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Abstract:  

Trauma at a young age can significantly affect a child's learning ability in an inclusive 

educational setting, leading to symptoms like post-traumatic stress disorder, anxiety, and 

depression. This article investigates the effects of early childhood trauma on education in 

mainstream primary schools in Lesotho and proposes potential solutions to address the 

challenges. Data from focus group discussions of nine teachers revealed a lack of 

professional training to address trauma-affected children effectively. Despite 

acknowledging the need for resources, inadequate assistance from the school 

administration hindered their integration of traumatised learners. Potential solutions to 

address the challenges include specialised teacher training, a secure learning 

environment, a social-emotional curriculum, and collaboration with community support 

systems. The study also recommends increased resources and cooperation between the 

Ministry of Education and Training and the Ministry of Health. It also recommends 

conducting a national study on early childhood trauma to inform the effective 

implementation of the Lesotho Inclusive Education Policy (LIEP) in 2018 and the Lesotho 

Basic Education Curriculum Policy (LBECP) in 2021. 
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1. Introduction 

 

Education plays a crucial role in nations' economic, social, and cultural development, 

which is recognised globally. In line with this understanding, the government of Lesotho, 

through the Ministry of Education and Training, is committed to providing inclusive, 
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high-quality, and equitable education for all learners. This commitment is reflected in the 

adoption and implementation of various global educational policy frameworks. Lesotho 

has embraced the Education for All (EFA) Goals since 1990, the Millennium Development 

Goals (MDGs) in 2000, the Child-Friendly Schools (CFS) pillars in 2005, and the 

Sustainable Development Goals (SDGs) in 2015, along with numerous other international 

conventions (Millennium Development Goals (MDGs, 2012). 

 The government of Lesotho views education as a Directive Principle of State Policy 

(DPSP) rather than a justifiable right, as outlined in Chapter III, Section 28 of the 

Constitution (Lesotho Constitution, 19193). To support educational initiatives, various 

legal documents have been established. A significant development is the Education Act 

of 2010, which aims to ensure the provision of quality education for all learners, including 

those with Special Educational Needs (SEN) (Ministry of Education and Training, 

Education Act,2010). In addition to the Education Act, several official documents have 

been created to enhance access to quality education. The Education Sector Strategic Plan 

(ESSP) for 2005-2015 was designed to implement essential educational frameworks and 

emphasised the importance of developing a Special Education Policy. This policy is 

necessary for the Special Education Unit (SEU) to fulfil its mandate effectively. The 

current Education Sector Plan (ESP) (Ministry of Education and Training, 2016-2026) 

emphasises the development and implementation of an Inclusive Education Policy. 

Moreover, the Ministry of Education and Training (MoET) has developed guidelines for 

teachers to assist them in engaging with and supporting LSEN in the classroom 

(MoET,2011). 

 Previous policies failed to adequately support learners affected by trauma. In 

response, the Ministry introduced the Lesotho Inclusive Education Policy (LIEP) in 2018 

and the Lesotho Basic Education Curriculum Policy (LBECP) in 2021. The LIEP ensures 

that all learners with special educational needs, including those impacted by trauma, can 

fully engage in the school system, preparing them for independent living and positive 

contributions to society. To facilitate this, the Ministry will implement restructuring 

processes (Ministry of Education and Training, 2018). Meanwhile, the LBECP focuses on 

providing learners with the knowledge, skills, ethics, and values necessary for success, 

aiming to help them realise their full potential (Ministry of Education and Training, 2021). 

This article explores early childhood trauma and its negative impact on education in 

mainstream primary schools in Lesotho, along with potential solutions. 

 

2. Significance of the Study 

 

A study titled "Impact of Early Childhood Trauma on Education in Lesotho's Inclusive 

Schools and Possible Solutions" addresses a significant issue within the country's 

education system. Children who experience early trauma often encounter barriers to 

learning in inclusive classrooms, highlighting the necessity for targeted interventions that 

can enhance their educational outcomes. Given the high rates of child abuse and neglect 

http://oapub.org/edu/index.php/ejoe


Motlalepula Alphonci Khumalo, Pasa Rantho,  

Leteetee Ntsukunyane Nthoto, Malipolelo Nkhahle, Tiisetso Regina Nthoko  

THE IMPACT OF EARLY CHILDHOOD TRAUMA ON EDUCATION IN  

LESOTHO'S INCLUSIVE SCHOOLS AND POSSIBLE SOLUTIONS 

 

European Journal of Open Education and E-learning Studies - Volume 10 │ Issue 2 │ 2025                                                3 

in Lesotho, children's cognitive and emotional development can be severely affected, 

making the learning process particularly challenging (Ministry of Social Development 

and Ministry of Health, 2020). This study investigates the ramifications of early trauma 

on children in inclusive settings, where they may also contend with disabilities. It aims 

to identify effective support strategies, such as trauma-informed practices and educator 

training (Liasidou, 2022; Berger & Martin, 2019). The findings could inform policy 

reforms within Lesotho's education system, focusing on early childhood development 

and improving access to mental health care in schools, thereby contributing to the 

ongoing research concerning trauma, disability, and education in a context with 

previously limited data. 

 

3. Research Questions 

 

1) In what ways does early life trauma influence children's academic performance 

and social relationships in inclusive schools in Lesotho?  

2) What strategies can educators and policymakers adopt to support learners 

affected by trauma in these schools?  

 

4. Literature Review  

 

4.1 The Impact of Trauma on Children's Development 

Danese and Baldwin (2017) highlight that children who experience trauma are at a higher 

risk of developing mental health disorders, such as depression, anxiety, and post-

traumatic stress disorder (PTSD). This finding is supported by Bissir Nia et al. (2019), who 

note that trauma can lead to emotional distress and is linked to psychotic disorders and 

various physical health issues, including obesity and heart disease. Furthermore, trauma 

can significantly affect brain development, impacting cognitive functions and overall 

health (Kaliman et al., 2022). It may impair reasoning and executive functioning, disrupt 

attachment, and contribute to issues with behavioural control (Cavanaugh, 2016; Sorrels, 

2018). Consequently, children who have experienced trauma often struggle to socialise 

and form relationships (Nicholson, Perez, & Kurts, 2019). The long-term consequences of 

trauma can include chronic health conditions, difficulties in relationships, and sleep 

disturbances (Perry & Szalavits, 2018). Many survivors may turn to substance use as a 

coping mechanism, which can hinder their creativity and problem-solving skills, 

ultimately affecting their academic performance (Cole et al., 2013). 

 

4.2 Academic Difficulties: Challenges Faced by Learners with Trauma 

Academic success depends on a learner's ability to regulate emotions and maintain focus. 

However, learners who have experienced trauma often struggle with concentration, 

making engagement in the classroom challenging (Berardi & Morton, 2019). Elevated 

levels of norepinephrine and cortisol can lead to increased emotional and cognitive stress, 
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resulting in various social and physiological difficulties (Everly & Lating, 2012). 

Emotional dysregulation may also cause learners to withdraw and struggle with social 

interactions, ultimately impacting their academic performance. Traumatised individuals 

often prioritise survival over learning, which can lead to lower grades, increased 

absenteeism, and higher dropout rates (Souers & Hall, 2016). Developmental delays can 

further hold back educational advancement (Steiner, 2016). In addition, trauma can 

adversely affect language skills and communication abilities, contributing to social 

withdrawal and challenges with impulse control (Cole et al., 2013). 

 

4.3 Emotional Development 

Emotional development involves the ability to identify and manage emotions and 

behaviours. It affects how individuals perceive themselves, others, and their 

surroundings (National Child Traumatic Stress Network (NCTSN), 2010). Children who 

have experienced trauma often struggle with emotional regulation, leading to 

unpredictable reactions such as trembling, anger, or avoidance. This poses challenges for 

educators and caregivers (Trauma, 2017). Traumatised learners frequently experience 

persistent fear, reacting instinctively to threats by either fighting or freezing (Van der 

Kolk, 2014). Unresolved trauma can prevent individuals from recognising when danger 

has passed, and feelings of helplessness may elicit physical responses (Hughey, 2016). 

Additionally, traumatic events can lead to flashbacks and nightmares that endure for 

years (Stress Stop, 2017). 

 

4.4 The Role of Teachers in Supporting Traumatized Learners 

Teachers are essential in helping traumatised children navigate their education. They 

must implement trauma-informed practices to reduce the negative effects of trauma 

(Child Trauma Toolkit for Educators, 2016). This includes providing choices to foster a 

sense of control and creating a safe environment for open discussions. Key roles for 

teachers include recognising emotional needs, building trusting relationships, and 

promoting resilience. Their support contributes significantly to learners' well-being and 

academic success (Berger et al., 2021; Luthar & Mendes, 2020). Teachers also have 

responsibilities outside the classroom, such as communicating with caregivers and 

facilitating referrals for additional support, while creating routines that promote 

emotional awareness within the classroom (Wiest-Stevenson & Lee, 2016; Brunzell et al., 

2015). 

 

4.5 The Role of Families in Supporting Learners with Trauma 

Families play a vital role in the recovery of individuals who have experienced trauma, 

providing emotional support, validation, and a sense of safety. Interventions involving 

families, such as psychoeducation and family therapy, are effective in reducing trauma 

symptoms and enhancing family functioning (Carr et al., 2019). However, not all families 

can offer the necessary support, and poor environments combined with a lack of 
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resources can hinder a child’s success in school and mental health development (Carr, 

2019).  

 

4.6 Causes of Trauma 

Sexual abuse significantly traumatises individuals, especially when it occurs during 

childhood or adolescence (Oddone-Paolucci et al., 2017). Its effects can include 

depression, anxiety, PTSD, and other emotional issues (Fergusson et al., 2013). 

Additionally, family conflict and dysfunction—manifesting as parental disputes or 

abuse—can create stressful environments, increasing trauma risk for children (Hutt, 

2014). Trauma from war affects both military personnel and civilians, potentially leading 

to anxiety, depression, and PTSD (Porter & Haslam, 2005). The severity of this trauma 

often correlates with an individual's proximity to conflict and its duration. Exposure to 

war can also contribute to physical health problems, further complicating the 

psychological effects (Steel et al., 2009). 

 

5. Conceptual Framework 

 

The study is grounded on Bronfenbrenner’s Ecological Model of Human Development, 

which connects psychological and educational theories to early educational curricula 

(Harkonen, 2007). This model asserts that an individual’s development is shaped by 

interconnected environmental systems, ranging from immediate environments like 

family to broader societal structures such as culture. These systems—microsystem, 

mesosystem, exosystem, macrosystem, and chronosystem—impact behaviour in 

different ways, with the microsystem exerting the most significant influence due to direct 

interactions. At the heart of this theory is the developing child, with all interactions 

within these systems aimed at supporting them in the classroom. The model emphasises 

the importance of effective communication and collaboration between educators and 

parents to enhance the child's well-being. A thorough understanding of students' familial 

contexts, including social and economic factors, is essential. Strong relationships between 

parents and teachers can profoundly impact a child’s development, while active 

engagement and meaningful experiences are crucial for promoting positive growth 

(Sincero, 2012). We, therefore, find this theory relevant for understanding the impact of 

early childhood trauma on education in inclusive schools in Lesotho, since it emphasises 

the interrelation of family, community, and educational institutions.  

 

6. Research Design and Methodology 

 

The study adopts a constructivist research perspective aimed at understanding how 

educators perceive the impact of early childhood trauma on education within inclusive 

schools in Lesotho, as well as potential remedies. It is essential to focus on teachers' 

subjective perceptions of reality and the meaning they derive from their experiences 
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when interacting with traumatised learners in an inclusive setting (Alhazmi & 

Kaufmann, 2022). This framework is utilised to elucidate educators' viewpoints on the 

effects of trauma and to identify potential interventions that could help address the 

significant challenges these learners face in their educational journey 

 The research employs a qualitative approach to explore the perceptions, skills, 

experiences, and knowledge of participating teachers who have an extensive 

understanding of the challenges faced by trauma-affected learners in educational 

environments. The qualitative phenomenological approach is an effective tool for 

educational research, allowing researchers to uncover the profound significance of 

individual participants' experiences (Alhazmi & Kaufmann, 2022). These participants are 

equipped to identify potential solutions to support this disadvantaged group (Aspers & 

Corte, 2021). The study aims to investigate multiple strategies to help teachers working 

with traumatised students implement policies that prioritise learner welfare and rights. 

Additionally, the study utilises a descriptive case study approach. According to Kekeya 

(2019), this methodology focuses on a specific organisation, group, or unit, providing 

valuable insights into that particular context. Kumantongo and Muzata (2021) further 

explain that case studies can be classified as descriptive, explanatory, or exploratory. 

Relevant data collection methods typically include interviews, observations, and 

document analysis. This study aims to examine the impact of early childhood trauma on 

education in Lesotho's inclusive schools and explore possible solutions. A descriptive 

case study is particularly suitable in this context, as it investigates phenomena that is 

significant to the researchers within a defined setting (Zainal, 2007). This descriptive case 

study methodology is appropriate for this research as it encourages active participation 

from teachers. By adopting this approach, the study fosters rich interaction between 

participants and researchers, allowing for a more in-depth exploration of inclusive 

education in Lesotho's schools. Consequently, it enables participants to share their 

diverse experiences and perspectives, highlighting the challenges faced by traumatised 

learners as well as potential solutions to these issues. 

 

6.1 Selection of participants  

To recruit individuals with significant knowledge and experience in teaching learners 

who have experienced trauma in inclusive settings, particularly in early childhood 

education, we employed purposive convenience sampling techniques. We selected nine 

practising teachers, all of whom held a Bachelor of Education in Primary Education and 

were enrolled part-time in an Honours program at an institution of higher learning in 

Lesotho. The teachers were specifically chosen based on their experience in teaching 

learners with trauma, ensuring that only those with relevant backgrounds participated 

in this study. Their contributions are highly valued. The study included both male and 

female participants to provide a diverse range of perspectives and insights (Maree, 2017). 

The case selection procedure was essential for generating meaningful findings that could 

contribute to broader discussions on inclusive education in similar contexts. 
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6.2 Data Collection 

Focus group discussions served as the primary method of data collection in this study, 

involving nine teachers who were pursuing a Bachelor of Education-Primary degree 

while part-time studying for an Honours degree in Lesotho. The participants were 

selected from three different districts to ensure a diverse array of perspectives on teaching 

learners impacted by trauma. The study sought to capture variations in teaching contexts, 

challenges, and strategies that influence teachers' perceptions of the effects of early 

childhood trauma on education in inclusive schools, as well as to explore potential 

solutions. As noted by Colom (2021), focus group discussions (FGDs) facilitate 

participants in sharing their experiences related to the research topic. In this paper, FGDs 

provided a platform for teachers to exchange their insights on the effects of childhood 

trauma on education and discuss possible solutions, emphasising the importance of 

collaborative dialogue in promoting inclusive practices across various educational 

settings. 

  

6.3 Data Analysis  

Creswell and Plano-Clark (2018) emphasise that qualitative researchers should analyse 

data based on participants' perceptions of their experiences to identify patterns, themes, 

and categories. In this study, the researcher examined audio recordings to gain insight 

into the participants' experiences. The data were analysed using thematic analysis (Braun 

& Clarke, 2022), a method for identifying, analysing, and reporting patterns in qualitative 

data. This process involved systematically reviewing the data to develop meaningful 

interpretations and using initial codes to identify common themes. The coding was 

performed manually, and the identified codes were then organised into overarching 

themes. Thematic analysis was applied to explore teachers' experiences in teaching 

traumatised students, the impact on their learning, and potential solutions. 

 

6.4 Ethical Consideration 

Ethical considerations were fundamental to this study. Participants provided informed 

consent through a detailed consent letter, ensuring that their participation was voluntary. 

Confidentiality was maintained, and anonymity was ensured in reporting the findings 

by using pseudonyms (T1–T9). 

 

7. Results and Discussions 

 

7.1. Impact of Early Life Trauma on Academic Performance and Social Relationships 

in Lesotho's Inclusive Schools 

This section examines how early life trauma affects children's academic performance and 

social relationships in inclusive schools. 
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7.1.1 Learning Difficulties Associated with Early Life Trauma  

Teachers indicated that trauma has a profound impact on students' learning: 

 

“Trauma can lead to hypervigilance, which makes it challenging for students to 

concentrate and follow instructions due to a heightened sense of threat.” (T1) 

  

“Students who have experienced trauma often exhibit mood swings, irritability, and 

withdrawal, complicating their emotional regulation and hindering their learning.” (T2) 

 

“Children affected by trauma may find it difficult to trust others and build healthy peer 

connections, resulting in social isolation or aggressive behaviours.” (T3) 

 

 The study revealed that trauma can lead learners to become hypervigilant, 

emotionally dysregulated, and distracted, which in turn makes it difficult for them to 

follow directions. This is consistent with the findings of Berardi and Morton (2017), who 

observed that emotional dysregulation can lead to disengagement and social difficulties, 

ultimately undermining academic achievement. Furthermore, trauma can trigger mood 

swings, outbursts of anger, and withdrawal, all of which impede the learning process. 

Van der Kolk (2014) emphasised that trauma affects not only psychological well-being 

but also the body and brain, influencing behaviour and interpersonal relationships. It can 

create obstacles in trusting adults and developing healthy peer connections, resulting in 

feelings of isolation and aggressive behaviour (Cook et al., 2005). These findings further 

reinforce Berardi and Morton’s conclusions regarding the negative impact of emotional 

dysregulation on academic success. 

 

7.1.2 Challenges Teachers Encountered in Accommodating Traumatized Learners 

When accommodating learners who have experienced trauma, teachers expressed 

various concerns about the behavioural issues these students display in the classroom. 

Here are their views:  

 

“Children who have gone through trauma may withdraw from school due to issues such 

as school phobia, shyness, anxiety, social isolation, or even repetitive movements like hand 

flapping. This creates challenges for teachers who may not fully understand their needs.” 

(T4) 

 

“These learners can be disruptive, displaying behaviours like leaving their seats, shouting 

out during class, throwing tantrums, using profanity, screaming, or refusing to follow 

directions. Their learning is hindered because, as a teacher, I feel ill-equipped to manage 

them due to a lack of training.” (T5) 
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“Certain behaviours can become violent and pose safety risks, such as head banging, 

kicking, biting, punching, fighting, running away, and damaging equipment or 

furnishings.” (T6) 

 

“Children who have experienced trauma may also develop a negative self-image, which can 

negatively impact their confidence and motivation to learn.” (T7) 

 

 The findings underscore the significant impact of trauma on children's school 

experiences. learners may withdraw due to anxiety or social isolation, and they may also 

exhibit sensory-related behaviours that impede their learning. Research by Perry and 

Daniels (2016) indicates that trauma can severely affect a learner's ability to function in 

the classroom, emphasising the necessity for trauma-informed teaching practices. 

Educators who lack training in trauma-informed classroom management face 

considerable challenges. An interdisciplinary review by Thomas, Crosby, and 

Vanderhaar (2019) highlights the urgent need for improved training, given the limited 

empirical basis for trauma-informed teaching methods. Moreover, learners who have 

experienced trauma can demonstrate disruptive or aggressive behaviours that create 

safety risks. Research by Yule, Houston, and Grych (2019) reveals that children exposed 

to violence are more likely to develop behavioural issues. They stress the importance of 

identifying protective factors to develop effective prevention strategies. In summary, 

there is a pressing need for enhanced teacher training and support systems to adequately 

address the needs of traumatised learners while ensuring a safe learning environment. 

 

7.1.3 The Impact of Limited Resources on Traumatized Learners 

 

“Limited funding can prevent schools from hiring specialist counsellors or therapists who 

provide individual or group therapy for students experiencing trauma. As a result, these 

pupils may receive inadequate emotional support.” (T8) 

 

“Additionally, a lack of resources can hinder educators from accessing comprehensive 

training on trauma-informed practices. This makes it difficult for them to recognise the 

signs of trauma and implement effective strategies in the classroom.” (T9) 

 

“Without sufficient resources to develop personalised learning plans, trauma-affected 

learners may not receive the necessary adjustments or accommodations to address their 

specific needs, leading to academic challenges.” (T1) 

 

“Families experiencing trauma or lacking access to community resources may struggle to 

provide their children with the emotional support necessary to cope with the symptoms of 

their trauma. This can negatively impact the children's academic performance.” (T2) 

http://oapub.org/edu/index.php/ejoe


Motlalepula Alphonci Khumalo, Pasa Rantho,  

Leteetee Ntsukunyane Nthoto, Malipolelo Nkhahle, Tiisetso Regina Nthoko  

THE IMPACT OF EARLY CHILDHOOD TRAUMA ON EDUCATION IN  

LESOTHO'S INCLUSIVE SCHOOLS AND POSSIBLE SOLUTIONS 

 

European Journal of Open Education and E-learning Studies - Volume 10 │ Issue 2 │ 2025                                                10 

“Learners who have experienced trauma may also miss out on the counselling or therapy 

they need to manage their emotional distress. If schools or communities lack enough mental 

health professionals, it can impair these students' ability to concentrate in class.” (T3) 

 

 Research findings indicate that resource limitations significantly affect the 

education of traumatised learners by restricting access to essential support networks. 

This creates barriers to learning due to inadequate specialised interventions and 

exacerbates existing challenges related to emotional regulation, concentration, and 

memory, all of which can be influenced by traumatic experiences. A qualitative study by 

Al-Hroub and Al-Hroub (2024) underscores the urgent need for support networks and 

specialised interventions to address the unique challenges faced by trauma-affected 

learners, highlighting the necessity for adequate support systems in educational settings. 

 

7.1.4 Challenges Faced by Untrained Teachers 

 

“One of the significant issues that teachers face is the lack of psychological preparation to 

support traumatised learners. Working with these learners can take a psychological toll on 

educators, as their experiences often remind teachers of disturbing situations.” (T4) 

 

“Due to a limited understanding of trauma, I occasionally misinterpret the behaviours of 

students who have experienced trauma. We have not received training to identify pupils 

who have faced such challenges. As a result, emotional burnout and teacher stress become 

prevalent issues.” (T5) 

  

 Research indicates that untrained teachers confront difficulties such as inadequate 

psychological preparation, misinterpretation of trauma-related behaviours, emotional 

burnout, and lack of support systems when dealing with traumatised children. These 

challenges lead to emotional distress, anxiety, and fatigue, ultimately compromising 

teachers' well-being and classroom effectiveness. Studies have shown that educators who 

lack training in trauma-informed practices are more vulnerable to secondary traumatic 

stress and compassion fatigue, which can result in emotional exhaustion and decreased 

performance in the classroom. This finding is supported by Bissir Nia et al. (2019), who 

note that trauma can lead to emotional distress and is linked to psychotic disorders and 

various physical health issues, including obesity and heart.  

 

7.2 Possible Remedies to Address the Impact of Early Childhood Trauma in Lesotho's 

Inclusive Schools 

To address the question of potential solutions for the impact of early childhood trauma 

in Lesotho’s inclusive schools, two key sub-themes were identified: 
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7.2.1 Trauma-Informed Practices for Early Childhood Teachers 

  

“It is essential for relevant departments, including the Ministry of Education and 

Training, to integrate trauma-informed practices within educational settings. This 

includes creating a secure and supportive classroom environment, fostering trusting 

relationships with learners, and employing calming strategies.” (T6) 

 

“One effective strategy may involve collaborating with mental health professionals to 

provide individual or group therapy for learners who require additional support. The 

Ministry of Health can play a significant role in this initiative.” (T7) 

 

“I recommend that the Ministry of Education and Training offer comprehensive training 

for teachers on understanding childhood trauma, its impact on learning, and effective 

strategies to support children who have experienced trauma.” (T8) 

  

“As teachers, one approach we can take is to create tailored learning plans for learners with 

traumatic experiences. These plans should include accommodations for their individual 

needs and learning styles. However, it is important to acknowledge that this work could be 

exhausting, given the overcrowded classrooms in Lesotho.” (T9) 

 

 The findings indicate that the Ministry of Education and Training should 

implement trauma-informed practices into the educational system, such as creating safe 

and supportive environments, building trusting relationships, and employing calming 

strategies. Many teachers are often unaware of the Lesotho Inclusive Education Policy 

(LIEP) and require training for its implementation. To better serve diverse learners, the 

Ministry should enhance teacher training and school infrastructure (Khumalo & Mosia, 

2023). Morena and Nkoane (2021) emphasise the necessity of providing adequate support 

and resources to students with unique educational needs through trauma-informed 

approaches. Lephoto and Mochekele (2024) argue for restoring a peaceful culture in 

Lesotho through education, utilising traditional Basotho values and trauma-informed 

techniques to create a safe and supportive learning environment. 

 The study further revealed that schools should collaborate with mental health 

professionals to provide therapy to students who need additional support. The Ministry 

of Health can significantly contribute to addressing trauma-related issues in education. 

Additionally, it is crucial for teachers to receive thorough training on childhood trauma 

and to conduct effective interventions to assist affected students. While developing 

customised learning plans for students who have experienced trauma is essential, it may 

be challenging to implement this strategy within Lesotho’s crowded classroom settings. 

The LIEP of 2018 emphasises the need for teacher training in supporting diverse learners, 

especially those impacted by trauma. However, research has indicated that many 

teachers are unaware of this policy and lack training in its application (Ministry of 
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Education and Training, 2018). This highlights the need for the Ministry to facilitate 

comprehensive teacher training programs focused on childhood trauma and effective 

support strategies. 

 

7.2.2 The Role of Parents and the Community in Early Childhood Education for 

Learners Who Have Experienced Trauma 

 

“To address the socioeconomic factors contributing to trauma, such as poverty, violence, 

and lack of access to healthcare, I believe schools should collaborate with community 

organisations that support diverse learners.” (T1) 

 

“Trauma professionals can provide training and support groups for parents, helping them 

develop techniques to assist their traumatised children.” (T2) 

  

 Research indicates that schools should partner with community organizations to 

support students who have experienced trauma, particularly those affected by poverty, 

violence, and limited access to healthcare. The Lesotho Child Counselling Unit (2001), 

established in collaboration with Sentebale and Article 25, offers trauma therapy and 

legal advocacy for children and families dealing with abuse. Additionally, the unit 

conducts community training to raise awareness about trafficking and the importance of 

prevention and treatment. The findings align with UNESCO (2023), which highlights the 

Ministry of Education and Training in Lesotho's efforts to seek an implementing partner 

(IP) to enhance community engagement for promoting a safe and healthy school 

environment. This partnership aims to strengthen the connections between schools and 

health facilities, thereby improving students' access to essential health services. These 

initiatives underscore the significance of collaboration among schools, community 

organizations, and mental health professionals in supporting traumatised students in 

Lesotho. 

 

7.2.3 Strategies for Equipping Teachers 

 

“It is essential to provide teachers with professional development and trauma training 

programs to alleviate the devastating situations we are currently facing.” (T3) 

 

“I recommend that the Ministry of Education and Training support schools in 

collaborating with school counsellors and psychologists, as they can assist both students 

and teachers.” (T4) 

  

 The study emphasises the importance of ongoing professional development for 

teachers that focuses on trauma-informed practices. This includes training on classroom 

management strategies, emotional resilience, and understanding behaviours associated 
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with trauma. Additionally, implementing peer support initiatives, mental health 

awareness campaigns, crisis response strategies, and partnerships with school 

psychologists and counsellors are crucial for creating safe, inclusive, and supportive 

learning environments. Khumalo (2024) underscores that educators must receive 

continuous training in trauma-informed methods to effectively support learners with 

diverse needs, including those who have experienced trauma. This ongoing training 

should focus on developing emotional resilience, employing suitable classroom 

management strategies, and understanding trauma-related behaviours. Teachers who 

participate in this type of professional development will be better equipped to handle the 

complexities of working with students who have faced trauma and to foster supportive 

learning environments. 

 

7.3 Policies Monitoring and Evaluation 

 

“To ensure the successful implementation of the Lesotho Inclusive Education Policy 

(LIEP), established in 2018, and the Lesotho Basic Education Curriculum Policy (LBECP), 

introduced in 2021, I propose that the Ministry of Education and Training intensively 

monitor these policies' implementation and develop an evaluation tool. This tool will help 

identify any gaps that have not been addressed.” (T5) 

 

“It is essential to advocate for policies that prioritise early childhood development and 

trauma-informed practices within the education system.” (T6)  

 

 According to recent findings, the Ministry of Education and Training (MoET) 

should conduct an external evaluation of both the LIEP and the LBECP to ensure their 

effective implementation. The Lesotho National Federation of Organisations of the 

Disabled (LNFOD) (2020) highlights the importance of creating an inclusive education 

action plan to address any identified gaps and enhance policy effectiveness. A strong 

emphasis on early childhood development and trauma-informed practices is critical, 

alongside the provision of a high-quality, inclusive, and equitable curriculum that meets 

the needs of the 21st century. By focusing on these areas, the MoET can improve the 

educational experience for all students while ensuring that policies are thoughtfully 

crafted and effectively enforced. 

 

8. Conclusion and Recommendations 

 

The study explores the impact of early childhood trauma on education in Lesotho's 

inclusive schools and presents possible solutions. It reveals that teachers face significant 

challenges in integrating traumatised learners into classrooms due to a shortage of 

trauma specialists and a lack of necessary skills. Participants identified these obstacles as 

major barriers to including traumatised students in schools. To address these challenges, 
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teachers suggested solutions from the Ministry of Education and Training, such as 

enhanced teacher training, the provision of resources in schools, and collaboration 

between the Ministry of Education and Training and the Ministry of Health to support 

both traumatised learners and the teachers who work with them. Additionally, teachers 

emphasised the importance of professional trauma knowledge in collaborating with 

parents, the community, and schools. The results highlight the critical role of educators 

in implementing the Lesotho Basic Education Curriculum Policy (LBECP) and the 

Lesotho Inclusive Education Policy (LIEP) to ensure their successful execution. Teachers 

serve as essential change agents within their communities and the educational system. 

 This perspective aligns with Bronfenbrenner's Ecological Model of Human 

Development, which posits that various interconnected environmental systems, 

including social and familial structures, influence an individual's development. These 

systems are divided into several categories: microsystem, mesosystem, exosystem, 

macrosystem, and chronosystem. Due to its close connections with significant 

individuals, the microsystem exerts the most influence. This means that educators, the 

Ministries of Health and Education and Training, and local communities—including 

parents and trauma specialists—are vital resources for supporting the integration of 

traumatised students into inclusive environments. 

 Participants also acknowledged the limitations they face when addressing the 

needs of traumatised learners, such as a lack of psychological preparedness, 

misunderstandings of trauma-related behaviours, emotional burnout, and insufficient 

support systems. They stressed the need for trauma-informed classroom management 

strategies, school resources, and parental involvement. In light of these challenges, the 

article recommends comprehensive training and support programs for educators in 

inclusive education to better integrate traumatised learners. These programs should 

address the individual needs of teachers and enhance their skills in inclusive practices. It 

is also crucial to empower the Ministries of Education and Training and Health to assist 

teachers dealing with trauma-related issues. Collaboration among stakeholders is 

necessary to address the large number of students who do not attend school. The article 

encourages rural school administrators to shift their mindset from viewing these areas as 

lacking resources to recognising the capabilities of local educators and stakeholders. By 

leveraging these skills, teachers can help ensure the success and sustainability of inclusive 

education initiatives. 

 

Funding Statement 

This research did not receive any funding.  

 

Conflict of Interest Statement 

The author declares that there is no conflict of interest. 

 

 

http://oapub.org/edu/index.php/ejoe


Motlalepula Alphonci Khumalo, Pasa Rantho,  

Leteetee Ntsukunyane Nthoto, Malipolelo Nkhahle, Tiisetso Regina Nthoko  

THE IMPACT OF EARLY CHILDHOOD TRAUMA ON EDUCATION IN  

LESOTHO'S INCLUSIVE SCHOOLS AND POSSIBLE SOLUTIONS 

 

European Journal of Open Education and E-learning Studies - Volume 10 │ Issue 2 │ 2025                                                15 

About the Author(s) 

Motlalepula Alphonci Khumalo holds a Master of Education in Inclusive Education, as 

well as a Bachelor of Education and a Bachelor of Education with Honours in the same 

field. Currently, he is pursuing a PhD in Education and works as a part-time lecturer at 

the National University of Lesotho. His research interests encompass Technology, 

Numeracy, Literacy, Special Education, and Inclusive Education.  

ORCID: https://orcid.org/0009-0002-3502-4726  

Pasa Rantho, a senior teacher at St. Ann Primary School, holds an Honours degree in 

Education with a specialisation in primary studies. Her research interests include 

exploring teacher-centered approaches and challenges in numeracy and literacy 

assessment.  

ORCID: https://orcid.org/0009-0006-1578-4364  

Leteetee Ntsukunyane, a senior teacher with an Honours degree in Early Childhood 

Education, focuses on technology-based learning and effective teaching using 

appropriate pedagogies.  

ORCID: https://orcid.org/0009-0007-3953-9280  

Tiisetso Nthoko, a senior teacher at a school, holds an Honours degree in Education from 

the National University of Lesotho, specializing in Primary Education. Her research 

interests include functional pedagogies and effective assessment methods.  

ORCID: https://orcid.org/0009-0004-1571-4628  

Malipolelo Nkhahle, a principal at a school, holds an Honours degree in Education with 

a specialization in Early Childhood Education. Her research interests include centered 

approaches, effective teaching and evaluation, and pedagogies in numeracy and literacy. 

ORCID: https://orcid.org/0009-0008-2309-3576  

 

 

References 

 

Alhazmi, A.A., & Kaufmann, A. (2022). Phenomenological Qualitative Methods Applied 

to the Analysis of Cross-Cultural Experience in Novel Educational Social Contexts. 

Frontiers in Psychology, 13. https://doi.org/10.3389/fpsyg.2022.785134  

Al-Hroub, A., Al-Hroub, R. Empowering the Vulnerable: The Impact of SEL on 

Traumatized Children’s Academic and Social Outcomes in Crises. Curr Psychiatry 

Rep 26, 777–781 (2024). https://doi.org/10.1007/s11920-024-01555-8  

Aspers, P., Corte, U. (2021). What is Qualitative in Research. Qual Sociol 44, 599–608 

(2021). https://doi.org/10.1007/s11133-021-09497-w  

Berger, E., & Martin, K. E. (2020). Embedding trauma‐informed practice within the 

education sector. Journal of Community & Applied Social Psychology, 31(11), 1–

13. https://doi.org/10.1002/casp.2494 

http://oapub.org/edu/index.php/ejoe
https://orcid.org/0009-0002-3502-4726
https://orcid.org/0009-0006-1578-4364
https://orcid.org/0009-0007-3953-9280
https://orcid.org/0009-0004-1571-4628
https://orcid.org/0009-0008-2309-3576
https://doi.org/10.3389/fpsyg.2022.785134
https://doi.org/10.1007/s11920-024-01555-8
https://doi.org/10.1007/s11133-021-09497-w
https://doi.org/10.1002/casp.2494


Motlalepula Alphonci Khumalo, Pasa Rantho,  

Leteetee Ntsukunyane Nthoto, Malipolelo Nkhahle, Tiisetso Regina Nthoko  

THE IMPACT OF EARLY CHILDHOOD TRAUMA ON EDUCATION IN  

LESOTHO'S INCLUSIVE SCHOOLS AND POSSIBLE SOLUTIONS 

 

European Journal of Open Education and E-learning Studies - Volume 10 │ Issue 2 │ 2025                                                16 

Berger, E., Bearsley, A., & Lever, M. (2021). Qualitative evaluation of teacher trauma 

knowledge knowledge and response in schools. Journal of Aggression Maltreatment 

& Trauma. 30 (8), 1041-1057, https://doi.org110.1080/00094056.2009.10521404  

Bassir Nia, A., Bender, R., & Harpaz-Rotem, I. (2019). Endocannabinoid System 

Alterations in Posttraumatic Stress Disorder: A Review of Developmental and 

Accumulative Effects of Trauma. Chronic Stress, 3. 

https://doi.org/10.1177/2470547019864096 

Berardi, A. & Morton, B.M. (2019). Trauma Informed School Practices: Building expertise to 

transform schools. Newberg, Oregon: Pennington Press. Retrieved from 

https://open.umn.edu/opentextbooks/textbooks/718 

Braun, V., & Clarke, V. (2022). Conceptualise and design thinking for thematic analysis. 

Qualitative Psychology, 9(1), 3-26. http://dx.doi.org/10.1037/qup0000196  

Brunzell, T., Waters, L., & Stokes, H. (2015). Teaching with strengths in trauma-affected 

students: A new approach to healing and growth in the classroom. American 

Journal of Orthopsychiary, 85(1), 3-9. https://doi.org/10.1037/ort0000048  

Carr, A. (2019). Family therapy and systemic interventions for child-focused problems: 

the current evidence base. Journal of Family Therapy, 41(2), 153–213.Cavanaugh, 

B. (2016). Trauma-Informed Classrooms and Schools. Beyond Behaviour, 25(2), 41-

46. https://doi.org/10.1177/107429561602500206 

Child Trauma Toolkit for Educators. (2016), Retrieved from 

http://wwwnctns.org/resources/audiences/school-personal/trauma-toolkit  

Cole, S., Eisner, A., Gregory, M., & Ristuccia, J. (2013). Helping traumatized children learn: 

Creating and advocating for trauma-sensitive schools. Massachusetts Advocates for 

Children, Trauma and Learning Policy Initiative. Retrieved from 

https://traumasensitiveschools.org/wp-content/uploads/2013/11/HTCL-Vol-2-

Creating-and-Advocating-for-TSS.pdf 

Colom, A. (2021). Using WhatsApp for focus group discussions: ecological validity, 

inclusion, and deliberation. Sage Journal of Qualitative Research, 1-16. 

https://doi101177/1468794120986074 

Cook, B. G.; Pengelly, B. C.; Brown, S. D.; Donnelly, J. L.; Eagles, D. A.; Franco, M. A.; 

Hanson, J.; Mullen, B. F.; Partridge, I. J.; Peters, M.; Schultze-Kraft, R., 2005. 

Tropical forages. CSIRO, DPI&F(Qld), CIAT and ILRI, Brisbane, Australia 

Creswell, J. W., & Plano-Clark, V. L. (2018). Designing and conducting mixed methods 

research (3rd ed.). Sage Publications. Retrieved from 

https://collegepublishing.sagepub.com/products/designing-and-conducting-

mixed-methods-research-3-241842 

Danese, A., & Baldwin, J. R. (2017). Hidden Wounds? Inflammatory Links Between 

Childhood Trauma and Psychopathology. Annual Review of Psychology, 68(1), 517–

544. https://doi.org/10.1146/annurev-psych-010416-044208 

http://oapub.org/edu/index.php/ejoe
https://doi.org110.1080/00094056.2009.10521404
https://doi.org/10.1177/2470547019864096
https://open.umn.edu/opentextbooks/textbooks/718
http://dx.doi.org/10.1037/qup0000196
https://doi.org/10.1037/ort0000048
https://doi.org/10.1177/107429561602500206
http://wwwnctns.org/resources/audiences/school-personal/trauma-toolkit
https://traumasensitiveschools.org/wp-content/uploads/2013/11/HTCL-Vol-2-Creating-and-Advocating-for-TSS.pdf
https://traumasensitiveschools.org/wp-content/uploads/2013/11/HTCL-Vol-2-Creating-and-Advocating-for-TSS.pdf
https://doi101177/1468794120986074
https://collegepublishing.sagepub.com/products/designing-and-conducting-mixed-methods-research-3-241842
https://collegepublishing.sagepub.com/products/designing-and-conducting-mixed-methods-research-3-241842
https://doi.org/10.1146/annurev-psych-010416-044208


Motlalepula Alphonci Khumalo, Pasa Rantho,  

Leteetee Ntsukunyane Nthoto, Malipolelo Nkhahle, Tiisetso Regina Nthoko  

THE IMPACT OF EARLY CHILDHOOD TRAUMA ON EDUCATION IN  

LESOTHO'S INCLUSIVE SCHOOLS AND POSSIBLE SOLUTIONS 

 

European Journal of Open Education and E-learning Studies - Volume 10 │ Issue 2 │ 2025                                                17 

Everly, G.S. & Lating, J.M. (2012). A clinical guide to the treatment of the human stress 

response. New York, NY: Springer. Retrieved from 

https://link.springer.com/book/10.1007/978-1-4939-9098-6 

Härkönen, U. (2007). The Bronfenbrenner ecological systems theory of human 

development, Scientific Articles of V International Conference, pp. 1-17. 

Hughey, J.M. (2016). The semantic impact of childhood trauma. (Doctoral dissertation) 

Retrieved from ProQuest. (100076223) NCTSN. (2010), Empirically supported 

treatments and promising. Retrieved from 

http://www.netsn.org/resources/topics/treatments-that-work/promosing-

practices  

Hutt, J. M. (2014). Child maltreatment. Forensic and Legal Dentistry (Vol. 1, pp. 159–164). 

Retrieved from https://link.springer.com/chapter/10.1007/978-3-319-01330-5_16 

Kaliman, P., Cosín-Tomás, M., Madrid, A., Roque López, S., Llanez-Anaya, E., Papale, L. 

A., Alisch, R. S., & Davidson, R. J. (2022). Epigenetic impact of a 1-week intensive 

multimodal group program for adolescents with multiple adverse childhood 

experiences. Scientific Reports, 12(1), 17177. https://doi.org/10.1038/s41598-022-

21246-9 

Kekeya, J. (2019). The commonalities and differences between research paradigms. 

Contemporary PNG Studies: DWU Research Journal, 31, 26–36. Retrieved from 

https://www.dwu.ac.pg/en/images/All_Attachements/Research%20Journals/vol_

31/2_Kekeya_research_pardigms_26-36.pdf 

Khumalo, M. A., & Mosia, P. A. (2023). Reviewing Teachers’ Preparedness to Adopt and 

Implement the Lesotho Inclusive Education Policy 2018 in Lesotho Schools. 

European Journal of Education and Pedagogy, 4(5), 36–44. 

https://doi.org/10.24018/ejedu.2023.4.5.736  

Khumalo, A. M. (2024). Inclusion of Learners with Autism Spectrum Disorders (ASD) in 

Lesotho Primary Schools. International Journal of Education (IJE), 12(4), 25–40. 

https://doi.org/10.5121/ije2024.12403  

Kumantongo, B., & Muzata, K. K. (2021). Research paradigms and designs with their 

application in education. Contemporary PNG Studies: DWU Research Journal, 31, 26–

36. https://www.researchgate.net/publication/352816503 

Lesotho National Federation of Organisations of the Disabled (LNFOD). (2020). Lesotho 

National Federation of Organisations of the Disabled Organisational Strategy 

2020–2024. Maseru, Lesotho.  

Lephoto, M. N. R., & Mochekele, M. (2024). The Connotations of Semoshoeshoe in 

Education for Peacebuilding: A Plea for Restoring a Culture of Peace through 

Education in Lesotho. International Journal of Conflict Management, 5(1), 82–94. 

https://doi.org/10.47941/ijcm.2003  

Lesotho. (1993). Constitution of Lesotho. Government of Lesotho. 

http://oapub.org/edu/index.php/ejoe
https://link.springer.com/book/10.1007/978-1-4939-9098-6
http://www.netsn.org/resources/topics/treatments-that-work/promosing-practices
http://www.netsn.org/resources/topics/treatments-that-work/promosing-practices
https://link.springer.com/chapter/10.1007/978-3-319-01330-5_16
https://doi.org/10.1038/s41598-022-21246-9
https://doi.org/10.1038/s41598-022-21246-9
https://www.dwu.ac.pg/en/images/All_Attachements/Research%20Journals/vol_31/2_Kekeya_research_pardigms_26-36.pdf
https://www.dwu.ac.pg/en/images/All_Attachements/Research%20Journals/vol_31/2_Kekeya_research_pardigms_26-36.pdf
https://doi.org/10.24018/ejedu.2023.4.5.736
https://doi.org/10.5121/ije2024.12403
https://www.researchgate.net/publication/352816503
https://doi.org/10.47941/ijcm.2003


Motlalepula Alphonci Khumalo, Pasa Rantho,  

Leteetee Ntsukunyane Nthoto, Malipolelo Nkhahle, Tiisetso Regina Nthoko  

THE IMPACT OF EARLY CHILDHOOD TRAUMA ON EDUCATION IN  

LESOTHO'S INCLUSIVE SCHOOLS AND POSSIBLE SOLUTIONS 

 

European Journal of Open Education and E-learning Studies - Volume 10 │ Issue 2 │ 2025                                                18 

Liasidou, A. (2022). Inclusive education as a trauma-responsive practice: Research-based 

considerations and implications. International Journal of Inclusive Education, 

28(3), 1-13. https://doi.org/10.1080/13603116.2022.2107720 

Luthar, S. S., & Mendes, S. H. (2020). Trauma-informed schools: Supporting educators as 

they support the children. International Journal of School & Educational Psychology, 

8(2), 147–157. https://doi.org/10.1080/21683603.2020.1721385 

Maree, K. (2017). First steps in research. 2nd ed. Van Schaik: Pretoria. Retrieved from 

https://search.worldcat.org/title/First-steps-in-research/oclc/931819146  

Ministry of Education and Training (2005). Education Sector Strategic Plan 2005–2015. 

Ministry of Education and Training.  

Ministry of Education and Training. (2010a). Education Act, (2010). Maseru: Ministry of 

Education and Training.  

Ministry of Education and Training (2016). Education sector strategic plan 2016–2026. 

Ministry of Education and Training.  

Ministry of Education and Training (2018). Lesotho Inclusive Education Policy. Ministry 

of Education and Training.  

Ministry of Education and Training (2021). Lesotho Basic Education Curriculum Policy 

(LBECP). Ministry of Education and Training.  

Ministry of Social Development & Ministry of Health. (2020). Child protection and 

welfare report in Lesotho. Government of Lesotho. 

Morena, M. C., & Nkoane, M. M. (2021). Challenges of learners with special educational 

needs in Lesotho mainstream classrooms. International Journal of Multidisciplinary 

and Current Educational Research, 3(2), 1-9 

National Child Traumatic Stress Network (NCTSN) (2010). Impact. University of 

California, Los Angeles, 11150 W. Olympic Blvd., Suite 650, Los Angeles, CA 

90064, United States. 

Nicholson, J., Perez, L. & Kuetz J. (2019). Trauma-informed practices for early childhood 

Educators: Relationship-based approaches that support healing and build resilience in 

young children. New York, NY. Routledge, Taylor & Francis Group. Retrieved from 

https://www.routledge.com/Trauma-Informed-Practices-for-Early-Childhood-

Educators-Relationship-Based-Approaches-that-Reduce-Stress-Build-Resilience-

and-Support-Healin/Nicholson-Perez-Kurtz-Bryant-

Giles/p/book/9781032298283?srsltid=AfmBOopnOqtFNPLIdDDel-

eGNc5BcjaYeFf0sX5Y4EX-jXQJ9WiXUH4Q 

Oddone-Paolucci, E., Genuis, M., & Violato, C. (2017). A meta-analysis of the published 

research on the effects of pornography. The Changing Family and Child Development 

(Vol. 135, Issue 1, pp. 48–59). Retrieved from 

https://www.researchgate.net/publication/252364943_A_Meta-

Analysis_of_the_Published_Research_on_the_Effects_of_Pornography 

Perry, B. D., MD, PhD, & Szalavitz, M. (2017). The Boy Who Was Raised as a Dog. New York, 

NY: Basic Books. Retrieved from 

http://oapub.org/edu/index.php/ejoe
https://doi.org/10.1080/13603116.2022.2107720
https://doi.org/10.1080/21683603.2020.1721385
https://search.worldcat.org/title/First-steps-in-research/oclc/931819146
https://www.routledge.com/Trauma-Informed-Practices-for-Early-Childhood-Educators-Relationship-Based-Approaches-that-Reduce-Stress-Build-Resilience-and-Support-Healin/Nicholson-Perez-Kurtz-Bryant-Giles/p/book/9781032298283?srsltid=AfmBOopnOqtFNPLIdDDel-eGNc5BcjaYeFf0sX5Y4EX-jXQJ9WiXUH4Q
https://www.routledge.com/Trauma-Informed-Practices-for-Early-Childhood-Educators-Relationship-Based-Approaches-that-Reduce-Stress-Build-Resilience-and-Support-Healin/Nicholson-Perez-Kurtz-Bryant-Giles/p/book/9781032298283?srsltid=AfmBOopnOqtFNPLIdDDel-eGNc5BcjaYeFf0sX5Y4EX-jXQJ9WiXUH4Q
https://www.routledge.com/Trauma-Informed-Practices-for-Early-Childhood-Educators-Relationship-Based-Approaches-that-Reduce-Stress-Build-Resilience-and-Support-Healin/Nicholson-Perez-Kurtz-Bryant-Giles/p/book/9781032298283?srsltid=AfmBOopnOqtFNPLIdDDel-eGNc5BcjaYeFf0sX5Y4EX-jXQJ9WiXUH4Q
https://www.routledge.com/Trauma-Informed-Practices-for-Early-Childhood-Educators-Relationship-Based-Approaches-that-Reduce-Stress-Build-Resilience-and-Support-Healin/Nicholson-Perez-Kurtz-Bryant-Giles/p/book/9781032298283?srsltid=AfmBOopnOqtFNPLIdDDel-eGNc5BcjaYeFf0sX5Y4EX-jXQJ9WiXUH4Q
https://www.routledge.com/Trauma-Informed-Practices-for-Early-Childhood-Educators-Relationship-Based-Approaches-that-Reduce-Stress-Build-Resilience-and-Support-Healin/Nicholson-Perez-Kurtz-Bryant-Giles/p/book/9781032298283?srsltid=AfmBOopnOqtFNPLIdDDel-eGNc5BcjaYeFf0sX5Y4EX-jXQJ9WiXUH4Q
https://www.researchgate.net/publication/252364943_A_Meta-Analysis_of_the_Published_Research_on_the_Effects_of_Pornography
https://www.researchgate.net/publication/252364943_A_Meta-Analysis_of_the_Published_Research_on_the_Effects_of_Pornography


Motlalepula Alphonci Khumalo, Pasa Rantho,  

Leteetee Ntsukunyane Nthoto, Malipolelo Nkhahle, Tiisetso Regina Nthoko  

THE IMPACT OF EARLY CHILDHOOD TRAUMA ON EDUCATION IN  

LESOTHO'S INCLUSIVE SCHOOLS AND POSSIBLE SOLUTIONS 

 

European Journal of Open Education and E-learning Studies - Volume 10 │ Issue 2 │ 2025                                                19 

https://www.hachettebookgroup.com/titles/bruce-d-perry/the-boy-who-was-

raised-as-a-dog/9780465094455/?lens=basic-books 

Porter, M., & Haslam, N. (2005). Pre-displacement and post-displacement factors 

associated with mental health of refugees and internally displaced persons: A 

meta-analysis. JAMA, 294(5), 602–612. https://doi.org/10.1001/jama.294.5.602 

Sincero S. M. (2012) Ecological systems theory. Available at: 

https://explorable.com/ecological-systems-theory 

Sorrels, B. (2018). Reaching and Teaching Children Exposed to Trauma. Lewisville, NC: 

Gryphon House. Retrieved from https://4344835.fs1.hubspotusercontent-

na1.net/hubfs/4344835/gryphon-house-assets/look-inside-

pdfs/Reaching_And_Teaching_Children_Exposed_to_Trauma_Final_Excerpt.pdf 

Souers, K., & Hall, P. (2016). Fostering Resilient Learners: Strategies for creating a trauma-

sensitive classroom. Alexandria, Virginia: Association of Supervision and 

Curriculum Development. Retrieved from 

https://files.ascd.org/staticfiles/ascd/pdf/siteASCD/publications/books/Fostering-

Resilient-Learners-sample-chapters.pdf 

Steel, Z., Chey, T., Silove, D., Marnane, C., Bryant, R. A., & Van Ommeren, M. (2009). 

Association of torture and other potentially traumatic events with mental health 

outcomes among populations exposed to mass conflict and displacement: A 

systematic review and meta-analysis. JAMA, 302(5), 537–549. 

https://doi.org/10.1001/jama.2009.1132  

Stress Stop. (2017). Fight flight or freeze response to stress. Retrieved from 

http://www.stressstop.com/stress-tips/articles/fight-fight-or-freeze-response-tr-

stress.php  

The Millennium Development Goals (MDG). (2012). Report. United Nations: New York. 

Thomas, M. S., Crosby, S., & Vanderhaar, J. (2019). Trauma-Informed Practices in Schools 

across Two Decades: An Interdisciplinary Review of Research. Review of Research 

in Education, 43, 422-452. https://doi.org/10.3102/0091732X18821123  

Trauma. (2017). Retrieved from https://dmb.mo.gov./healthykids/provides/trauma.htm/ 

Van Der Kolk. B.A., McFarlane, A.C., & Weisaeth, L. (2014). Traumatic stress: The effects 

of overwhelming experience on mind, body and society.  

UNESCO (2023). Improving Community Engagement Programmes and Linkages 

Between Schools and Health Facilities Local Civil Society Organisation 

Engagement Maseru, Lesotho 

Van der Kolk, B. A. (2014). The Body Keeps the Score: Brain, Mind, and Body in the Healing of 

Trauma. Penguin Books. Retrieved from 

https://www.besselvanderkolk.com/resources/the-body-keeps-the-score 

Wiest-Stevenson, C., & Lee, C. (2016). Trauma-informed schools. Journal of Informed 

Evidence-Informed Social Work, 13(5), 498-503. 

https://doi.org/10.1080/2376/407.2016.1166855  

http://oapub.org/edu/index.php/ejoe
https://www.hachettebookgroup.com/titles/bruce-d-perry/the-boy-who-was-raised-as-a-dog/9780465094455/?lens=basic-books
https://www.hachettebookgroup.com/titles/bruce-d-perry/the-boy-who-was-raised-as-a-dog/9780465094455/?lens=basic-books
https://doi.org/10.1001/jama.294.5.602
https://explorable.com/ecological-systems-theory
https://4344835.fs1.hubspotusercontent-na1.net/hubfs/4344835/gryphon-house-assets/look-inside-pdfs/Reaching_And_Teaching_Children_Exposed_to_Trauma_Final_Excerpt.pdf
https://4344835.fs1.hubspotusercontent-na1.net/hubfs/4344835/gryphon-house-assets/look-inside-pdfs/Reaching_And_Teaching_Children_Exposed_to_Trauma_Final_Excerpt.pdf
https://4344835.fs1.hubspotusercontent-na1.net/hubfs/4344835/gryphon-house-assets/look-inside-pdfs/Reaching_And_Teaching_Children_Exposed_to_Trauma_Final_Excerpt.pdf
https://files.ascd.org/staticfiles/ascd/pdf/siteASCD/publications/books/Fostering-Resilient-Learners-sample-chapters.pdf
https://files.ascd.org/staticfiles/ascd/pdf/siteASCD/publications/books/Fostering-Resilient-Learners-sample-chapters.pdf
https://doi.org/10.1001/jama.2009.1132
http://www.stressstop.com/stress-tips/articles/fight-fight-or-freeze-response-tr-stress.php
http://www.stressstop.com/stress-tips/articles/fight-fight-or-freeze-response-tr-stress.php
https://doi.org/10.3102/0091732X18821123
https://dmb.mo.gov./healthykids/provides/trauma.htm/
https://www.besselvanderkolk.com/resources/the-body-keeps-the-score
https://doi.org/10.1080/2376/407.2016.1166855


Motlalepula Alphonci Khumalo, Pasa Rantho,  

Leteetee Ntsukunyane Nthoto, Malipolelo Nkhahle, Tiisetso Regina Nthoko  

THE IMPACT OF EARLY CHILDHOOD TRAUMA ON EDUCATION IN  

LESOTHO'S INCLUSIVE SCHOOLS AND POSSIBLE SOLUTIONS 

 

European Journal of Open Education and E-learning Studies - Volume 10 │ Issue 2 │ 2025                                                20 

Yule, K., Houston, J., & Grych, J. (2019). Resilience in children exposed to violence: A 

meta-analysis of protective factors across ecological contexts. Clinical Child and 

Family Psychology Review, 22(3), 406-431; https://doi.org/10.1007/s10567-019-00293-

1  

Zainal, Z. (2007). Case study as a research method. Jurnal Kemanusiaan, 9(1), 1–6. 

https://core.ac.uk/download/pdf/11784113.pdf  

 

 

 

 

 

 

 

 

 

 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 
Creative Commons licensing terms 

Authors will retain the copyright of their published articles, agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms 
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community 

to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that 
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this 
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Open Education and E-

learning Studies shall not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflict of interests, copyright 
violations and inappropriate or inaccurate use of any kind of content related or integrated on the research work. All the published works are meeting the 

Open Access Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial 
purposes under a Creative Commons Attribution 4.0 International License (CC BY 4.0). 

http://oapub.org/edu/index.php/ejoe
https://doi.org/10.1007/s10567-019-00293-1
https://doi.org/10.1007/s10567-019-00293-1
https://core.ac.uk/download/pdf/11784113.pdf
https://creativecommons.org/licenses/by/4.0/

