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Abstract:

This research aims to identify the problems of normally developing siblings of children
with Down syndrome. The participants of the study consisted of 11 typically developing
siblings between the ages of 8-19 who had a sibling with Down syndrome. This study
was designed according to a qualitative research methods. A semi-structured interview
technique was used to gather research data. Descriptive analysis was used in the analysis
of the data. Considering the problems experienced by children with typical development
who have a sibling with Down syndrome; in the home environment, that they have
problems in the common use of their products, that their siblings with Down's syndrome
do not violate them, and that their parents - especially their mothers - are more interested
in siblings with Down's syndrome; that in the school environment your siblings are
deterred from studying and that they mock the other children's brothers; in social life, the
siblings with Down's syndrome had problems in the regular games, so they said that they
had no friends and that the other children were ridiculing their siblings with Down's
syndrome.

Keywords: Down syndrome, sibling, problems experienced by siblings

i Correspondence: email burcuaktas@ibu.edu.tr

Copyright © The Author(s). All Rights Reserved. 1


http://www.oapub.org/edu
http://dx.doi.org/10.46827/ejse.v7i3.3850
https://orcid.org/0000-0003-4421-9891
https://orcid.org/0000-0002-1085-0645
https://orcid.org/0000-0001-5028-3289
mailto:burcuaktas@ibu.edu.tr

Burcu Aktas, Mehtap Kot, [lknur Cifci-Tekinarslan
PROBLEMS EXPERIENCED BY CHILDREN WITH A SIBLING WITH DOWN SYNDROME

1. Introduction

The participation of a new individual in the family is always happy. But the participation
of a child with special needs in the family leads to confusion, disappointment, and the
start of a difficult process (Esenay & Yigit, 2018; Kaya, Ozel & Yigit, 2020). Having a child
with special needs is a condition that pretty much affects parents. Parents usually
experience feelings of shock, denial, guilt, and acceptance when they learn that they have
a child who develops differently (Ataman, 2003; M.E.B., 2006). These changes in the
family affect siblings as well as parents (Aksoy & Bercin-Yildirim, 2008; I¢6z, 2001).
Because siblings play significant roles and models in each other's lives (Goziin-Kahraman
& Soylu-Karadayi, 2015), they are the most important peers who provide a suitable
environment for each other to realize social interactions and share feelings of love and
trust (Yavuzer, 2001). At the same time, the interaction between siblings also affects their
future social relationships, personality development, and the way they deal with various
problem situations (Hughes, Mcharg & White, 2018).

Having a child with special needs in the family affects the emotional and
psychosocial situation of the children in the family (Goziin-Kahraman & Soylu-Karadayz,
2015; Konuk & Yildirim-Dogru, 2012). This circumstance also affects the relations
between siblings. According to the researches, the mood changes and the processes
experienced by a typically developing child with a sibling with special needs; the family's
attitude towards the typically developing sibling (Aksoy & Ber¢in-Yildirim, 2008;
Seligman, 1983) and their children with special needs (igmeli, Ataoglu, Canan, & Ozgetin,
2008; Kaminsky & Dewey, 2001; Kurnoff, 2008; Unal & Baran, 2011) is directly related.
Typically developing children with siblings with special needs both try to understand
the inadequacy of their siblings and have more responsibility than their peers (Unal &
Baran, 2011). In addition, siblings with typical development experience the feeling that
their families are more interested in their children with special needs ($Senel, 1995), which
negatively affects the relations between siblings. According to research, typical
developing children with a sibling with special needs should be informed about their
sibling's condition so that they can have a more positive relationship with their siblings
and help their siblings (Girli, 1995; Goziin-Kahraman & Soylu-Karadayi, 2015; Konuk &
Yildirim-Dogru, 2012; Kiigiiker, 1997; Unal, 2009).

The inability to understand the disability physically negatively affects the coping
process of the normally developing child with a sibling with special needs (Girli, 1995;
Sengiil-Erdem & Fazhioglu, 2020). According to the research findings of Goziin-
Kahraman and Soylu-Karaday1 (2015), most of the children with typical development (10
out of 14) stated that they have a negative attitude towards other people's approach to
their siblings with special needs. In the research, it has been stated that 70% of the
children who get negative reactions from other people are children with physical and
physical disabilities. This situation makes us think that the physical image is effective
against the manner of society in terms of disabled people. It can be said that having a
sibling with Down Syndrome (DS) affects the relations between siblings and is a
troublesome process for normally developing siblings. There are studies on how the
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quality of sibling relationships will be affected if one of the siblings has DS. One of these
studies; was conducted by Kaminsky and Dewey (2001). Kaminsky and Dewey (2001) in
their work they compared the sibling relationships of children with Autism Spectrum
Disorder (ASD), DS and typically development. As a result of the research, it was found
that siblings of children with ASD and DS appreciated their siblings more and discussed
less in their relationships than typically children compared. Fisman, Wolf, Ellison, and
Freeman, (2000) compared the siblings of children with ASD with the siblings of children
with DS and stated that internalizing behavioral problems are higher in children with
siblings with ASD.

Various studies have been conducted examining the sibling relationships of
children with special needs in Turkey. Among these studies, the characteristics of the
typically developing siblings (Eytiboglu, Baykara, & Eytiboglu, 2017; Sengiil-Erdem &
Fazlioglu, 2020), the anxiety levels of the siblings (Girli, 1995; Senel, 1995), the attitudes
of the siblings towards their special needs siblings (Kiigiiker, 1997; Atasoy, 2002; Safak,
Eldeniz-Cetin, & Kot, 2014), sibling relationships (Atasoy, 2002; Ahmetoglu, 2004;
Zoylan, 2005; Aksoy & Bergin-Yildirim, 2008; Unal & Baran, 2012; Ozen-Cinar, Kartal &
Korkmaz -Aslan, 2015; Kizilalp, 2018, Stnanmis & Kolburan, 2019; Yersel, Durualp, &
Baran, 2019; Sengiil-Erdem & Fazlioglu, 2020), the problems experienced by siblings
(Kalecik, 2013), the siblings' acceptance of their special needs siblings (Girli, 1995), the
effect of informing siblings about their siblings with special needs (Kiigiiker, 1997; Konuk
& Yildirim-Dogru, 2012) and the experiences of children with siblings with special needs
(Goziin-Kahraman & Soylu-Karadayi, 2015) were found. There are studies in the
literature to determine the level of anxiety experienced by their families regarding
children with DS (igbz, & Baran, 2001; Yukay, 1998). However, no research has been
found to directly determine the problems experienced by the siblings of children with
DS. In this context, the data obtained from this research is considered important in terms
of raising awareness to parents of children with DS about the problems experienced by
their children with DS, awareness that they should include their children with typically
development in the education of their children with DS and that they should not neglect
them. Also, showing that the cooperation of their siblings is important in the problems of
their children with DS, providing opportunities for children to understand their feelings
and review their child-rearing attitudes.

The purpose of this research; to determine the problems experienced by the
typically developing siblings of children with DS. For this purpose, answers to the
following questions were sought:

1) What problems do the typically developing siblings of children with DS
experience at home?

2) What problems do the typically developing siblings of children with DS
experience at school?

3) What are the social problems experienced by the siblings of children with DS who
are developing typically?
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2. Methods

In this study, it was aimed to determine the problems experienced by typically
developing children with siblings with Down syndrome. The case study design, one of
the qualitative research methods, was used in the study.

2.1 Research Model

In this study, one of the qualitative research methods, the case study design was used. In
the case design, the aim is to reveal results regarding a specific situation. Factors related
to a situation (environment, individuals, events, processes) are investigated with a
holistic approach, and data are collected about how they are affected by the relevant
situation and how they affect the situation (Yildirim & Simsek, 2008). The case study is
created through an in-depth description and analysis of a limited system (Merriam, 2009).

2.2 Participants

The participants of the study consisted of 11 typically developing siblings between the
ages of 8-19 who had a sibling with DS who attended support education centers in Bolu.
The participants of the study were determined by the criterion sampling method, which
is one of the purposive sampling methods. For the research participants, a) Having a
sibling with DS was determined as a criterion. The demographic information of the study
group of the research is shown in Table 2.1.

Table 2.1: Characteristics of the participants

Sibling with Typically Developing Sibling with Down Syndrome
Age Gender Age Gender
P1 9 F 13 F
P2 8 M 12 F
P3 11 F 14 M
P4 18 M 15 F
P5 11 M 15 F
P6 19 M 15 F
P7 19 F 15 M
P8 15 F 10 F
P9 16 M 8 M
P10 15 F 6 M
P11 13 M 8 M

When Table 2.1 is examined, it is seen that 3 of the research participants are older sisters,
4 are older brothers, 2 are sisters and 2 are brothers. The age range of siblings with Down
syndrome varies between 6-15, and 6 siblings with Down syndrome are girls and 5 are
boys.

2.3 Data Collection Tool
In the collection of data, were used from semi-structured interview techniques one of the
qualitative data collection techniques. The interview technique was preferred because it
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enters the inner world of individuals and expresses opinions from their perspectives. In
the research, interview questions were created based on the literature review and the
research purpose. Expert opinion was taken from a person who is an expert in the field
of special education regarding the interview questions. Then, a semi-structured interview
form was created. All interviews with the participants were conducted by the researcher.
Before each interview, the researcher informed the participant about the purpose of the
research and answered the questions asked by the participants in line with the purpose
of the research. The participants were informed that the interviews would be recorded
with a tape recorder and that the recordings would only be listened to by the researchers.
During the interviews, the real names of the participants were kept secret and their code
names were used. During the interviews, 3 main questions were asked to the participants.

2.4 Data Analysis

Descriptive analysis includes summarizing and interpreting the data obtained according
to predetermined themes (Yildirrm & Simsek, 2005). In descriptive analysis, direct
quotations are frequently used in order to express participant views in a striking way.
The main purpose of doing descriptive analysis is to convey the findings to the reader in
a summarized and interpreted form. For this purpose, first of all, the data obtained are
described in a systematic and clear way. Then, these descriptions are explained and
interpreted, cause-effect relationships are examined and some conclusions are reached
(Yildirim & Simsek, 2005).

After all the interviews were completed, the transcription of the audio recordings
was started. During the transcription of the sound recordings, all the spoken words in
the sound recording were written as they were without any correction. The pages where
the audio recordings were converted into text and each line on the page were numbered.
In order to check the accuracy of the transcriptions, the audio recordings were listened to
again and the data written at that time was read and it was seen that the data were
complete.

2.4.1 Creating Themes and Codes
Interview questions were used to create the themes. For example, the theme of "Problems
at home" was created for the answers to the question "What are the problems you have
at home with your brother with Down syndrome?", which is included in the interview
questions. In this way, a total of three themes were obtained:

e Problems at home,

e Problems at school,

e Problems in social life.

After the themes were created, the codes were also created. At this stage, the

researcher read the written text of the interview records and created titles. Information
on themes and codes is shown in Table 2.
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Table 2.2: Themes and Codes

Themes Codes

Theme 1: Problems in the home environment a) Use of objects
b) Violence
c) Neglect

d) Inability to meet their needs
e) Health problems
f) Future anxiety

Theme 2: Problems in the school environment a) Inability to study
b) Ridicule
Theme 3: Problems in social life a) Game

b) Ridicule

2.6 Validity and Reliability

In qualitative research, the accuracy of scientific findings is related to "validity", and the
repeatability of scientific findings is related to "reliability" (Yildirim & Simsek, 2008).
Accordingly, some measures were taken to increase the validity and reliability of the
study.

First of all, in order to increase the internal validity (credibility) of the research,
while developing the interview questions, a conceptual framework was created by
scanning the literature and the themes were studied extensively to cover the relevant
concepts in the content analysis. Within the scope of the research, it was tried to ensure
that the siblings with normal development could express their views sincerely without
any anxiety or fear. The data collected in this way was ensured to reflect the real situation.
Another process to increase the external validity (transferability) of the research is to
define the research model, study group, data collection tool, data collection process, data
analysis and interpretation in detail. In addition, what was done in the process was tried
to be explained in detail.

All of the findings were written directly without comment in order to increase the
internal reliability (consistency) of the research. In addition, the researcher and a doctoral
research assistant in the field of special education independently coded the data obtained
during the interview. Then, by comparing the created codes and themes, the reliability
calculation was made between the coders. The inter-coder reliability score obtained as a
result of the comparison was found as %100.

Finally, in order to increase the external reliability (verifiability) of the research,
the researcher wrote in detail what was done in the process.

3. Results

In the study, the data obtained from the semi-structured interviews conducted to
determine the problems experienced by the siblings of children with DS with typically
development were analyzed with content analysis. As a result of the descriptive analysis,
three main themes were reached. The main themes of the research are; 1) problems in the
home environment, 2) problems in the school environment, 3) problems in social life.
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3.1 Problems Experienced in the Home Environment

Problems experienced by children with typically development with siblings with DS in
the home environment; a) use of objects, b) violence, c) neglect, d) inability to meet their
needs, e) health problems, f) jealousy, g) communication problems were collected in
seven sub-themes.

3.1.2 Use of Objects

Typically developing children with siblings with DS stated that they had problems in
sharing some belongings with their siblings with DS. It has been stated that the sibling
with DS does not want to share with the typically developing sibling in the use of devices
such as mobile phones, computers, and televisions and always wants these devices to be
under his control (P1, P2, P3, P5). Participant 1's opinion on the situation is that; “He does
not leave the TV remote or the computer. 1 always have to watch the cartoons he wants.”
Participant 3's view on the situation is that; “My sister received a phone call to let me know
about my stay at school. My brother always wants to play with my phone. He gets very angry
when I don’t allow it. He owns the computer and television at home. He opens whatever he wants.”

a. Violence

Another problem that typically developing children experience with their siblings with
DS is violence. It was determined that the child with DS kicked (P1), spit (P1, P2), pulled
his hair (P1, P3), and hit (P1, P2, P3) the typically developing sibling in the house. In
addition, typically developing children said that their siblings with DS were stubborn
and that they could resort to violence to get what they wanted. Participant 2's opinion on
the situation is that; “When my sister doesn’t give what she wants, she hits me. She never listens
to my mother. If she wants my toy, she will cry until she gets it.”

b. Neglect

Typically developing children with siblings with DS stated that their parents were
interested in the sibling with DS and therefore they grew up devoid of interest (P1, P2,
P3, P5). Participant 2's opinion on the situation is that; “My mother takes my sister to school
every day. She feeds her food. She waits for her at school, she. My mother does not come to my
school. My sister is going to Pasakoy. I go to school alone.” Participant 3's view on the situation
is that; “My mother always takes care of my older brother. Because he has medicines."

c. Inability to Meet Their Needs

Typically developing children with a sibling with DS stated that they could not meet the
needs of their siblings in their home life and therefore they supported both their parents
and siblings in this regard (P4, P6, P7, P8, P9, P10). This situation puts more responsibility
on the typically developing child than his peers. Participant 7's opinion on the situation
is that; “He cannot meet his own needs. In this case, I am helping.” Participant 10's opinion on
the situation is that; “My brother is smaller and needs attention. He plays with me, eats with
me, sleeps with me. We are very overdependent. I'm terrified that something will happen to him."
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d. Health Problems

Siblings with typically development stated that their siblings with DS were constantly ill
and this affected them negatively (P1, P2, P3, P4, P5, P6, P7, P8, P9, P10). In addition, the
participants expressed various feelings and concerns about this issue. Participant 3's
opinion on this situation is that; “My brother gets sick often. They go to the hospital and stay
there. I feel so sorry." Participant 7's opinion on this situation is that; “Because of its low
immunity, it is very sensitive in any situation and in any environment. In this respect, we have
to be careful all the time. He also has a respiratory problem. This is a situation that demands
sensitivity and affects all family members." Participant 5's opinion on this situation is that;
“He does not fully explain his health problems. I don’t quite understand where it hurts. This makes
me sad. Having a health problem is also upsetting." Participant 9's opinion on this situation is
that; “My brother has daily medications. We have to follow them constantly. He should not run
too much, should not get tired. However, for a man of that age, it is not called running and sitting.
That'’s why he gets sick all the time.” Participant 8's opinion on this situation; “He has a
problem with his heart, and that’s why he's always on heart medication. We follow his movements
so that he does not get too tired. He gained a lot of weight because he was sedentary and liked to
eat. As he gained weight, we started to encounter different problems. There was a problem with
his intestines because he overeating. My brother should be kept under constant control regarding
our health problems."

3.2 Problems Experienced in the School Environment

Problems experienced by children with typically development with siblings with Down
syndrome in the school environment; a) inability to study, b) ridicule were collected in
two sub-themes.

a. Inability to Study

When asked about the hardship experienced in the school environment to the children
with a sibling with DS, they stated that their siblings restrained them from studying by
tearing their books and notebooks (P1), they ran away with their pencils (P2), so they
could not do their homework and their teachers got mad. Participant 2's opinion on this
situation is that; “My sister takes my pencils and runs away so that I don’t do my homework. If
[ want to buy it, she either cries or hits me. When I don’t do my homework, my teacher gets angry.
I know how to read and write. My sister doesn’t know, so she doesn’t understand."

b. Ridicule

While 4 of the participants were studying at a different school, 2 of them were attending
the same school, and they expressed their sorrow and anger when their other typically
developing friends made fun of their siblings with DS. K3's opinion on this situation; “We
Qo to the same school with my brother, but he's in that special subclass. They call my brother and
other friends in his class crazy at school. They say you can’t learn, you're stupid. I get very angry.
How many times have I fought. They re not crazy. My teacher said they only learn slowly.”
Participant 2's opinion on this situation; “They push my sister during the canteen. She hits
them too."
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3.3. Problems Experienced in the Social Life
Problems experienced by children with typically development with siblings with DS in
the social life; a) game, b) ridicule were collected in two sub-themes.

a. Game

When typically developing children with DS siblings were asked about the problems
experienced in the game environment, they stated that their siblings with DS were
excluded in games and they had problems in their ability to comply with the game rules
(P1, P2, P5). Participant 1's opinion on this situation; “Everyone is looking at my sister.
Children make fun of my sister. 1 feel sorry. My sister has no friends. My friends don't want to
play with him either. My sister is a harpsichord at the game. We can’t play games with my sister.
She can’t run. While I am going out, my sister also wants to go out. When my mother does not
send her, she gets very angry and shouts." Participant 5's opinion on this situation; “My sister
wants to play in the park. But my friends don’t get into their games. My sister goes and watches
from afar. She hugs the trees. She is playing with the soil. My sister wants to hug everyone, but
my mother gets angry. That's why nobody puts her in the game."

b. Ridicule

When typically developing children with DS siblings were asked about the problems they
experienced in the playground or social life with their siblings with DS, all participants
stated that other children mocked their siblings with DS and did not take them into their
games, but other people looked after them. Participant 3's opinion on this situation; “My
brother loves going out on the streets. When we go out and people look at my brother for a long
time, my brother is embarrassed. When they want to talk to my brother, he does not understand
him and my brother gets angry. He has no friends. Other children also make fun of my brother as
he is crazy. Children threw stones at my brother. His head is split. We go out together. He can't
protect himself. "

5. Discussion and Recommendations

In this study, it was aimed to determine the difficulties experienced by typically
developing children with a sibling with DS at home, at school, and in social life. Eleven
participants were included in the study and their opinions were received. The first aim
of the study is to determine the problems experienced by children with typically
development who have a sibling with DS in the home environment. According to the
tindings of the study, typically developing children with siblings with DS stated that they
had problems with the common use of things in the home environment and that their
siblings with DS used violence against them. These findings of the study are in line with
the research findings of Bagenholm and Gillberg (1991) on sibling relationships of
children with intellectual disabilities and autism. In their study, Bagenholm and Gillberg
(1991) stated that the special needs siblings of children with typically development have
more problem behaviors and they see it as a burden, and they are also worried about
their future. In contrast to this research results, some studies indicate that children with
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siblings with DS are more positive and warm, fight less, and are more protective
compared to children with siblings with typically development (Orsmond & Seltzer,
2007; Skotko, Levine & Goldstein, 2011; Cuskelly & Gunn, 2003; Fisman et al., 2000;
Kaminsky and Dewey, 2002; Hodapp & Urbano, 2007). In fact, it is stated in various
studies that as the dependency levels of siblings with DS increase, the interaction with
normally developing siblings increases, and taking more responsibility allows to
establish a positive relationship (Cuskelly & Gunn, 2003; Orsmond & Seltzer, 2007). In
this study, it was also concluded that mothers with children with DS neglect their
typically developing children and are more involved in their children with DS. This
tinding of the study shows similarities with the research findings of Cummings, Bayley,
and Rie (1996) describing the effect of the disability status of the children of mothers with
disabled children on mothers. Unlike this study, there are also studies in the literature
stating that having a sibling with DS does not affect relationships with parents (Orsmond
& Seltzer, 2007; Gozlin-Kahraman & Karadayi, 2015). The main reason why the findings
obtained from this research differ from the literature is the focus of the research. The focus
of this research is to determine the difficulties that normally developing children face in
their relationships with their siblings with DS. For this reason, it is considered acceptable
that the findings of the study emphasize the negative situations in sibling relationships.

Another finding of this research is that children with DS have concerns about their
health problems and this affects their relationships. Typically developing children stated
that their siblings with DS had health problems and therefore they should be followed
up continuously, and this situation upset them. Similar to the results of this study, in the
study conducted by Graff et al., (2012), the participants stated that their siblings with DS
have additional health problems, this is because of their inability. In addition, their
siblings with DS cannot live independently due to the fact that they need care and regular
follow-up so their family relations are also affected by this.

The second aim of the study is to determine the problems experienced by children
with typically development who have siblings with DS in the school environment. When
children with a sibling with DS were asked about the problems they experienced in the
school environment, they stated that their siblings prevented them from studying and
other children made fun of their siblings in the school environment. Goziin-Kahraman
and Karaday1 (2015) examined the experiences of children with normal development
about having siblings with special needs. Some of the study participants stated that they
could not study and do what they wanted to do because of their siblings with special
needs. In this respect, the findings of the two studies are similar. In addition, the findings
of this research; show parallel results with Crnic, Friedrich and Greenberg's (1983) study
on the stress levels of families with disabled children and their adaptation to the situation.
The final aim of the study is to determine the problems experienced by children with
development who have siblings with DS in their social life. When the children with a
sibling with DS were asked about the problems they experienced in social life, they stated
that they had difficulty playing games with their siblings with DS, that their siblings with
DS had no friends and other children made fun of their siblings with DS. Similar to the
results of this study, in the study conducted by Goziin-Kahraman and Karaday (2015),

European Journal of Special Education Research - Volume 7 | Issue 3 | 2021 10


http://oapub.org/edu/index.php/ejse

Burcu Aktas, Mehtap Kot, [lknur Cifci-Tekinarslan
PROBLEMS EXPERIENCED BY CHILDREN WITH A SIBLING WITH DOWN SYNDROME

some of the children with typically development stated that the problematic behaviors of
their siblings with special needs and their inability to play with them negatively affect
their. The findings of the study show parallelism with the results of the research
conducted by Damiani (1999). As a result of this research, the finding that siblings with
DS have problems in games with rules can be accepted as a new result since it has not
been found in any source. Unlike the findings of this research, Skotko, Levine, and
Goldstein (2011) found that children with typically development; stated that their friends
felt comfortable with their siblings with DS, they enjoyed spending time with their
siblings with their friends, they were not ashamed of their siblings when they were in
public, and their social life was not adversely affected.

Looking at the research findings, it was seen that children with an older sibling
with DS complained about the situation and acted reproachfully, while those with a
younger sibling with DS were more affectionate and protective. Similar to this study,
Fishman et al. (1996), in their study, stated that while older siblings were more warm and
protective towards their siblings with DS, younger siblings had more conflicts (act:
Fishman ve dig., 2000). Cuskelly and Gunn (2003) similarly stated that as siblings get
older, they take on more responsibilities. In another study, older siblings with typically
development stated that having a sibling with DS felt better and their relationship was
good, while younger siblings stated that their siblings with DS needed more help and
were uncomfortable with this situation (Skotko, Levine, & Goldstein, 2011). Many factors
affect sibling relationships. The age of siblings is one of these factors. It is known that
older siblings have more roles and responsibilities in the family than younger siblings.
For this reason, older siblings are thought to approach their siblings with DS in a more
tolerant, affectionate, and protective way.

Having a child with special needs changes family relationships, daily routines,
roles, and responsibilities at home. These changes also affect siblings and relationships
between siblings. In this study, it was meant to detect the problems that normally
developing children with DS siblings experience in different contexts. As a result of the
research that children with typically development experience various problems with
their siblings with DS in home, school, and social life, and these problems affect their
sibling relationships.

Based on the research findings, it is recommended to carry out studies that will
support and strengthen the interactions of typically developing children and siblings
with DS. At this point, one of the studies that can be done is to provide information about
the diagnoses, developmental characteristics, and appropriate intervention programs of
siblings with DS to children with typical development. It is thought that the knowledge
of typically developing children about their siblings with DS will positively affect their
interactions with their siblings with DS in their home, school, and social lives. Various
studies show that informing children with typically development about the diagnosis
and characteristics of their siblings enables them to be more interested in their siblings
with special needs, to empathize, to develop positive attitudes, and to accept their
siblings (Girli, 1995; Kiictiker, 1997; Unal, 2009).
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Another group that needs to be informed at this point is peers with typically
development. According to the research findings, individuals with DS are not socially
accepted and verbally harassed. For this reason, it is recommended to organize
informative activities for the peers of both normally developing siblings and siblings with
DS, as well as typically developing siblings. It is thought that positive and accepting
attitudes exhibited by peers will reduce the anxiety levels of typically developing
children with siblings with DS and contribute to their relations with their siblings.

Finally, the attitudes of the parents also affect the relations of the siblings. It is
known that parents get help from siblings in the care of their children with special needs
and they impose various responsibilities on siblings at home. It is recommended that
families with DS children be provided with the information, social and economic support
they need to ensure the balance within the family, to show the parents sufficient attention
to their children, and to make the right interventions in case of problems that may arise
at home.
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