each interview lasted roughly fifteen 

minutes. Every response was noted in order to analyze the data. 

 

3.3 Instruments  

The data collection process lasted eight weeks and consisted of a questionnaire and semi-

structured interviews. Participants' personal information, such as their name, phone 
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number, gender, and student email address, is covered in the first section of the 

questionnaire. In the main section of the questionnaire, there are 28 statement items in 

all, and the survey component is broken up into five clusters. Students' levels of 

agreement with each contributing element may be measured because all survey items 

employ a 5-point Likert scale, with 1 denoting strongly disagree, 2 disagree, 3 neutral, 4 

agree, and 5 strongly agree. Brown (2001) asserts that the Likert scale is a widely used 

and successful instrument in language research because it allows researchers to evaluate 

learners' attitudes, perceptions, and feelings quantitatively.  

 To guarantee that all participants could comprehend the information and give 

appropriate answers, the questionnaire was produced in Vietnamese. A modest pilot 

study was conducted to evaluate the questionnaire's clarity and reliability before it was 

formally distributed. Following changes, 1369 non-English major students who had 

finished Nam Can Tho University’s General English 3 course were given the 

questionnaire using Google Forms. The author then obtained 1128 valid replies, which 

were used for analysis. 

 For the interview, every interview question centered on how students felt about 

the General English 3 course’s constructive alignment with the B1 output standard and 

how they thought this alignment could be improved. Ten major questions about 

students’ opinions of the positive alignment of the learning objectives, learning materials, 

instructional strategies, assessment-feedback techniques, and the influence on their 

learning orientation were thus included in the interview. 

 

4. Results  

 

4.1 Quantitative Results 

According to descriptive statistics, 1128 valid student replies were gathered. On a 5-point 

Likert scale, the survey items’ mean values varied from 2.14 to 4.07, with an overall 

average of 3.01 (Mean = 3.01; Standard Deviation = 0.28). 

 This shows that students generally had a somewhat positive opinion of and 

satisfaction with the educational components of the General English 3 course, which 

means that they tended to agree with the statements that were polled to a minor extent. 

The comparatively low standard deviation (0.28) indicates that there was minimal 

variance among respondents and that responses were generally consistent. 

 
Table 4.1: Students’ Average Perception of Constructive  

Alignment of Educational Components (N=1128) 

Value Min Max Mean SD 

Students’ average perception 2.14 4.07 3.01 0.28 

 

Furthermore, the findings were explained in terms of the four main course components, 

which correspond to the fundamental components of education: (1) intended learning 
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outcomes, (2) learning contents, (3) teaching methods, and (4) assessment and feedback. 

Table 4.2 below provides an overview of these results. 
 

Table 4.2: Average Perception by Educational Component 

Survey component Min Max Mean Sd 

ILOs 1.00 5.00 2.99 0.79 

Learning contents 1.00 5.00 3.04 0.72 

Teaching methods 1.57 4.57 3.00 0.52 

Assessment & feedback 1.36 4.45 3.01 0.43 

 

According to the study, the average scores for the four groups varied between 2.99 and 

3.04, indicating that students' opinions of the components of the survey were usually 

somewhat positive. With an average score of 2.99 (SD = 0.79), the group pertaining to 

intended learning outcomes in particular demonstrated a rather moderate level of 

awareness regarding the course objectives.  

 With the highest average score of 3.04 (SD = 0.72), the learning content group 

demonstrated that students were largely content with the material's applicability and 

relevance in helping them reach the B1 output requirement. 

  With an average score of 3.00 (SD = 0.52), the teaching methods group 

demonstrated a comparatively high and stable degree of student agreement. 

 With the lowest standard deviation and an average of 3.01 (SD = 0.43), the 

assessment and feedback group showed that students' opinions of the course's 

assessment and feedback procedures were steady and reliable.  

 In the parts that follow, the author will provide a thorough qualitative analysis to 

go deeper into how students perceive constructive alignment in each educational 

component. 

 

4.2 Qualitative Results 

25 non-English major students who had finished the General English 3 course 

participated in in-depth interviews as part of the study to learn more about their 

perceptions of the intended learning outcomes (ILOs). The analysis concentrated on two 

main areas: (1) whether the course objectives were explained to the students in a clear 

and concise manner, and (2) whether the students felt that the objectives were useful in 

directing their learning. 

 According to the majority of students, the instructor mostly used introduction 

slides or the Learning Management System (LMS) to present the course objectives during 

the first week. Students’ comprehension depth and clarity, however, differed. Some 

students claimed that they did not fully comprehend the specified objectives and that 

they only understood general information:  

 

"I recall that during the first week, the teacher presented the objectives, but I didn't pay 

much attention because it seemed like administrative material." (Student 3) 
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 Other students reported that it took them a few weeks to start understanding the 

course objectives: 

 

"At first, I didn't understand the objectives, but I gradually knew what to focus on after 

completing exercises and listening to the teacher emphasize the skills we needed to 

practice." (student 11) 

 

 In addition, most students commented that the basic course content was suitable 

for the B1 standard, especially the content related to necessary skills such as writing 

paragraphs, describing pictures, presenting opinions and practicing listening. These 

skills are considered to be similar to the VSTEP B1 exam. 

 

"The course content is quite similar to the B1 exam, especially the letter writing and 

expressing opinions. I think this course helps me feel more confident when taking the 

exam." (student 10) 

 

 Some students also appreciated the integration of communication content and 

thematic vocabulary, helping to expand vocabulary suitable for the exam context: 

 

"There are many lessons on familiar topics such as travel, shopping, helping me practice 

speaking in the form of VSTEP questions." (Student 6) 

 

 However, there are still some opinions that some of the content is not really 

directly related to the exam or course objectives, for example, the lessons are heavy on 

grammar theory with little application. 

 

"Some theoretical parts on advanced past perfect tense or type 3 conditional sentences are 

a bit difficult, but the B1 exam does not need to be that level." (Student 13) 

 

 During the interview, students were asked to share specific lessons or content that 

they found impressive, useful, or inappropriate. Many students appreciated highly 

applicable lessons, such as writing emails, describing people, and describing places, 

because these are parts that often appear in the B1 exam and are easy to apply in practice. 

 

"I remember the most are writing a job application letter and describing a close friend. 

These types of topics can be found in both speaking and writing." (Student 2) 

 

 Some students also mentioned learning activities such as group work and 

presentations, saying that they both help improve speaking skills and increase interest in 

the lesson. 
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"Lessons that involve group discussion or competition are easier to remember. The travel 

lesson we did role-playing, it was fun and we learned a lot." (Student 19) 

 

 On the contrary, some opinions say that some lessons are academic or abstract, not 

really connected to the practice of non-specialized students, or not flexibly applied 

according to the class's capacity: 

 

"The lesson on globalization is a bit difficult, the vocabulary is too abstract, I feel stuck for 

ideas when doing the speaking test." (Student 15) 

 

 From the above sharing, it can be seen that students appreciate the learning 

content that is applicable, familiar and closely follows the actual exam, while learning 

content that is highly academic or does not have specific practical instructions is easily 

considered inappropriate. 

 In terms of teaching methods, most students said that the lecturers used a 

combination of methods, including lectures, group discussions, academic games, and 

presentations in pairs or groups. Many classes were rated as lively, encouraging students 

to participate actively. 

 

“The teacher teaches in an easy-to-understand way, and each lesson often has group 

activities or small games. Sometimes, we even do speaking exercises in groups and then 

present them.” (Student 7) 

 

“Every time we learn writing skills, the teacher lets me write directly, then corrects them 

on the board. Sometimes we correct each other’s work according to the model.” (Student 

24) 

 

 However, some students also said that the level of participation depends a lot on 

the students’ initiative and how each lecturer organizes the class, especially in large 

classes: 

 

“My class has more than 40 people, so sometimes only a few students get to answer. I don’t 

feel like they participate much, especially in speaking.” (Student 5) 

 

 In addition, most students positively evaluated the effectiveness of the teaching 

method, especially when that method combined many skills, had specific instructions 

and stimulated interest in learning. 

 

“The teacher taught slowly, often used illustrative examples, and did exercises on the spot, 

so I understood the lesson better and remembered it longer.” (Student 9) 
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“When we study speaking, the teacher asks us to play roles – for example, as a customer or 

a tour guide. This helps me feel more confident when communicating.” (Student 18) 

 

 Students also clearly see that active teaching methods help them learn more 

proactively and motivate them to practice: 

 

“For group discussions, I have to prepare in advance and look up vocabulary in advance. I 

learn new words and practice speaking at the same time.” (Student 12) 

 

 However, some students also said that the quality of the learning experience 

depends on the teaching style: 

 

“Some teachers teach very well and encourage interaction, while others read a lot and do 

little group activities, so I find it a bit boring.” (Student 14) 

 

 These comments reflect a moderate level of satisfaction, but there is potential for 

improvement in the teaching method group. Teachers' methods, such as using useful 

English in the classroom, self-study guidance, and knowledge extension, are showing 

positive feedback from students about the benefits of such teaching methods, but there is 

still room for improvement in classroom organization and personalization of the learning 

experience. 

 Regarding assessment and feedback, the majority of students said that the test 

content was generally consistent with what they had learned in class, especially the 

paragraph writing and listening and speaking practice sections. However, some students 

still had difficulty determining the focus of their review, especially if there were no 

specific instructions from the beginning of the semester. 

 

“The test was similar to what we did in our assignments, with a speaking assignment based 

on the topic we had practiced, so I found it reasonable.” (Student 1) 

 

“The mid-term test had reading comprehension and paragraph writing sections exactly 

like the content in the book, so I studied carefully and was able to do it.” (Student 23) 

 

 However, some students also reported a lack of consistency in the way 

assessments were organized between different classes, and some students felt that they 

lacked time to prepare because the test matrix was not clearly announced from the 

beginning of the semester: 

 

“I didn’t know exactly which parts would be on the test, so I studied haphazardly, and in 

the end I didn’t have enough time to review everything.” (Student 8) 
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“In other subjects, the teacher gave the test matrix from the first week, but in my class, we 

only found out the type of questions near the exam.” (Student 16) 

 

 Students do receive feedback from lecturers, but the specificity and effectiveness 

of the feedback vary greatly between classes. Students whose teachers give feedback 

directly or via the LMS system highly appreciate the effectiveness of this feedback in 

improving their writing and speaking skills. 

 

“After each essay, the teacher comments on strengths and weaknesses, then sends 

suggestions for revision via Zalo to the class group.” (Student 13) 

 

“The teacher commented immediately when I made a mistake, but spoke gently, helping me 

remember how to use the correct words.” (Student 17) 

 

 However, some students also said that the feedback from the lecturer was not 

clear, sometimes just general comments or just gave marks without saying why it was 

right or wrong: 

 

“The teacher only recorded the points, not detailed comments, so I didn’t know where I 

went wrong.” (Student 5) 

 

“There was a day when I submitted my speech but didn’t get any comments, just the 

points.” (Student 20) 

 

 Students generally rated the relevance of the test to the learning content well, but 

there was a lack of tools to support assessment orientation from the beginning of the 

semester. At the same time, feedback from lecturers - a factor that helps students improve 

their skills - was lacking in depth and not consistent between classes. Therefore, it is 

necessary to improve the construction of the test matrix from the beginning of the 

semester and increase specific feedback according to graduation criteria. 

 When asked about desired improvements to help strengthen constructive 

engagement, students offered many specific and practical suggestions. Some notable 

suggestions included: 

 First, increase the amount of time spent practicing for the actual exam, for 

example, doing B1 simulations. 

 

“I want more time to do practice exams, both speaking and writing. That way, we will 

know where our weaknesses are and how to improve them.” (Student 4) 

 

 Second, students need to be provided with clear grading criteria from the 

beginning of the course. 
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“If there were grading criteria for speaking and writing from the beginning, I would 

practice more closely.” (Student 7) 

 

 Third, students want to diversify learning methods to increase initiative. 

 

“Students should be allowed to choose some topics they like to practice speaking or writing, 

because following books all the time is boring.” (Student 22) 

 

 Fourth, students want to increase the level of personalization and classify their 

levels to provide appropriate support. 

 

“My class has many students with different levels, if we divide them into groups according 

to their ability, they will learn better.” (student 12) 

 

 The above responses confirm that students not only clearly recognize the role of 

the AVCB 3 course in the preparation process to meet the B1 graduation standard, but 

also want to receive more strategic support, in terms of content, teaching methods, and 

assessment forms. 

 Through quantitative and qualitative analysis, it can be seen that students evaluate 

the positive impact of the AVCB 3 course on reaching the B1 graduation standard, 

especially when there is specific guidance and appropriate practice activities. However, 

for better support, students suggest improvements in the direction of clarity in terms of 

goals - assessment criteria, while increasing flexibility and personalization in teaching. 

 

5. Conclusion 

 

The study “The perception of students of Nam Can Tho University on the constructive 

connection of educational elements in the General English course 3 towards foreign 

language graduation standards” was conducted on the basis of the theory of constructive 

connection by Biggs (2003). Through the combination of quantitative and qualitative 

analysis, the study reached the following important conclusions.  

 Students have an average perception of the constructive connection between 

educational elements in the General English 3 course. The average survey score of 3.01/5 

shows that students slightly agree with the elements implemented in the course, but there 

are still many points that need to be improved to increase satisfaction and learning 

efficiency. 

 Although most students are aware of the learning objectives, the level of clarity 

and systematicity in announcing expected learning outcomes is limited. This affects 

students' ability to learn in a oriented and self-regulated manner - a core requirement in 

Biggs's theory (2003). 

 Students positively evaluate the learning content in the course, especially when 

the content is applied and close to the VSTEP exam format. However, there are still 
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theoretical parts that are academic in nature, not really necessary for non-specialized 

learners. 

 Teaching methods are evaluated by students as diverse and support learning well. 

However, the level of active participation of students has not been maximized, especially 

in large classes, leading to the failure to optimize the effectiveness of active teaching 

methods. 

 Students are generally satisfied with the test content, however, the announcement 

of the test matrix, scoring criteria and feedback has not been implemented synchronously. 

Feedback after assessment is still lacking in depth, not helping students adjust their 

learning strategies effectively. 

 The General English 3 course has a positive impact in inspiring confidence and 

adjusting learning strategies towards graduation standards. However, students still need 

more support in terms of documents, exercises and orientation information to achieve B1 

standards more effectively. 

 

6. Recommendations 

 

Based on the research results and related previous studies, the research team proposes 

the following solutions to improve the constructive connection of educational 

components in the General English 3 course at Nam Can Tho University. Firstly, enhance 

the publication and specification of expected learning outcomes. Lecturers need to 

provide clear, specific expected learning outcomes that are directly related to each lesson 

right from the first week. In addition, lecturers should integrate expected learning 

outcomes into learning materials, lectures and LMS for students to easily look up. At the 

same time, kick-off activities at the beginning of the semester should also be organized to 

help students understand the role and significance of achieving B1 English graduation 

standards. Second, develop practical and competency-appropriate learning content. 

Some recommendations related to learning content include: reviewing and adjusting 

unnecessary academic content for the B1 goal. Students also requested to increase the 

number of skill application exercises, such as description, letter writing, and 

argumentation - common parts in VSTEP. In addition, differentiating materials according 

to the input level of non-major students to improve learning efficiency was also 

suggested. Third, improve teaching methods towards an active-cooperative direction. To 

improve teaching methods, lecturers need to increase group learning activities, role-

playing, and simulation to stimulate active participation of students. Reduce the rate of 

one-way presentations, increase the time for group discussions and individual feedback. 

In addition, organizing internal training for lecturers on designing active and learner-

centred teaching activities is extremely necessary. Fourth, standardize the testing, 

assessment and feedback process. To standardize the testing process, lecturers need to 

announce the test matrix and assessment criteria from the beginning of the semester. 

Ensure that post-test feedback is specific, personalized, constructive and linked to the B1 

graduation standard. Increase regular assessment, mid-term assessment and formative 
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assessment to support learners in a timely manner. Finally, design a clear learning 

orientation to prepare for the B1 English graduation standards. To enhance students' 

learning orientation, practice activities and VSTEP test simulations should be integrated 

into the course content. Organize separate consultation sessions or workshops on the B1 

exam roadmap, review materials, and how to register for the exam. Provide sample exam 

sets, question banks, and self-study tools on the LMS platform. 
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