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Abstract:  

This study intends to explore Moroccan English pre-service teachers’ experience with 

using cell phones during their internships. Nineteen instructors were picked at random 

from the CRMEF of Rabat (Regional Center for Education and Training Professions). 

Interviews were conducted with all nineteen participants. The results displayed that 

trainees’ preconception on the complexity of using smartphones may affect their 

tendency on employing this mobile tool as an instructional medium. The findings also 

revealed that pre-service teachers are not ready to integrate smartphones in EFL 

classrooms due to the lack of ICT training, distractions that smartphones bring about, 

and schools’ policies banning the use of this gadget. 
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1. Introduction 

 

In the 21st century, the rise of ICT has changed the way people learn (Harendita, 2013). 

The use of ICT in the educational process can provide teachers and students with the 

possibility to study educationally relevant information (Kee & Samsudin, 2014). It 

enables them to access educational content from a variety of internet-connected 

resources. Nonetheless, teachers and students must have access to internet-based 

learning resources. According to Fu (2013), the use of ICT in the teaching-learning process 

can be accomplished with a variety of technologies, including PCs and mobile devices. 

 The usage of mobile devices for educational purposes is known as mobile learning. 

According to Kukulska-Hulme and Shield (2008), mobile learning is the ability to learn 
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anywhere and at any time using a handheld device. According to Dehkordi (2018), 

mobile learning (M-learning) is a technology that is gaining significance in the teaching-

learning process, particularly in language acquisition. The evidence indicates that Mobile 

learning is a way to learn that can be done anywhere and at any time with the help of a 

handheld device. Mobile Assisted Language Learning (MALL) is an extension of the term 

mobile learning in relation to language learning. 

 In this era of technological evolution, mobile learning has become a growing trend 

for educational use. Prospect teachers, to transform learning and cope with the 

technological evolution, need the adaptation to new teaching apparatuses that can shape 

learning and drive change. One of those devices, with the potential to transform 

education and cater to millennial learners’ expectations, is the cellphone. The 

employment of cell phones in streamlined education though might be seen as a luxury 

by some and a tool for destruction by others; it does have useful methodological and 

social dimensions. Moving away from a narrative that perceives cell phones as a 

destructive tool in the classroom to a new thought that sees useful implications of this 

digital tool needs primarily the establishment of a solid theoretical and practical 

foundation of this digital practice in teachers’ colleges. Indeed, the internship phase is 

seen as a determining factor for teachers’ trainees to gradually get used to instructional 

technology practice, particularly cell phones. Regardless of the increasing call for 

adopting cell phones in classrooms, it is still debatable how teacher trainees are ready to 

deploy this novel pedagogical tool, particularly during their internship. 

 The current study aims to explore pre-service teachers' experience with using 

smartphones during their internship period by examining their attitudes, skills, and 

experiences related to using this technology in their teaching practices. Although the use 

of smartphones and ICT, in general, has matured ominously in the past decade, most 

teachers are unwilling or have yet to integrate smartphones into the classroom (Hsu et 

al., 2021). The pre-service teachers' willingness to use smartphones during their 

internship phase is a significant study area as it highlights teacher trainees’ acceptance 

towards this digital pedagogical tool. The research findings will be valuable and of great 

help to training programs at the College of Teachers (CRMEF) in Morocco with particular 

details on smartphone’ use in the classroom. 

 

2. Literature Review 

 

2.1 Uses of Smartphones in EFL Classrooms 

The development of mobile devices and apps has led to new mobile learning 

opportunities that have grown significantly in the past few years (Al-Awidi & Aldhafeeri, 

2017). In the past 20 years, there has been a significant rise in the use and acceptance of 

mobile devices for learning and teaching. Students and teachers worldwide use 

smartphones more than any other mobile tool. Also, smartphones now have more 

advanced features like cameras and sensors that make detecting motion, location, access 

to social networks, web searching, and augmented reality easier. This makes it more 
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likely that the device could be used as a teaching tool, changing how people teach and 

learn (Al-Awidi & Aldhafeer, 2017). 

 While most students are familiar with technology owing to their upbringing, the 

use of cellphones during the internship phase can be advantageous for both teachers and 

students (Iqbal, 2017). Additionally, Duncan, Hoekstra, and Wilcox (2012) highlight that 

smartphones can facilitate learning in numerous ways during internships.  

 It is crucial to highlight, however, that the usage of technology in educational 

settings can have both beneficial and bad impacts. For example, a Stanford University 

research revealed that giving students with one-on-one access to gadgets in the classroom 

can improve learning results, particularly for at-risk kids (Barnwell, 2016). On the other 

hand, the presence of smartphones in a study area, even when they are not in use, can 

impair learning and problem-solving [4]. 

 In conclusion, while the usage of cellphones during internships can be beneficial, 

it is essential to carefully weigh the advantages and disadvantages of integrating 

technology into educational settings. It is essential to strike a balance between harnessing 

the advantages of technology and avoiding its potential distractions and bad impacts on 

learning. 

 

2.2 Benefits of Using Smartphones in EFL Classrooms 

Smartphones’ use can be useful during the internship phase, particularly for students 

who grew up with technology (Devices in the Classroom, n.d.). Here are some examples 

of smartphone usage during internships: 

 Students can use apps such as Remind101 to stay on top of their assignments and 

due dates (Graham, 2020). This can help them accomplish their assignment on time and 

avoid scrambling at the last minute. Teacher trainees for example can deploy their 

smartphones to make short videos and other content with the potential to exhibit their 

digital skills in performing teaching tasks during their internship. Interns can also use 

their cell phones to access important documents, presentations, and other materials 

related to their internships. This is a creative way for novice teachers to keep track of their 

progress and growth. Yet, many students on the other hand prefer to view course 

materials on their smartphones rather than laptops or desktop PCs. Smartphones in a 

nutshell are a useful tool for students during their internship phase, so long as they are 

used in a manner that promotes meaningful learning and growth. 

 

2.3 Drawbacks of Using Smartphones in EFL Classrooms 

Mobile learning’s vivid integration into teaching depends much on teachers' willingness 

and preparedness. Al-Furaih and Al-Awidi (2020) argued that teachers must be more 

willing to use mobile learning as with no prior motivation makes this novel pedagogical 

paradigm is ineffective. Without a doubt, teachers encounter multiple challenges in the 

course of integrating smartphones as an educational device. These challenges include the 

need for arrangements concerning the adoption of smartphones in learning and teaching. 

In other words, the integration requires substantial changes and transformation in the 
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learning institutions and instructors’ mindset and dispositions. Alghazi et al. (2020) 

added that a teacher who does not know the benefits of using new technologies in the 

classroom may need to understand the benefits of the above tools or learn how to use 

them to open up new teaching opportunities. Alzubi (2019) hence suggested 

incorporating mobile technology in tertiary education, with the aim to equip teachers 

with the necessary skills to champion this novel paradigm of teaching. 

 In 2022, the article titled "Cell phone use among students: Two sides of the same 

coin." was published in the Indian Journal of Forensic and Community Medicine. The 

article looks at both the pros and cons of students using cell phones. It shows all sides of 

the issue. The research indicates that, despite the fact that mobile phones are a beneficial 

teaching tool, they also have downsides that must be effectively handled to prevent their 

negative influence. 

 

2.4 Impediments to the Use of Smartphones in Schools 

The integration of smartphones in EFL/ESL learning environment is a debatable topic. 

Some advocate these integrations thanks to the fruitful gains this digital tool brings to 

the teaching and learning context. However, several schools, especially in Morocco ban 

the use of smartphones in EFL classrooms for several reasons. Students' use of 

smartphones for activities other than learning, such as social networking and messaging, 

is a major source of disruption in the classroom. They may have trouble paying attention 

in class as a result, which can have a detrimental effect on their grades (Ophir et al., 2009). 

 One more is that kids can use their phones to cheat on tests by communicating 

with each other or by seeking answers online. This is confirmed by three studies 

conducted by McAfee (2012), Pickett and Thomas (2006), and St. Gerard (2006). The 

authors reported that several students used their cellphone to cheat in school. This can 

give certain pupils an unfair advantage and compromise the validity of the evaluation 

procedure. Moreover, EFL teachers may find it challenging to manage their classes when 

students use cellphones. Students may be disengaging from the lesson because they are 

using their phones for activities other than taking notes. This can make it difficult for 

educators to provide a conducive learning atmosphere for their students (Rosen et al., 

2013; Willcocks & Redmond, 2014). 

 According to the research conducted by Beland and Murphy in 2016, there is a 

correlation between cell phone use and academic performance. The study found that 

when cell phones were banned from classrooms, children' standardised test scores 

increased by an average of 6 percent, and by more than 14 percent for low-achieving 

pupils. In addition, the study indicated that limiting mobile phone use in schools could 

dramatically narrow the achievement gap between kids with high and low academic 

performance. 

 In conclusion, the study by Beland and Murphy emphasises the harmful impact 

of cell phone use in the classroom on students' academic performance, particularly for 

low-achieving students. Mobile phone bans in schools might substantially raise 
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standardised test scores and narrow the performance gap between high- and low-

achieving kids. 

 Overall, there are a number of good reasons why some schools ban the use of 

smartphones in English as a Foreign Language (EFL) classrooms, such as reducing 

distractions, stopping cheating, making the classroom a more welcoming place to learn, 

and giving teachers more control over how the class works. 

 

3. Research Methodology 

 

This study adopted a qualitative research design. It aims at understanding in-depth 

teacher trainees’ experience of using smartphones as a digital pedagogy in their 

internship stage (Croswell, 2007). 

 

3.1 Target Population 

The participants in this qualitative study are 19 pre-service teachers (twelve females and 

seven males, aged between 21 and 28) from Rabat's College of Teachers (CRMEF). The 

participants were selected randomly. 

 

3.2 Research Questions 

1) What are the most common uses of smartphones among trainee teachers during 

their internship period? 

2) How does the use of smartphones, by trainee teachers, as a tool for language 

teaching during the internship period impact students’ learning outcomes in EFL 

classroom? 

3) What barriers do trainee teachers encounter when integrating smartphones in EFL 

classrooms? 

 

3.3 Data Collection 

The study used semi-structured interviews that lasted 20 minutes at the participant’s 

convenience. The researchers took into consideration all the necessary ethical procedures 

including validity and reliability standards. 

  

3.4 Data Analysis 

Initially, interviews with 19 participants were conducted. The responses were first 

recorded, and transcribed. Then, a thematic analysis was conducted. To improve the 

reliability of the findings, the research followed the coding strategy which resulted in 

almost similar themes guaranteeing the reliability of the results. The study followed the 

six main steps of the coding strategy. These steps are:  

A. Extensive coding of the responses;  

B. Establish a better understanding of responses; 

C. Assigning of preliminary codes to the data to define the content;  

D. Identifying different themes;  

http://oapub.org/edu/index.php/ejoe


Lhoussine Qasserras, Mohammed Qasserras, Khadija Anasse, Najib Slimani 

EXPLORING PRE-SERVICE TEACHERS’ EXPERIENCE WITH THE USE OF SMARTPHONES  

DURING THE INTERNSHIP PERIOD - CASE STUDY: CRMEF OF RABAT, MOROCCO 

 

European Journal of Open Education and E-learning Studies - Volume 8 │ Issue 2 │ 2023                                                19 

E. Reviewing the identified patterns;  

F. Naming of prominent themes, and recording the findings of the research (Terry et 

al., 2017).  

 To identify themes from the coded data, the researchers deployed strategies based 

on words, word repetitions, and key-words-in-contexts (KWIC) (Terry et al., 2017). By 

using the above techniques, the study identified key words and then systematically 

searched a series of texts to identify all the times the identified word or phrase was 

mentioned. Every time a keyword was identified, a copy of the word and its context was 

made. Themes were thus identified by physically grouping the illustrations into classes 

of like meaning (Terry et al., 2017).  

 

4. Results and Discussion 

 

This study aims to explore pre-service teachers’ experience and if they are ready to use 

smartphones in their classes. The study assessed future teachers' apprehensions 

regarding the integration of smartphones. The results indicated that the trainee teachers 

who knew about the adoption of smartphones and their impact on teaching thought that 

integrating smartphones as a teaching tool could improve their practices. This shows that 

teachers' willingness to use smartphones as an innovative method is tied to their worries. 

 

4.1 Demographics  

Table 1 represents the number of surveyed respondents for the current study, which 

showed that there were 19 respondents in total, out of which 7 were males and 12 were 

females, with their ages varying from 21 to 28 years old. For their educational degrees, 

11 participants held bachelor's degrees, while 8 participants got master's degrees. 

 
Table 1: Demographics 

No of Responses Gender Age Education Degree 

1 Female 25 Master 

2 Female 24 Master 

3 Male 25 Master 

4 Female 21 Master 

5 Female 28 Master 

6 Male 21 B.A 

7 Female 23 B.A 

8 Male 26 B.A 

9 Female 26 B.A 

10 Female 22 B.A 

11 Female 24 Master 

12 Female 25 B.A 

13 Female 22 B.A 

14 Female 22 B.A 

15 Female 24 Master 

16 Male 27 Master 

17 Male 22 B.A 
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18 Male 25 B.A 

19 Male 24 BA 

 

RQ1: What are the most common uses of smartphones among trainee teachers during 

their internship period? 

 The majority of respondents indicated that they use cell phones to access 

information and files, send and receive emails, take notes and prepare for presentations, 

surf the internet, etc. during their internships. Obtaining information was the activity 

respondents performed most frequently throughout their practicum period. The majority 

of respondents stated that smartphones offer a quick and convenient way to obtain 

information from various locations. For example, one participant reflected on this saying:  

 

 "Yes. Mostly receiving documents from my host teacher to prepare my lessons via 

 WhatsApp chat, and also creating and sending my own lesson documents and sending 

 them to my host teacher again via WhatsApp chat to check if they’re appropriate for the 

 students in advance" 

 

 Meanwhile, another respondent said:  

 

 “No, I have never used it as an essential tool in the internship. However, sometimes I 

 may use it to share with the coordinator of the class some materials to share them later on 

 with his/her classmates.” 

 

 The third respondent made it clear with his statement as: 

 

 “If you mean using the mobile phone at the training of the CRMEF, yes, I do use the 

 mobile phone as a means of communication with the professors. I also use it to receive 

 and share materials, to send emails, and sometimes to attend an online session or event. 

 you mean using the mobile phone at the practicum, the answer is no. I don’t use it”  

 

 Similarly, another participant indicated:  

 

 “Yes, I use it for making presentations.” 

 

 It has been determined that during the practicum phase, most students use their 

smartphones to do various jobs, communicate with their class and teachers, access files, 

and share resources. According to previous research (Iqbal, Khan, and Malik, 2017; Iqbal 

& Qureshi, 2012; Kibona & Rugina, 2015), smartphones are helpful during the internship 

phase, and most students use them since most of them grew up with technology. The 

findings obtained are also in line with a study by Carr (2011) that demonstrates how 

heavily today's university students rely on technology. In other words, people prefer to 

read on the internet rather than in a book and operate as "talented hunters" when 
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searching for information on the web. Compared to their host instructors, the learning 

and teaching needs of these young teacher candidates, who are digital natives, are polar 

opposites. So, their host teachers need training on how to use ICT to improve innovative 

teaching methods and meet the critical learning needs of digital natives. 

 According to the study's findings, the majority of respondents claim that their host 

teachers do not engage students with smartphones. Instead, they choose to conduct 

lessons via laptop or projector. As stated by one of the respondents: 

 

 "No, my host teacher mainly uses a PC and a projector." 

 

 Several trainees claimed that their host teachers use mobile devices to help them 

teach classes and share information like class notes through social apps, as one 

respondent said. 

 

 "Not really. As far as my knowledge goes, they mostly used it to send lessons, 

 worksheets, and homework via WhatsApp"  

 

 Even so, teachers who have taught for a long time use smartphones sparingly to 

engage students and teach lessons. However, this lack of interest might be because most 

teachers have never used smartphones in the classroom or are digital immigrants. 

Duncan, Hoekstra, and Wilcox (2012) argued that it is of importance to encourage all 

teachers to use mobile devices and apps in the classroom because they can help students 

work well on their own and in groups and increase productivity and interaction between 

learners while allowing teachers (Manuguerra & Petocz, 2011) to enhance their classroom 

management skills. 

 

RQ2: How does the use of smartphones, by trainee teachers, as a tool for language 

teaching during the internship period impact students’ learning outcomes in EFL 

classroom? 

 

A. Benefits of Using Smartphones in EFL Classrooms 

There are a number of advantages that could come out of using smartphones in 

education. According to the current survey results, they can give students a more 

interesting and interactive experience. This is due to the fact that many smartphone 

applications are designed with this specific purpose in mind and offer features such as 

touch-screen control and voice input, which allow teachers to create more dynamic 

lessons. One of the respondents reflected on this: 

 

 “Yes, I believe it is essential as it can be fun and a break from traditional ways of learning 

 it can be used to improve students’ listening skills and also using programs like kahoot 

 etc. can be seen as productive for a lesson closure.”  
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 Another advantage is that teachers can use smartphones to monitor student 

progress. Software like Learning Management Systems (LMS) makes this possible by 

letting teachers manage and keep track of their student's progress and engagement in 

real-time. In addition, smartphone apps can be used for quizzes and assessments, making 

them more efficient for evaluating students' knowledge than traditional paper exams. In 

short, smartphone technology is a useful tool for students and teachers, with the 

creativity to make digital materials for their students. As stated by one of the 

respondents: 

 

“Smartphones have various advantages in the learning/teaching process, they are an 

effective tool that helps ease the learning and ameliorate students’ level. Besides, 

integrating smartphones in learning is important as it shows that smartphones can also be 

used for educational purposes.” 

 

 Using smartphones in EFL classes could be suitable for both students and teachers 

in a lot of ways. Most of those who answered think smartphone technology can help 

students learn and improve their understanding. Incorporating smartphones into 

traditional classroom activities enhances enjoyment, motivation, and student 

engagement. Also, it works with different ways of learning by giving different tasks for 

visual learners, auditory learners, etc. When another respondent thought about the 

benefits of using smartphones in EFL classes, he stated: 

 

“I noticed that it proves to be more effective with common core students as they like the 

idea and they pay attention more. At the start of class, when they are still talking or moving 

around when they see me grabbing my phone or playing something on it they pay attention 

faster. Also, my host high school does not have equipment such as projector, speakers… so 

my smartphone proves to be an easy way to use those visual and auditory aids without the 

hassle.” 

 

 Overall, using smartphones in EFL classrooms has many rewards. Some of these 

benefits are trouble-free and can be added to regular classroom activities without extra 

tools. However, these results support the claims made in the literature. In their study, 

Bere and Rambe (2019) looked at how ready pre-service teachers at a college of teachers 

were for mobile learning. The findings revealed that future teachers' readiness did not 

change by gender and that they used digital devices frequently for several purposes, such 

as communication, learning, getting information, and making plans. Brown (2018), who 

looked at how teachers in higher education see mobile learning, came to the same 

conclusions as the present study. He concluded that mobile learning techniques and tools 

were good for teaching and learning, helped frame classroom instruction strategies, were 

helpful for professional learning, and made it easier for teachers and students to talk to 

each other. 
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 Since smartphones are so accessible, they can help substitute for more traditional 

educational materials like pen and paper. Writing on the phone may be easier and faster 

than using a pen and paper. This is especially true for tasks that require quick responses 

or creativity. Generally, smartphones have potential gains in boosting student learning 

outcomes. However, more research is needed to determine the exact effects of 

smartphone use on EFL classroom activities. 

 Another respondent said while reflecting on the advantages of smartphones in 

education: 

 

“Because they add more diversity and open the doors for more possibilities when teaching a 

lesson.”  

 

B. Drawbacks of Using Smartphones in EFL Classrooms  

What has been said earlier is just one side of the picture! In fact, our current study tries 

to display different perspectives on using smartphones in teaching and learning. One 

concern is the increased distraction that smartphones can cause. 

 As was already said, using smartphones in EFL classes has been shown to be one 

of the main reasons why students do not pay attention and miss classes. Another problem 

is that most smartphones only have a little storage space, which can limit how much 

information students can store and use while studying. Furthermore, one of the 

participants who answered the survey made it clear in his statement that students can 

lose focus when they use smartphones: 

 

 "Students can deviate from the initial task and end up accessing other things"  

 

 There is no correct answer to this question because everyone has a different way 

of learning and different interests, preferences, and habits. Some students might look for 

new information or find other tasks more interesting than the original task, while others 

might do things, they know how to do to pass the time. Ultimately, it is up to each 

individual student to learn how to approach and interact with their work. The finding of 

the present research is consistent with some past studies that suggested using 

smartphones in educational activities can lead to lower grades. For example, Felisoni 

D.D. and Godoi A.S. (2018) found a negative relationship between mobile phone usage 

and students’ academic performance. The study shows that when students consistently 

use their phones, they lose interest in school, which leads to lower grades. Meanwhile, a 

respondent said:  

 

"Yes, there are some disadvantages of using smartphones in education-related activities 

for example when we overuse them or when we use them without a clear objective or 

purpose." 
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 On the other hand, distractions, lack of focus, less interest in learning materials, 

and a lower retention level are the main issues with using smartphones in education. In 

this respect, if a student is looking at their phone while they are reading or listening to a 

lesson, it can be challenging to focus on the material. This distraction can lead to poor 

grades and decreased learning skills. Additionally, when students are trying to learn 

something new, social media and games can be very distracting. If a student spends all 

of their time playing games or scrolling through their social media feeds instead of 

studying for an exam, it will likely have negative consequences on their lives. These 

results match up well with studies that have already been done on how smartphones 

distract students and make them less interested in schools. For instance, Tindell and 

Bohlander (2012) surveyed 269 college students and claimed that using the cell phone in 

the classroom leads to distraction. The authors found that if learners spend so much time 

in sending messages to their peers or friends, they will lose focus in class. Similarly, 

Campbell conducted research in 2006 on the use of mobile phones in a college learning 

context, which explored some of the issues related to the use of mobile phones in this 

setting. The author concluded that while mobile phones have become an integral part of 

young people's lives and can have positive impacts on maintaining social connections, 

their use can be distracting in college learning contexts and may bother both students 

and teachers. This displayed how essential it is to have formal rules that limit the use of 

technology in EFL classrooms. 

 In general, several shortcomings are linked to using smartphones in the teaching 

and learning process. Yet, there are also some advantages to using smartphones in 

education. For example, they can help access information quickly, keep track of 

appointments, and communicate with friends and family, adding fun and variety to 

learning. Ultimately, it is up to each student to decide how they will approach their 

studies using smartphones or other technological devices. 

 

RQ3: What barriers do trainee teachers encounter when integrating smartphones in EFL 

classrooms? 

 The results of this study help us understand how pre-service teachers feel and 

what they think about using smartphones in their classrooms. The trainees and host 

teachers were not worried about controlling the use of smartphones in the classroom. On 

the contrary, they expressed significant personal and institutional concerns. The above 

means that the teachers were more concerned about their own apprehensions since the 

schools had not formally launched the use of smartphones as a project in the institutions. 

 As one of the respondents said: 

 

 “My host teacher will not allow me to use the smartphone in the classroom because the 

 school bands its use.” 

 

 Future teachers wanted to learn more about the smartphone, its impacts, and the 

requirements for its adoption. They needed to know about the available resources if they 
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decided to use smartphones in their teaching practices. Furthermore, teachers were 

concerned that many students either do not have smartphones or, if they do, they may 

not have an internet connection. 

 As one of the respondents listed several challenges such as: 

 

“Host teachers might oppose allowing teacher trainees to use their smartphones inside the 

class. Also, students might not be responsive to the trainee teacher while using the 

smartphone. Another challenge is that students might not have their own smartphones 

which can hinder the whole process. Finally, teacher trainees might not be experienced with 

using smartphones while teaching.” 

 

 The above findings is compatible with different studies. For example, Beland and 

Murphy (2016)’s study on how cell phones affect students' academic performance found 

that when schools banned cell phone use in the classroom, standardized test scores went 

up by about 6% on average and by more than 14% for low-achieving students. The same 

might be applied to (Wilmer et al., 2017) reporting that the reasons behind students' low 

academic performance are associated with the higher-level use of smartphones for 

different purposes such as sending messages excessively, watching and sharing videos, 

etc. 

 Another research conducted by Al-Awidi and Aldhafeeri in 2017 indicated that 

when teachers used technology, they were more concerned with their status, incentives, 

and actual or possible teaching results. Based on this, the authors highlighted that 

learning institutions that support ‘Bring Your Own Device’ (BYOD) may be prevalent. 

Simply put, the most significant benefit of the Bring Your Own Device (BYOD) initiative 

is that it makes teachers more productive and happier by reducing problems and giving 

them the freedom to find their own way to innovate. 

 Further, the current study's results reveal that teachers have a solid aspiration to 

integrate mobile phones into their teaching practices and possess ideas on how to foster 

the above transformations appropriately. On the other hand, teachers are aware of how 

smartphones can be used and even think about how this new technology might affect 

how well their students do in school. Most instructors claimed they would love to make 

their learners happy and improve their contentment concerning their anticipated 

responsibilities when applying smartphone technology in the classroom. 

 The findings of the current research show that there are notable concerns 

regarding the impact of adopting smartphones. In this sense, schools need to establish a 

creative pedagogy while allowing for instructors to air their apprehensions regarding the 

effects of using mobile phones in the classroom approach (Nikolopoulou et al., 2021). 

Moreover, the results demonstrate that the pre-service teachers were mostly concerned 

about how to use cell phones in their lessons. In other words, they raised questions about 

how such a tool might enable them as teachers to reach teaching excellence and meet 

students’ different learning needs. 
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5. Conclusion 

 

The present study is qualitative research seeking to investigate Moroccan English trainee 

teachers’ experience with the use of cell phones. Though the findings indicate that most 

participants agreed that integrating smartphones into instruction is an excellent idea, 

they are still confused about approaching this digital pedagogical tool. As can be 

deduced from the results, trainee teachers are reluctant to use smartphones due to the 

fact that they lacked the necessary skills and training to use mobile devices effectively in 

the classroom. Therefore, pre-service teachers must be equipped with technological skills 

in order to succeed in modern classrooms. In order to address the issue of pre-service 

teachers lacking the necessary skills, one solution could be to involve them in blended 

learning contexts to allow for opportunities to develop technological skills through 

experiential modeling and reflective practice. Another reason for the trainees’ hesitancy 

to use smartphones is the policies of schools that ban the use of this gadget in EFL 

classrooms. Finally, pre-service trainees are not ready since smartphones can cause 

distractions and lead to a lack of focus among students, which can negatively affect the 

learning outcome.  

 It is recommended that careful consideration and planning are necessary before 

integrating smartphones into EFL classrooms. Teachers need to be trained in the effective 

use of technology in the classroom, and policies regarding smartphone use in schools 

may need to be revised. Additionally, educators should be aware of the potential 

negative effects of smartphone use on student learning and should take steps to minimize 

these effects. 

  In brief, the current study has a few restrictions that future research should 

consider. First, the research used randomly selected teachers from one college of teachers, 

CRMEF of Rabat. Hence, the outcomes may only apply to colleges. In addition, the survey 

focused only on the period of the internship stage and not the whole academic year. 

Moreover, the results of this study are based on interviews with 19 pre-service teachers 

from the English department only, excluding other departments. 
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