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Abstract:

In Turkey, whereas there are a number of studies which examine the communication of
parents with their typically developing children, there are limited studies which examine
the communication of parents with special needs children with their typically developing
children. Therefore, the main purpose of this study is to investigate the communication
of parents with special needs children with their typically developing children. 295
parents who have both mentally disabled and typically developing children participated
in the study in the 2019-2020 academic year. The data in the study were obtained by using
the Parent-Child Communication Scale (PCCS) developed by Kahraman (2016). The scale
consisting of 27 items contains 5 sub-dimensions and explains .54,3 of the total variance.
For the overall reliability, the Cronbach’s alpha was .865. The data were analyzed by
using the statistical techniques included in the SPSS program to analyze the data collected
through the scale. There are two main objectives in the study: to explore the
communication of parents with special needs children with their typically developing
children in terms of various variables, and relationship between perception of problem-
solving and unobstructed listening, open to share, respect-acceptance and sensitivity,
which are among to the subscales of PCCS. As a result of the research, it was revealed
that there was a significant difference between the genders, ages, education status,
disability status of their special needs children and their monthly income levels of parents
with special needs children and their communication levels with their typically
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developing children. As the perception of problem-solving increased in the
communication of parents with special needs children with their typically developing
children. However, there was no correlation between the perception of problem-solving
and unobstructed listening skills of parents with special needs children with their
typically developing children.

Keywords: communication, special needs individuals, typically developing children,
parents

1. Introduction

Parents play an important role in the healthy development of children. Wholesome
families are defined as families where the needs of all individuals are properly met and
all family members enjoy being members of that family (Ozgiiven, 2001). It is among the
responsibilities of the parents to guide their children in the establishment of a facilitator,
mediator, adaptive and protective system for talents and potentials of their children.
Parents also need to develop their talents of children, ensure their socialization, help their
children in meeting their needs, establish a physical and mental environment necessary
for the well-being of the family, and establish effective communication with their children
(Akbaba, 2010; Kut, 1994; Cikili ve Karaca, 2017; Karaca ve Sari, 2017).

In order to develop positive self-perception among children, it is important that
family members have good relationships among themselves and that parents have a
reassuring and tolerant approach towards their children (Koriikgii, 2004; Tuzcuoglu,
2004). It was revealed that adequate or inappropriate parent-child relationships were
caused by many events that negatively affect children's psychological development and
lead to their own social adjustment disorder (Eminoglu, 2007; Yavuzer, 2010). It is known
that the most suitable environment for the physical and mental development of children
since their birth is family. Parents are primarily responsible for the physical,
psychological and mental development of their children, and taking various roles and
responsibilities in society. When a child has special needs, the responsibility of the
parents increases even more (Ozsenol et al., 2003).

Due to the development and differentiation of the parent-child relationship
through various interactions (Pridham et al.,, 2010), parents need to get observable
teedback by initiating observable interactions with their children. Accordingly, Cornell
and Grossberg (1987) found that parents must communicate effectively with their
children for them to adapt to the family. Effective communication leads to high self-
confidence, low anxiety and solidarity among family members. The fact that parents
express their feelings correctly in their communication with their children makes a great
contribution to the positive interaction between family members. (Karness and D'llio,
1988). It is important for parents to make efforts to improve their communication
attitudes with their children, to perceive the contributions made by each member to the
family, and to involve the children in family decisions for a healthy parent-child
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communication (Clark, 2013). Parents express what they want or do not want from their
children through communication. These emotions form the basis of the child's
relationships with family members, his/her attitudes towards other individuals, objects
and all life, his/her attitudes and behaviors adopted (Kalking, 2008 and Yavuzer, 2002).

There are basic psychological needs that must be met from birth of mentally
handicapped children and their typically developing siblings. Effective communication
attitudes of parents with their children is among the basic needs of children. Children
whose such basic needs are not met and neglected for various reasons begin to feel
ashamed of their own existence. In the first year, the child's physical health, character,
adaptation, and affection and support from the family play an essential role in his/her
growing (Ozmert, 2006).

In the process of a typical child being born, it causes many changes and difficulties
for the family to get used to. If the born child is disabled, it may cause disruption to the
usual situations and relationships in family life. It is stated that this situation causes
various negativities and differences in the family (Kiigiiker, 2001). It is known that the
siblings of special needs children experience many different situations compared to the
siblings of typically developing children. Parents generally spend less time with typically
developing children at home because of taking more effort and time to care for a special
needs child (Igmeli, 2008; Whitman, 2004). Having a special needs child brings along
various difficulties regardless of the child's disability. These difficulties can be listed as
psychological state, financial situation, educational background, socio-cultural
conditions, relationships and communication with family and social environment
(Doénmez et al., 2000).

The reasons for such negativities can be listed as follows: ‘stress caused by a child
with special needs in the family’, ‘physical, material and psychological problems’,
‘having siblings with special needs in the family’, ‘roles taken by the parents of special
needs child’, ‘families unable to communicate effectively with professionals’, and
‘negative reactions from family members, friends and other people’. It is known that
these negativities faced by parents cause deterioration of relationships in the family.
Researches revealed that these negativities affected the family relationship and often
cause leaving home, divorces, suicides and alcohol addiction (Eripek, 1993; Evcimen,
1996; Damiani, 1999).

It is common to see that parents who learn that they have special needs children
review their life goals and postpone or cancel many things they want to do.
Unwholesome family functions before the child is born can further increase the negative
impact on the family (Ozsenol et al., 2003). When parents for the first time find out that
they have a special needs child, emotions such as shock, desperation, and denial that
parents experience are replaced by extreme sadness, psychological breakdown,
depression, and sense of pity. These feelings negatively affect families emotionally. It was
observed that this shock of the families affected the typically developing children (Erkan,
1991). The additional responsibilities brought by the special needs individuals to the
tamily life may negatively affect the economic situation of the family, many parents show
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an increased level of anxiety, depression and low self-esteem and this affects the family
communication (Girli et al., 2000).

It is stated that some of the typically developing children who have special needs
siblings may experience avoidance behaviors and give up trying to get their parents’
attention (Siegel, 2002). However, it has been emphasized that these children are at great
risk for depression. Therefore, parents with special needs children and typically
developing children should be able to communicate properly with them. In order to
prevent the emergence of these expressed mechanisms, parents with special needs
children should be able to communicate properly to be aware of the needs of typically
developing children (Vardarci, 2011; Siegel, 2002). The importance of parents' problem-
solving perceptions is emphasized in this respect (Cam, 2016).

1.1 Purpose of the Study

The positive or negative reactions of parents play a key role in the development of
personalities of children (Shapiro, 2010). Accordingly, parents of special needs children
must bring up their typically developing children with the awareness that they are as
important as special needs children. Since the social dimension of special needs
individuals is evaluated in the society, this phenomenon seems to be related to
communication, which is also a social process. Due to the increased stress situations with
the mentally disabled children in the family, children whose words are ignored, whose
ideas are not allowed to be expressed or who are constantly criticized when expressed
can be introvert, insecure, grumpy and aggressive (Kogak, 2010).

The presence of a special needs child in the family is perceived as a situation that
affects the lives, perceptions, thoughts and behaviors of all family members. The siblings
of special needs children can experience different experiences compared to the siblings
of typically developing children. Parents are often worried about spending less time with
their typically developing children at home since the care of the special needs child is
very demanding. However, in the literature, researches on this topic are not very
common (Whitman, 2004). In this respect, it is essential to examine the relationship of
parents with special needs children with their typically developing children.

When the literature was examined, it was seen that the importance of problem-
solving perception in the family communication was emphasized (Mathews et al., 1986).
Conditions such as poor communication attitudes of parents with their children, less
sharing with their children, and having less active and less attachment negatively affect
the child's development (Rimm & Lowe, 1988; Caglar, 2004). The researches emphasize
that parents must be respectful, participative to share their feelings and thoughts, and
take a sensitive and accepting approach to their child's various problems to establish
balanced and effective communication with their children (Aral, Kandir & Yasar, 2003;
as cited in Afat, 2013).

Bingham (1998) defines the problem that it occurs as a result of a situation that
contains known or ambiguous elements. The fact that these elements are completely
unknown prevents the individual's sensitivity to existing problems. In this respect,
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effective problem-solving perception serves as a vital coping mechanism in reducing the
negative effect of emotional stress as well as eliminating the preventing effect of personal
and interpersonal problems (Aslan, 2001). McMaster Family Functions Model suggests
that problem-solving perception is among the family functions (as cited in Bulut, 1990).
Given its role in preventing inter-individual problems, effective problem-solving must
be among the skills that parents of special needs children must have. Eskin (2018) stated
that it was not possible to reach a proper conclusion without researching the reasons
behind the individual's avoidance of problems. For this reason, it is necessary to examine
the general opinions, feelings, thoughts, and perceptions about the problems of
individuals before giving guidance about them (Eskin, 2018, p. 274). Therefore, this study
will also examine the relationship between parents' problem solving perceptions and
their sensitivities, respect and acceptance, open to sharing and unobstructed listening,
which are among the sub-dimensions of the Parent-Child Communication Scale (PCCS).

The literature review showed that there were several studies about the difficulties
that parents encountered on their special needs children (Ludlow et al., 2012; Altug-
Cjzsoy et al., 2006; Bigak, 2009; Nuri, 2017), stress and anxiety levels of parents with
special needs children (Altindag-Kumas & Siimer, 2019; Avsaroglu & Gilik, 2017) and
communication attitudes of parents and their special needs children (Kochanska &
Aksan, 2004; Dogan et al., 2016; Ceyhun et al., 2015; Siller & Sigman, 2002; Bakkaloglu &
Sucuoglu, 2000). However, no previous research has investigated the communication
attitudes of parents with special needs children with their typically developing children.
The purpose of this study is to explore the communication attitudes of parents with
special needs children with their typically developing children. With this purpose in
mind, the following research questions were investigated in the study:

1) Is there a significant difference between genders of the parents with special needs
children and their communication attitudes with their typically developing
children?

2) Is there a significant difference between ages of the parents with special needs
children and their communication attitudes with their typically developing
children?

3) Is there a significant difference between educational status of the parents with
special needs children and their communication attitudes with their typically
developing children?

4) Is there a significant difference between the disability status of special needs
children and their communication attitudes of parents with their typically
developing children?

5) Is there a significant difference between the monthly income level of the family of
special needs children and communication attitudes of the parents with their
typically developing children?

6) Is there a significant difference between the family type of special needs children

and the communication attitudes of the parents with their typically developing
children?
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7) Is there a significant correlation between the problem solving perception levels of
parents with special needs children and their sensitivities, respect and acceptance,
openness to sharing and unobstructed listening which are among the subscales of
the Parent-Child Communication Scale (PCCS).

2. Method

In this section of the study, which is conducted to examine the communication attitudes
of parents with special needs children with their typically developing children,
information on the research model, study group, data collection tool and data analysis
were included.

2.1. Research Method

In this study, relational survey model was used since it was aimed to examine the
communication attitudes of parents with special needs children with their typically
developing children. It describes a situation that exists before or still exists. It aims to
explore the existence or degree of change between two or more variables. It investigates
the existence and degree of significance between two or more variables (Karasar, 2006).

2.2. Study Group
Table 1: Demographics of Parents
Genders
Female Male
N 0/0 N 0/0
Age 25-32 18 90,0% 2 10,0%
33-39 56 83,6% 11 16,4%
40-47 113 72,0% 44 28,0%
48-55 26 66,7% 13 33,3%
55 and over 6 50,0% 6 50,0%
Educational Status Primary School 111 80,4% 27 19,6%
Secondary School 46  80,7% 11 19,3%
High School 33  623% 20 37,7%
University 29  61,7% 18 38,3%
Disability Status of Mentally Disabled 94 70,1% 40 29,9%
Their Children Autism 54 87,1% 8 12,9%
Hearing Impaired 43 782% 12 21,8%
Visually Impaired 28 63,6% 16 36,4%
Monthly Income 1200-2400 TL 110 74,8% 37 252%
2400-3600 TL 79  752% 26 24,8%
3600-4800 TL 30 69,8% 13 30,2%
Number of Family Members 3 People 15 714% 6 28,6%
4 People 73 76,0% 23 24,0%
5 People 98 72,6% 37 27,4%
6 or more 33 76,7% 10 23,3%
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295 parents with special needs children participated in the study that 219 of them are
females and 76 of them are males. Demographic information about the age of the parents,
their educational status, disability status of their special needs children, monthly income
and the number of family members were given above (Table 1).

2.3 Data Collection

The data obtained in the study were obtained by using the Parent-Child Communication
Scale (PCCS) developed by Kahraman (2016). The scale consisting of 27 items contains 5
sub-dimensions and explains .54,3 of the total variance. A Five-point Likert-type scale
was used: ‘1" Always, 2" Often, ‘3" Sometimes, ‘4’ Rarely and ‘5" Never. The lowest score
is 27, and the highest score is 135 from the scale. Low scores indicate that parents have a
high level of communication attitudes with their children. For the overall reliability, the
Cronbach’s alpha was .865. The alpha values of the 5 subscales were .762 for problem-
solving, .842 for open to sharing, .768 for respect-acceptance, .769 for sensitivity and .703
for unobstructed listening. The results indicated that the scale could be used to measure
the communication levels of parents with their children.

2.4. Data Analysis

The data were analyzed by using the statistical techniques included in the SPSS program
to analyze the data collected through the scale. The independent samples t-test was used
to determine whether there is any correlation between genders of parents and
communication levels with their children. The one-way analysis of variance (ANOVA) is
used to determine whether there are any statistically differences among genders, ages,
educational status, disability status of special needs children and monthly incomes of
parents, the number of family members, and communication attitudes of parents with
their typically developing children. The Tukey’s test was used to test differences among
sample means for significance. The Pearson’s correlation coefficient analysis was used to
assess the correlation between the problem-solving perception and open to sharing and
respect-acceptance. The multiple regression analysis was used to determine which of its
subscales predict.

3. Results

In this section of the study, the findings obtained from the statistical analysis of the data
collected for the purpose and sub-objectives and the comments of these findings were
included.

In Table 2, the communication attitudes of parents with special needs children
toward their typically developing children were compared by the gender variable and
the mean scores were included: x=8,70 for female and x=8,37 for male in the subscale of
problem-solving; Xx=7,10 for female and X=7,91 for male in the subscale of open to sharing;
x=10,18 for female and x=11,09 for male in the subscale of respect and acceptance; x=10,28
for female and x=11,31 for male in the subscale of sensitivity; x=14,16 for female and
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x=14,17 for male in the subscale of unobstructed listening. It was examined whether there
was a significant difference between being parents and their communication perceptions
with their typically developing children. As a result of the independent t-test, it was
concluded that there was no significant difference between being parents and problem-
solving, open to sharing, respect-acceptance and unobstructed listening subscales
(p>0,05). However, it was concluded that there was a significant difference between being
parents and sensitivity subscale in favor of mothers (p<0,05).

Table 2: The t-test Results by the Gender Variable

Gender N X SD T )

Problem Solving Female 219 8,70 2,97 ,838 .403
Male 76 8,37 2,92

Open to Sharing Female 219 7,10 3,39 -1,814  .071
Male 76 7,91 3,26

Respect-Acceptance Female 219 10,18 3,23 -1,965  .050
Male 76 11,09 4,12

Sensitivity Female 219 10,28 3,41 -2,127  .034
Male 76 11,31 4,14

Unobstructed Listening Female 219 14,16 416 -016 .987
Male 76 14,17 3,75

*p<.05

In Table 3, the communication levels of the parents with special needs children toward
their typically developing children were compared by the age variable and their mean
scores were included: x=9,95 for 25-32 age, x=8,80 for 32-39 age, x=8,53 for 40-47 age,
X=7,43 for 48-55 age, x=10,35 for 55 and over age in the subscale of problem-solving; x=7,50
for 25-32 age, x=7,23 for 32-39 age, x=7,10 for 40-47 age, X=7,48 for 48-55 age, x=9,66 for 55
and over age in the subscale of open to sharing; x=11,30 for 25-32 age, x=10,00 for 32-39
age, x=10,29 for 40-47 age, x=10,25 for 48-55 age, x=13,41 for 55 and over age in the
subscale of respect-acceptance; x=11,48 for 25-32 age, x=10,02 for 32-39 age, x=10,41 for
40-47 age, x=10,30 for 48-55 age, Xx=14,47 for 55 and over age in the subscale of sensitivity;
x=13,71 for 25-32 age, x=14,34 for 32-39 age, x=14,37 for 40-47 age, x=13,16 for 48-55 age,
x=14,59 for 55 and over age in the subscale of unobstructed listening. It was examined
whether there was a significant difference between the ages of parents and their
communication levels with their typically developing children. As a result of the one-
way analysis of variance (ANOVA) test, there was a significant difference between ages
of parents and problem solving, open to sharing, respect-acceptance and sensitivity
subscales, but there was no significant difference between ages of parents and
unobstructed listening subscale. The significant differences between the age groups of
25-32 and 48-55 resulted in favor of the age group of 48-55. The age groups of 48-55 and
55 and over resulted in favor of the age group of 48-55. The significant differences
between the age groups of 32-39 and 55 and over resulted in favor of the age group of 32-
39; the age groups of 40-48 and 55 and over resulted in favor of the age group of 40-48;
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the age groups of 48-55 and 55 and over resulted in the age group of 48-55 in the subscales
of open to sharing, respect-acceptance and sensitivity.

Table 3: Perceived Communication Levels of Parents by the Age Variable

Age of Parents N X SD F p Difference
Problem-Solving 1.25-32 20 9,95 3,03
2.32-39 67 8,80 2,53 14
3. 40-47 157 8,53 2,85
4.48-55 39 743 263 o020 005 >
5.55 and over 12 10,35 5,40
Total 295 8,62 2,96
Open to Sharing 1.25-32 20 7,50 4,45
2.32-39 67 7,23 3,48
3. 40-47 157 7,10 2,97 1676 156
4. 48-55 39 748 3,59
5.55 and over 12 966 4,39
Total 295 7,31 3,37
Respect-Acceptance 1.25-32 20 11,30 3,38
2.32-39 67 10,00 2,70
3. 40-47 157 10,29 3,37 25
2,890 .023 3-5
4. 48-55 39 10,25 2,64 45
5.55 and over 12 13,41 8,16
Total 295 10,41 3,50
Sensitivity 1.25-32 20 11,48 5,08
2.32-39 67 10,02 2,80 2-5
3. 40-47 157 10,41 3,38 4470 002 3-5
4. 48-55 39 10,30 2,73 7 4-5
5.55 and over 12 14,47 7,26
Total 295 10,55 3,63
Unobstructed Listening 1.25-32 20 13,71 3,79
2.32-39 67 14,34 3,53
3. 40-47 157 14,37 4,30
,815 517
4. 48-55 39 13,16 3,80
5.55 and over 12 14,59 4,63
Total 295 14,17 4,05
*p<.05

In Table 4, the communication levels of parents with special needs children toward their
typically developing children were compared by the educational status variable and their
mean scores were included: x=8,78 for primary school graduate parents, x=8,47 for
secondary school graduate parents, x=8,33 for high school graduate parents, and x=8,65
for university graduate parents in the subscale of problem-solving; X=7,42 for primary
school graduate parents, x=7,21 for secondary school graduate parents, x=6,59 for high
school graduate parents, and x=7,93 for university graduate parents in the subscale of
open to sharing; x=10,74 for primary school graduate parents, x=10,32 for secondary
school graduate parents, x=9,77 for high school graduate parents, and x=10,29 for
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university graduate parents in the subscale of respect-acceptance; x=11,02 for primary
school graduate parents, x=10,36 for secondary school graduate parents, Xx=9,69 for high
school graduate parents, and x=10,35 for university graduate parents in the subscale of
sensitivity; x=14,57 for primary school graduate parents, Xx=13,82 for secondary school
graduate parents, x=14,73 for high school graduate parents, and x=12,75 for university
graduate parents in the subscale of unobstructed listening. It was examined whether
there was a significant difference between the educational status of parents and their
communication levels with their typically developing children. As a result of the one-
way analysis of variance (ANOVA) test, there was no significant difference between
educational status of parents and problem solving, open to sharing, respect-acceptance
and sensitivity subscales, but there was a significant difference between educational
status of parents and unobstructed listening subscale. It was found that the
differentiation is between primary school graduate and university graduate parents.

Table 4: Perceived Communication Levels of Parents by the Educational Status Variable

Educational Status N X SD F p Difference
Problem-Solving 1. Primary School 138 8,78 3,26
2. Secondary School 57 847 2,88
3. High School 53 833 2,88 ,341 .796
4. University 47 8,65 2,16
Total 295 8,62 2,96
Open to Sharing 1. Primary School 138 7,42 3,87
2. Secondary School 57 721 2,74
3. High School 53 6,59 2,57 1,408 .241
4. University 47 793 3,21
Total 295 7,31 3,37
Respect-Acceptance 1. Primary School 138 10,74 4,01
2. Secondary School 57 10,32 3,32
3. High School 53 9,77 2,82 1,007 .390
4. University 47 10,29 2,71
Total 295 10,41 3,50
Sensitivity 1. Primary School 138 11,02 3,90
2. Secondary School 57 10,36 3,60
3. High School 53 9,69 3,43 1,879 .133
4. University 47 10,35 2,86
Total 295 10,55 3,63
Unobstructed Listening 1. Primary School 138 14,57 3,94
2. Secondary School 57 13,82 4,03
3. High School 53 14,73 4,64 2,898 .035 1-4
4. University 47 12,75 3,40
Total 295 14,17 4,05
*p<.05
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Table 5: The Correlation Between the Disability Status of Special Needs Children
and Communication Levels of Parents with Their Typically Developing Children

Disability Status N X SD F p Difference
1. Mentally Disabled 134 8,81 3,38
2. Autistic 62 851 247
Problem-Solving 3. Hearing Impaired 55 8,69 291 ,707 .548
4. Visually Impaired 44 8,08 2,19
Total 295 8,62 2,96
1. Mentally Disabled 134 7,45 3,58
, 2. Autistic 62 7,39 329
Open to Sharing 3, Hearing Impaired 55 7,37 278 570 .638
4. Visually Impaired 44 6,70 3,52
Total 295 7,31 3,37
1. Mentally Disabled 134 10,56 3,89
2. Autistic 62 10,29 2,69
Respect-Acceptance 3. Hearing Impaired 55 10,74 3,73 ,819 .484
4. Visually Impaired 44 9,73 2,90
Total 295 10,41 3,50
1. Mentally Disabled 134 10,53 3,95
2. Autistic 62 10,34 2,68
Sensitivity 3. Hearing Impaired 55 11,16 3,95 ,805 .492
4. Visually Impaired 44 10,10 3,38
Total 295 10,55 3,63
1. Mentally Disabled 134 14,64 4,33
L 2. Autistic 62 12,74 3,33
Unobstructed Listening 3. Hearing Impaired 55 14,90 3,87 4,016 .008 ;g
4. Visually Impaired 44 13,79 3,91
Total 295 14,17 4,05
*p<.05

In Table 5, the communication levels of the parents with special needs children and their
typically developing children were compared by the disability status of special needs
children variable and the mean scores were included: x=8,81 for parents of children with
mentally disabled, x=8,51 for parents of children with autism, x=8,69 for parents of
children with hearing impaired, and x=8,08 for parents of children with visually impaired
in the subscale of problem-solving; x=7,45 for parents of children with mentally disabled,
x=7,39 for parents of children with autism, x=7,37 for parents of children with hearing
impaired, and x=6,70 for parents of children with visually impaired in the subscale of
open to sharing; x=10,56 for parents of children with mentally disabled, x=10,29 for
parents of children with autism, Xx=10,74 for parents of children with hearing impaired,
and x=9,73 for parents of children with visually impaired in the subscale of respect-
acceptance; x=10,53 for parents of children with mentally disabled, x=10,34 for parents of
children with autism, x=11,16 for parents of children with hearing impaired, and x=10,55
for parents of children with visually impaired in the subscale of sensitivity; x=14,64 for
parents of children with mentally disabled, x=12,74 for parents of children with autism,
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x=14,90 for parents of children with hearing impaired, and x=13,79 for parents of children
with visually impaired in the subscale of unobstructed listening. It was examined
whether there was a significant difference between the disability status of special needs
children and the communication levels of parents with their typically developing
children. As a result of the one-way analysis of variance (ANOVA) test, there was no
significant difference between the disability status of special needs children and problem
solving, open to sharing, respect-acceptance and sensitivity subscales, but there was a
significant difference between the disability status of special needs children of parents
and unobstructed listening subscale (p<0,01). It was found that the differentiation is
between parents of children with autism and parents of mentally disabled children or
parents of hearing impaired children.

Table 6: Statistical Data to Explore the Relationship Between Monthly Income Levels
of Parents and Communication Levels with Their Typically Developing Children

Monthly Income Level N X SD F p Difference
1. 1200-2400 147 8,36 3,01
bl Ivi 2. 2400-3600 105 9,03 3,19
Problem-Solving 3. Over 3600 153 847 1,08 1,637 .196
Total 295 8,62 2,96
1. 1200-2400 147 7,04 3,63
2. 2400-3600 105 7,59 3,03
Open to Sharing 3. Over 3600 B 756 320 ,937  .393
Total 295 7,31 3,37
1. 1200-2400 147 10,29 3,67
2. 2400-3600 105 10,70 3,58
Respect-Acceptance ,591 554
3. Over 3600 43 10,12 2,58
Total 295 10,41 3,50
1. 1200-2400 147 10,52 4,11
o 2. 2400-3600 105 10,56 3,37
Sensitivity ,011  .989
3. Over 3600 43 10,60 2,36
Total 295 10,55 3,63
1. 1200-2400 147 1391 4,08
4 Listent 2. 2400-3600 105 14,94 4,14
Unobstructed Listening 3. Over 3600 53 1316 347 3,600 .029 7.3
Total 295 14,17 4,05
*p<.05

In Table 6, the communication levels of parents with special needs children toward their
typically developing children were compared by the monthly income level variable and
the mean scores were included: X=8,36 for parents with income level of 1200-2400TL,
x=9,03 for parents with income level of 2400-3600TL, and x=8,47 for parents with income
level of over 3600TL in the subscale of problem-solving; Xx=7,04 for parents with income
level of 1200-2400TL, x=7,59 for parents with income level of 2400-3600TL, and x=7,56 for
parents with income level of over 3600TL in the subscale of open to sharing; x=10,29 for
parents with income level of 1200-2400TL, x=10,70 for parents with income level of 2400-
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3600TL, and x=10,12 for parents with income level of over 3600TL in the subscale of
respect-acceptance; x=10,52 for parents with income level of 1200-2400TL, x=10,56 for
parents with income level of 2400-3600TL, and x=10,60 for parents with income level of
over 3600TL in the subscale of sensitivity; x=13,91 for parents with income level of 1200-
2400TL, x=14,94 for parents with income level of 2400-3600TL, and x=13,16 for parents
with income level of over 3600TL in the subscale of unobstructed listening. It was
examined whether there was a significant difference between the monthly income levels
of parents and their communication levels with their typically developing children. As a
result of the one-way analysis of variance (ANOVA) test, there was no significant
difference between the monthly income levels of special needs children of parents and
problem solving, open to sharing, respect-acceptance and sensitivity subscales (p>0,05),
but there was a significant difference between the monthly income levels of special needs
children of parents and unobstructed listening subscale (p<0,05). It was found that the
differentiation is between parents with income level of 2400-3600TL and parents with
income level of over 3600TL.

Table 7: Statistical Data to Explore the Relationship Between Family Types of
Parents and Communication Levels with Their Typically Developing Children

Number of Family Member N X SD F p
3 21 8,40 1,74
) 4 96 8,73 3,26
Problem-Solving 5 135 853 298 149 930
6 and more 43 8,75 2,72
Total 295 8,62 2,96
3 21 8,59 4,48
4 96 7,48 3,14
Open to Sharing 5 135 7,24 3,32 1,856 137
6 and more 43 6,55 3,29
Total 295 7,31 3,37
3 21 11,43 3,86
4 96 1043 3,72
Respect-Acceptance 5 135 10,35 3,40 ,735 .532
6 and more 43 10,08 3,12
Total 295 10,41 3,50
3 21 11,06 4,25
4 96 10,82 3,61
Sensitivity 5 135 1028 3,71 ,557 .644
6 and more 43 10,51 3,14
Total 295 10,55 3,63
3 21 13,74 3,59
4 96 13,74 3,97
Unobstructed Listening 5 135 14,45 3,96 ,721 .540
6 and more 43 14,45 4,72
Total 295 14,17 4,05
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In Table 7, the communication levels of parents with special needs children toward
their typically developing children were compared by the number of family members
variable and the mean scores were included: x=8,40 for families with 3 members, x=8,73
for families with 4 members, x=8,53 for families with 5 members, and x=8,75 for families
with 6 and more members in the subscale of problem-solving; x=8,59 for families with 3
members, x=7,48 for families with 4 members, x=7,24 for families with 5 members, and
X=6,55 for families with 6 and more members in the subscale of open to sharing; x=11,43
for families with 3 members, x=10,43 for families with 4 members, x=10,35 for families
with 5 members, and x=10,082 for families with 6 and more members in the subscale of
respect-acceptance; x=11,06 for families with 3 members, x=10,82 for families with 4
members, x=10,28 for families with 5 members, and x=10,51 for families with 6 and more
members in the subscale of sensitivity; x=13,74 for families with 3 members, x=13,74 for
families with 4 members, x=14,45 for families with 5 members, and x=14,45 for families
with 6 and more members in the subscale of unobstructed listening. It was examined
whether there was a significant difference between the number of family members and
communication levels of parents with their typically developing children. These tests
revealed that as the number of family members increased in the subscales of open to
sharing and respect-acceptance, the mean scores of communication levels increased.
However, the one-way analysis of variance (ANOVA) test showed that the increase of
mean scores did not cause any differentiation (p>0,05).

Table 8: Descriptive Statistical Data on Problem-Solving and Respect-Acceptance

N Minimum Maximum X SD
Problem-Solving 295 5,00 25,00 8,62 2,96
Open to Sharing 295 4,00 20,00 7,31 3,37
Respect-Acceptance 295 7,00 35,00 10,41 3,50
Sensitivity 295 6,00 30,00 10,55 3,63
Unobstructed Listening 295 5,00 25,00 14,17 4,05

Table 8 showed that 295 parents participated in the study. The highest scores that can be
obtained in the subscales are as follows: 25 for problem-solving subscale consisting of 5
items, 35 for respect-acceptance subscale consisting of 7 items, 30 for sensitivity subscale
consisting of 6 items, and 25 for unobstructed listening subscale consisting of 5 items.
These findings revealed that parents of special needs children have a high perception of
problem-solving, respect-acceptance, sensitivity, open to sharing and unobstructed
listening with their typically developing children.

Table 9: Correlation Values of the Parent-Child Communication Scale Sub-dimensions

Problem- Open to Respect- e s Unobstructed
. } Sensitivity . .
Solving Sharing Acceptance Listening
1 ,368** ,582** ,547%* ,012
Problem-Solving 000 000 000 843

*N=295
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Table 9 revealed that there was a significant and positive correlation between the
subscales of problem-solving and respect-acceptance (p<0,001). Therefore, as the
perception of problem-solving increased, the perception of communication skills related
to being open to sharing, respect-sensitivity increased, but there was no correlation
between the perception of problem-solving and unobstructed listening. As a result of the
regression analysis, VIF values and Tolerance values for respect and sensitivity, which
are among the communication skills, were examined. Since the VIF values were lower
than 3 and the Tolerance statistics were over 0.5, it was observed that there was no perfect
linear correlation between the variables.

Table 10: The Results of Multiple Linear Regression Analysis for the
Prediction of Communication Skills Subscales on Problem-Solving Level

B SD Beta T P
(Invariant) 2,814 ,659 4,270 ,000
Open to Sharing ,068 ,047 ,077 1,445 ,150
Respect-Acceptance ,309 ,056 ,366 5,514 ,000
Sensitivity ,218 ,052 ,267 4,219 ,000
Unobstructed Listening -,014 ,034 -,019 -,419 ,676

R =622 p=,000
R2=,387 F =45,766

Durbin-Watson (D-W) test was used to determine whether there is autocorrelation in the
model. D-W value was found to be 1.786, and it had a value close to 2 that there was no
autocorrelation detected in the sample. As the respect-acceptance and sensitivity
increase, the perception of problem solving skills increase. Therefore, there is significant
correlation between them (R=.622 R?= .387, p<0,001). Communication skills related to
being open to sharing, respect-acceptance and sensitivity explain about 38% of the total
variance of problem solving perceptions. When the predictor variable with standardized
regression coefficient is evaluated, it is observed that the respect-acceptance and
sensitivity variables are predictive on problem-solving levels of parents, but the
unobstructed listening and being open to sharing are not predictive on them.

4. Conclusion, Discussion and Suggestions

The main purpose of this study is to investigate the communication attitudes of parents
with special needs children with their typically developing children. For the main
purpose of the research, the communication attitudes of parents with special needs
children with their typically developing children were examined in terms of various
variables. Besides, the relationship between parents' attitudes to communication with
their normally developing children and their perceptions of problem-solving skills,
respect-acceptance, unobstructed listening, open to sharing and sensitivity.

As aresult of the research, it has been observed that there is a significant difference
between the genders of parents with special needs children and their sensitivity levels
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with their typically developing children. Communication levels of mothers of special
needs children in terms of sensitivity with typically developing children were found
higher than fathers. However, there was no difference between the mothers and fathers
in terms of problem solving, being open to sharing, respect-acceptance and unobstructed
listening. Yigit (2019) found that there was a significant difference between the genders
of parents in reacting emotionally and showing the necessary attention. Researches on
families of special needs children revealed that the mother was more affected than the
father due to various demands and needs of the child (Rodriguez & Murphy, 1997). It is
emphasized that the parents who blame themselves for the fact that the child is a person
with special needs are more successful in solving the material and spiritual problems they
face while fulfilling their roles and responsibilities in the family and especially these
parents successfully fulfill their family functions (Ozsenol et. al., 2010). Therefore, it can
be concluded that mothers of special needs children are more sensitive in their
communication with their normally developing children than fathers.

This study revealed that there was a significant difference between ages of parents
with special needs children and the levels of being open to sharing, respect-acceptance
and sensitivity with their typically developing children. It was found that the problem-
solving, respect-acceptance and sensitivity levels of the parents in the age groups of 32-
39, 40-47 and 48-55 were higher than the parents in the age group of 55 and over.
However, it was observed that there was a significant difference between the problem-
solving levels of parents in the age groups of 25-32 and 48-55. It was revealed that the
problem-solving levels of parents in the age group of 48-55 were higher than other age
groups. The problem-solving dimension shows the ability of the family members to solve
the material and spiritual problems at a level that they can perform their effective
functions (Bulut, 1993). It can be inferred that the parents in the age group of 48-55 have
higher perception of skill in solving family problems than the parents in the age group of
25-32. Our results share a number of similarities with Yigit's (2019) findings that as the
age increases, the problem solving skills of the family increase.

In this study, it was observed that there was no significant difference between
educational status of parents and their problem-solving skills, being open to sharing,
respect-acceptance and sensitivity levels, but there was a significant difference between
educational status of parents and their unobstructed listening levels. Unobstructed
listening levels of university graduate parents were found higher than primary school
graduate parents. Yigit (2019) emphasizes that the perception of problem solving
increases as the education level increases in individuals.

It was among the research results that there were no significant differences
between disability status of special needs children and communication levels of parents
with their typically developing children in terms of problem-solving, being open to
sharing, respect-acceptance and sensitivity dimensions. However, there was a significant
difference between the parents of children with autism and parents of children with
mentally disabled or hearing impaired in terms of unobstructed listening. It was found
that unobstructed listening levels of parents who had autistic children to their typically
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developing children were higher than parents who had mentally disabled or hearing
impaired children. It was stated that the level of stress experienced by parents with
special needs children due to various difficulties differs in accordance with their
disability type and behavioral problems (Lecavalier, Leone & Wiltz 2006; Koktiirk, 2008).

As a result of the research, it was observed that there was no significant difference
between the family type of special needs children and the communication levels of the
parents with their typically developing children. Yigit (2019) concluded that family type
had an effect on perceptions of problem solving skills whereas it was not related to the
emotional response, showing the required attention and general functions which were
among the family functions. There are also research findings stating that the increase in
the number of siblings in the family with special needs individuals does not affect the
compatibility, interaction and communication among siblings (Mate, 1990; Ferrari, 1984).
In this study, we concluded that there was no significant difference between the monthly
income levels of parents and dimensions of problem-solving, open to share, respect-
acceptance and sensitivity, but there was a significant difference between the monthly
income levels of parents and the unobstructed listening. It was also revealed that parents
with a monthly income level of 3600TL or more have higher levels of unobstructed
listening to their typically developing children than parents with a monthly income level
of 2400-3600TL. Yigit (2019) found that there was no significant difference between
monthly income levels of parents and their problem-solving skills. Boyraz and Sayger
(2010) concluded that as the monthly income levels and economic welfare levels of
parents with special needs children increased, their communication within the family,
their listening skills and thus their family compliance levels increased positively. Our
study findings are consistent with previous research results.

As a result of the study, it was found that parents of special needs children had
high perception of problem-solving skills, open to sharing, respect-acceptance, sensitivity
and unobstructed listening in their communication attitudes with their typically
developing children. As parents' perception of problem-solving increased, their
perceptions about being open to sharing, respect-acceptance and sensitivity skills
increased, but there was no relationship between parents' perception of problem-solving
and their perceptions on unobstructed listening skills. Yigit (2019) observed that there
was a positive correlation between perception of problem-solving and general functions
in communication, roles, emotional response, showing the required attention, behavioral
control and family communication. Individuals who evaluated their families in a
wholesome condition also found their competence in problem-solving in good condition.
On the other hand, individuals who did not find their families in a wholesome condition
also perceived their problem-solving skills inadequate. Our results have a number of
similarities with Gau et al.”s (2012) findings. As a result of the study, it was observed that
parents of special needs children had high scores in the level of sensitivity related to
family communication.
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A recent review of the literature on this subject found that parents of special needs
children could not receive support from their spouses, experience intense stress, and
therefore their family communication was negatively affected (Whitman, 2004;
Lecavalier, et al., 2006; Estes et al. 2009). In the previous studies, it was emphasized that
the problem-solving skills of the parents who did not receive social support from their
spouses decreased, and the problem-solving skills of the parents who received social
support from their spouses significantly increased (Ozbey, 2012; Okanli, 2003). Besides,
the stresses experienced by parents struggling with the difficulties of having a child with
special needs, and the reason why this stress is reflected in communication on family
members was also investigated (Hornby, 1994; Whitman, 2004). It was emphasized that
the difficulties faced by families of special needs children not only affect the
communication of family members but also negatively affect the communication between
family members. There are research results indicating that family communication is
problematic in families of special needs children (Whitman, 2004; Risdal & Singer, 2004;
Higgins, Bailey & Pearce, 2005). Besides, Ozida (2000) revealed that typically developing
children experienced various emotional and behavioral problems as a result of neglecting
them due to the presence of special needs children in families.

In previous studies, it was observed that families of special needs children
experienced a feeling of inadequacy in coping with different aspects of the demands and
needs of their special needs children, and this situation negatively affected domestic
communication (Kiigtiker, 2001). It was emphasized that due to the increasing need for
care of special needs children and uncertainties in their current and future lives of them,
negative domestic communication could be experienced (Dereli & Okur, 2008), and
physical, emotional and mental problems related to disability status of children affected
domestic communication of parents (Bayramlar, 2009). One of the previous research
findings is that the parents of special needs children spend less time with other members
of the family and therefore cannot communicate effectively (Senel & Akkok, 1996).

It is known that problem-solving skills in family communication develop with
family education practices (Hastings & Beck, 2004). The studies to evaluate the interaction
between children with various disabilities especially in early childhood and their parents
are considered vital in terms of revealing the differences in interaction. In early childhood
education programs, issues such as explaining the importance of the interaction of
parents with their children and improving the quality of the parents' interactions with
their children are among the purposes of early childhood intervention programs (Ceber,
1998). We recommend that parents of special needs children should be included in family
education programs related to increasing problem-solving skills in their communication
with their children. Future studies should focus on examining the communication of
parents with their spouses and the communication of parents with their special needs
children.

European Journal of Special Education Research - Volume 6 | Issue 2 | 2020 103


http://oapub.org/edu/index.php/ejse

M. Abdulbaki Karaca, Erkan Efilti
THE COMMUNICATION BETWEEN PARENTS WITH SPECIAL NEEDS CHILDREN
AND THEIR TYPICALLY DEVELOPING CHILDREN IN TURKEY

Acknowledgement
We thank the Individuals from Autism Education Foundation (SOBE) for their
contribution to the research.

References

Afat, N. (2013). Cocuklarda Ustiin Zekanin Yordayici Olarak Ebeveyn Tutumlari. Hasan
Ali Yiicel Egitim Fakiiltesi Dergisi, 10(1), 155-168.

Akbaba, F. (2010). [letisim ailede baslar. Ankara: Oncii Kitap.

Altindag Kumas, O., & Siimer, H. M. (2019). Ozel gereksinimli kiigiik ¢ocugu olan
annelerin 6z yetkinlikleri, yilmazlik diizeyleri ve stres diizeyleri arasindaki
iliskilerin belirlenmesi. Kastamonu Education Journal, 27(1), 163-173.

Aslan, C. (2001). Ogretmenlerin ve Ogretmen Adaylarimin Problem Cozme Becerilerinin Cesitli
Degiskenler Acisindan Karsilagtirmali Olarak Incelenmesi. Unpublished master thesis,
Selguk Universitesi, Konya.

Avsarogly, S., & Gilik, A. (2017). Ozel gereksinimli cocuga sahip anne-babalarin kaygi
durumlarina gére umutsuzluk diizeylerinin incelenmesi. [Ikigretim Online, 16(3),
1022-1035.

Bakkaloglu, H. C. & Sucuoglu, B. (2000). Normal ve Zihinsel Engelli Bebeklerde Anne-
Bebek Etkilesiminin Karsilastirmali Olarak Incelenmesi. Ozel Egitim Dergisi, 2 (4),
47 — 58.

Bayramlar, K. (2009). Ortopedik Oziirliilerde Rekreasyonel Aktiviteler ve Spor. Ankara
Universitesi Dikimevi Saglik Hizmetleri Meslek Yiiksekokulu Dergisi, 8 (1), 23-27.

Bigak, N. (2009). Otizmli cocuklarin annelerinin yasadiklarinin belirlenmesi. Yayimlanmamais
Yiiksek Lisans Tezi. Bolu: Abant Izzet Baysal Universitesi Sosyal Bilimler
Enstittis.

Bingham, A. (1998). Cocuklarda Problem Cozme Yeteneklerinin Gelistirilmesi. (Cev. A. Ferhan
Oguzkan), Ankara: Milli Egitim Yayinevi, 2. Baski.

Bulut, L. (1993). Ruh hastali§inin aile islevlerine etkisi. Basbakanlik Kadin ve Sosyal Hizmetler
Miistesarlig1, Ankara.

Bulut, I. (1990). Aile Degerlendirme C")lgegi El Kitabi. Ankara: Ozgiizeli§ Matbaasu.

Ceber, H. (1998). Normal ve Zihinsel Engelli Bebeklerde Anne-Bebek Etkilesiminin
Karsilagtirmali  Olarak Incelenmesi, Master Thesis, Ankara Universitesi, Sosyal
Bilimler Enstitiisii, Ankara.

Ceyhun, T, Ozdemir, S., Toret, G., & Ozkubat, U. (2015). A comparison of parents-child
interactions of children with autism spectrum disorders and with their parents
and typically developing children and their parents. International Journal of Early
Childhood Special Education (INT-JECSE), 7(2), 183-211.

Clark, B. (2013). Growing up Gifted: Developing the Potential of Children at School and at Home,
(Cev. Ed. Kaya & Ogurlu). Pearson.

European Journal of Special Education Research - Volume 6 | Issue 2 | 2020 104


http://oapub.org/edu/index.php/ejse

M. Abdulbaki Karaca, Erkan Efilti
THE COMMUNICATION BETWEEN PARENTS WITH SPECIAL NEEDS CHILDREN
AND THEIR TYPICALLY DEVELOPING CHILDREN IN TURKEY

Cornell, D. G., & Grossberg, I. W. (1987). Family environment and personality adjustment
in gifted program children. Gifted Child Quarterly, 31(2), 59-64.

Caglar, D. (2004). Ustiin zekdl: cocuklarin dzellikleri. Yer aldig: eser MR Sirin, A. Kulaksizoglu
& AE Bilgili (Ed.) Ustiin yetenekli cocuklar secilmis makaleler kitabi, 111-125,

Cam, S. (2016). iletisim becerileri egitimi programimin &gretmen adaylarmin ego
durumlarina ve problem ¢ozme becerisi. Tiirk Psikolojik Danisma ve Rehberlik
Dergisi, 2(12).

Cikili, Y., & Karaca, M. A. (2017). Yiiksekogretime Devam Eden Otizmli Bireylerin ve
Ailelerinin Yasadig1 Problemler ve Beklentilerinin Belirlenmesi. Uluslararasi
Egitim Bilimleri Dergisi, 4(12), 59-74.

Damiani, B. V. (1999). Responsibility and adjustment in siblings of children with
disabilities: update and review. Families in Society, The Journal of Contemporary
Human Services. 1 (1) 34-40.

Dereli, F., Okur, S. (2008). Engelli Cocuga Sahip Olan Ailelerin Depresyon Durumunun
Belirlenmesi. Yeni Tip Dergisi, 25 (3), 164-168.

Dogan, Y., Ozdemir, S., Giirel-Selimoglu, 0., Toret, G., Ozkubat U., & Ceyhun-Duman,
A. T. (2016). A comparison of mother-child interactions of children with autism
spectrum disorders and typically developing children. Ankara Universitesi Egitim
Bilimleri Fakiiltesi Ozel Egitim Dergisi, 17(1), 79-94.

Dénmez, N., Bayhan, P. & Artan 1. (2000). Engelli cocuga sahip ailelerin beklentileri ve
endise duyduklar1 konularin incelenmesi. Sosyal Hizmetler Dergisi, 16-24.

Eminoglu, B. (2007). Dort-Bes Yas Cocuklarinin Sosyal Davranislar: Ile Ebeveyn Davraniglar
Arasindaki 1liskinin Incelenmesi. (Unpublished Master Thesis) Ankara: Gazi
Universitesi Egitim Bilimleri Enstitiisii.

Eripek, S. (1993). Zihinsel engelli gocuklar. Eskisehir: A.U. Egitim Fakiiltesi Yayinlar.

Estes, A., Munson, D., Dawson, G., Koehler, E., Zhou, X. & Abbot, R. (2009). Parenting
stress and psychological functioning among mothers of preschool children with
autism and developmental delay. National Autistic Society, 13(4) 375-387.

Evcimen, E. (1996). Zihinsel Engelli Cocugu Olan Ailelerin Gereksinimlerinin Belirlenmesi,
(Unpublished Master Thesis), Anadolu Universitesi, Eskisehir.

Ferrari, M. (1984). Chronic illness: Psychosocial effects on siblings: Chronically ill
boys. Journal of Clinical Psychology and Psychiatry, 25, 459— 476.

Gau, S. S. F.,, Chou, M. C,, Chiang, H. L., Lee, J. C.,, Wong, C. C.,, Chou, W.]., & Wu, Y. Y.
(2012). Parental adjustment, marital relationship, and family function in families
of children with autism. Research in Autism Spectrum Disorders, 6(1), 263-270.

Girli, A., Yurdakul, A., Sarisoy, M. & Ozekes, M. (2000). Zihinsel engelli ve otistik
cocuklarin anne-babalarina yonelik grup danismanliimin depresyon, benlik
saygis1 ve tutumlari tizerine etkisi. Saray Rehabilitasyon. 6, 2-9.

Hastings, R. P. & Beck, A. (2004). Practitioner review: Stress intervention for parents of
children with intellectual disabilities. Journal of Child Psychology and Psychiatry,
45(8):1338-1349.

European Journal of Special Education Research - Volume 6 | Issue 2 | 2020 105


http://oapub.org/edu/index.php/ejse

M. Abdulbaki Karaca, Erkan Efilti
THE COMMUNICATION BETWEEN PARENTS WITH SPECIAL NEEDS CHILDREN
AND THEIR TYPICALLY DEVELOPING CHILDREN IN TURKEY

Higgins, D. J., Bailey, S. R. & Pearce, J. C. (2005). Factors associated with functioning style
and coping strategies of families with a child with an autism spectrum disorder.
Autism, 9(2) 125-137.

Hornby, G. (1994). Counseling in Child Disability: Skills for working with parents. Chapman
ve Hall, London, England.

Icmeli, C., Ataoglu, A., Canan, F. & Ozcetin, A. (2008). Zihinsel dziirlii cocuklari olan
ebeveynler ile saglikli cocuklara sahip ebeveynlerin ¢ocuk yetistirme tutumlarinin
karsilastirilmasi, Diizce Tip Fakiiltesi Dergisi.

Kalking, F. (2008). Okul Evde Baslar, Izmir: Nobel Yayinlari.

Karaca, M. A. & Sari, H. Tiirkiye'de ozel egitim gereksinimi olan ¢ocuklarin ebeveynlerine
yonelik aile egitimi ile ilgili yapilan lisansiistii tezlerin tematik incelenmesi, Ordu Egitim
Arastirmalar1 Kongresi.

Karasar, N. (2006). Bilimsel Arastirma Yontemi. Ankara, Nobel yaymn Dagitim.

Karnes, F. A. & V. R. D'llio (1988). Comparison of gifted children and their parents'
perception of the home environment. Gifted Child Quarterly, 32(2), 277-279.
Kahraman S. (2016). Ebeveynin Ustiin Yetenekli Cocuguyla Iletisimini Gelistirmeye Yonelik
Psikoegitim Programimin Etkisinin Incelenmesi, Fatih Universitesi Sosyal Bilimler

Enstitiisii, Doctoral Thesis.

Kochanska, G., & Aksan, N. (2004). Development of mutual responsiveness between
parents and their young children. Child Development, 75(6), 1657-1676.

Kogak, A. (2001). Televizyon Izleyici Davramslar: Televizyon Izleyicilerinin Tercihleri ve
Doyumlar: Uzerine Teorik ve Uygulamali Bir Caligma, Doctoral Thesis, Doctoral
Thesis, Konya, S. U. Sosyal Bilimler Enstitiisii.

Kongar E. (1993). Demokrasi ve Kiiltiir. Remzi Kitabevi, Istanbul.

Koktiirk, A. C. (2008). Experiences and Needs of Mothers of Children with Autistic Disorder,
Master Thesis. Bogazici University, Sosyal Bilimler Enstitiisii, Egitim Bilimleri
Boliimii, Rehberlik ve Psikolojik Danigsmanlik Anabilim Dals, Istanbul.

Koriikgii, O. (2004). Alt: Yas Grubundaki Cocuklarin Ozsayg: Diizeyleri Ile Anne Empatik
Becerilerinin Incelenmesi. (Yaymlanmamis doktora tezi.) Ankara Universitesi Fen
Bilimleri Enstitiisii. Ankara.

Kut S. (1994). Uluslararast Aile Yili Ozel Ihtisas Komisyon Raporlari. Tiirkiye Cumhuriyeti
Cumhurbagkanlhig.

Kigiiker, S. (2001). Erken Egitimin Gelisimsel Geriligi Olan Cocuklarin Anne-Babalarinin
Stres ve Depresyon Diizeyleri Uzerindeki Etkisinin Incelenmesi. Ozel Egitim
Dergisi. 3 (1): 1-11.

Lecavalier, L., Leone S., & Wiltz, J. (2006). The Impact of Behavior Problems on Caregiver
Stress in Young People with Autism Spectrum Disorders. Journal of Intellectual
Disability Research 50(3):172-183.

Lessenberry, B. M. & Rehfeldt R. A. (2004). Evaluating Stress Levels of Parents of Children
with Disabilities. Exceptional Children. 70(2):231-244.

European Journal of Special Education Research - Volume 6 | Issue 2 | 2020 106


http://oapub.org/edu/index.php/ejse

M. Abdulbaki Karaca, Erkan Efilti
THE COMMUNICATION BETWEEN PARENTS WITH SPECIAL NEEDS CHILDREN
AND THEIR TYPICALLY DEVELOPING CHILDREN IN TURKEY

Ludlow, A., Skelly, C. & Rohleder, P. (2012). Challenges faced by parents of children
diagnosed with autism spectrum disorder. Journal of Health Psychology, 17(5), 701-
711.

Mates, T. E. (1990). Siblings of autistic children: Their adjustment and performance at
home and school. Journal of Autism and Developmental Disorders, 20, 545— 553.

Mathews, F. N., West, ]. D., & Hosie, T. W. (1986). Understanding families of academically
gifted children. Roeper Review, 9(1), 40-42.

Nuri, C. (2017). Dikkat eksikligi ve hiperaktivite bozuklugunda aile i¢i sorunlar ve 6zel
egitim destegi. In: Akfirat, N. O., Staub, D. F. & Yavas, G., eds. Current Debates in
Education Istanbul: [JOPEC Publication. (5)1 129-142.

Okanli, A., Tortumluoglu, G. & Kirpinar, L. (2003). Gebe Kadinlarin Ailelerinden Al-
giladiklar1 Sosyal Destek Ile Problem Cozme Becerileri Arasindaki iliski. Anadolu
Psikiyatri Dergisi, 4 (2): 98-105.

Ozbey, S. (2009). Anaokulu ve Anasmnifi Davrams Olgegi'nin (PKBS-2) Gegerlik Giivenirlik
Calismas: ve Destekleyici Egitim Programimin Etkisinin Incelenmesi. Unpublished
Doctoral Thesis. Gazi Universitesi Egitim Bilimleri Enstitiisii Cocuk Gelisimi ve
Egitimi Anabilim Dal1 Okul Oncesi Egitimi Bilim Dali: Ankara.

Ozida (2000). 1.Oziirliiler Surast (Cagdas Toplum, Cagdas Yasam ve Oziirliiler) Komisyon
Raporlar: ve Genel Kurul Goriismeleri. Ankara, Takav Matbaacilik.

Ozkahraman, S. & Calli, F. (2006). Zihinsel engelli gocuk sahibi ailelerin yasadiklari
glgliklerin incelenmesi. Aile ve Toplum, 8(3), 69-77.

Ozmert, E., N. (2006). Erken cocukluk gelisiminin desteklenmesi-III, Aile. Cocuk Saglig1 ve
Hastaliklar1 Dergisi 2006; 49: 256-273.

(52§enol F., Isikkhan V., Unay B., Aydin, H. [, Akin, R. & Gokgay, E. (2003). Engelli ¢ocuga
sahip ailelerin aile iglevlerinin degerlendirilmesi. Giilhane Tip Dergisi. 45(2): 156—
164.

Parke, R. D. (2004). Development in the family. Annual Reviews Psychology, 55, 365-399.

Pipp-Siegel, S., Sedey, A. L., & Yoshinaga-Itano, C. (2002). Predictors of parental stress in
mothers of young children with hearing loss. Journal of Deaf Studies and Deaf
Education, 7(1), 1-17.

Pridham, K. A., Lutz, K. F., Anderson, L. S., Riesch, S. K., & Becker, P. T. (2010). Furthering
the understanding of parent-child relationships: A nursing Ebeveyn-Cocuk
Etkilesimlerinin Karsilastirilmasi, International Journal of Early Childhood Special
Education (INT-JECSE), 7(2), 183 — 211.

Rimm, S., & Lowe, B. (1988). Family environments of underachieving gifted students.
Gifted Child Quarterly, 32(4), 353-359.

Risdal D. & Singer G. H. S. (2004). Marital Adjustment in Parents of Children with
Disabilities: A Historical Review and Meta-Analysis. Research ve Practice for Persons
with Severe Disabilities, 29(2):95-103.

Rodriguez, C. M. & Murphy, L. E. (1997). Parenting stress and abuse potential in mothers
of children with developmental disabilities. Child Maltreatment. 3: 245-252.

European Journal of Special Education Research - Volume 6 | Issue 2 | 2020 107


http://oapub.org/edu/index.php/ejse

M. Abdulbaki Karaca, Erkan Efilti
THE COMMUNICATION BETWEEN PARENTS WITH SPECIAL NEEDS CHILDREN
AND THEIR TYPICALLY DEVELOPING CHILDREN IN TURKEY

Shapiro L. E. (2010). Yiiksek EQ’lu cocuk yetistirmek. Anne ve babalar icin duygusal zeka
rehberi. (On birinci basim). (Cev. Umran Kartal). Istanbul: Varlik Yayinlari.

Siller, M., & Sigman, M. (2002). The behaviors of parents of children with autism predict
the subsequent development of their children’s communication. Journal of Autism
and Developmental Disorders, 32(2), 77-89.

Senel, H. G. & Akkok, F. (1996). Stress Levels and Attitudes of Normal Siblings of
Children with Disabilities, International Journal for the Advancement of Counselling
18,61-8.

Vardarci, G. (2011). Otistik Cocuklu Ailelere Uygulanan Aile Egitim Programimin, Aile I¢i
lletisim Becerilerine, Ailenin Problem Cozme Becerilerine Ve Otistik Cocuklariyla 11gili
Algilarna Etkisi. Iliski, Master's thesis University of Dokuz Eylul, Izmir.

Whitman, T. L. (2004). The Development of Autism: A Self-Regulatory Perspective. Jessica
Kingsley Publishers. London, England.

Tuzcuoglu, N. (2004). Bir aile olmak: Anne baba olmanin altin kurallar:. (2. Basim). Istanbul,
Morpa Kiiltiir Yayinlari.

Wetchel, K. & Carter, A. S. (2008). Reaction to Diagnosis and Parenting Styles Among
Mothers of Young Children With ASD. Autism. 12(5) 575-594.

Yavuzer, H. (2010). Cocuk psikolojisi. (Otuz ikinci basim). Istanbul: Remzi Kitabevi.

Yavuzer, H. (2002). Ana-baba ve cocuk. (On besinci basim). Istanbul: Remzi Kitabevi.

Yigit, T. (2019). Bireyin Aile Degerlendirme Diizeyi Ile Problem Cozme Becerisi Arasindaki
Iliski (Master's thesis, Istanbul Ticaret Universitesi Sosyal Bilimler Enstitiisii).

European Journal of Special Education Research - Volume 6 | Issue 2 | 2020 108


http://oapub.org/edu/index.php/ejse

M. Abdulbaki Karaca, Erkan Efilti
THE COMMUNICATION BETWEEN PARENTS WITH SPECIAL NEEDS CHILDREN
AND THEIR TYPICALLY DEVELOPING CHILDREN IN TURKEY

Creative Commons licensing terms

Authors will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms will
be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community to
copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in @ manner that makes
clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this research
article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Special Education Research shall
not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflict of interests, copyright violations and
inappropriate or inaccurate use of any kind content related or integrated on the research work. All the published works are meeting the Open Access
Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes
under a Creative Commons Attribution 4.0 International License (CC BY 4.0).

European Journal of Special Education Research - Volume 6 | Issue 2 | 2020 109


http://oapub.org/edu/index.php/ejse
https://creativecommons.org/licenses/by/4.0/

